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        INTRODUCTION

        The Library as a Place for Learning

      
      The concept of the library as a place for learning is not new; however, the implementation of the concept continues to change. In the contemporary field of library and information services, there is a call for an expanded vision of how library materials can be selected to support formal and informal learning environments that facilitate the development of multiple literacies and support the interests and needs of an increasingly diverse group of young learners. This vision is strongly articulated in the American Association of School Librarians’ (AASL) National School Library Standards for Learners, School Librarians, and School Libraries (2018), the Young Adult Library Services Association’s (YALSA) Teen Services Competencies for Library Staff (2017), and the Association for Library Services to Children’s (ALSC) Competencies for Librarians Serving Children in Public Libraries (2015). These documents reinforce an instructional role for both school and public library staff. They also set the stage for a focus on advancing equity and inclusion.

      Since their inception, libraries have been discussed as democratizing institutions that provide all people with free access to resources and education that they could not otherwise afford. The reality, unfortunately, is that libraries often replicate and perpetuate many of society’s inequities. Historically, libraries have been dominated by white, cisgender, heterosexual, and able-bodied experiences and values that are often reflected in library practices, norms, and collections—all issues that are still prevalent today. As Amy Sonnie (2018), author of Advancing Racial Equity in Public Libraries, pointed out, too often diversity initiatives have focused on multiculturalism and creating more tolerant library staff rather than creating more equitable institutions that improve the economic, political, and social conditions of people of color, Indigenous communities, people who identify as Lesbian, Gay, Bisexual, Transgender, or Queer (LGBTQ), disabled people, or immigrants. I agree with Sonnie’s statement: “We must act with urgency. As institutions committed to values of democracy and intellectual freedom, libraries have an obligation to move beyond diversity initiatives to grapple more actively with the power and responsibility of our positions” (2018, 11). To move from diversity to equity and inclusion, library staff need to change the way they think, operate, and collaborate in all areas, including collection development and management.

      Developing and managing a library collection that facilitates learning, supports the development of multiple literacies, and provides equitable access to all youth is a complex goal—one that will require numerous questions to be addressed, such as:

      
        	• Who is the learner?

        	• What are the learner-centered, equity-focused needs of young people in the community?

        	• What steps must the collection manager take to understand the broader social and systemic inequities that affect the learner?

        	• What strategies and tools must the collection manager use to make sure the collection is inclusive and reflective of the perspectives and lived experiences of all youth?

        	• What steps must the collector take to involve learners in the selection of materials?

        	• What must the collector do to ensure equitable access to the collection?

        	• What levels of impact will learner-centered educational theories and frameworks have on the collection manager?

        	• What role does the collection manager play in developing a collection that facilitates formal and informal learning and that supports the recreational reading interests of today’s youth?

        	• What model can the collection developer use to plan and measure the impact of the collection on the learner?

        	• What strategies and tools for planning and accountability can be used to demonstrate the success of a learner-centered and equitable collection management process?

      

      I contend that in order to answer these questions, collection managers must reimagine their role and become learner-centered collection managers who act as change agents, leaders, learners, and resource guides (see figure i.1). As learner-centered collection managers, library staff work collaboratively and build on educational theory and practice to create policy, negotiate budgets, and select resources and access points that facilitate youth learning and advance equity. To accomplish these tasks, learner-centered collection managers must achieve five goals:

      
        	• Goal 1: Ground collection development decisions and practices in an equity framework.

        	• Goal 2: Adopt a learner-centered model of collection management that guides collection decisions and demonstrates accountability in the learning process.

        	• Goal 3: Redefine the roles of collection managers to support the concept of library staff serving as teachers and information guides who actively center equity in their collection development practices.

        	• Goal 4: Apply appropriate strategies and tools for working in the learner-centered equity-based paradigm that demonstrate knowledge of the learners, recognition of equity issues, familiarity with educational theories, awareness of resources, and attentiveness to the uniqueness of the community the library serves.

        	• Goal 5: Form a community of practice that shares responsibility for defining, developing, and evaluating the development and delivery of library resources to facilitate youth learning and advance equity.

      

      
        FIGURE I.1

        Characteristics of a learner-centered collection manager

        [image: ]

      
      My purpose in writing this book is to enable library staff to meet each of these goals. Recognizing that there is a broad range of players who work with library staff—administrators, teachers, parents, caregivers, youth, consortium partners, and community agencies—the concepts and tools presented were developed with a community perspective in mind. My focus is on how the library’s broad community can most effectively develop and manage collections that meet the changing needs of learners and that are inclusive and ensure equitable access.

      
        APPROACH TO THIS BOOK

        Like the first edition, which I cowrote with Jacqueline Mancall, this book expands on the basic advice on collection development available in current texts that addresses the process for general as well as specialized clientele. These texts lay out the issues and criteria for the development of policy, the selection and removal of materials, budgeting, cooperation among libraries, and the like. The literature on these topics is extensive, and I do not intend to repeat in detail many of the basic and well-tested ideas already offered.1 Instead, the chapters of this book build on those basics from the perspective of how a collection can adapt to the varied and local needs of its learning community and advance equity.

        The ideas, philosophy, and tools presented reflect what Jackie and I learned from our experience providing workshops on learner-centered collection development in many areas of the country. We provided workshops for local school districts, graduate students, and practitioners attending professional meetings at the local, state, and national levels.2 These workshops were also influenced by my work involving the creation of inclusive and equitable library programs and services for Black, Indigenous, and Youth of Color (BIYOC).3

        My purpose is to center both supporting learning and advancing equity to reflect the changing expectations of today’s culture regarding one specific facet of librarianship—collection development—using the strategies and tools needed to address only that area. The models and tools I suggest for use by collection managers will enable library staff who serve youth to put into place, demonstrate, and create learner-centered collections that are inclusive and provide equitable access to all youth.

      
      
        AUDIENCE FOR THIS BOOK

        The audience for this book is all library staff who serve children and teens. This includes certified and credentialed school and public youth librarians, as well as other library staff who serve youth. In the current economic and political environment, not all public libraries have a dedicated full-time position that caters specifically to children or teen patrons, and many schools across the country no longer employ full-time certified school librarians. The role of collection manager is often delegated to volunteers, generalists, adult librarians, library technicians, or library support staff. While continuing to advocate for full-time certified library professionals is crucial, my goal in writing this book is to ensure that all library staff, regardless of their title, have the knowledge, tools, and strategies they need to create equitable and inclusive library collections that facilitate youth learning.

      
      
        OVERVIEW OF THIS BOOK

        The book is divided into three sections. Part I presents the argument for why collection management decisions and practices should focus on equity and lays the theoretical foundation for learner-centered collection management. It focuses on how systemic inequities, educational paradigm shifts, and developments in the information environment require library staff who serve youth to reinterpret their responsibilities for collection development and become change agents, resource guides, leaders, and learners who center equity.

        In Part II, concrete strategies and tools are provided that can be used to develop and manage what I call an Equitable Access Environment—that is, a collection that reflects the characteristics of the learners, best practices in pedagogy, changes in the expanding resource knowledge base, partnerships with the broader learning community, and a commitment to equitable access. The first three chapters in Part II deal with basic elements of collection management—policy, selection, and budgeting—from a learner-centered and equity perspective. The concluding chapter is specifically oriented to what Jackie and I learned about collaboration in the collection area and how a business perspective can assist the learner-centered collector in articulating the central significance of the collection to learning.

        Part III provides reproducible copies of the tools discussed in Part II. The tools are also available online at alaeditions.org/webextras.
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        NOTES

        
          
            1. Basic models of the collection development process are explained in Saponaro and Evans (2019) as they relate to many types of libraries. Abercrombie (2020) and Kerby (2019) discuss collection development procedures as they pertain to school libraries.

          

          
            2. Our work on learner-centered collection began with a contract from the Office of Commonwealth Libraries, the State Library of Pennsylvania, to create materials and train trainers in new concepts in collection development. The topic had surfaced as one of high concern in a state survey. We collaborated with Debra Kachel to develop materials and trained trainers in Pennsylvania during 2000. From that point on, our work on learner-centered collection development was frequently requested, including delivery of workshops for (1) the Pennsylvania School Librarians Association (PSLA) Annual Conference, (2) the School District of Philadelphia, (3) AASL, (4) two ALA annual meetings, and (5) in New York City for the Robin Hood Foundation in their professional development projects with New York City public schools.

          

          
            3. BIYOC stands for Black, Indigenous, and Youth of Color. The umbrella term “People of Color” has been criticized for erasing the unique experiences that Black and Indigenous people in the United States have had historically and that still impact their present realities, namely, the ongoing legacy of slavery that continues to impact Black Americans and the legacy of Native colonization and genocide. Black Americans who have recently immigrated to the United States have a different relationship with our country’s racial history, and the term BIYOC acknowledges the diversity of experience within the Black community.
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        THEORETICAL FOUNDATIONS

      
    
  
    
      
        CHAPTER 1

        Why a Focus on Equity?
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      The youth public and school libraries serve are more diverse than ever. Race, ethnicity, language, physical and mental ability, socioeconomic status, gender expression, and sexual orientation are just a few ways diversity is reflected in their lived experiences. Unfortunately, in the United States, rather than embracing diversity, open resentment and hostility toward particular communities are growing.1 As Jamie Naidoo (2019) notes, this “anti-other sentiment fosters incivility and intimidating environments that threaten the lives of people within our communities, not to mention the values and principles of librarianship” (7, 8). This hostility goes beyond acts perpetrated by individuals to encompass pervasive systemic inequalities that not only marginalize youth whose identities vary from the dominant, white, English-speaking, cisgender, heterosexual, middle-class norm but also consistently lead to unfavorable life outcomes.

      In this environment, we must do more than just strive for equality. Advancing equity must be our goal. Equality means that everyone gets the same treatment, the same chances, the same resources, and so forth. When we focus on equality, our ultimate goal becomes fairness. Equity means that everyone gets what they need to thrive, no matter their identity or zip code. When we focus on equity, our ultimate goal becomes justice. This is a critically important difference. Focusing on equality ignores the huge disparities in resources and treatment that already exist in the United States. For everyone to have a true opportunity to thrive, we need to acknowledge that inequities exist that negatively impact access to health care, education, housing, jobs, and even library resources. We also must realize that these inequities exist in part because we are all starting from different points on the track of life. We need to recognize that “different starting points” are not solely individual but are related to categories of privilege and marginalization based on race, gender, sexual orientation, ability, and other aspects of identity. Only then can we begin to question and disrupt the systems that are responsible for creating and maintaining these differences, and in so doing work for equity.

      In this chapter, I provide a demographic snapshot of today’s youth. I then discuss some of the systemic inequities youth who are marginalized because of their identities (marginalized-identity youth) face in the education system and how these inequities are often reinforced in libraries. I end the chapter by suggesting an equity framework for library staff to consider and propose how it can be embedded in collection management work.

      
        YOUTH IN AMERICA

        Youth in America hold multiple identities that shape their experiences of equality or inequality. Between 1990 and 2017 the U.S. child population increased by more than 9 million, from 64.2 million to 73.7 million. Forty-seven percent of youth in the U.S. are children and teens of color (Annie E. Casey Foundation 2019). Since 1990, growth in the child population has increased most among non-white groups. The percentage of American children who are Latinx more than doubled, from 12 to 26 percent.2 The proportion of Asian and Pacific Islander children has also doubled, from 3 to 6 percent, while the percentage of white children declined from 69 to 53 percent (Annie E. Casey Foundation 2019). Today more than one in four American children grow up in immigrant households (Annie E. Casey Foundation 2019). If these trends continue, demographers conclude that soon there will be no majority racial or ethnic group in the United States.

        Accompanying demographic changes in race and ethnicity is an increase in the number of young Americans who speak a language other than English at home. Over the past two decades, the population of English language learners (ELLs) has grown dramatically throughout the United States. In 2016, 9.6 percent of students attending public schools were ELLs (National Center for Educational Statistics 2019a). While ELLs attend schools in all fifty states, they are heavily concentrated in states such as California, Arizona, Florida, Texas, New York, and Illinois. Seventy percent of ELLs speak Spanish; however, as a group, ELLs speak nearly 150 languages (Baird 2015). The most common languages spoken by youth vary by state. While some ELLs are immigrants, the majority are enrolled in U.S. schools, were born in the U.S., and are American citizens (Breiseth 2015).

        Racial, ethnic, and language differences are not the only forms of diversity. About 8 percent of all high school students in America identify as LGBTQ (Schlanger 2017). Data on the number of children who identify as LGBTQ is difficult to collect for various reasons; however, one study found that 1 percent of nine- and ten-year-olds self-identify as gay, bisexual, or transgender (Calzo and Blashill 2018). Additionally, a recent survey found that 4.5 percent of U.S. adults identify as LGBTQ; 29 percent of those adults are raising children (Williams Institute 2019).

        Our understanding of gender also continues to evolve. Today’s young people have a significantly different comprehension of gender than that of previous generations, with many viewing gender as a spectrum rather than binary. Many of America’s youth identify as gender-nonconforming, and 56 percent report using gender-neutral pronouns such as they/them (Laughlin 2016). The number of terms used to describe gender continues to grow as our youth’s understanding of what gender means to them shifts on a personal level. Increased understanding of gender diversity has consequences for all children, families, organizations, and institutions (Gender Spectrum n.d.).

        Estimates of the number of disabled young people living in the U.S. varies. The 2017 Disability Status Report, which analyzed data from the American Community Survey, found that approximately 5 percent of youth ages 0–20 have one or more disability (Erickson, Lee, and von Schrader 2019). These include hearing, visual, cognitive, ambulatory, self-care, and/or independent living disabilities. The National Survey of Children with Special Health Care Needs reported that 15.1 percent of children have special health care needs, which they define as a chronic physical, developmental, behavioral, or emotional condition that requires health and related services of a type or amount beyond that required by children generally (U.S. Department of Health and Human Services 2013). If children with chronic conditions that last less than a year or who have had at least one chronic condition at any time in childhood are included, up to 50 percent of all U.S. children can be classified as having a disability (Halfon, Houtrow, Larson, and Newacheck 2012). In 2017–18, the number of students ages 3–21 who received special education services under the Individuals with Disabilities Education Act (IDEA) was seven million, or 14 percent of all public school students. Among students receiving special education services, 34 percent had specific learning disabilities (National Center for Educational Statistics 2019b).

        Today’s youth also reflect socioeconomic diversity. Income inequality is higher in the United States than most other developed nations (Balestra and Tonkin 2018). Almost a quarter of children in the U.S. live in low-income families, defined as families with an income that is less than twice the federal poverty level. One in six grow up in poverty. The poverty rate for African American and Native American children and teens is substantially higher at 33 percent (Annie E. Casey 2019). The National Center on Family Homelessness estimates that 2.5 million children and teens experience homelessness in America each year; that is, one in every thirty children living in the U.S. (Bassuk, DeCandia, Beach, and Berman 2014) have been or are homeless. Youth who identify as LGBTQ, youth with special needs or disabilities, and youth of color—particularly African American and Native American youth—are more likely to become homeless (National Alliance to End Homelessness 2019).

        What do all these statistics mean for a library? If forty children or teens representative of these statistics attended a library program:

        
          	• nineteen would be BIYOC

          	• ten would be Latinx

          	• three to four would identify as LGBTQ+

          	• six would be receiving special education services

          	• ten would live in a low-income household

          	• seven would live in poverty

          	• one would be experiencing homelessness

          	• ten would live in immigrant households

          	• four would be English language learners

        

        Thus, as this brief demographic snapshot shows, even if the youth your library serves appear to be racially or ethnically similar, they are likely to differ in other dimensions of their identity. They may reflect diversity in their physical or learning ability, their language fluency or preferences, their sexual orientation or gender identity, and/or their socioeconomic level. It is also important to remember that people who belong to similar racial or ethnic groups may in fact have very different cultures, beliefs, traditions, and lived experiences. Many Black Americans are recent immigrants to the U.S., arriving from Africa, Central America, and the Caribbean and bringing their own ways of knowing with them. Latinx is an ethnicity. That means Latinx folks are racially diverse, come from many different countries, and are not all the same. The same is true for Asians who come from many different countries with diverse cultures, languages, and traditions. Native Americans too are not monolithic. They belong to and represent distinct tribes, languages, and cultures. While the demographic data presented above is useful in identifying broad trends, it is important to note that it should never be used to make assumptions about individual youth or specific communities.

      
      
        INEQUITIES EXPERIENCED BY MARGINALIZED-IDENTITY YOUTH

        In American society, people who reflect the demographic characteristics described above have traditionally been marginalized or pushed to the edges of society. They have been made to feel less important than those who hold more power or privilege in society. They have faced disparities that limit their access to resources and opportunities. In many communities, they have been silenced and excluded. In this section, I discuss some of the inequities marginalized-identity youth in the U.S.—specifically Black, Indigenous, and Youth of Color (BIYOC), LGBTQ youth, disabled youth, ELLs, and youth from low-income communities—face.3 The inequities I describe are not anomalies, nor are they new. Instead, they are systemic and historical. While my focus will be primarily on the educational system and libraries, significant disparities exist in all areas, including public health, housing, employment, the judicial system, and environmental health.

        
          Educational Inequities

          BIYOC, ELLs, disabled youth, and youth from low-income households disproportionately experience what educational researchers call the opportunity gap—the unequal or inequitable distribution of resources and opportunities (Great Schools Partnership 2013; National Center for Educational Statistics 2019c). In the U.S. today, school districts serving the largest populations of Black, Latinx, or American Indian students receive roughly $1,800—or 13 percent—less per student in state and local funding than those serving the fewest students of color (Morgan and Amerikaner 2018). Likewise, across the country, the U.S. spends approximately 7 percent, or $1,000, less per pupil on students educated in our nation’s highest poverty districts than those educated in the wealthiest (Morgan and Amerikaner 2018). While the Individuals with Disabilities Education Act (IDEA) mandates that public schools provide services for disabled youth, recent budget cuts at the federal, state, and local levels have resulted in unfilled vacancies for special education teachers, increased caseloads and class sizes, and reduced access to resources, including assistive technologies (Council for Exceptional Children 2013). Students who attend schools with fewer resources do not have access to high-quality teachers, effective early education programs, advanced placement courses, robust college and career counseling services, school libraries, up-to-date and reliable technology, or other resources and experiences that have been shown to bolster academic success and educational attainment (Buchmann, Condron, and Roscigno 2010; Morgan and Amerikaner 2018).

          Even in schools where resources are not scarce, inequities persist. For example, research shows that ELLs and low-income youth are disproportionately identified as needing special education services. Rather than receiving their services in the regular classroom, once identified, they are often placed in separate and restrictive environments where expectations for success tend to be lower, education outcomes tend to be worse, and stigma associated with special education is higher (Schifter et al. 2019). Nationally, Black, Latinx, and Native students are underrepresented in gifted and talented programs. Although they make up 40 percent of all public school students, they make up only 26 percent of learners enrolled in gifted programs (Grissom 2016) and only 27 percent of learners in AP classes (Quinton 2014).

          A recent report from the National Academies of Sciences, Engineering, and Medicine (2017) found that most ELLs are struggling academically and socially because they have little or no access to quality instruction tailored to their needs. Although 90 percent of ELLs are enrolled in designated ELL programs, the quality of these programs varies, with most providing substandard instruction. Additionally, ELLs are often concentrated in low-performing schools with untrained or poorly trained teachers (National Academies of Sciences, Engineering, and Medicine 2017; Sanchez 2017).

          Marginalized-identity youth also face profound discipline disparities. In schools, students with disabilities tend to be suspended at over twice the rate of their non-disabled peers (Losen and Martinez 2013). Black students face the highest risk of suspension, followed by Native Americans and then Latinos (United States Department of Education 2013). The disparities in school discipline outcomes are similar for the youth justice system: Black and brown youth are over-represented at all decision-making points, from arrest to incarceration (Sawyer 2018).

          LGBTQ youth report attending schools with unwelcoming and hostile school climates. The 2017 National School Climate Survey (Kosciw et al. 2018), administered by GLSEN, found that 59.5 percent of LGBTQ students felt unsafe at school because of their sexual orientation, and 44.6 percent did because of their gender expression. Almost all LGBTQ students (98.5 percent) heard “gay” used in a negative way. The vast majority of LGBTQ students (87.3 percent) experienced harassment or assault based on personal characteristics, including their sexual orientation or gender expression. Many LGBTQ students (62.2 percent) reported experiencing LGBTQ-related discriminatory policies or practices at school. LGBTQ students who experience victimization and discrimination at school have worse educational outcomes and poorer psychological well-being.

        
        
          Inequities in Library Services

          Libraries are not immune to perpetuating inequities. Consider the following examples:

          
            	• Schools with high-poverty student populations and schools with the highest percentage of students of color are less likely to have a school library than low-poverty, mostly white schools. The wealthiest schools in mostly white districts have many more school librarians per school than the poorest schools in districts with high percentages of BIYOC (Tuck and Holmes 2016).

            	• Studies based on the library experiences of youth of color have shown that many feel disconnected and excluded from the library. In her research on Black youth and school libraries, Kumasi (2012) concluded that Black youth “feel like outsiders in library spaces and deem the school library as sole ‘property’ of the librarian” (36). Agosto and Hughes-Hassell (2010) found this negative attitude toward school libraries often extended to public libraries. The African American teens they interviewed described librarians and other library staff as “holding a ‘them’ versus ‘us’ perspective” that made them hesitant to visit the library (34). The teens felt library staff lacked an understanding and tolerance of teen behavior and were often dismissive of teen information needs.

            	• Because many public libraries use expulsions, suspensions, and bans as means for behavioral control, an excessive focus on discipline and quiet can produce an environment that “pushes out” youth of color, thus replicating their experiences in schools (Gibson and Hughes-Hassell 2017).

            	• Black, Latinx, and Native youth are much more likely than white youth to use public libraries for internet access and are much more likely to rely exclusively on the library for such access (Institute of Museum and Library Services 2004). Thus, practices such as library fines have a disproportionate negative impact on their access. Youth who are unable to pay fines are often blocked from library and computer use (Sonnie 2018).

            	• Fewer than half (41 percent) of the LGBTQ youth in the 2017 GLSEN school climate survey reported they could find books or information on LGBTQ-related topics in the school library; approximately half (49 percent) with internet access at school reported being able to access LGBTQ-related information via school computers. Only 31 percent reported that they felt comfortable talking to school librarians about LGBTQ issues.

            	• Despite attempts to develop accessible library web pages, much online content remains inaccessible to disabled youth and adults (Lush 2015).

            	• In a recent School Library Journal survey about purchasing diverse books, 13 percent of the responding librarians indicated that they had declined to purchase a book with diverse characters, defined as people of color, Native, disabled, different genders, ethnic, cultural, and religious minorities, or LGBTQIA, because of the potential for a challenge. One school librarian wrote, for example, that even though there are two students in the school who have same-sex parents, “she still wouldn’t purchase LGBTQ titles, because the middle school students ‘are too young for that material in our library’” (Yorio 2018).

          

        
      
      
        ADVANCING EQUITY

        Clearly, it is not enough for library staff who work as collectors to recognize and celebrate diversity. Instead, they must face the fact that in America today, being a young person of color, an Indigenous person, identifying as LGBTQ, being disabled, speaking a language other than English at home, or growing up in a low-income household often leads to systemic inequities that affect their access, opportunity, safety, and well-being. These inequities are present even when everyone is “nice.” Library staff must pay attention to issues such as racism, homophobia, transphobia, xenophobia, ableism, and economic inequality. They must develop strategies for addressing the inequities marginalized-identity youth experience in all aspects of their library work, including collection development. But how do we do that?

        Paul Gorski (2017) provides an equity literacy framework, shown in table 1.1, for “cultivating the knowledge and skills that enable us to be a threat to the existence of inequity in our spheres of influence” (emphasis in original). The framework is designed to prepare us to see even subtle inequities that affect access and opportunity for marginalized-identity youth. Gorski argues that by recognizing how inequities are systemically distributed across factors such as race, ethnicity, gender identity, sexual orientation, disability, and language, we can be better prepared to respond to them in transformational ways in the short term and to redress the institutional and societal conditions that perpetuate them over time.

        TABLE 1.1

        Equity literacy for educators

        
          
            
              	Abilities
            

          
          
            
              	
                1

              
              	
                Ability to Recognize even the subtlest biases and inequities

              
            

            
              	
                2

              
              	
                Ability to Respond to biases and inequities in the immediate term

              
            

            
              	
                3

              
              	
                Ability to Redress biases and inequities in the long term

              
            

            
              	
                4

              
              	
                Ability to Create and Sustain bias-free and equitable classrooms, schools, and institutional cultures

              
            

          
        

        (Gorski 2017) (emphasis in original)

        Gorski’s model is a structural ideology model, emphasizing the structural inequalities that affect marginalized-identity youth and their communities. It recognizes that the achievement gap and other educational outcome disparities are “the logical if not purposeful outcome of inequitable distributions of opportunity and access in and out of school” (Gorski 2016a, 383). The model focuses our attention on recognizing and identifying inequities, creating policy and practices that respond to these inequities without further oppressing marginalized-identity youth, and working to dismantle or disrupt the inequities at the systemic and social level. It challenges the dominant deficit-oriented view that the inequities and outcome disparities marginalized-identity youth experience are the result of ethical, dispositional, and even spiritual deficiencies within them as individuals and communities (Gorski 2016b). In other words, the view is that it is the youth and their communities that need to be fixed, not the systems. It also challenges us to shift our thinking from a scarcity mentality paradigm to an abundance paradigm. As Tala Manassah (2019) explains, a “scarcity mentality is a paradigm of the world that says there are limited resources and we are in a zero-sum game to compete for them. This includes material things, but also things like recognition, credit, and power. . . . [An] abundance paradigm proposes the opposite: there is enough to go around and that everyone benefits when justice, resources, visibility, and love are shared.”

        To ensure equitable library collections for all youth, library staff who act as collectors must adopt a structural ideology perspective that recognizes the role of systems in marginalizing and oppressing marginalized-identity youth, and they must exhibit each of the four abilities outlined by Gorski in table 1.1. Consider these four examples:

        
          	1. To create equitable collections for Indigenous youth, library staff must understand the history of Indigenous people in the United States, including the genocide they have experienced and the colonization of the land they live on. They must recognize that Native youth belong to and represent distinct tribes, languages, and cultures. These understandings prepare library staff to be intentional in seeking out authoritative and reliable reviews written by Native people to guide their selection decisions and to collect widely, making sure that all the resources they select respectfully and accurately reflect the range of experiences of Indigenous people. These understandings also make it clear that library staff should listen to and honor the voices of Native people when they critique resources in reviews, on social media, at conferences, and so forth, rather than dismissing their concerns as unimportant or insignificant.

          	2. Recognizing that youth from low-income families often face barriers to accessing digital content, and that these barriers negatively impact their ability to complete their homework allows library staff as collectors to respond proactively and advocate for additional funds to provide, for example, tablets loaded with digital resources or mobile hotspots for checkout.

          	3. Knowing that many teens of color feel like library staff are dismissive of their information needs, and that LBGTQ youth report being unable to find materials that discuss LGBTQ-related issues, library staff can work collaboratively with youth to develop strategies for hearing and honoring their resource needs, thus redressing these inequities.

          	4. To create and sustain bias-free and equitable collections, library staff need to understand the disparities marginalized-identity youth experience so that they can develop collection policies that do not replicate these inequities in the library. For example, eliminating fines or requirements for a permanent address removes barriers that often keep youth experiencing homelessness from using the library’s collection.

        

        Centering collection management in an equity framework will require library staff to engage in equity-informed thinking and ask questions such as:

        
          	• What do data and demographics tell me about the needs and opportunities for the youth in my community?

          	• Who are the youth in my community who are experiencing inequities?

          	• Does the current collection at my library reflect the diversity represented in my community? Whose images, voices, lived experiences, histories, and cultures are missing? Are representations accurate and authentic?

          	• What barriers (e.g., policies, budgeting practices, website design) are preventing me from developing a diverse collection that represents youth from marginalized communities? How can I reduce these barriers?

          	• How can I collaborate with and learn from marginalized communities to build inclusive, authentic library collections?

          	• What barriers are in place that negatively affect access to the collection for marginalized-identity youth? What policies and practices can I develop to improve access?

        

        I believe embedding Gorski’s equity framework into the collection management decision-making process will result in concrete changes that will make library collections more responsive to the needs and lived experiences of marginalized-identity youth. It will decrease barriers that currently prevent BIYOC, LGBTQ youth, disabled youth, ELLs, and youth from low-income communities from accessing the information they want and need.

        At this point, you may be thinking:

        
          	• As a junior librarian, I do not have the authority to change collection development policies and practices in my work environment.

          	• My coworkers and library administration don’t care about equity and inclusion, and I cannot make them value this work.

          	• This work is simply not possible for me because I work in a community where diversity is not valued, and segregation in housing and schools persists.

        

        These frustrations are common and human, but ultimately unproductive. As Cornelius Minor (2019) reminds us, “Systems don’t change just because we identify them; they change because we disrupt them. This is a choice. Change is intentional. Allowing the system to run as it always has is also a choice—one that denies students access to opportunities that we have pledged our careers to creating” (31). Instead of focusing on what you cannot change, ask yourself: What do I have power over? What change can I make? In what ways do I serve as a gatekeeper for collection development at my library or school, and how can I use those responsibilities to decrease barriers that currently prevent BIYOC, LGBTQ youth, disabled youth, ELLs, and youth from low-income communities from accessing the information they want and need? Concrete strategies will be shared later.

      
      
        CONCLUSION

        As we have seen in this chapter, diversity in our communities and libraries is present and inevitable. The mere presence of BIYOC, LGBTQ youth, disabled youth, ELLs, and youth from low-income communities, however, does not guarantee equity or inclusion. We must move beyond making space for marginalized-identity youth to be present and ensure they are included in our libraries as active participants and leaders. In chapter 3, I will present a collection management model that focuses on facilitating formal and informal learning and on advancing equity. Then, in Part II, I will offer concrete strategies library staff can take to implement this model.
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        NOTES

        
          
            1. A few examples include the following: The Southern Poverty Law Center estimates there are 1,020 hate groups operating in the United States. The detention of immigrants seeking asylum in the U.S. at the southern border has reached an all-time high as more and more immigrants are housed under substandard, and in many cases, dangerous conditions. Restrictions on transgender persons serving in the military have been reinstated. The president attacks representatives of color and uses dehumanizing language to describe cities such as Baltimore, Detroit, and New Orleans, which are home to hundreds of thousands of people of color. During the 2016 election campaign, Donald Trump ridiculed disabled people.

          

          
            2. Latinx is a gender-neutral term used instead of Latino or Latina to refer to people of Latin American cultural or racial identity in the United States. The -x suffix replaces the standard -o/-a ending of nouns and adjectives, typical of grammatical gender in Spanish.

          

          
            3. BIYOC stands for Black, Indigenous, and Youth of Color. The umbrella term “People of Color” has been criticized for erasing the unique experiences that Black and Indigenous people in the United States have had historically and which still impact their present realities, namely, the ongoing legacy of slavery that continues to impact Black Americans and the legacy of Native colonization and genocide. Black Americans who have recently immigrated to the United States have a different relationship with our country’s racial history, and the term BIYOC acknowledges the diversity of experience within the Black community.

          

        

      
    
  
    
      
        CHAPTER 2

        Changing Theories and Frameworks for Practice
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      Numerous factors influence how we build and manage equitable collections. Paramount among them is the proliferating body and nature of information that is available, including the increasing awareness of the need for diverse books and other media. Equally important are shifts in educational theories and frameworks that have changed our understanding of the teaching-learning context. As I will show in this chapter, these factors have major implications for the collector and for the library as a resource place.1

      CHANGE 1

      
        THE PROLIFERATING NATURE OF INFORMATION

        The rapid changes in the information world that began with the advent of the internet show no signs of slowing down. Vendors continue to create new products and new markets. More and more resources are provided in open access repositories and under open access licenses that grant others permission to use, copy, or modify freely. A plethora of online search environments are available that allow searching across multiple databases, platforms, and formats. Advanced networking and online connections provide access to information and resources (including people) around the globe. Social media tools such as Twitter, Facebook, Instagram, and YouTube not only provide content but also point users to additional content. Keeping up with new resources, advances in online searching, and changes in technology and delivery mechanisms remains an ongoing and common challenge for the collector.

        Persistent changes in the information landscape such as these require library staff to grapple with such questions as:

        
          	• How does the collector remain current about new resources, emerging formats, and information delivery mechanisms?

          	• What equity issues does the collector need to consider to ensure that resources and delivery mechanisms are accessible to all youth?

          	• What type of impact will emerging formats have on the unique users of the collection?

          	• What changes need to be made to resource and access policies to reflect changes in the information environment?

          	• What changes need to be made to the budgeting process to provide access to information in a variety of formats?

          	• What role do consortia play in providing resources for youth?

          	• How does the collector develop mechanisms to alert and connect youth to resources?

        

        CHANGE 2

      
      
        INCREASING AWARENESS OF THE NEED FOR DIVERSE BOOKS AND OTHER MEDIA

        In recent times, the information world has increased our understanding of the importance of providing resources that authentically and accurately reflect the lived experiences of marginalized-identity youth and their communities. While Rudine Sims Bishop and others brought national attention to the need for diverse literature in the 1980s, it was the We Need Diverse Books Movement, which began in 2014, that spurred current actions by publishers, authors, and library staff. This movement led to the recognition that collecting diverse books is, as young adult author Malinda Lo (2015) reminds us, “not praiseworthy. It is reality” (emphasis in original). Texts that reflect the personal experiences of marginalized-identity youth and accurately portray characters that look like themselves and their families, friends, and peers:

        
          	• validate their existence and lived experiences (Bishop 1990; Tatum 2009; Tatum 2017)

          	• connect them with their textual lineage and history (Banks 1999; Tatum 2009; Tatum 2017)

          	• counter the “single story”—the premises, myths, and stereotypes that are often held by the dominant white culture (Adichie 2009; Delgado 1989; Tatum 2009; Tatum 2017)

          	• support positive racial and ethnic identity development (Hanley and Noblit 2009; Tatum 2009; Tatum 2017)

          	• increase engagement with reading and other academic subjects (Edwards, McMillon, and Turner 2010; Tatum 2009; Tatum 2017)

          	• provide positive images of the achievement of members of marginalized communities (Banks 1999; Tatum 2009; Tatum 2017)

          	• help heal the damages of living in an oppressive society (Barker 2010).

        

        Research shows that all youth, including those who do not belong to marginalized communities, benefit from diverse literature. Reading diverse books has been found to support “identity-safe classrooms” for all youth, a key factor in increased academic achievement (Steele and Cohn-Vargas 2013). Youth who read books with intercultural topics show a reduction in stereotyping and more positive feelings toward students who represent identities other than their own, plus an increased desire to engage in future contact (Vezzali, Stathi, and Giovannini 2012). Reading diverse literature can also help youth learn to respectfully collaborate and communicate with people from different cultural groups, which are key twenty-first century skills (Goncalo, Chatman, Duguid, and Kennedy 2014). Finally, in studies, children and teens have indicated that they want to read books where the characters do not all look the same. When asked, youth overwhelmingly respond with, “I like reading about people that are different than me,” and say that “Books about kids that are different than the kids in my class are interesting” (Ehrlich 2015).

        The call for more diverse literature has also brought attention to three related issues that are potential impediments to creating more diverse, authentic, and equitable library collections. First is the lack of diverse titles. For decades, the Cooperative Children’s Book Center (CCBC) has collected statistics on the number of children’s books published each year that are by and about people of color and Native people. Since 2014, the number of diverse books has begun to grow but still needs to improve. The infographic shown in figure 2.1, developed by David Huyck and Sarah Park Dahlen, depicts the 2018 CCBC data. Differences in representation among cultural groups are highlighted by mirrors—larger mirrors and a greater number of them indicate greater representation.

        
          FIGURE 2.1

          Diversity in children’s books 2018

          [image: ]

          (Huyck and Dahlen 2019)

        
        While the number of books published by and about people of color has increased through the years, the majority published in 2018 were still by and about whites. Alarmingly, the percentage of books by and about people of color and American Indians combined continues to be smaller than the percentage of books about animals and inanimate objects such as trucks. The astute observer will also notice that the mirrors the youth of color are holding are cracked, indicating that even when they see people who look like them in a text, the images are often stereotypical and harmful (Reese 2018). Think about the message this sends to youth about whose story is important to tell. Think about how this erases the richness of the lives of marginalized-identity youth (Hughes-Hassell, Rawson, and Hirsh 2019).

        The number of overall books featuring LGBTQ individuals and disabled people are also lacking. In 2017, the CCBC began tracking books with LGBTQ content and/or characters. Of the approximate 3,700 books received at the CCBC in 2017, only 3.68 percent contained significant LGBTQ content (Tyner 2018). This number (136) included books with LGBTQ primary or significant secondary characters, LGBTQ families, nonfiction content about LGBTQ people or topics, and what they call “LGBTQ metaphor” stories—books featuring animals or other inanimate characters whose story could be considered a coming-out story. A review of scholarly research conducted between 2004 and 2014 showed that “portrayals of disabilities in works of children’s literature were historically poor, containing stereotypical and negative characterizations” (Crawford 2015, 2). The research review also found a lack of balance in power between characters with disabilities and those without, a lack of depth in storylines and levels of character development, and disproportionate representations of disability categories, male and female characters, and cultural minorities in comparison to the current U.S. population (Crawford 2015).

        A second issue is the lack of diversity in publishing. A 2019 Lee & Low study looked at the demographics of the publishing industry itself, finding that 89 percent of respondents identified as not disabled, 81 percent as straight, 74 percent as cis women, and 76 percent as white (Low 2020). Given these statistics, it is hardly surprising that books and authors are not nearly as diverse as they should be. Many people in publishing care deeply about these issues and want to fix the problem; however, the industry as a whole is still struggling to change.

        A third issue is, just as publishing houses are predominantly white, female, and heterosexual, so are the individuals who write reviews for the major reviewing sources. A 2014 survey conducted by School Library Journal (SLJ), for example, found that SLJ reviewers were largely white (88 percent), female (95 percent), and heterosexual (90 percent). The lack of diversity within the reviewing community is a concern because many reviewers are ill-equipped to provide accurate reviews of diverse titles. As KT Horning (2016) notes, “Our experiences as White people are limited. How can we discern if a book about a child of color is authentic? In order to do our job, we have to seek out and listen to diverse voices. And those voices are not appearing much in the professional review journals.”

        Our understanding of the role diverse literature plays in the lives of youth challenges library staff to consider the following questions:

        
          	• How do library staff actively seek out literature that authentically and accurately portrays communities that have traditionally been marginalized?

          	• How do library staff evaluate collections to guarantee a diversity of youth experiences are represented?

          	• What changes need to be made in resource and access policies to ensure that existing resources and newly acquired resources do not perpetuate harmful stereotypes of marginalized-identity youth and their communities?

          	• How do library staff connect youth to collections that relate to their own lives and to the lives of those that are different than their own?

          	• What changes need to be made to resource and access policies to ensure authentic and accurate diverse literature is collected?

          	• What changes need to be made to the budgeting process to provide access to diverse resources in a variety of formats?

        

        CHANGE 3

      
      
        SHIFTING EDUCATIONAL THEORIES AND FRAMEWORKS—CENTERING THE LEARNER

        At all levels of education, from preschool to college, there is a growing awareness of what it means to facilitate learning. Traditional theories of learning, which have influenced teaching and learning since the early nineteenth century, view education and learning as external processes. Children and teens learn a prescribed body of knowledge through memorization and drill, with knowledge viewed as true and unchanging. Strategies for learning focus on instructors as the source of knowledge and youth as the recipients. The aim is to provide children and teens with a common core of concepts, skills, and knowledge (Barr and Tagg 1995; Brooks and Brooks 1993; Walker and Lambert 1995).

        As table 2.1 shows, traditional theories of learning rely on direct instruction as the primary instructional strategy. Teachers establish the learning goals, determine the criteria for success, and deliver the content in “bits” and “chunks.” Often rewards are used as incentives to encourage learner engagement. In K-12 settings aligned with this approach, learning activities rely heavily on textbooks, and learner progress is measured primarily with standardized tests.

        TABLE 2.1

        The traditional view of learning

        
          
            
              	Traditional Theory of Learning
              	Traditional Learning Context
            

          
          
            
              	
                • Learning is viewed as an external process.

                • Knowledge is viewed as true and unchanging.

                • Knowledge comes in “chunks” and “bits” and is delivered by adults.

                • Teachers and other adults are viewed as the authority and primary holder of knowledge.

                • Outcomes of learning are uniform.

                • Rewards are often used as learning incentives.

              
              	
                • Learners are viewed as “empty vessels” that are filled by adults.

                • Focus is on providing youth with a common core of concepts, knowledge, and skills.

                • Direct instruction is the primary instructional strategy; textbooks provide the bulk of content in K-12.

                • Teachers determine learning outcomes; learning is measured primarily with standardized tests in K-12.

              
            

          
        

        Current educational paradigms have shifted the focus to the learner, recognizing that learning is a personal and social experience in which learners are actively engaged in the process of constructing their own knowledge (Rawson 2018). Culture and prior experiences are viewed as key factors that must be considered in the design of instruction. Principles such as critical pedagogy, culturally relevant pedagogy, and universal design are now centered. There has also been increased attention to learning that occurs in informal settings. These shifts have major implications for library instruction and library collections in both school and public libraries.2

        
          Constructivism

          During our progression through the twentieth century, a new theory of learning emerged. This theory, known as constructivism or constructionism, views education as “an internal process in which learners use prior knowledge and experience to share meaning and construct knowledge” (Walker and Lambert 1995, 20). Central to constructivism is the belief that knowledge is not a static body of information but rather a process through which learners interpret and understand the world around them based on their own unique life experiences. The role of the instructor is to bring preexisting knowledge to the surface, provide learners with experiences that not only challenge their current understanding but also allow them to interact with the real world, and make learners aware of the processes they use to create new knowledge structures (Barr and Tagg 1995; Booth 2011; Brooks and Brooks 1993; Ertmer and Newby 2013; Walker and Lambert 1995). The aim of constructivism is education for understanding (Gardner 1983).

          As table 2.2 shows, constructivist learning environments look different. Constructivism advances the idea that learning is a social endeavor that requires engagement with others. Youth often work in teams or groups to solve real-world problems. Inquiry and Socratic dialogue are two key instructional strategies. Learning activities rely heavily on primary sources, experiments, manipulatives, and demonstrations or simulations. Youth work with adults and peers to establish learning goals together, and assessment involves self-reflection and demonstration. In a constructivist learning environment, the challenge for instructors is to know their learners—their prior experiences, cultures, interests, talents, and abilities.

          TABLE 2.2

          The constructivist view of learning

          
            
              
                	Constructivist Theory of Learning
                	Constructivist Learning Environments
              

            
            
              
                	
                  • Learning is viewed as a process.

                  • Knowledge is viewed as constantly changing; knowledge and beliefs are formed within the learner.

                  • Knowledge is constructed by the learner through interactions with ideas, objects, and people; motivation for learning is seen as intrinsic.

                  • The lived experiences, values, and beliefs of learners affect how they interpret and assign meaning to their experiences.

                  • Outcomes are varied and often unpredictable; there is no one universal meaning or understanding.

                
                	
                  • Learners are treated as thinkers with emerging theories about the world.

                  • Learners are involved in authentic learning tasks.

                  • Learners are engaged in cooperative learning.

                  • Learning activities include inquiry, Socratic dialogue, and protocols; real-world experiences, primary resources, experiments, etc., are used.

                  • Learners make connections to prior learning and personal experiences; opportunities are provided for learners to reflect on their own learning.

                  • Learners and teachers together determine outcomes; assessment involves self-reflection and demonstrations.

                
              

            
          

        
      
      
        CULTURALLY RELEVANT PEDAGOGY

        Historically, schools have seen the home cultures of youth of color and English language learners as deficits to be overcome or resources to be treated as a bridge to preferable, dominant practices. Current pedagogies, including culturally sustaining and revitalizing pedagogies, take an asset-based approach, viewing youths’ home and community cultural practices as resources “to honor, explore, and extend” (Paris 2012, 94).

        Perhaps the most well-known asset-based approach is culturally relevant pedagogy (CRP). Developed by Gloria Ladson-Billings, culturally relevant pedagogy has three goals:

        
          	1. Youth achieve academically.

          	2. Youth demonstrate cultural competence (maintaining their own heritage and community practices while gaining access to dominant practices).

          	3. Youth understand and critique the existing social order (Ladson-Billings 1994).

        

        Culturally sustaining pedagogy (CSP) retains these goals but goes a step farther. In addition to ensuring BIYOC maintain their own heritage and community practices while gaining access to dominant practices, culturally sustaining pedagogy engages with youth cultural practices and recognizes that youth are producers of culture as well as consumers. Culturally relevant pedagogy sees BIYOC’s heritage and community cultural practices as resources to honor and explore; culturally sustaining pedagogy sees them as resources to honor, explore, and extend (Paris 2012; Paris and Alim 2014).

        Table 2.3 shows some of the underlying principles of culturally relevant and sustaining pedagogies.

        TABLE 2.3

        Principles of culturally relevant and sustaining pedagogies

        
          
            	
              • Schools (and other educational settings) are sites where diverse, heterogeneous practices are valued and sustained.

              • Youth’s home cultures and cultural histories are honored, respected, and seen worthy of expansion.

              • Youth’s multiple and intersecting identities are recognized and supported through the learning process.

              • Knowledge is viewed as dynamic, co-created, and influenced by culture.

              • Knowledge is seen as not neutral and something to be critically examined.

              • Learning occurs within a community of learners; i.e., authentic relationships between teachers and learners, learners and other learners must be cultivated and nourished.

            
          

        

        (Ladson-Billings 1994; Paris and Alim 2014)

        
          Connected Learning

          Developed by Mimi Ito and her colleagues at the Connected Learning Research Network, connected learning is a model for designing youth learning experiences that “combines personal interests to meaningful relationships and real-world opportunity” (Connected Learning Alliance 2018, n.p.). Grounded in the four key elements described in table 2.4, connected learning is designed to “help narrow learning equity gaps that limit youth awareness, access, attendance, engagement, learning pathways, and opportunities” (Chicago Learning Exchange 2019, 1).

          While connected learning can be applied to the design of learning experiences for all youth, it is particularly useful for marginalized-identity youth who, as we saw in chapter 1, often lack access to resources that are central to academic and career success. YOUMedia Chicago at the Harold Washington Library in downtown Chicago, for example, attracts 350–500 teens each week, the majority of which are African American males. Teens report improved digital media skills and a better understanding of the opportunities available to them after high school as two of the outcomes of interacting with peers, mentors, and digital media at YOUmedia (Bender et al. 2013).

          TABLE 2.4

          Key elements of connected learning

          
            
              
                	Elements
                	Description
              

            
            
              
                	
                  Sponsorship of youth interests

                
                	
                  Organizations, like libraries: 1) meet youth where they are; 2) recognize the diverse interests and passions of youth; and 3) provide mentorship, space, and resources.

                
              

              
                	
                  Shared practices

                
                	
                  Collaborative activities provide opportunities for youth and adults to create, explore, produce, and research together; peer-to-peer and youth-to-adult relationships are cultivated; emphasis is on civic, academic, and career opportunities.

                
              

              
                	
                  Shared purpose

                
                	
                  A strong sense of community is cultivated where youth feel like they belong, receive support and feedback from each other and from mentors, and contribute to the community; products often contribute to civic action.

                
              

              
                	
                  Connections across settings

                
                	
                  Real-world connections across communities are created and nurtured; networked platforms and digital tools are leveraged in addition to face-to-face interactions.

                
              

            
          

          (Chicago Learning Exchange 2019; Connected Learning Alliance 2018)

        
        
          Critical Pedagogy

          Critical pedagogy is an educational philosophy and approach that specifically focuses on dismantling oppressive systems. It challenges learners to question and critique the beliefs and practices of the dominant social and political ideologies at work in their schools and communities. Through the process of critical examination, learners develop “habits of thought, reading, writing, and speaking which go beneath the surface meaning, first impressions, dominant myths, official pronouncements, traditional clichés, received wisdom, and mere opinions, to understand the deep meaning, root causes, social context, ideology, and personal consequences of any action, event, object, process, organization, experience, text, subject matter, policy, mass media, or discourse” (Shor 1992, 129). Advocates of critical pedagogy reject the neutrality of knowledge and argue that knowledge can be translated into power that enables youth to take positive and constructive social action within their communities (Freire and Macedo 1998; hooks 1994; Katz 2014).

          Critical pedagogy also connects formal learning with the experiences, histories, and resources that every young person possesses—in other words, what they know in their daily lives. Employing critical pedagogy requires teachers to know their learners—what their personal lives are like, what their authentic language sounds like, what degree of alienation they have experienced, and so on (Freire and Macedo 1998; hooks 1994). By recognizing their ways of knowing, addressing issues that affect them directly, and drawing on their experiences, learners become more engaged and critically conscious (Katz 2014). Table 2.5 lists some of the key themes of critical pedagogy.

          TABLE 2.5

          Key themes of critical pedagogy

          
            
              	
                • Integrating the complexity of youth experiences into learning

                • Positioning learners and teachers as both educators and learners

                • Deconstructing the student-teacher hierarchy

                • Rejecting the idea of knowledge as neutral

                • Acknowledging the political nature of the education system; i.e., that the education system privileges Western European accomplishments over others and keeps these forms of knowledge entrenched in the dominant culture

                • Making social action an explicit focus of learning experiences

                • Creating learning environments that critique the dominant ideology and model democracy

              
            

          

          (hooks 1994; Freire and Macedo 1998; Katz 2014; Shor 1992)

        
        
          Universal Design for Learning

          Universal Design for Learning (UDL) is an educational framework that maximizes learning opportunities for all learners by making the learning environment more inclusive and accessible. Initially developed to increase accessibility to educational opportunities for disabled youth, advocates of UDL now argue that we all learn differently and benefit from multiple learning formats, assessments, and tools.

          UDL is based on the three main principles shown in table 2.6. Each principle is aimed at helping educators improve how we present information, engage learners, and create inclusive assessments and evaluations. UDL principles can be applied to the overall design of a course, specific instructional materials and digital resources, and teaching strategies such as lectures, discussions, group work, labs, and demonstrations (CAST n.d.).

          TABLE 2.6

          Principles of UDL

          
            
              
                	Principle
                	Outcome/Suggestions
              

            
            
              
                	
                  Principle 1: Provide multiple means of representation/Present information and content in different ways

                
                	
                  Gives learners various ways of acquiring information and knowledge

                  • Use different media, symbols, or languages

                  • Present information nonverbally

                  • Give background information

                
              

              
                	
                  Principle 2: Provide multiple means of action and expression/Differentiate the ways that students can express what they know

                
                	
                  Provides learners alternatives for demonstrating what they know

                  • Provide various tools for them to express themselves beyond writing and speaking

                  • Encourage movement and performance

                  • Provide supports so learners can develop their own organizing and planning systems

                
              

              
                	
                  Principle 3: Provide multiple means of engagement/Stimulate interest and motivation for learning

                
                	
                  Taps into learners’ interests, offers appropriate challenges, and increases motivation

                  • Offer choices and options that are valuable and relevant

                  • Create opportunities for authentic feedback and collaboration

                  • Make time and spaces for learners to work through frustration, confusion, or misunderstandings

                
              

            
          

          (CAST n.d.)

          The key benefits of UDL for learners include:

          
            	• reduced barriers to learning

            	• increased engagement

            	• greater self-direction

            	• improved opportunities to demonstrate and share what they know (CAST n.d.)

          

        
      
      
        BRINGING IT ALL TOGETHER

        The educational frameworks discussed in this section share numerous commonalities that impact the teaching-learning context. These include:

        
          	• focus on the learner

          	• acknowledgment of the complexity of learners’ lived experiences

          	• respect for learners’ home cultures/languages and cultural histories

          	• emphasis on learners’ prior experiences, interests, and passions

          	• recognition of the social nature of learning and the need to build authentic relationships with and among learners

          	• positioning of learners and teachers as both educators and learners

          	• focus on real-world connections and outcomes

          	• the view that knowledge is dynamic, co-created, influenced by culture, and not neutral

        

        Because of shifts in the educational frameworks that are influencing teaching and learning contexts, library staff who act as collectors must consider the following questions:

        
          	• How does the collector know the cultures, cultural histories, interests, and passions of learners?

          	• What equity issues does the collector need to consider to ensure that resources and delivery mechanisms are accessible by all youth?

          	• How does the collector leverage relationships with youth, their families, and communities to provide resources?

          	• How does the collector provide resources that allow the co-creation and critique of knowledge?

          	• What changes need to be made to resource and access policies to reflect a focus on the learner?

          	• How does the collector select resources that emphasize real-world issues and demonstrate the power of individuals to affect change?

          	• How does the collector provide opportunities through resources for youth to engage in active learning experiences?

          	• How does the collector engage with outside experts and mentors to build resource collections that provide youth with opportunities to learn?

        

      
      
        CONCLUSION

        Paradigm shifts in education and changes in the information environment require library staff to rethink the collection development process. As I will show in the next two chapters, these changes have a direct impact on models of collection development and on collector behaviors.
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        NOTES

        
          
            1. Jackie and I first discussed many of the concepts, theories, and models identified in this chapter in “Developing a Collaborative Access Environment: Meeting the Resource Needs of the Learning Community,” in Student Learning in an Information Environment: Principles and Practices, edited by Barbara K. Stripling.

          

          
            2. For a more comprehensive explanation of how the educational frameworks discussed in this chapter impact library instruction, see Instruction and Pedagogy for Youth in Public Libraries, a free online textbook edited by Casey H. Rawson and available at www.publiclibraryinstruction.web.unc.edu.

          

        

      
    
  
    
      
        CHAPTER 3

        Models of Collection Management
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      In chapters 1 and 2, I discussed the factors that influence collection management in the twenty-first century. In this chapter, I present four models of collection management that show the intellectual states I have followed in moving my view of collection management to a learner-centered equity-based approach.1 The first, the Collection-Centered Model, is the one most often described in the literature. The second, the Learner-Centered Model, projects the concepts that must be considered in making collection management decisions for learners. The third model, Collaborative Access Environment, broadly pictures the collection management world as a setting for formal and informal learning. The final model, Equitable Access Environment, centers the concepts of equity and learning and is the model I believe library staff must adopt in order to develop inclusive and equitable library collections that meet the needs of today’s diverse learners.2

      
        THE COLLECTION-CENTERED MODEL

        The most traditional approach to collection management is the Collection-Centered Model. It places library staff in the position of resource experts, a difficult position to maintain in today’s rapidly changing information environment. Quality is usually the overriding concern, with determination of quality coming from independent outside sources. The focus is on development of a set of library materials that meet quality criteria established in policy. Various informational formats are considered, with a focus on buying what is considered the best “just in case” they may be requested. Suggestions from learners have a place in this traditional process, although requests are vetted by library staff who are seen as the experts and who control the purse for the collection’s materials. It should be noted that in the school setting, the curriculum is the guiding factor in determining what subject areas are collected. Curriculum continues to be the central concern, but our understanding of what constitutes the most appropriate and valuable curriculum is reassessed as we move toward other models.

        The traditional collection development model supports a teaching-centered paradigm, with library materials purchased just in case they are needed. Figure 3.1 suggests a picture for this process. As the model shows, developing a quality collection is the central focus of the collection-centered approach. Policy directs what can be selected. Selection is guided by reviewers who are considered experts and by the reviewing media. Acquisition of materials is often based on the broad services jobbers and vendors can offer. Weeding out or the removal of materials tends to entail the examination of every item within the collection and is usually a time-consuming and often neglected part of collection control. Use of the Collection-Centered Model suggests that the collector should be in the position of supporting traditional expectations. The quality of the collection per se is the central consideration.

        
          FIGURE 3.1

          The Collection-Centered Model
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        THE LEARNER-CENTERED MODEL

        While the Collection-Centered Model is adequate for a teacher-centered learning environment in which direct instruction is the primary teaching strategy, if we accept the teaching and learning principles of constructivism discussed in chapter 2, such as culturally relevant pedagogy, universal design, and connected learning, we have to consider the implications for the collector and contemplate a revised approach. The Learner-Centered Model of collection development, shown in figure 3.2, represents the shift to a central focus on the learner.

        
          FIGURE 3.2

          The Learner-Centered Model
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        Note the central label: Learner. In this model, all the collector’s decisions are informed by the learner’s prior experiences, multiple identities and cultures, interests, needs, talents, and abilities. Library staff use data they collect about the learner to determine:

        
          	• specific resources that will be selected and acquired

          	• formats (i.e., graphic novels, audiobooks, videos with captions, large print texts, etc.) and complexity (i.e., reading levels and text complexity) of resources that are collected

          	• information storage decisions, such as how resources will be classified and described to ensure that they are unbiased, do not perpetuate oppressive systems, and allow learners to access them

          	• dissemination strategies that will be used to make resources accessible through conventional circulation procedures as well as through virtual access

          	• policies that need to be in place to guide collection management decisions that will ensure equitable access

        

        In the Learner-Centered Model, the collector becomes a guide rather than an expert, providing access to the world of information as well as to knowledgeable individuals who can offer subject- and learner-specific advice, expanding the potential diversity of materials and information encountered by the learner.

      
      
        THE COLLABORATIVE ACCESS ENVIRONMENT

        The third model, shown in figure 3.3, is significant in a world where tools for information—which can be accessed beyond the local school or public library—are becoming more widely used as financial resources become more limited. Note the use of the term access environment. This model recognizes that providing access, not collecting stuff, is the goal of collection management in the twenty-first century. It focuses on the collaborative nature of the work, emphasizing the role that partnerships with community-based organizations, other libraries, and youth and their families play in providing access to a wide variety of resources that facilitate learning. For example, a partnership with the local bilingual Spanish English bookstore might produce Spanish language and cultural resources, selection advice, or guest speakers. Collaboration with families might yield mentors for teens interested in photojournalism or car repair. In this model, development of the Collaborative Access Environment is informed by learner characteristics, the teaching-learning context, partnerships, and the resource knowledge base.

        
          FIGURE 3.3

          Collaborative Access Environment
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        THE EQUITABLE ACCESS ENVIRONMENT

        The fourth and final model, shown in figure 3.4, may be the most significant one in a world where libraries are focused on facilitating formal and informal learning and on advancing equity. I have labeled this model: Equitable Access Environment, which is introduced in this chapter and reinforced in those that follow.

        
          FIGURE 3.4

          Equitable Access Environment
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        In this model, the goal of the collector is to develop an Equitable Access Environment—a collection that is learner-centered and built on an equity framework. Adoption and implementation of an Equitable Access Environment model enables library staff to create inclusive library collections and provide equitable access to today’s diverse learners.

        The learners in this model include all youth in the community—not just those who regularly visit the library or attend library programs. When we center equity in our work, we begin to recognize that disparities in transportation, childcare, internet access, and so forth may limit the ability of many youth in our community to visit the library or access digital resources. We also recognize that for some young individuals the library is not a welcoming or accessible place—that barriers, whether intended or not, stand in the way of their use of the physical and digital collection provided. For example, as I discussed in chapter 1, when public and school libraries use expulsions, suspensions, and bans as their means of behavioral control, an excessive focus on discipline and quiet can produce an environment that pushes youth of color out of the library. Similarly, when school and public libraries rely on fines or printing fees for revenue or set time limits on computer use, they create an access barrier for youth who live in lower-income homes and may not have access to broadband at home. Rather than viewing youth we rarely or never see in the library as uninterested or as not needing the library, an equity framework can be adopted—one that asks us to consider what barriers we have erected that are inhibiting their access—that enables us to reach out to them, provide resources where and how they need them, and identify and redress the disparities that negatively affect their lives.

        In the public library environment, learners also include parents and caregivers as well as other members of the community who work with or care about youth. In the school environment, learners extend to include teachers, administrators, and other school staff.

        The teaching-learning context reflects the educational philosophy and frameworks that guide formal and informal instruction in the educational setting, whether that be a school or public library. One of the primary tasks for the collector is to identify materials and resources that match the teaching-learning context. Two additional tasks for the collector include modeling the use of resources to support learners and monitoring changes in the education world. As educational paradigms and frameworks shift, the collector must be proactive in determining how these changes will affect collection management.

        The resource knowledge base is in a state of continuous change. This is particularly evident in areas such as science, technology, and medicine but can also be seen in other areas, for example, social sciences, psychology, and fine arts. The growth of this resource knowledge base has been accelerated by changes in technology. The internet offers instant access to people, ideas, documents, images, and sounds. Members of the learning community can now interact with each other across cultural, social, and distance barriers. This means that they can share information freely and, as a result, work together to create new understandings.

        We also now recognize the importance of providing resources that authentically and accurately reflect the lived experiences of marginalized-identity youth and their communities. Research has shown that seeing themselves in literature is critical to the growth and well-being of marginalized-identity youth. It also offers benefits to all youth, including those who belong to the dominant culture.

        Finally, in an Equitable Access Environment, teams and partnerships become key elements in collection management. Library staff collaborate with youth, teachers and caregivers, other libraries, and community-based organizations to provide access to a wide variety of resources that facilitate learning. As previously mentioned, a partnership with the local bilingual Spanish English bookstore might produce Spanish language and cultural resources, selection advice, or guest speakers. Collaboration with families might yield mentors for teens interested in learning more about careers in public health or the hospitality industry. This component of the model is critical to advancing diversity and meeting the needs of learners.

        Successful collectors in this model understand the need to adapt to multiple changing forces, including learner characteristics, the teaching-learning context, the resource knowledge base, and partnerships. They also understand the responsibility of library staff to advance equity in all aspects of their work, including transforming collections and partnerships. They continually gather data about each component of the model in order to inform their collection management decisions and practices. Table 3.1 indicates how data might be collected for each component.

        TABLE 3.1

        Collecting data for the four components of the Equitable Access Environment model of collection management

        
          
            
              	Component
              	Collector’s Goals
              	Data Collection Methods
            

          
          
            
              	
                Learner

              
              	
                To understand learner characteristics such as:

                • Multiple identities

                • Cultural traditions and strengths

                • Language preferences

                • Academic strengths and weaknesses

                • Youth demographics

                • Abilities/disabilities

                • Inequities experienced

              
              	
                • complete a community analysis

                • conduct surveys or focus groups with youth and other members of the learning community

                • review the child and family well-being indicators for your community provided by the Annie E. Casey Foundation in their Kids Count Data Center

                • review frameworks or documents that describe general youth characteristics such as those provided by the Search Institute, the National Association for the Education of Young Children, and the Association of Middle Level Education

                • observe youth in and out of the library—record your observations and analyze the data

                • analyze school data

                • review demographic data for your community

              
            

            
              	
                Teaching-Learning Context

              
              	
                • To understand the frameworks and theories guiding instruction in the school and/or library

              
              	
                In schools:

                • observe in classrooms—record your observations and analyze the data

                • attend planning meetings with teaching staff

                • attend professional development opportunities in the school or school district

                • analyze instructional units

                • review documents such as curriculum maps, scope and sequence charts, pacing guides, and state and national standards

                • attend local, state, and national education conferences

                In the public library:

                • observe in digital learning spaces like makerspaces/YouMedia labs or during storyhours and other programs—record your observations and analyze the data

                • engage in discussions with youth and community members, and library staff who are designing and leading library programs for children and teens

                • analyze documents that describe learning goals (i.e., YALSA’s Teens First: Basic Learning Outcomes, PLA and ALSC’s Every Child Ready to Read, or the National Association for Media Literacy’s Media Literacy Standards)

                • attend local, state, and national education and library conferences

              
            

            
              	
                Resource Knowledge Base

              
              	
                • To understand changes in the information world

              
              	
                • engage in professional reading—professional journals, social media, blogs, and so forth

                • consult with subject-level experts

                • attend professional conferences

              
            

            
              	
                Partnerships

              
              	
                • To identify resources available in the community

                • To form authentic relationships with youth, teachers and caregivers, other libraries, and community-based organizations to involve them in the creation of equitable collections

              
              	
                • talk with “community connectors”—members of the community the community sees as leaders

                • conduct a community visit or walk

                • do an environmental scan of organizations in the community that work with and for youth

                • attend local community events

                • volunteer for community organizations

              
            

          
        

        1. Annie E. Casey Kids Count data can be found at: https://www.aecf.org/work/kids-count/kids-count-data-center/.

        2. See for example: Search Institute Developmental Assets (https://www.search-institute.org/our-research/development-assets/); Five Things That Matter No What from NAEYC (http://ncaeyc.org/wp-content/uploads/2019/06/FiveThingsThatMatter.pdf); and Developmental Characteristics of Young Adolescents (https://www.amle.org/BrowsebyTopic/WhatsNew/WNDet/TabId/270/ArtMID/888/ArticleID/455/Developmental-Characteristics-of-Young-Adolescents.aspx).

        3. YALSA’s Teens First: Basic Learning Outcomes (http://www.ala.org/yalsa/sites/ala.org.yalsa/files/content/Teens%20First_%20Basic%20Learning%20Outcomes%20Guide.pdf); PLA and ALSC’s Every Child Ready to Read (http://everychildreadytoread.org/).

      
      
        CONCLUSION

        Paradigm shifts in education, changes in the information environment, and a focus on equity require library staff to rethink the collection development process. As I will show in Part II of this book, when redesigning the collection to make it learner-centered and equitable, library staff must keep in mind that:

        
          	• Changes in learner characteristics and the teaching-learning context need to be taken into consideration in developing policy, creating budgets, and selecting materials and access points.

          	• The content of the material must not only support the mission, goals, and strategies of the educational organization serving youth but also the interests, passions, cultures, and personal learning goals of youth.

          	• Selection and budgeting must be connected to assessment and accountability.

          	• Legal and intellectual issues, such as intellectual freedom, copyright, privacy, and information ethics, must continue to be a part of the collection and access decisions made.

          	• Collaboration and partnerships with the broader community are critical to providing resources that are connected to the community’s youth needs, assessment, and accountability and that advance equity.

        

        In the next chapter, I will present a framework for developing an Equitable Access Environment—the collection management model I believe best enables library staff to respond to changes in the educational and information environments and to develop inclusive and equitable library collections.

      
      
        NOTES

        
          
            1. The Collection-Centered Model, Learner-Centered Model, and Collaborative Access Environment, discussed in the first edition of this book, were developed with Jackie and reflect our shifting understanding of collection management.

          

          
            2. Jackie and I first discussed many of the concepts, theories, and models identified in this chapter in “Developing a Collaborative Access Environment: Meeting the Resource Needs of the Learning Community,” in Student Learning in an Information Environment: Principles and Practices, edited by Barbara K. Stripling.

          

        

      
    
  
    
      
        CHAPTER 4

        Collector Behaviors
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      As the context in which library staff work continues to change, assumptions about the role of the collector do as well. In order to provide resources that meet the needs of today’s diverse learners, support the teaching-learning context, and advance equity, library staff must reinterpret their role in collection development. As table 4.1 shows, today’s collection managers must act as resource guides, change agents, leaders, and learners.

      TABLE 4.1

      Collection behaviors

      
        
          
            	Resource Guide
          

        
        
          
            	
              • Collaborates with members of the learning community, including youth, to select resources that facilitate formal and informal learning

              • Connects youth, and other members of the learning community, to resources “just in time”

              • Develops a process for gaining input on collection decisions from all members of the learning community

              • Provides continual assessment of emerging resources, formats, and delivery mechanisms

              • Evaluates the match between available resources, learner characteristics, and the teaching-learning context

              • Develops processes and mechanisms to alert and connect members of the learning community to resources

              • Facilitates physical and intellectual access to resources in all formats

            
          

          
            	Change Agent
          

          
            	
              • Brings members of the learning community into the collection and access decision-making process

              • Promotes a collaborative culture at the library

              • Supports the learning community in the use of resources to support formal and informal learning

              • Models the use of resources to address learning outcomes and youth interests

              • Collaborates with teachers to challenge the traditional canon and the Eurocentric focus of disciplines like social studies and science in order to create a more inclusive, representative, and equitable learning experiences

              • Contributes to changes in the information and educational worlds

              • Participates in professional conversations about issues related to resources

            
          

          
            	Leader
          

          
            	
              • Revises and updates resource and access points and practices to advance equity, reflect learner-centered educational frameworks, and incorporate advances in the information environment

              • Creates and manages internal and external cooperative arrangements to meet the needs of the learning community

              • Develops a budget that maximizes equitable access to resources

              • Identifies and seeks external funding for collection resources

              • Makes equity a priority

              • Advocates for broader and more reflective representation of marginalized-identity communities

              • Leads in making and advocating for systemic changes so to guarantee all youth have the resources needed

            
          

          
            	Learner
          

          
            	
              • Understands the implications of learning theory on collection development and access decisions

              • Seeks opportunities for personal and professional growth related to equity and inclusion

              • Remains current about new resources, emerging formats, and evolving changing delivery mechanisms

              • Participates in conversations on issues related to resources that impact accessibility and address power imbalances

              • Recognizes the need to learn about #OwnVoices authors and use alternative selection tools in order to provide resources that authentically reflect the lived experiences of marginalized-identity youth and their communities

            
          

        
      

      
        RESOURCE GUIDE

        In chapter 1, I introduced the role of the collector as guide rather than expert. I believe the role of guide is appropriate for three reasons. First, in today’s ever-changing information world library staff can no longer be the sole proprietor of a self-contained, one-stop-shopping establishment. Even extending the metaphor to operating an information supermarket is insufficient. Library staff must learn how to manage kiosks on the information superhighway—kiosks that are staffed by a variety of experts. They are expected to carry an ever-changing and inclusive stock as well as provide instant access to other stores of items and to resource officials, wherever they may be located.

        Second, changes in educational theory and practice illustrate the need for teachers and caregivers to be more knowledgeable about resources. For example, in K-12 settings the balanced literacy approach to reading instruction requires elementary school teachers to be acquainted with books developed by publishers to support early literacy development. In social studies and history classrooms, the use of primary documents has become common, thus requiring teachers to be familiar with primary resource collections provided by organizations such as Blackpast.org or the Library of Congress. The rise of national teacher-led movements such as #Disrupt Texts, which challenges the traditional literary canon to create a more inclusive, representative, and equitable language arts curriculum, and Project Lit, which focuses on increasing access to culturally relevant books, exemplify the knowledge of resources teachers must demonstrate today.1

        The proliferation of charter schools, most of which do not have school libraries, also puts teachers and public library staff in the position of providing resources to support learning (Taie and Goldring 2017). Finally, approximately 3 percent of students are home-schooled, which requires caregivers to be more knowledgeable about resources too (DiPerna, Shaw, and Catt 2017).

        Third, in learner-centered educational settings, library resources are no longer viewed as supplemental. Instead, they are considered central to the success of the learner. Alerting the learning community to new resources, as well as to emerging developments in technology, is a critical guiding role for library staff.

      
      
        CHANGE AGENT

        The Equitable Access Environment requires library staff to share authority for collection development and enter collaborative relationships with other members of the learning community. This is often an unfamiliar experience for educators, parents/caregivers, youth, or other members of the community. Generally, teachers work in isolation in their own classrooms, and they expect school librarians to take sole responsibility for choosing library resources. Most youth and parents/caregivers are accustomed to library staff, both in schools and public libraries, making the collection decisions. In order to be successful collectors, library staff must become change agents—modifying the perceptions of the community, encouraging others to become active partners in the collection process, and setting up structures that make collaboration possible.

        At the same time, providing access to information is not enough. Library staff must also share their expertise in using resources with the members of the learning community. In the K-12 setting, for example, they might model, through learner-centered activities, the use of resources to address standards of learning, solve instructional problems, or interrogate texts for bias. They might also collaborate with teachers to incorporate graphic novels and novels in verse into the English Language Arts Curriculum. In the public library, library staff might model how to use resources to help youth address social and civic issues they care about such as climate change or homelessness in their community.

        As change agents, library staff must also embrace changes in the education and information worlds. As new resources, traditional or digital, become available, library staff must incorporate them into the collection and into their practice. They must participate in ongoing conversations about the issues new digital resources raise around privacy, security, and intellectual freedom. They must be bold and make changes to policies and to the collection itself as our understandings of how youth, especially marginalized-identity youth, are harmed by resources that misrepresent and stereotype them and their cultures expand. They must also accept the invitation offered by marginalized-identity communities to consider the unintended negative impact that practices, policies, and procedures that work well for the dominant, white, English-speaking, cisgender, able-bodied, middle-class norm have on them and their communities. Finally, they must take the lead in challenging the traditional canon and the Eurocentric focus of disciplines such as social studies and science in order to create more inclusive, representative, and equitable learning experiences for young individuals.

      
      
        LEADER

        Leadership is a key role for library staff. For the collector, leadership means encouraging collaboration among members of the learning community, thinking about the future and anticipating emerging technologies, and collaborating with libraries and other agencies throughout the community to share resources and to engage in cooperative negotiations for better pricing and for revising and updating resource and access policies.

        Leadership also means advocating for equity. As I discussed in chapter 1, institutional and structural inequities based on race, gender, sexual orientation, disability, and language exist in the U.S. Many of these disparities have been created and maintained by government agencies. Thus, agencies such as libraries have a responsibility to address them. It is critical that library staff make equity a priority. Only by grounding collection management in an equity framework will library staff be able to make positive transformations in collections and develop partnerships that create improved outcomes for marginalized-identity youth.

        Leadership also means advocating for representative and accessible resources. This includes reaching out to publishing representatives, digital content developers and providers, and creators of educational resources. Because many accessibility and representation issues are systemic in nature (i.e., the publishing industry is primarily white, the majority of educational resources are created by for-profit commercial companies, and there is a lack of adherence to guidelines for making digital resources available to disabled people), as we center equity in our collection development, we become responsible for taking a leadership role in redressing and disrupting systemic barriers.

        Finally, leadership means planning and managing a budget that maximizes and ensures equitable access to resources. Many library staff are accustomed to being given a lump sum or line-item budget—an allocation determined by library administration. This type of budgeting is inadequate for collection management if it is to be responsive to the needs of the learning community and ensure all youth have access to the resources they need or want. Instead, library staff must become adept at developing and presenting budgets on an annual basis to the administrative member or team responsible for making funding decisions (i.e., branch manager, school principal, library director, school board, and so forth). Budgeting also entails identifying external funding opportunities such as grants and taking the lead on applying for and securing funds.

      
      
        LEARNER

        As Jose-Marie Griffiths points out, we cannot always lead. Sometimes we have to “follow while someone else steps up for a while and cuts down the forest in front of us, clearing a new path” (1998, 8). Our success as learner-centered collectors who create Equitable Access Environments depends on our ability to be learners.

        As long as educators, politicians, and the public continue to debate the purposes, processes, and structures of education, educational practice will continue to change. Library staff must stay abreast on how educational research, policy, and legislation affect the teaching-learning context, including how learner outcomes, teaching strategies and assessments, and local, state, and national accountability measures are affected. At the building level, library staff must understand how such changes are being implemented and what impact they have on collection access decisions.

        Creating equitable and inclusive collections for diverse and marginalized-identity youth also requires knowledge about topics such as implicit bias and microaggressions, race and racism, cultural competence and culturally sustaining pedagogy, and equity and social justice (Cooke 2016; Hughes-Hassell, Bracy, and Rawson 2016; Overall 2009). Research shows, however, that few library and information science (LIS) master’s programs include these topics in their curriculum, and if they do, they are siloed into optional, standalone diversity courses (Al-Qallaf and Mika 2013; Gibson, Hughes-Hassell, and Threats 2018; Schroeder and Hollister 2014; Subramaniam and Jaeger 2011). A recent survey focused specifically on early career youth services librarians found that only 26.8 percent of respondents said that social justice was included in a substantive way in their master’s curriculum, 37.2 percent said that cultural competency was substantively included, and 41.8 percent said that equity and inclusion were substantively included. Related to these findings, a majority (54.1 percent) of respondents said that their master’s programs did not prepare them well for working with youth of color and other marginalized youth (Dasgupta, Hughes-Hassell, Rawson, and Sturm 2019). Developing an understanding of equity is a lifetime journey—one that requires library staff to learn continually from others, especially individuals and communities who share identities that differ from their own. Project READY: Reimagining Equity and Access for Diverse Youth (http://ready.web.unc.edu) provides free, online professional development modules for school and public youth services library staff who are interested in improving their knowledge of race and racism, racial equity, and culturally sustaining pedagogy. The primary focus of the Project READY curriculum is on improving relationships with, services to, and resources for youth of color and Native youth.

        Finally, changes in the information world show no indication of slowing down. Keeping up with new resources, advances in retrieval, and changes in technology and delivery mechanisms is a necessity for collectors who are striving to match resources to the needs of the learner. It is also critical that collectors engage in conversations around issues such as open educational resources; privacy, security, and freedom of expression as they relate to digital resources; alternative cataloging practices that promote diversity and inclusion; policies that determine whose experiences, voices, and cultures are represented in library collections; and critiques of the field that question why certain perspectives are dominant while others are missing. As the field of library and information science increasingly embraces critical theories and critical pedagogies as ways to address power imbalances and inequities in library services, conversations about issues that affect collectors will continue to take place, and it is imperative that library staff not only keep up with but also participate in these discussions.

      
      
        CONCLUSION

        So far, I have discussed the theoretical foundations for learner-centered collection management and explained the changes needed in the attitudes and behaviors of library staff working in an Equitable Access Environment.

        Figure 4.1 shows a framework for implementing an Equitable Access Environment. The process is dynamic and ongoing. Each piece of the framework remains open to change in order to respond to the variable needs of the learning community.

        
          FIGURE 4.1

          Framework for implementing an Equitable Access Environment
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        The theoretical platform identifies advancing equity and centering the learner as the foundational principles of an Equitable Access Environment. It reflects learner characteristics, the teaching-learning context, the resource knowledge base, and partnerships that have been developed for resource selection and access.

        The strategies for creating an Equitable Access Environment build on this theoretical platform.

        
          	• The collection policy develops collaboratively with stakeholders in the learning community and centers equity.

          	• The selection process takes into consideration the characteristics of the learners and an ongoing assessment of the collection in terms of its ability to deliver appropriate materials and resources that support learning and authentic representation of diverse communities.

          	• Budgeting reflects the priorities of the learning community to support learning and promote equity.
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            1. To find out more about #DisruptTexts, go to https://disrupttexts.org; you can also follow #DisruptTexts on Twitter. To learn more about Project Lit, follow @ProjectLITComm on Twitter.

          

        

      
    
  
    
      
        Part II

        STRATEGIES FOR LEARNER-CENTERED EQUITABLE COLLECTION MANAGEMENT

      
    
  
    
      
        CHAPTER 5

        Policy as the Foundation for the Collection

      
      
        [image: ]

      
      Policy is the guiding element in creating an Equitable Access Environment. It provides guidance to the library staff, directs collection actions at all levels, and, just as importantly, informs the community of what to expect from the library collection and resource access services. Developing a learner-centered and inclusive collection requires a plan—one in which the community to be served is involved in making decisions and is described in sufficient detail to clarify what, where, and how a broad range of resources will be made available to them. Policy becomes the written plan. Clear, written policy communicates the library’s commitment to equity and inclusion. It creates stability and continuity in collection activities and indicates that the library is a businesslike operation willing to be accountable for its actions. Policy safeguards the community from individual collector biases. It provides the basis for the development of procedures that will increase efficiency in all collection operations, including a format for how financial resources are to be allocated and complaints handled.

      Because policy is the result of planning, it is essential for library staff to understand and apply an open planning process as policy is developed, tested, and approved. Advice and a number of planning models exist in the library literature.1 Below I consider the elements and the nine steps needed for bringing stakeholders in your learning community into the application of those elements as you develop a collection policy that is learner-centered and advances equity.

      
        ELEMENTS OF POLICY

        Many authors have documented the sections that are regularly included in traditional collection policies.2 The basic elements that have been identified in traditional collection policies are listed in table 5.1. In developing a collection policy that is learner-centered and advances equity, the broad labels of the policy and their purposes may remain the same as in a more traditional policy. The change is the incorporation of concepts and language that reflect the library’s commitment to creating a learner-centered and inclusive collection. Table 5.2 indicates how the language used in policies must be framed in order to create equitable and inclusive library collections.

        TABLE 5.1

        Basic elements of traditional collection policy and their purpose

        
          
            
              	Element
              	Purpose
            

          
          
            
              	
                Introduction

              
              	
                Explain why a center for materials and resource access should exist

              
            

            
              	
                Goals or objectives

              
              	
                Explain the objectives and goals the collection should achieve

              
            

            
              	
                Responsibility for selection

              
              	
                Identify who is responsible for selection

              
            

            
              	
                Selection sources

              
              	
                Identify the sources that guide selection decisions

              
            

            
              	
                Criteria for selection

              
              	
                Outline the criteria items must meet to be selected

              
            

            
              	
                Scope of the collection

              
              	
                Outline broad subject areas and formats emphasized or de-emphasized and those subject areas or formats that are intentionally not collected

              
            

            
              	
                Gifts and donations

              
              	
                State the library’s philosophy about gifts and donations and indicate the selection criteria that will be used

              
            

            
              	
                Collection maintenance (weeding or deselection)

              
              	
                Identify the guidelines for removal of materials

              
            

            
              	
                Collection assessment and evaluation

              
              	
                Explain the methods that will be used to determine the collection’s success in meeting user needs

              
            

            
              	
                Censorship and intellectual freedom

              
              	
                Address how access to ideas will be provided and how censorship will be prevented

              
            

            
              	
                Reconsideration of library materials

              
              	
                Describe how patrons may challenge specific titles and how the library will address and respond to the challenge

              
            

            
              	
                Consortia, cooperative agreements, networking

              
              	
                Outline the role of consortia, cooperative agreements, and networking in providing extended access to information

              
            

            
              	
                Revision of policy

              
              	
                Describe who will be responsible for policy changes; when and how revisions will it be carried out

              
            

          
        

        In table 5.2 you will note that each element of the policy specifically calls attention to how the collection policy supports the needs of local learners and advances equity. Although the responsibility for selection stays with library staff, the staff’s role shifts from expert to guide so that the responsibility for the selection of resources is shared with members of the learning community. Material formats that are collected are based on known aspects of the learners (their ethnicity and race, cultural practices and traditions, learning and physical disabilities, gender identity, sexual orientation, language fluency and preferences, socioeconomic status, and other characteristics that describe them), the teaching-learning context, and the resource world. Policy collection methodologies call specific attention to the allocation of collection funds to redress systemic inequities faced by marginalized-identity youth and to support designated programs, formats, and learner needs. Considerations regarding intellectual freedom remain the same as they do in both traditional policies and a learner-centered equitable access policy.

        TABLE 5.2

        Elements of learner-centered equitable access policy with sample language

        
          
            
              	Element
              	Sample Language
            

          
          
            
              	
                Introduction (philosophy and mission)

              
              	
                The collection of materials and access services exists to support the formal and informal learning needs of the community, and to provide equitable access to resources in multiple formats to authentically and accurately reflect the diverse and multiple identities of today’s youth. This includes diversity of race and ethnicity, language, LGBTQIA+ identity, country of origin, immigration status, religion or spirituality, and ability.

              
            

            
              	
                Broad goals

              
              	
                The purpose of the collection is to:

                • Enable youth to see their multiple identities, cultures, and experiences reflected and valued.

                • Enable youth to experience and learn about the realities of the world and to develop understandings that go beyond the single stories that perpetuate generalizations and stereotypes of communities that are traditionally marginalized.

                • Provide resources in a range of formats to satisfy the formal and informal learning needs and interests of youth and to support, enrich, and enhance the teaching-learning context.

                • Provide a wide range of materials on all levels of difficulty, with a diversity of appeal and the presentation of different points of view, including those that reflect the lives of local youth in relation to their culture, race, ethnicity, language, religion and beliefs, community and family structure, sexual orientation, gender identity, and ability.

                • Recognize and redress inequities that exist in society and government institutions, such as libraries and schools.

              
            

            
              	
                Selection

              
              	
                Resource decisions will be based on analysis of local learners’ needs, interests, and abilities, and the teaching-learning context. In addition to traditional selection criteria, attention will be given to the authenticity of materials about communities that have been traditionally marginalized, and to accessibility features such as large-print text or captions for videos. Priority will be given to #OwnVoices creators, reviewers, and publishers/producers. Selection review resources are expanded beyond traditional sources to include curated lists, blogs, podcasts, and so forth.

              
            

            
              	
                Responsibility for selection

              
              	
                Library staff, acting as guides, will collaborate with youth and other members of the learning community to identify and select resources; library staff will be intentional in including the voices and perspectives of members of the learning community who are traditionally marginalized or excluded.

              
            

            
              	
                Formats

              
              	
                Format decisions will be based on knowledge of learners’ multiple identities, learning and/or curricular goals, teaching-learning strategies, and assessment methods; particular attention will be paid to language preferences, accessibility needs of the learning community, and youth requests.

              
            

            
              	
                Funding

              
              	
                Funds will be allocated based on zero-based or program budget considerations; cooperative agreements will be entered into if they extend access; grants and donors will be recognized as funding resources that can be used to redress past or current inequities in the collection; donations and gifts must meet selection criteria.

              
            

            
              	
                Intellectual freedom

              
              	
                The library supports the individual’s right to have access to ideas and information representing all points of view; prevention of censorship is carefully monitored to ensure equitable access to multiple perspectives, ideas, and identities. The Library Board of Trustees has adopted the American Library Association’s Library Bill of Rights, Freedom to Read, and Freedom to View statements.

              
            

            
              	
                Collection maintenance (weeding)

              
              	
                In addition to traditional methodologies for removal of materials such as collection sampling and usage patterns, other considerations include the match between resources and learner characteristics, critical analysis of materials representing communities that are traditionally marginalized for authenticity and accuracy of representation to ensure the materials do not perpetuate harmful stereotypes, and assessment of accessibility features. Usage statistics will not be used as deselection criteria for materials that meet the needs of a specific and identified community, such as ELLs or visually disabled youth.

              
            

            
              	
                Evaluation

              
              	
                The learning community will be involved in determining the collection’s success in meeting learner needs, including how useful and appropriate the collection is in supporting learning goals and objectives, representing the diversity of learners and the world, and providing equitable access.

              
            

            
              	
                Confidentiality

              
              	
                Protecting the identification and confidentiality of learners will be prioritized and will be accomplished through the implementation of self-checkout; privacy settings for digital resources will be set at opt-in rather than opt-out thus ensuring that learners are actively engaged in protecting their privacy.

              
            

            
              	
                Copyright

              
              	
                Priority will be given to providing open educational resources and materials licensed under creative commons.

              
            

            
              	
                Digital information resources

              
              	
                Access to digital information will be determined by demand, relevance, availability, cost, training available, equipment needed, and technical support; particular attention will be paid to compliance with Web Content Accessibility Guidelines (WCAG) 2.0 standards and content that works with assistive devices such as screen readers, alternative keyboards, joysticks, and so forth that are used by people with a range of disabilities.

              
            

            
              	
                Consortia, cooperative agreements, networking

              
              	
                Consortia, cooperative agreements, and networking will be used to provide extended access to information; partnerships with community members and organizations will be intentionally developed to ensure equitable access.

              
            

            
              	
                Reconsideration of materials

              
              	
                In accordance with our Mission Statement and the American Library Association’s Bill of Rights, we have a responsibility to provide opportunities and resources that reflect a wide variety of identities, experiences, and perspectives. Therefore, at times, youth may be exposed to materials that present information, ideas, or attitudes which some members of the community may consider to be controversial, inappropriate or offensive. Objections to these resources are an important part of the democratic process and should be treated as legitimate avenues of communication. However, challenges must be considered on the understanding that no parent, caregiver, or community member has the right to determine the suitability of learning or recreational matter for youth other than their own.

              
            

            
              	
                Revision of policy

              
              	
                This policy will be reviewed and revised using a collaborative process every three years to ensure it continues to reflect the formal and informal learning needs of youth, supports the teaching-learning context, and reflects the diversity of today’s youth.

              
            

          
        

        In the learner-centered equitable access policy, I expand collection management to highlight methods for critically analyzing materials for authentic and accurate representation of communities that are traditionally marginalized. Evaluation techniques are broadened to include how the collection supports the teaching-learning context, addresses the needs of learners, and advances equity. Confidentiality is expanded to include a self-checkout process, while copyright supports the collection of open educational resource materials and/or resources with open licenses that grant others the permission to use, copy, or modify freely. The learner-centered equitable policy expands subject analysis, giving it a particular focus on how subject strengths support learner characteristics, relate to learning outcomes, and include counter narratives that share the experiential knowledge of marginalized-identity communities. Digital resources, consortia, cooperative agreements, and networking are similar under both approaches. However, in the learner-centered equitable access policy, the final element—revision of policy—is expanded into a collaborative effort in which the learning community plays an increasingly important role.

      
      
        THE COLLABORATIVE PLANNING PROCESS

        Planning involves identifying the steps needed to grapple systemically with opportunities, problems, and alternative courses of action. My concern in this chapter revolves around how adapting to the learning community and centering equity will affect policy elements. Table 5.3 identifies a nine-step process that will bring the stakeholders in your community into the development and approval of your collection policy. The ideas presented are influenced, in part, by the advice and planning models that exist in the library literature and by the widespread use of SWOT analysis techniques—techniques that call attention to an organization’s strengths, weaknesses, opportunities, and threats as part of the processes involved in strategic planning.3

        Remember, working on policy is an iterative process. While I suggest specific logical steps, be sure to include iterations as necessary. It is good practice to keep testing the efficacy of policy goals and to avoid becoming too attached to specific ideas. This practice is critical, given the types of changes in community demographics, educational frameworks and practices, and the information world, as described in chapters 1 and 2. It is especially essential that your policy keeps the idea of equity in the foreground.

        TABLE 5.3

        Steps in policy formation and revision

        
          
            
              	Steps
              	Responsible Persons
            

          
          
            
              	
                Step 1: Identify stakeholders

              
              	
                Library staff member(s)

              
            

            
              	
                Step 2: Perform community analysis

              
              	
                Library staff member(s) + parents, community members and youth you have identified as stakeholders

              
            

            
              	
                Step 3: Arrange focus groups with stakeholders

              
              	
                Library staff member(s)

              
            

            
              	
                Step 4: Set strategic vision and goals

              
              	
                Library staff member(s) and stakeholder group

              
            

            
              	
                Step 5: Prepare the first draft of policy

              
              	
                Writing team (subgroup of stakeholders + library staff)

              
            

            
              	
                Step 6: Test the draft policy

              
              	
                Stakeholder group

              
            

            
              	
                Step 7: Revise policy

              
              	
                Writing team (subgroup of stakeholders + library staff)

              
            

            
              	
                Step 8: Gain approval of policy

              
              	
                Library staff member(s) and administrator(s)

              
            

            
              	
                Step 9: Communicate and celebrate

              
              	
                Library staff member(s), stakeholder group, and learning community

              
            

          
        

        STEP 1

        
          Identify Stakeholders

          The first step in the planning process is to identify the key stakeholders who should participate in policy development. As mentioned in previous chapters, an Equitable Access Environment is a collaborative one, and the learning community must be involved in the ideas and documents that are developed. Tool 1, Stakeholder Contact/SWOT Analysis, provides a matrix for performing an initial stakeholder analysis and is intended to be completed by library staff. (Reproducible copies of all tools can be found in Part III and online at alaeditions.org/webextras).

          In figures 5.1 and 5.2, I show completed versions of Tool 1 for a school library and public library to illustrate the types of individuals who should be part of the planning process, the strengths and weaknesses they bring to the process, and the potential opportunities and threats their presence offers. Such information should prove extremely useful as you develop the questions needed to guide the discussion after you pull influential stakeholders together in a meeting. As you complete the matrix, focus on your specific community. Not every school district, for example, will have a district equity coordinator, and not every public library will have a community liaison librarian. Think about the positions and roles that do exist and how they might fit into the SWOT analysis. Also, keep in mind the importance of including representation from each segment of the learning community and that youth representation is critical. In identifying stakeholders from the community, remember that no one person can represent the entirety of a community, so be sure to include multiple representatives.

          Also, remember that your commitment to equity means the stakeholder group needs to represent the diversity in your community. To create a truly inclusive and equitable collection, marginalized-identity voices that are often excluded from policy discussions need to not only be at the table but be valued for their perspectives, as should be reflected in the final policy document. Among the most important resources in a community are the “community connectors”—members of the community who are seen as leaders. Sometimes community connectors are people in positions of authority, such as those who make key decisions in local organizations (churches, schools, government offices, or volunteer organizations). Other times, the community connectors may not hold formal leadership positions but are renowned for their social participation and social status within a community. These are the people who others point to when asked, “Who do you turn to for advice or information?” or, “Who would you choose to make a decision that would affect this community?” It is important to be intentional about contacting people beyond the community members you talk to regularly. Remember, you want a wide diversity of perspectives. Reaching out to community connectors and building authentic, respectful, and reciprocal relationships with them will enable you to build a more inclusive and equitable collection. Keep in mind that the legitimacy of the collaboration will depend on how inclusive you are of multiple perspectives and how well you create substantial opportunities for stakeholders.

          
            FIGURE 5.1

            Completed version of Tool 1, Stakeholder Contact/SWOT Analysis, for a school library

            
              
                
                  	Stakeholder
                  	Name/Contact Information
                  	Strengths Brought to Process
                  	Weaknesses Brought to Process
                  	Opportunities Brought to Process
                  	Threats Brought to Process
                

              
              
                
                  	
                    District-level equity coordinator

                  
                  	
                     

                  
                  	
                    • Knowledge of district equity initiatives

                    • Knowledge of systemic inequalities that are negatively impacting marginalized-identity youth and their families

                    • Knowledge of other organizations doing equity work and the resources they offer

                  
                  	
                    • Library may not be a high priority in allocation of funds for equity initiatives

                  
                  	
                    • May act as an advocate based on broad knowledge of systemic issues that negatively impact marginalized-identity youth

                  
                  	
                    • May suggest inappropriate role for library and its collection

                    • Has influence to restrict financial resources

                  
                

                
                  	
                    District-level curriculum coordinator

                  
                  	
                     

                  
                  	
                    • Knowledge of district curriculum and standards for learners

                    • Knowledge of district equity initiatives and how they are impacting teaching and learning across the district

                  
                  	
                    • Library may not be a high priority in allocation of funds to deliver local learner outcomes

                  
                  	
                    • Information presented may educate and persuade this critical decision maker to support funding

                  
                  	
                    • May suggest inappropriate role for library and its collection

                    • Has influence to restrict financial resources

                  
                

                
                  	
                    District-level library coordinator

                  
                  	
                     

                  
                  	
                    • Knowledge of library holdings in relation to district curriculum priorities and standards for learners

                    • Knowledge of district equity initiatives and resources at the district level to support them

                  
                  	
                    • Superficial knowledge of individual library’s holdings and patterns of use

                  
                  	
                    • May act as an advocate based on broad knowledge of resource issues and research on benefits of collecting diverse resources

                  
                  	
                    • May take a low-profile role

                    • May be intimidated by more powerful stakeholders

                  
                

                
                  	
                    School librarian

                  
                  	
                     

                  
                  	
                    • Knowledge of the school curriculum

                    • Knowledge of learners–their abilities, passions, interests and needs

                    • Knowledge of specific equity issues impacting youth in the local school

                  
                  	
                    • Focus may remain on traditional collection concerns rather than on the changing resource needs of learners

                    • May be unaware of the research on benefits of collecting diverse titles

                    • May hold traditional views of teaching and learning

                    • May lack knowledge about the community outside those who traditionally use the library

                  
                  	
                    • Opportunity to influence decision makers

                    • Opportunity to broaden own understanding of home cultures and community assets

                  
                  	
                    • Ideas may be challenged and defeated by more powerful stakeholders

                  
                

                
                  	
                    Principal

                  
                  	
                     

                  
                  	
                    • Knowledge of school priorities

                    • Knowledge of district equity initiatives

                  
                  	
                    • Library may not be a high priority

                  
                  	
                    • Information provided may enhance their concept of what the collection and collection services can deliver with the local school

                  
                  	
                    • May support inappropriate role for library and its collection

                    • Has influence to restrict financial resources

                  
                

                
                  	
                    Teacher department/grade representative(s)

                  
                  	
                     

                  
                  	
                    • Knowledge of units taught, required student outputs/products, and standards to be achieved

                    • Knowledge of learners—their abilities, passions, interests, and needs

                  
                  	
                    • May have flawed mental model of types of resources to support teaching and learning

                  
                  	
                    • Brings concrete ideas about how units should be supported with resources

                  
                  	
                    • May seek to divert funds to enhance classroom collections

                  
                

                
                  	
                    Public library representative

                  
                  	
                     

                  
                  	
                    • Knowledge of broad community and library resources

                  
                  	
                    • Inadequate knowledge of learner characteristics and the school’s current collection

                    • May lack knowledge about the community outside those who traditionally use the library

                  
                  	
                    • Extends professional knowledge of what is available and how to make holdings compatible across collections

                    • Ability to identify and close resource gaps

                  
                  	
                    • Could persuade influential stakeholders that the public library is better equipped than the school library to support learner needs and school priorities

                  
                

                
                  	
                    Consortium representative

                  
                  	
                     

                  
                  	
                    • Knowledge of consortium characteristics and broad holding patterns of members

                  
                  	
                    • Inadequate knowledge of needs within a specific local school

                  
                  	
                    • Able to provide sense of subject holding patterns across participating libraries

                    • Can help to develop policy to identify where consortium holdings fit with school priorities

                  
                  	
                    • Demands for consortium membership may be antagonistic to ideas of stakeholders

                  
                

                
                  	
                    Community representative(s)

                  
                  	
                     

                  
                  	
                    • Knowledge of community assets, needs, and resources

                    • Knowledge of community cultures, languages, and traditions

                    • Knowledge of community equity concerns

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the school library

                  
                  	
                    • Learns about and can influence professional policy that controls library holdings

                    • May be potential source for partnerships and funding

                  
                  	
                    • Could decide resource allocations are not needed due to inappropriate understanding of what the internet provides

                  
                

                
                  	
                    Parent(s)

                  
                  	
                     

                  
                  	
                    • Knowledge of learner characteristics

                    • Knowledge of home cultures and languages

                    • Knowledge of access to resources in the home (i.e., broadband, technology)

                    • Knowledge of community resources

                    • Knowledge of equity concerns

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the school library

                  
                  	
                    • Expands knowledge of collection and collection services

                    • May be potential source of funding support

                  
                  	
                    • May push own biases for topical coverage or oppose the inclusion of resources that represent diverse experiences and perspectives

                  
                

                
                  	
                    Youth

                  
                  	
                     

                  
                  	
                    • Knowledge of youth perspectives

                    • Knowledge of resources

                    • Knowledge of needs of different identity groups

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the school library

                  
                  	
                    • Brings diverse youth perspectives to selection resources

                  
                  	
                    • May push own biases for topical coverage

                  
                

              
            

          
          
            FIGURE 5.2

            Completed version of Tool 1, Stakeholder Contact/SWOT Analysis, for a public library

            
              
                
                  	Stakeholder
                  	Name/Contact Information
                  	Strengths Brought to Process
                  	Weaknesses Brought to Process
                  	Opportunities Brought to Process
                  	Threats Brought to Process
                

              
              
                
                  	
                    Children’s librarian or staff who provide services to children

                  
                  	
                     

                  
                  	
                    • Knowledge of youth—their abilities, passions, interests, and needs

                    • Knowledge of specific equity issues impacting youth in the local community

                    • Knowledge of broad community and library resources

                  
                  	
                    • Focus may remain on traditional collection concerns rather than on the changing resource needs of youth

                    • May be unaware of the research on benefits of collecting diverse titles

                    • May lack knowledge about the community outside those who traditionally use the library

                  
                  	
                    • Opportunity to influence decision makers

                    • Opportunity to broaden own understanding of home cultures and community assets

                  
                  	
                    • Ideas may be challenged and defeated by more powerful stakeholders

                  
                

                
                  	
                    Library administration (director, branch manager, etc.)

                  
                  	
                     

                  
                  	
                    • Knowledge of library priorities

                    • Knowledge of county or town equity initiatives

                  
                  	
                    • May have flawed mental model of the public library’s instructional role

                    • May have an outdated vision of library programs and services for youth

                  
                  	
                    • Information provided may enhance their concept of what the collection and collection services can deliver

                  
                  	
                    • May support inappropriate role for library and its collection

                    • Has influence to restrict financial resources

                  
                

                
                  	
                    Community outreach staff

                  
                  	
                     

                  
                  	
                    • Knowledge of community assets, needs, and resources

                    • Knowledge of community cultures, languages, and traditions

                    • Knowledge of community equity concerns

                  
                  	
                    • May have flawed mental model of the public library’s instructional role

                    • May have an outdated vision of library programs and services for youth

                  
                  	
                    • Information provided may enhance their concept of what the collection and collection services can deliver

                  
                  	
                    • May support inappropriate role for library and its collection

                    • Has influence to restrict financial resources

                  
                

                
                  	
                    School library representative

                  
                  	
                     

                  
                  	
                    • Knowledge of the school curriculum

                    • Knowledge of learners – their abilities, passions, interests, and needs

                    • Knowledge of specific equity issues impacting youth in the local schools

                  
                  	
                    • May have flawed mental model of the public library’s instructional role

                    • Focus may remain on traditional collection concerns rather than on the changing resource needs of learners

                    • May be unaware of the research on benefits of collecting diverse titles

                    • May hold traditional views of teaching and learning

                  
                  	
                    • Opportunity to influence decision makers

                    • Opportunity to broaden own understanding of home cultures and community assets

                  
                  	
                    • Ideas may be challenged and defeated by more powerful stakeholders

                  
                

                
                  	
                    Consortium representative

                  
                  	
                     

                  
                  	
                    • Knowledge of consortium characteristics and broad holding patterns of members

                  
                  	
                    • Inadequate knowledge of needs within a specific local community

                  
                  	
                    • Able to provide sense of subject holding patterns across participating libraries

                    • Can help to develop policy to identify where consortium holdings fit with school priorities

                  
                  	
                    • Demands for consortium membership may be antagonistic to ideas of stakeholders

                  
                

                
                  	
                    Community representative(s)

                  
                  	
                     

                  
                  	
                    • Knowledge of community assets, needs, and resources

                    • Knowledge of community cultures, languages, and traditions

                    • Knowledge of community equity concerns

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the public library

                  
                  	
                    • Learns about and can influence professional policy that controls library holdings

                    • May be potential source for partnerships and funding

                  
                  	
                    • Could decide resource allocations are not needed due to inappropriate understanding of what the internet provides

                  
                

                
                  	
                    Parent(s)

                  
                  	
                     

                  
                  	
                    • Knowledge of home cultures and languages

                    • Knowledge of access to resources in the home (i.e., broadband, technology)

                    • Knowledge of community resources

                    • Knowledge of equity concerns

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the public library

                  
                  	
                    • Expands knowledge of collection and collection services

                    • May be potential source of funding support

                  
                  	
                    • May push own biases for topical coverage or oppose the inclusion of resources that represent diverse experiences and perspectives

                  
                

                
                  	
                    Youth

                  
                  	
                     

                  
                  	
                    • Knowledge of youth perspectives

                    • Knowledge of resources

                    • Knowledge of needs of different identity groups

                  
                  	
                    • Bias toward own interests

                    • Misperception of the role and resources of the public library

                  
                  	
                    • Brings diverse youth perspectives to selection resources

                  
                  	
                    • May push own biases for topical coverage

                  
                

              
            

          
          STEP 2

        
        
          Perform Community Analysis

          Step 2 has a twofold purpose: (1) to determine the kinds of information you need to create a broad focus for describing your learning community, and (2) to gather and analyze those data. Such information will be essential as you continue to work with your identified stakeholders in developing your policy.

          The major tasks of step 2 include:

          
            	1. Identifying community information resources. You can use the form suggested in Tool 2, Identifying Resources in Your Community, to identify useful organizations, institutions, and individuals; the resources they can provide; and who to contact for information. The information will vary depending on your local community and the input you receive from your community member stakeholder groups (parents, community members, and youth).4
              While it may be tempting to save time by gathering this data alone, involving community member stakeholders will result in a richer and potentially more accurate understanding of the community and the resources available. This is particularly true from an equity perspective. Too often, labels such as “at-risk” or “high-risk” are used to describe communities of color and other traditionally marginalized communities. Terms such as these communicate a deficit view—one that focuses on the problems a community faces, their needs, and deficiencies rather than their assets. Every community has resources—valued businesses and community organizations such as the Boys & Girls Club of America or the YMCA Leaders Club. However, communities also have resources that often go overlooked—the talents and skills of individual people or their strong cultural and historical identities. Involving the perspectives of community member stakeholders leads to a more nuanced and thorough understanding of the community’s resources. It is important to remember that taking an asset-based approach does not deny the existence of challenges in a community; rather, it recognizes that resources exist in all communities. By identifying the assets of a community, you can build ties between the library, the school, and local people, institutions, and organizations, which will enable you to share and maximize resources and to identify ways individual community members can share their talents with youth.

            

            	2. Gathering data about learners. You can use the form suggested in Tool 3, Identifying Learner Characteristics, to identify the information you need to describe your broad learning community. Tool 3 aids you in creating learner descriptions by identifying needed data, the sources of the data, and the persons who can give you access to the data. This data will allow you to develop a profile of your learners. Make sure to include general information, such as the number of and types of youth served, as well as more specific information, such as youth developmental and intellectual levels, mobility rates, socioeconomic levels, race and ethnicity, languages spoken at home, and access to technology at home. Use short surveys to enrich the data and to learn about your users’ (and nonusers’) experiences with library materials.

            	3. Analyzing the data to produce summaries of your community analysis. Use this tool to pick out key results and present them as simply as possible. Infographics are helpful in sharing this data with others.

          

          The information you gather in step 2 will support your work with the stakeholders you identified in step 1 and will allow you to clarify the basic elements of policy as they relate to your specific situation. Information about your learners and the resources available in your community affects all the basic elements of a learner-centered policy that is focused on advancing equity: the introduction, which identifies how the library will support the specific community; the broad goals, which reflect how the characteristics of the community determine the collection and access goals; specifics on the selection of resources, which take into consideration the characteristics of learners; how budgeted funds will be allocated to support programs; and so on. Completed versions of Tools 2 and 3 are presented in figures 5.3, 5.4, 5.5, and 5.6 as examples of what you can learn from community and learner analyses.5

          
            FIGURE 5.3

            Completed version of Tool 2, Identifying Resources in Your Community, urban school library example

            
              
                
                  	Organization, Institution, or Individual
                  	Possible Resources
                  	Contact Person
                

              
              
                
                  	
                    Temple University Libraries

                  
                  	
                    Access to e-books and audiobooks, ILL, bibliographies, Spanish language resources, speakers, access to digital resources such as databases and digitized archival materials

                  
                  	
                    Community outreach librarian

                  
                

                
                  	
                    Kensington Branch of the Free Library of Philadelphia

                  
                  	
                    Access to e-books and audiobooks, ILL, bibliographies, Spanish language resources, speakers, access to digital resources such as databases and digitized archival materials

                  
                  	
                    Community outreach librarian

                  
                

                
                  	
                    Multicultural Resource Center

                  
                  	
                    Reviews, bibliographies, resources, advice on selection, speakers

                  
                  	
                    Director

                  
                

                
                  	
                    St. Christopher’s Children’s Hospital

                  
                  	
                    Speakers, health-related resources

                  
                  	
                    Community liaison

                  
                

                
                  	
                    Taller Puertorriqueño - Julia de Burgos Books and Crafts Store

                  
                  	
                    Spanish language and cultural resources, advice on selection, speakers (authors and illustrators)

                  
                  	
                    Owner

                  
                

                
                  	
                    Keepers of the Culture

                  
                  	
                    Storytellers, resources by and about African and African American cultures

                  
                  	
                    President

                  
                

                
                  	
                    La Asociación Músicos Latino Americanos

                  
                  	
                    Artists in residence, performers

                  
                  	
                    President

                  
                

                
                  	
                    Wagner Free Institute of Science

                  
                  	
                    Science resources, speakers

                  
                  	
                    Community liaison

                  
                

                
                  	
                    Charles L. Blockson Afro-American Collection

                  
                  	
                    Resources on underground railroad

                  
                  	
                    Community liaison

                  
                

                
                  	
                    Kule Mele African American Dance Ensemble

                  
                  	
                    Artists in residence, African American music

                  
                  	
                    Director

                  
                

              
            

          
          
            FIGURE 5.4

            Completed version of Tool 2, Identifying Resources in Your Community, rural public library example

            
              
                
                  	Organization, Institution, or Individual
                  	Possible Resources
                  	Contact Person
                

              
              
                
                  	
                    Central Virginia Community College

                  
                  	
                    Access to e-books and audiobooks, ILL, bibliographies, Spanish language resources, speakers, access to digital resources such as databases and digitized archival materials

                  
                  	
                    Community outreach librarian

                  
                

                
                  	
                    Nelson County High School

                  
                  	
                    ILL, Spanish language materials, speakers

                  
                  	
                    School librarian

                  
                

                
                  	
                    Nelson County Chamber of Commerce

                  
                  	
                    Speakers, business-related resources, connections with local businesses, mentors

                  
                  	
                    Community liaison

                  
                

                
                  	
                    Nelson County Health Department

                  
                  	
                    Speakers, health-related resources, programs

                  
                  	
                    Community liaison

                  
                

                
                  	
                    Dickie Brothers Orchard

                  
                  	
                    Speakers, environmental science resources, mentors

                  
                  	
                    Owner

                  
                

                
                  	
                    Local artisans

                  
                  	
                    Artists in residence, performers, exhibits, programs, mentors

                  
                  	
                    Individual artists

                  
                

                
                  	
                    Nelson County Beekeepers

                  
                  	
                    Speakers, programs for youth, environmental science resources, mentors

                  
                  	
                    President

                  
                

                
                  	
                    Rockfish Valley Foundation

                  
                  	
                    Speakers, programs for youth, exhibits, mentors

                  
                  	
                    Director

                  
                

                
                  	
                    SPCA of Nelson County

                  
                  	
                    Therapy animals, programs, speakers

                  
                  	
                    Director

                  
                

              
            

          
          
            FIGURE 5.5

            Completed version of Tool 3, Identifying Learner Characteristics, for a high school library

            
              
                
                  	Information/Data
                  	Information/Data Source
                  	Contact Person/Organization
                

              
              
                
                  	
                    Size of student body

                  
                  	
                    • Tenth-day enrollment figures

                  
                  	
                    • School secretary

                  
                

                
                  	
                    Math, reading, and writing abilities

                  
                  	
                    • Report cards, test scores on end-of-grade tests

                  
                  	
                    • Principal, assistant principal, teachers

                  
                

                
                  	
                    Curriculum themes (specific to class/grade)

                  
                  	
                    • Teachers, grade-level and department meetings, standards

                  
                  	
                    • District office, teachers

                  
                

                
                  	
                    Extracurricular activities

                  
                  	
                    • After-school programs, special-interest groups, student surveys

                  
                  	
                    • Teachers, parents, students, community center

                  
                

                
                  	
                    Demographic Data—race, ethnicity, gender, SES, etc.

                  
                  	
                    • School profile

                  
                  	
                    • District office

                  
                

                
                  	
                    Home languages

                  
                  	
                    • School profile

                  
                  	
                    • District office

                  
                

                
                  	
                    Student mobility (including bus population)

                  
                  	
                    • School profile, Comprehensive Educational Plan (CEP)

                  
                  	
                    • Principal, assistant principal, teachers

                  
                

                
                  	
                    Special needs

                  
                  	
                    • School-based support teams, guidance counselors, parents, teachers, students, observation

                  
                  	
                    • Exceptional children teacher

                  
                

                
                  	
                    Access to home computer or other digital devices, internet (Wi-Fi, broadband, etc.)

                  
                  	
                    • Informal survey during library orientation, home survey

                    • City Broadband plan

                  
                  	
                    • School librarian, technology facilitator

                    • City government website

                  
                

                
                  	
                    Learner interests and passions

                  
                  	
                    • Informal survey during library orientation

                    • Focus groups with learners

                    • Meetings with student organizations such as GSA, student government, or Key Club

                  
                  	
                    • School librarian, sponsors of student organizations, or clubs

                  
                

              
            

          
          
            FIGURE 5.6

            Completed version of Tool 3, Identifying Learner Characteristics, for a public library

            
              
                
                  	Information/Data
                  	Information/Data Source
                  	Contact Person/Organization
                

              
              
                
                  	
                    Demographic Data—race, ethnicity, gender, SES, etc.

                  
                  	
                    • Community profile

                    • Most recent census data

                    • KidsCount Data

                  
                  	
                    • Chamber of Commerce

                    • American Fact Finder

                    • Annie E. Casey Foundation KidsCount

                  
                

                
                  	
                    Home languages

                  
                  	
                    • Community profile

                    • Most recent census data

                    • KidsCount Data

                  
                  	
                    • Chamber of Commerce

                    • American Fact Finder

                    • Annie E. Casey Foundation KidsCount

                  
                

                
                  	
                    Local high school and middle school’s curriculum themes (specific to class/grade)

                  
                  	
                    • School library staff

                    • District curriculum planning documentation

                  
                  	
                    • District office, local high school or middle school curriculum coordinator or assistant principal

                  
                

                
                  	
                    Out-of-school activities (e.g., sports, arts, civic, volunteering, etc.)

                  
                  	
                    • After-school programs

                    • Special-interest groups

                    • Informal surveys

                    • Focus groups with youth

                  
                  	
                    • Youth

                    • Youth-based community organizations such as YMCA, Boys & Girls Clubs, etc.

                  
                

                
                  	
                    Special needs

                  
                  	
                    • School guidance counselors, parents, teachers, youth, observation

                  
                  	
                    • Exceptional children teacher

                  
                

                
                  	
                    Access to home computer or other digital devices, internet (Wi-Fi, broadband, etc.)

                  
                  	
                    • City Broadband plan

                  
                  	
                    • Teen library staff; community liaison librarian

                    • City government website

                  
                

                
                  	
                    Youth interests and passions

                  
                  	
                    • Informal surveys

                    • Focus groups with youth

                    • Meetings with the local high school student organizations such as GSA, student government, or Key Club

                  
                  	
                    • Teen library staff; community liaison staff member

                  
                

              
            

          
          STEP 3

        
        
          Arrange a Focus Group with Stakeholders

          Once you have completed the community analysis, it is time to get input from the stakeholders you identified in step 1. A focus group is an efficient and powerful way to achieve this purpose. Your first task is to persuade your stakeholders to work with you on your collection policy. Prepare a one-page letter (or email) stating your intent to hold a focus group to share your ideas about the development (or revision) of the library’s collection policy. Make sure to translate the letter into the preferred languages of the stakeholders. In the letter, explain what a collection policy is and why it exists. Mention the type of information you are gathering that you believe will influence policy development. Stress that the ideas of members of the learning community are essential. Let your stakeholders know that you will be sending a short list of information items in advance to prepare them for the focus group’s discussion. The items should include the current policy (if one exists) and a synthesis of the data you collected about the learning community using Tool 2, Identifying Resources in Your Community, and Tool 3, Identifying Learner Characteristics. Give the date, place, and time of the meeting and request a response within a stated period (by telephone, email, or in-person). In order to ensure attendance of all stakeholder groups, it may be necessary to gather more than one focus group, to hold it in a community organization other than the library, and to provide childcare, transportation, and food. Remember, not all members of the community will be available during the day, and some will have transportation and childcare needs. In addition, keep in mind that many individuals who belong to traditionally marginalized communities may have had negative experiences with government organizations such as libraries, so be prepared for skepticism on their part about your sincerity in wanting their input. Finally, be sure to provide interpreters for stakeholders who do not speak English as their first language or who require sign language.

          The Community Tool Box, a free, online resource for those working to build healthier communities and bring about social change, provides excellent information about conducting focus groups that expands on what I am recommending (https://ctb.ku.edu/en/about-the-tool-box). Crucial points for success include generating key questions, selecting an experienced facilitator (if possible), creating a script that keeps the session on track, and recording and summarizing what was discussed. As I will discuss in chapter 8, it is also important to make sure to put structures or norms in place that ensure that cross-cultural conversations are effective, equitable, and impactful.

          Some key questions when revising an existing policy might be:

          
            	• What do you believe are the learner strengths of the current policy?

            	• What elements of the current policy demonstrate our commitment to equity of access? To creating an inclusive and authentic collection?

            	• How well does the current policy ensure that our collection represents the diversity of our learners?

          

          If a policy does not exist and you are beginning from scratch, you could pose the following questions:

          
            	• What are some of the things you look for when working with a library collection?

            	• How can our collection and access services help youth meet their formal and informal learning needs and support their recreational reading interests?

            	• How can we create a policy that demonstrates our commitment to equity and represents the diversity in our learning community?

          

          The discussion generated by such questions will enable your focus group to move to the next step, in which you set a vision and establish initial broad goals for a learner-centered policy that advances equity. Keep in mind that the questions you pose will vary based on the knowledge and experience of those in the focus group.

          Finally, it is important to remember that you cannot expect most of your stakeholders to remain active throughout each step of the planning process and all iterations of policy development. You may need to develop a small subcommittee of stakeholders to work with you in actually writing a draft policy for others to review. The subcommittee should be formed after you hold the first focus group so that you can plan how to use the information from that meeting.

          STEP 4

        
        
          Set Strategic Vision and Goals

          By the time you begin step 4, you should have encountered the issue of how to seek advice from critical stakeholders. The tasks listed below can be included in your initial focus group session’s agenda if there is time, or you can form the agenda at a later session. In the event that you do the latter, I urge you to summarize what you learned in the initial focus group and share that with the participants in advance of a second meeting.

          The principal tasks of step 4 include:

          
            	1. setting a strategic vision for the learner-centered Equitable Access Environment

            	2. identifying broad goals that will guide collection decisions to accomplish your vision (The focus group could consider alternative courses of action for collecting and accessing resources and then finalize the goals by reaching a consensus.)

            	3. forming a small policy-writing team

            	4. developing a communication strategy that will be used to test the ideas in the draft

          

          Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals, shown partially completed in figure 5.7, provides a limited but basic approach library staff can use with the focus group in preparing the broader collection goals that will be shared with the learning community (or a subset of the community) and included in the initial first draft.6

          
            FIGURE 5.7.

            Partially completed version of Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals, for a middle school

            
              
                	
                  Draft 8/30/2019

                
              

              
                	
                  My vision for the library is:

                  Our library serves as a vibrant, student-centered learning commons for the school that is safe and welcoming to ALL youth.

                
              

              
                	My three goals for achieving this vision through collection development are:
              

              
                	
                  Goal 1:

                
                	
                  To provide physical access to information through a carefully and systematically organized local collection of resources that reflects the diversity of our learners and the world.

                
              

              
                	
                  Goal 2:

                
                	
                  To provide access to a wide variety of formats, including traditional print, graphic novels, audiobooks, magazines, and digital resources, and to ensure that materials are accessible to youth with disabilities and to ELLs.

                
              

              
                	
                  Goal 3:

                
                	
                  To provide access to nonfiction resources that support curricular subjects/topics that are explored in classroom research projects or in-depth studies, as well as nonfiction books that are high interest and popular with students.

                
              

              
                	The collection objectives for each of my goals are:
              

              
                	
                  Goal 1: Objective 1:

                
                	
                  To collaborate with students to conduct a diversity audit of the fiction and graphic novel collections and identify gaps in representation.

                
              

              
                	
                  Goal 1: Objective 2:

                
                	
                  To develop a plan with students for genrefying the fiction collection so students are more independent and confident in selecting titles for recreational reading.

                
              

              
                	
                  Goal 2: Objective 1:

                
                	
                   

                
              

              
                	
                  Goal 3: Objective 1:

                
                	
                   

                
              

            

          
          In table 5.2, we indicated that the subject analysis should be part of policy. In chapter 6, I offer more specific advice about how to accomplish that and introduce Tool 9, an additional tool for opening discussions on the depth, intensity, and currency of the existing collection holdings.

          STEP 5

        
        
          Prepare the First Draft of Policy

          Begin by preparing a written draft of the policy. Develop appropriate vocabulary and become familiar with the language of the policy. This is not difficult in the current environment. Some of the basic texts on collection development include sample policies. Many policies for various types of libraries are available on the web. The American Library Association’s Selection & Reconsideration Policy Toolkit for Public, School, & Academic Libraries, updated in 2016, is a particularly useful resource (www.ala.org/tools/challengesupport/selectionpolicytoolkit). As you read sample policies, think “learner-centered” and “equitable.” As you are working, make an outline and check it with the elements of policy presented earlier in this chapter. Make sure to refer to table 5.2 for sample language.

          Essential tasks to be completed in step 5 include:

          
            	1. becoming familiar with the essential elements and language of policy documents

            	2. deciding which elements should be in your policy

            	3. setting a timetable for the first draft

            	4. preparing a first draft

          

          You may decide to prepare the policy draft alone or choose a small writing team to assist you. Your choice depends on the size of your library, the time you have available, and your comfort with the drafting process. In a large and complex setting, you may have to bring in two or three of your stakeholders to serve as a writing team under your guidance.

          STEP 6

        
        
          Test the Draft Policy

          Once you have completed a draft of your policy, it will be time to test it with a small group of stakeholders. This group should reflect the diversity of the community. Ask your readers to evaluate your draft by filling in Tool 5, Learner-Centered Equitable Access Environment Policy Critique (shown in figure 5.8). At this point, you want to ensure that the major areas are included, relate to the learner, and advance equity.

          
            FIGURE 5.8

            Tool 5, Learner-Centered Equitable Access Environment Policy Critique

            
              
                
                  	
                     

                  
                  	Included
                  	Not Included
                  	Relates to Learner
                  	Centers Equity
                  	What is needed to make it learner-centered and center equity
                

              
              
                
                  	
                    Introduction (philosophy and mission)

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Goals and objectives

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Selection

                    • Who

                    • What

                    • How

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Collection description—Subject and format analysis

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Maintenance

                    • Why

                    • When

                    • Criteria applied

                    • How performed

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Cooperation

                    (consortia, partnerships, networking, and resource sharing)

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Intellectual Freedom Statement

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	
                    Appendixes

                    • Process for reconsideration

                    • Confidentiality statement

                    • ALA council policies (as appropriate)

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                  	
                     

                  
                

                
                  	If I were to amend this policy, I would:
                

                
                  	
                    1. Talk to the following three people:

                  
                

                
                  	
                    2. Add the following to make the policy correspond to nationally suggested essential components:

                  
                

              
            

          
          Tool 5 ends with two further steps: identifying people who should be contacted to discuss the policy and identifying additions needed to ensure that the policy includes all the nationally suggested components.

          STEP 7

        
        
          Revise Policy

          Analyze and synthesize the responses provided by your learning community and stakeholders in step 6. Work with your small writing team (or alone) to prepare a revision based on what you learned from your analysis of the Tool 5 data. If you make substantive changes, you will want to repeat step 6 and test the policy again.

          STEP 8

        
        
          Gain Approval of Policy

          Policy does not go into effect until individuals with responsibility for the organization have examined it and agreed on its content. This step is carried out well beyond the local school or library level and requires the signatures of individuals in positions of authority for the institution or locale in which the institution is found. In the public sector, the local board of education is often responsible for the actions of the school library; the library board may need to approve the policy for a public library. In the private sector, members of the board of directors may be the responsible parties.

          Prior to sharing the policy with the board of education or library board, you will want to meet with the library director or school principal to talk through the policy and gain approval and support. You will also want to develop a presentation on the policy to share with the board members who will vote to approve the policy.

          STEP 9

        
        
          Communicate and Celebrate

          Celebrate! Celebrate! Celebrate! Use all the existing modes of communication to share your learner-centered Equitable Access Environment policy. If you have a newsletter or blog, let readers know how your policy was created and who shared in its development. Highlight the main points that make it truly learner-centered and equity-focused. Call attention to how your collection and materials access services supports the multiple identities, needs, and passions of the learning community. Post the policy where all can see and read it. Be sure to make it available in multiple languages, if necessary, and that it is accessible to people with disabilities.

          The beauty of gaining policy approval is multifaceted. Remember, policy acts as a communication tool for your local community. It explains your collection and access goals, how you make material and access decisions, how you will spend your community’s funds, and with whom you will cooperate to guide discussions about resource access. And, it shows that you understand the library’s role in the education and personal development of learners in your community.

        
      
      
        CONCLUSION

        In developing a learner-centered Equitable Access Environment collection policy, your concerns are twofold: (1) how the elements of your policy are shaped by your local learning community and learner analysis, and (2) how the policy reflects the library’s commitment to equity. Clear guidelines, as expressed in policy, are essential for creating a library collection that is inclusive, accessible, and responsive to the needs and lived experiences of all youth, especially marginalized-identity youth.

        The initial step in policy development comes from a clear and detailed description of the community to be served. Once strategies for community and learner analysis are in place, the library staff can work with the nine-step process I have proposed to ensure that the policy is continually revised to meet changes in learner demographics and needs, teaching and learning frameworks, and the information world. Remember, policy is not (and should not) be written in stone. As the learner’s world and the information world continue to change, policy revisions should be considered.
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        NOTES

        
          
            1. See for example: Saponaro and Evans (2019) as they relate to many types of libraries.

          

          
            2. See for example: Abercrombie (2020) and Kerby (2019).

          

          
            3. SWOT analysis is a tool that can be used by an organization and its stakeholders. It is most often suggested for scanning both the internal and external environment for planning purposes. Additional information about SWOT analysis can be found at Mind Tools (https://www.mindtools.com/pages/article/newTMC_05.htm).

          

          
            4. For information on building relationships with the community, asset-mapping, and community walks see Module 16b of the Project READY free online curriculum (https://ready.web.unc.edu/section-2-transforming-practice/16b).

          

          
            5. The information found in the completed version of Tool 2 was contributed by a public librarian serving a predominantly Latinx community in North Philadelphia. The information found in the completed version of Tool 3 was contributed by a school librarian working in a high school in New York City as part of the Robin Hood Library Initiative Project.

          

          
            6. The information found in Tool 4 was contributed by a school librarian working in an alternative middle school in Wake County, North Carolina. The school’s population is typically over 80 percent male and over 80 percent students of color—generally evenly distributed among African American and Latinx students.

          

        

      
    
  
    
      
        CHAPTER 6

        Selecting Resources That Support Learning
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      As mentioned in chapter 3, collection development that is learner-centered and aimed at advancing equity involves creating an Equitable Access Environment, in other words, an environment that identifies resources that match the needs and requirements of the learning community, represents the lived experience of a range of diverse communities, and provides equitable access to all youth. Sometimes this may entail purchasing resources; at other times it may necessitate making resources available through community partners. At still other times, it may involve curating internet or social media resources in ways that enable learners to access and use them. Regardless of how the resources are made available, some type of process of selection must be involved.

      Tool 6, shown in figure 6.1, presents a decision-making model to guide the selection of resources and access points that effectively support learning and promote equity. In this model, the needs of the learning community are the driving force for selection. Resources are made available if they address the formal and informal information needs of the learning community, match learner characteristics, meet the selection criteria described later in this chapter, fit the teaching-learning context, and are consistent with the current knowledge base. As the model indicates, if the resources’ costs are within the parameters of the budget, library staff purchase the resources for the collection. If the costs are too high, library staff reach out to partners in the community and make the resources available in that way when possible.

      
        FIGURE 6.1

        Tool 6, Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity
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      As noted earlier in this book, when developing an Equitable Access Environment, library staff should draw on a range of knowledge, including information about the specific context, accessibility of resources, and the availability of resources in the broader community.

      
        UNDERSTANDING THE CONTEXT

        One of the most important tasks facing library staff who are creating an Equitable Access Environment is developing an understanding of their specific context. This includes pertinent knowledge of the learners, the teaching-learning context, and the strengths and weaknesses of the current collection.

        
          The Learners

          The learners include all members of the learning community—the youth, the teachers, the administrators, the parents, and the caregivers. Remember, the learners include not only those individuals who currently use the library but also those who do not for various reasons. In order to advance equity, data must be gathered on all youth in the library’s service areas, and strategies must be developed to ensure that the collection represents their needs too, even if they are not currently frequent library users.

          A variety of factors can be used to describe the learners in your community, such as their developmental needs, culture, language preferences, abilities, race, and ethnicity. It is important to remember that the data you will be gathering will be aggregated data; that is, it will describe your learners as a group, not as individuals. Aggregated data is valuable, but it is important not to assume that any specific individual learner will reflect all the characteristics embodied in the data (Spencer and Rawson 2018). Collecting data about a group or a community cannot replace getting to know the learners you serve as individuals. As discussed in chapter 1, today’s youth belong to multiple identity groups, and their experiences within and across groups will vary.

          Many frameworks exist that describe the developmental needs of youth by stages or age ranges. Developmental frameworks provide an overview or summary of the emotional, social, sexual, intellectual, and psychological changes that make up a young person’s normal developmental cycle. While certainly one size does not fit all, and it is important to respond to youth as individuals, these frameworks can inform our work with youth, including our collection development decisions. For example, the Search Institute has identified the supports and strengths that young people in four age groups (3–5, 5–9, 8–12, and 12–18) need to succeed. The Centers for Disease Control and Prevention lists developmental milestones in four categories (social/emotional, language/communication, cognitive, and movement/physical) for youth ages two months to five years. The Association for Middle Level Education provides a summary of the Developmental Characteristics of Young Adolescents (Caskey and Anfara 2007). The Teen Years Explained (McNeely and Blanchard 2009) describes the normal physical, cognitive, emotional and social, sexual identify formation, and spiritual changes that happen during adolescence.

          Demographic data describing broad characteristics of learners, such as race, ethnicity, gender, and income, are publicly available from a number of sources and can provide another frame of reference for resource and access decisions. More detailed information, such as reading levels, writing abilities, language preferences, learning styles, learning differences, and youth interests or passions, can provide another frame of reference. Tool 3, Identifying Learner Characteristics, discussed in detail in chapter 5, provides a matrix for identifying learner characteristics and suggests potential sources of data. Strategies for collecting data about learners include:

          
            	• consulting developmental frameworks

            	• using existing demographic data

            	• using existing test data

            	• interviewing key informants—youth, teachers, administrators, parents, caregivers, counselors, and out-of-school program providers such as the director of the local Boys & Girls Club or YMCA or appropriate personnel at the local parks and recreation department

            	• holding focus group sessions with youth, teachers, administrators, parents, caregivers, counselors, and out-of-school program providers such as the director of the local Boys and Girls Club or YMCA or appropriate personnel at the parks and recreation department

            	• observing in classrooms, the library, and out-of-school spaces

            	• surveying youth, teachers, administrators, parents, caregivers, counselors, and out-of-school program providers such as the director of the local Boys and Girls Club or YMCA or appropriate personnel at the parks and recreation department

          

          Once data about the learning community are collected, they will need to be analyzed to determine what they tell you about learners and the resources they need or want. For example, if the developmental frameworks show that five-year-olds love singing, dancing, and acting, you will need to provide resources that allow them to experience and enjoy those passions. If the demographic data indicate that 25 percent of the learners are children who speak a language other than English at home, you will need to select resources that are written in a number of languages and that represent a range of cultures. If test data show that 10 percent of ninth graders are reading at a fifth-grade level, you will need to use selection tools that include resources for teens who dislike reading, such as the Young Adult Library Association’s annual “Quick Picks for Reluctant Young Adult Readers,” and make information available through visual and auditory resources such as videos and music, graphic novels, comic books, magazines, and audiobooks. (Remember the discussion of UDL in chapter 2.) If, during focus groups, you discover that Black youth feel their lived experiences are not represented accurately in the collection, you will want to make purchasing more #OwnVoices titles written by Black authors and illustrators a priority.

        
        
          The Teaching-Learning Context

          In order to develop an Equitable Access Environment, it is critical for library staff to understand the teaching-learning context, including the community’s educational philosophy and formal learning priorities.

          
            The Community’s Educational Philosophy

            As discussed in chapter 2, research on how people learn has led many educators to adopt learner-center educational frameworks such as constructivism, culturally relevant pedagogy, connected learning, and critical pedagogy, among others. Figure 6.2 summarizes the key principles guiding current educational practice.

            
              FIGURE 6.2

              Common features of learner-centered educational frameworks
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            Formal Learning Priorities

            This section is divided into three subsections. Section one focuses on understanding the curricula, or formal learning priorities, in schools (e.g., K-12 schools, preschools, and Head Start programs); both school and public library staff support the learning that occurs in these settings. Section two provides a look at the kinds of formal learning outcomes public libraries might emphasize. Finally, in section three, I introduce a set of social justice standards that is currently prioritized in many schools and public libraries.

            
              SCHOOL CURRICULA

              The standards movement, which began in the 1980s, continues to influence curriculum development in K-12 schools. Standards are intended to provide a vision and unifying conceptual structure to different disciplines and establish grade-level benchmarks, thus leading to a better definition of the important ideas to be included in the curriculum and to smoother articulation from grade to grade. Most curriculum designs at the state and local levels have resulted in a narrowing and deepening of the curriculum, with an emphasis on in-depth understanding rather than broad coverage. While the standards movement has led to clarity in curriculum expectations, the translation of standards to actual teaching and learning still rests with individual teachers and thus varies from school to school and classroom to classroom.

              Public libraries not only support the educational needs of youth who attend public and independent K-12 schools; they also support the needs of those who are homeschooled, attend online programs and charter schools, or are enrolled in preschool and Head Start programs. The number of families that homeschool their children has grown dramatically in the last decade. While many families who homeschool use local or state curricula, others rely on curricula developed especially for homeschoolers; still others create their own. Enrollment in online educational K-12 programs and charter schools continues to grow as well as families seek alternative educational experiences for their children. The curricula implemented in these educational settings varies. Instruction in preschool and Head Start programs is also guided by curriculum frameworks. For example, Head Start programs must align with the Head Start Early Learning Outcomes Framework: Ages Birth to Five (ELOF)—a research-based curriculum that is content-rich and provides broad and varied experiences and activities that promote children’s learning and development.

              In order to develop a library collection that supports the school curricula, library staff must have a clear picture of the curriculum, including:

              
                	• major subjects and topics

                	• national, state, and local standards and benchmarks

                	• essential questions that are focused on instruction and assessment

                	• skills and processes

                	• teaching methods

                	• assessment strategies

              

              Tool 7 in this book, the Matrix for Gathering Data about the Curriculum, provides a format for collecting data about a school’s curriculum. For school library staff, strategies for gathering such data include:

              
                	• reviewing state and local standards

                	• analyzing local curriculum documentation

                	• attending grade-level meetings

                	• participating in professional learning communities

                	• conducting surveys with youth and their parents and/or caregivers

                	• participating on curriculum and technology committees

                	• observing in classrooms

                	• analyzing student work

              

              As noted above, public libraries also support the school curricular needs of youth; therefore, public library staff also need access to this type of information. Strategies they might use to gather such data include:

              
                	• meeting with the school library staff from local schools

                	• attending local homeschool group meetings

                	• exploring the curriculum of K-12 online programs and charter schools

                	• reviewing publicly available state and local standards

                	• analyzing publicly available local curriculum documentation

                	• meeting with directors of local preschool and Head Start programs

                	• conducting surveys with youth and their parents and/or caregivers

                	• attending local school board meetings

              

              A partially completed version of Tool 7 is shown in figure 6.3. The Virginia Standards of Learning were used as a basis for completing the tool. Ideally, Tool 7 should be completed in collaboration with others; however, library staff can gather the data from multiple sources and then complete the actual tool themselves.

              
                FIGURE 6.3

                Partially completed version of Tool 7, Matrix for Gathering Data about the Curriculum

                
                  
                    	
                      Teacher: Mrs. Murphy Grade: 6 Subject: Science

                    
                  

                  
                    	Month
                    	Content
                    	Standards or Benchmarks
                    	Skills and Processes
                    	Assessment Strategies End Products
                  

                  
                    	
                      September

                    
                    	
                      Force, motion, and energy-basic sources of energy, their origins, transformations, and uses

                    
                    	
                      6.2

                    
                    	
                      • Compare and contrast potential and kinetic energy through common examples found in the natural environment

                      • Compare and contrast renewable and nonrenewable energy resources

                    
                    	
                      • Create a model of an energy transformation

                      • Design an investigation that demonstrates light energy being transformed into other forms of energy

                    
                  

                  
                    	
                      October

                    
                    	
                      Force, motion, and energy-role of solar system in driving most natural processes within the atmosphere, the hydrosphere, and on the Earth’s surface

                    
                    	
                      6.3

                    
                    	
                      • Comprehend and apply basic terminology related to solar energy

                      • Analyze and explain how convection currents occur

                    
                    	
                      • Model and explain the greenhouse effect

                    
                  

                  
                    	
                      November

                    
                    	
                      Force, motion, and energy-basic sources of energy, their origins, transformations, and uses

                    
                    	
                      6.4, 6.5

                    
                    	
                      • Compare and contrast the atomic structure of two different elements

                      • Explain that the elements are represented by symbols

                    
                    	
                      • Create and interpret a simplified model of the structure of an atom

                      • Design and investigation to determine the effects of heat on the status of water

                    
                  

                

              
              After you have completed Tool 7 for each grade level, teacher, or subject area, the data can be combined to develop a school-wide curriculum map—a visual representation of the content, skills, processes, and assessment strategies used by all the teachers in the school during the course of an academic year. Public library staff can also combine the data to create a curriculum map for homeschooled youth in their service area. Specific details for constructing curriculum maps are beyond the scope of this book but can be found in a number of resources, including Mapping the Big Picture: Integrating Curriculum & Assessment K-12 (Jacobs 1997) and The Curriculum Mapping Planner: Templates, Tools, and Resources for Effective Professional Development (Jacobs 2009).

              Using a curriculum map, library staff can identify:

              
                	• the types and number of resources needed to support specific units or subjects of study

                	• when, how, and where learners need access

                	• software and other technology needed to complete assessment products

                	• budget needs for resources to support the curriculum

              

              Curriculum maps also provide an opportunity for school and public library staff to collaborate to meet the school curricular needs of youth. Reviewing the curriculum maps together allows library staff to identify overlaps and gaps in their collections. It also provides an opportunity for library staff to brainstorm and share community resources or identify partnerships that can be leveraged to support specific topics or subjects.

              Two examples demonstrate how understanding the school’s educational philosophy and the curriculum inform collection development.

              Example 1. Some K-12 schools, as well as families that homeschool their children, use Howard Gardner’s theory of multiple intelligences as an organizing framework for learning. According to Gardner’s theory, intelligence, or ways of knowing, is a plurality of capacities, each of which is brought to bear on learning and problem-solving across the disciplines. Table 6.1 shows how using multiple intelligences as the organizing framework for literacy development affects the types of resources you select and make available.

              TABLE 6.1

              Multiple intelligences and the selection of literacy resources

              
                
                  
                    	Intelligence
                    	Characteristics of Resources
                  

                
                
                  
                    	
                      Verbal – linguistic

                    
                    	
                      Demonstrate the beauty and power of the language (e.g., audiobooks or videos of poetry, short stories, or novels; guest storytellers, poets, and spoken word artists; audiobooks or videos of poetry, short stories, or novels in multiple languages)

                    
                  

                  
                    	
                      Bodily-kinesthetic

                    
                    	
                      Allow students to physically interact with them (e.g., software that allows students to interact with texts by making notations, manipulating bookmarks, and highlighting favorite passages)

                    
                  

                  
                    	
                      Visual-spatial

                    
                    	
                      Allow interaction (e.g., pop-up books; three-dimensional books; books that come apart into puzzle pieces and can be reconstructed); provide information in graphic or visual formats (e.g., books, websites, and so forth that provide information in flow charts, visual maps, Venn diagrams, and timelines)

                    
                  

                  
                    	
                      Musical

                    
                    	
                      Include songs, rhymes, raps, alliteration (e.g., streaming music and YouTube videos that focus on the rhythmic nature of language; guest musical artists; music in multiple languages and representing various cultures)

                    
                  

                  
                    	
                      Logical-mathematical

                    
                    	
                      Focus on numbers (e.g., online databases and websites that present sports statistics or recipes)

                    
                  

                  
                    	
                      Intrapersonal

                    
                    	
                      Deal directly with emotions and emotionally charged issues such as racism, sexual abuse, drug use, etc. (e.g., nonfiction resources or fiction that deal with social justice issues)

                    
                  

                  
                    	
                      Interpersonal

                    
                    	
                      Demonstrate the power of youth to have affect social change (e.g., websites that provide opportunities for youth to participate in youth-led social action movements)

                    
                  

                  
                    	
                      Naturalistic

                    
                    	
                      Appeal to those who are naturalistically inclined (e.g., nature guides, maps, and field guides to specific regions, parks, or landmarks)

                    
                  

                
              

              Example 2. While reviewing the curriculum map for an elementary school, a library staff member may discover, for example, that students are taught about magnets in kindergarten and then again in fourth grade. In kindergarten, learners are expected to investigate and understand the key concepts of attraction/non-attraction, push/pull, attract/repel, and metal/nonmetal as well as useful applications of magnets and magnetized gadgets, such as refrigerator magnets, magnetized screwdrivers, and magnetic games. In fourth grade, learners expand their understanding of magnets to include electromagnets and their role in producing electricity. They are expected to be able to create a diagram of a magnetic field using a magnet, compare and contrast a permanent magnet and an electromagnet, explain how electricity is generated by a moving magnetic field, and construct a simple electronic magnet using a wire, nail, or other iron-bearing object and a dry cell. Obviously, the resources required to support the learning outcomes related to magnets at each grade level would be quite different. The job of library staff—to analyze the current collection’s responsiveness to learning about magnets in kindergarten and in fourth grade, as well as searching for new resources—is made easier with the information gleaned from the curriculum map.

            
            
              LEARNING OUTCOMES FOR PUBLIC LIBRARIES

              Identifying the formal learning outcomes prioritized by public libraries is often not as straightforward as it is for schools. As Jim Curry and Casey Rawson (2018) note, currently most public libraries lack a centralized set of learning standards that might help us understand and guide the content and skills that are emphasized in these spaces. However, in developing programs, public library staff do set learning goals. Many of these goals support the development of “soft” skills related to leadership, teamwork, communication, creativity, problem-solving, and interpersonal relationships. Specific programs might target skills related to multiple literacies (traditional, digital, media, and critical literacies, among others), career and college readiness, computational thinking, coding, or cross-cultural awareness. Such programs can also address the needs of youth identified in the developmental frameworks mentioned earlier in this chapter.

              To assist library staff in setting learning goals for teen programs, YALSA (2018) developed Teens First: Basic Learning Outcomes. This document identifies six areas in which public library staff can contribute to teens’ growth and development; for each area, there are six to nine possible outcomes. Library staff who work with children could easily adapt this set of goals for their programs; however, many children’s programs, such as Every Child Ready to Read, provide a comprehensive set of learning goals. Library staff can also write their own goals. In Instruction and Pedagogy for Youth in Public Libraries, Gina Wessinger (2018) suggests library staff employ backward design, a logical planning framework for instructional design by Grant Wiggins and Jay McTighe, to identify desired results and develop assessment strategies for public library programs designed for youth.

              Tool 8, a Matrix for Gathering Data about Learning Outcomes in Public Libraries, provides a format for collecting data about how public library staff facilitate learning through various programs and activities. As library staff plan programs, they list the name of the program and the targeted learning outcomes. The completed matrix thus provides the collector with information they can use to ensure the availability of the types and number of resources needed to support learning. Figure 6.4 shows a partially completed version of Tool 8.

              
                FIGURE 6.4

                Partially completed version of Tool 8, Matrix for Gathering Data about Learning Outcomes in Public Libraries

                
                  
          
                      	Program Title
                      	Target Audience
                      	Brief Description
                      	Dates Offered
                      	Targeted Outcomes
                    

                  
                  
          
                      	
                        Dewey and Dragons

                      
                      	
                        Teens

                      
                      	
                        Role-playing game that encourages cooperation, problem-solving, letter and word recognition, and critical thinking skills

                      
                      	
                        Ongoing; Tuesdays each week

                      
                      	
                        • Connect and collaborate with others

                        • Demonstrate an openness to risk-taking

                        • Show perseverance and work well under pressure

                        • Develop social emotional skills (e.g., self-awareness, self-management, responsible decision-making)

                      
                    

          
                      	
                        Literacy Scavenger Hunt: Hispanic Heritage Month

                      
                      	
                        Children, teens, and families

                      
                      	
                        Self-directed activity that can be completed anytime during library hours

                      
                      	
                        September 30, 2019

                      
                      	
                        • Build Spanish vocabulary

                        • Show cross-cultural understanding

                        • Connect and collaborate with others

                      
                    

          
                      	
                        Stitch Sessions

                      
                      	
                        Teens

                      
                      	
                        Weekly workshop focused on learning to use a sewing machine or an embroidery machine to create, repair, and design your own clothing

                      
                      	
                        Ongoing, Mondays each week

                      
                      	
                        • Demonstrate an openness to risk-taking

                        • Experiment, prototype, and test ideas

                        • Create original work

                      
                    

          
                      	
                        Homework help

                      
                      	
                        Children, teens

                      
                      	
                        Community members provide individual and small-group homework help for children and teens

                      
                      	
                        Monday, Wednesday, Friday

                      
                      	
                        • Demonstrate enhanced self-esteem and self-confidence

                        • Improved academic performance

                        • Develop stronger relationships with adults

                      
                    

          
                      	
                        Learning Buddies Program

                      
                      	
                        Children

                      
                      	
                        Teens work with younger children on math and reading skills

                      
                      	
                        Tuesday, Thursday

                      
                      	
                        • Demonstrate enhanced self-esteem and self-confidence

                        • Improved academic performance

                      
                    

                  
                

              
            
            
              SOCIAL JUSTICE AND ANTI-RACISM OUTCOMES

              Recently, more schools and libraries have made creating civil and inclusive learning communities where all young participants are respected, valued, and welcomed a priority. One way they are doing this is through the development of learning activities that allow youth to understand systemic oppression, challenge prejudice and discrimination, and learn how to be agents of change in their own lives and communities.

              A few examples from public libraries include:

              
                	• Read. Awareness. Dialogue. Action. (RADA), a social issues-based book discussion program hosted by the Denver Public Library. Their mission: Read to raise social consciousness; to exchange ideas, understandings, and experiences; and to discuss actions individuals and communities can take to address problems.1

                	• Jessica Anne Bratt, the youth services manager at Grand Rapids Public Library, has created a set of resources to help library staff engage even their youngest users in discussions about race. Creating a child-friendly space to address inclusion and diversity during story times allows library staff to model how to talk about race with babies, toddlers, and families.2

                	• At YOUmedia Hartford, a digital learning and makerspace for teens at the Hartford Public Library, librarian Gabbie Barnes worked with teens to host The Woke Teen Forum, an Unconference planned and led by teens to explore systemic oppression in the Hartford community.3

                	• Prior to Election Day in 2019, teen leaders from the Waltham Public Library’s Real Talk program engaged 350 high school students in creating lawn signs focused on freedom and installing them in front of the library. The signs began with one of four prompts: Freedom To, Freedom Of, Freedom For, and Freedom From. Each teen was asked to finish a prompt with the one hope that they had as Election Day approached. The library’s goal was to empower youth, to offer them an opportunity to practice active citizenship, and to give them a voice during election season by letting voters and candidates know what issues were most important to them.4

              

              To engage youth with social justice issues, many schools, and even some libraries, have adopted the Social Justice Standards: The Teaching Tolerance Anti-Bias Framework (2016). Developed by Teaching Tolerance, a project of the Southern Poverty Law Center, the standards are divided into four domains—identity, diversity, justice, and action (IDJA)—and are intended to provide learners with knowledge and skills related to prejudice reduction and collective action. For each domain, there is a set of anchor standards, age-appropriate learning outcomes, and scenarios to show what anti-bias attitudes and behaviors might look like in a learning environment. The standards provide a common language and structure that library staff and other educators can use to engage youth with a range of social justice and anti-bias issues. Table 6.2 provides a sample standard from each domain.

              TABLE 6.2

              Sample teaching tolerance social justice standards (2016)

              
                
                  
                    	Domain Area
                    	Sample Standard
                  

                
                
                  
                    	
                      Identity

                    
                    	
                      Students will recognize traits of the dominant culture, their home culture, and other cultures and understand how they negotiate their own identity in multiple spaces.

                    
                  

                  
                    	
                      Diversity

                    
                    	
                      Students will respond to diversity by building empathy, respect, understanding, and connection.

                    
                  

                  
                    	
                      Justice

                    
                    	
                      Students will recognize unfairness on the individual level (e.g., biased speech) and injustice at the institutional or systemic level (e.g., discrimination).

                    
                  

                  
                    	
                      Action

                    
                    	
                      Students will recognize their own responsibility to stand up to exclusion, prejudice, and injustice.

                    
                  

                
              

              Developing learning activities that allow youth to learn about discrimination, challenge prejudice, and learn how to be agents of change in their own lives and communities obviously requires resources. Teaching Tolerance provides free materials to support the implementation of their social justice standards, including a searchable database of texts (informational, literary nonfiction, literature, photographs, cartoons, interviews, infographics, and more) in a variety of formats (print and digital) that can be used to engage learners and introduce them to complex topics in an age-appropriate and understandable way. Many resources beyond those suggested by Teaching Tolerance exist and can be added to collections by library staff to support youth in learning about current and past inequities or social justice issues. Providing these resources is an important means by which collectors can advance equity and offer more just, equitable, and safe teaching-learning contexts.

            
          
        
      
      
        DETERMINING THE STRENGTHS AND WEAKNESSES OF THE CURRENT COLLECTION

        Understanding the strengths and weaknesses of the current collection is fundamental to meeting the unique needs of learners and ensuring equitable access. My purpose in this section, however, is not to repeat how-to instructions for collection analysis that can easily be found elsewhere. Rather, my purpose is to call attention to the need for collection analysis to focus on how well the analyzed collection meets the needs of learners, supports the teaching-learning context, and advances equity of access.

        I suggest that library staff developing Equitable Access Environments expand their analysis beyond standard questions such as “Are the items in predicted high-use curriculum areas dated?” or, “Do I need replacements for items in poor condition or with obsolete information?” to include the following questions that assess how well the resources match learner characteristics, support the teaching-learning context, and address inequities:

        
          	• How well do the items support the reading levels of my learners?

          	• How well do the items support the learning styles of my learners?

          	• How well do the items support the learning differences of my learners?

          	• How well do the items reflect the multiple identities and lived experiences of youth in my community?

          	• Do the items provide counter narratives that both share the experiential knowledge of communities that have been traditionally marginalized and challenge the stereotypical ways in which certain groups have been and continue to be portrayed?

          	• Do the items authentically and accurately represent marginalized-identity communities and their cultures?

          	• How well do the items support attainment of formal and informal learning outcomes?

          	• How well do the items support learners in exploring their individual passions and interests? In exploring their racial, ethnic, gender, or sexual identity?

          	• How well do the items support large-group, small-group, and individual work?

          	• How well do the items help learners create the expected assessment products?

        

        Answering these types of questions requires library staff to modify the qualitative and quantitative approaches for collection analysis they normally use. In the next two sections, I offer suggestions as to how both approaches might be modified to demonstrate how the library collection supports the specific needs of learners and advances equity.

        Tool 9, the Collection Development Analysis Worksheet, can be used to record your assessment of the current collection and its responsiveness to learning priorities. Tool 9 can be used to provide data that broadly indicate how deeply the library holds materials for each Dewey decimal classification area and in what formats. It also provides an opportunity for library staff to work collaboratively with stakeholders to focus collection decisions on specific learner characteristics and curricular needs. An example of a completed Tool 9 is presented in figure 6.5.

        
          FIGURE 6.5

          Completed version of Tool 9, Collection Development Analysis Worksheet

          
            
              
                	Subject Field
                	Collection Description
                	Policy
                	Selection Profile
              

              
                	Dewey
                	Description
                	Current Impact Level*
                	Median Age
                	Comments/Special Notes**
                	Proposed Impact Level*
                	Responsibility
                	Format
                	Variables—Language, Format, etc.
                	Cost
              

            
            
              
                	
                  Easy

                
                	
                  Coretta Scott King (CSK) Award Books

                
                	
                  1

                
                	
                  1980

                
                	
                  • 3rd graders study CSK books

                  • Missing recent titles

                
                	
                  3

                
                	
                  • CSK Award lists consulted

                
                	
                  Hardback books, audiobooks, DVDs

                
                	
                  English, Spanish

                
                	
                  $1,000

                
              

              
                	
                  Fiction

                
                	
                  Transition novels; series books

                
                	
                  1

                
                	
                  1972

                
                	
                  • New reading series adopted; titles needed

                
                	
                  2

                
                	
                  • Reading series/ reading teacher consulted

                  • Reviews collected for additions

                
                	
                  Permabound, paperback, hardback, audiobooks

                
                	
                  English, Spanish

                
                	
                  $6,500

                
              

              
                	
                  741.5

                
                	
                  Graphic novels

                
                	
                  1

                
                	
                  1990

                
                	
                  • Student requests

                
                	
                  2

                
                	
                  • Reviews collected for additions

                
                	
                  Paperback, hardback

                
                	
                  English, Spanish

                
                	
                  $755

                
              

              
                	
                  *Impact Level

                  1=minimum support

                  2=adequate support

                  3=enhanced support

                
                	
                  **Comments/Special Notes

                  • Curricular priorities

                  • Standards addressed

                  • Condition of materials

                
              

            
          

        
        Tool 10, the Shelf Audit for Diversity and Inclusion, allows you to assess another aspect of the collection: its representation of diverse communities.5 As mentioned in chapter 1, race, ethnicity, physical and mental ability, language fluency, socioeconomic status, gender expression, and sexual orientation are just a few ways diversity is reflected in your learners’ lived experiences. A shelf audit, such as the one I am suggesting, can help you determine how reflective and inclusive your collection is of the multiple identities of your learners. It can point to gaps in representation. It can allow you to determine whose stories you are collecting, and whether you are collecting resources by #OwnVoices authors. It can also alert you to resources that misrepresent or stereotype the lived experiences of people who belong to various identity groups. Finally, it provides an opportunity for library staff to work collaboratively with youth to focus collection decisions on reflective and authentic representation of multiple identity groups. An example of a partially completed Tool 10 is presented in figure 6.6.

        
          FIGURE 6.6

          Partially completed version of Tool 10, Shelf Audit for Diversity and Inclusion

          
            
              
                	Let’s start by seeing how many books on a randomly selected shelf feature a main character from a historically marginalized community (race, ethnicity, ability, LGBTQIA, ability, religion, etc.).
              

            
            
              
                	
                  Count the number of books on a randomly selected shelf. This is our base/sample number.

                  N= 32

                  Count the number of books that feature a main character from a historically marginalized community (race, ethnicity, ability, LGBTQIA, religion, etc.). This is the set of books we’ll be working with. [Note: if you know you have a book that would be here and it is checked out, include it, but make sure to also add it to your N.]

                  R = 10

                
              

              
                	First Checkpoint:
              

              
                	
                  R/N = 31.25%

                  This is your percentage of “diverse” books on this shelf. Reflect for a moment on this percentage. What are your goals for this number in your library?

                  Given the demographics of my school, and the data on diversity in the U.S., this number should be much higher. In looking at this shelf, I noticed that the books on it represent racial or ethnic diversity, but I don’t have any featuring disabled people and only one with an LGBTQ character.

                
              

              
                	
                
              

              
                	Now let’s see what percentage of our diverse books are #OwnVoices—written by an author or authors who belong to the marginalized community the book portrays.
              

              
                	
                  Count the number of #OwnVoices books found in the subset R.

                  OV= 8

                  How do we know if a book is #OwnVoices? This is where an always growing knowledge of authors across a range of identities is essential as we identify and order books. This is not us prying into our authors’ lives—it is being aware of their self-stated identities that they’ve shared in articles, interviews, or on social media. If you’re unsure, do not count the book(s) in your OV number.

                
              

              
                	Second Checkpoint:
              

              
                	
                  OV/R = 80%

                  This is the percentage of diverse titles on this shelf that are #OwnVoices titles. How high do we want this? As high as possible. This is the number we want to keep increasing. Absorb that number, then focus on growing it.

                  I seem to be doing well at collecting #OwnVoices titles. As I expand the multiple identities represented in my collection to include a broader range of diversity, I need to continue to be intentional in seeking out #OwnVoices authors/titles by using selection tools that provide authoritative reviews.

                
              

            
          

        
        
          Qualitative Techniques

          Standard library practice suggests collection evaluation by list-checking your holdings against authoritative resources. This type of collection examination is based on the belief that a collection should be held against an authoritative bibliographic tool containing recommended titles. The assumption is that the more items that are included based on an authoritative list, the better the collection.

          Learner-centered practice suggests a variation on this approach. The selection tools we suggest below, for example, are not part of the basic lists usually suggested for collection analysis, but they can be helpful in analyzing the ability of the collection to meet the needs of learners and support the teaching-learning context. They will also help ensure that the collection is representative of the diversity of your community, the U.S., and the world.

          A word of caution: Just because an authoritative list recommends an item does not mean it will meet your local needs. Due to time constraints, many library staff, for example, purchase all the award-winning titles each year, or all the titles that receive starred reviews from reviewing sources. While practices such as these save time, they do not ensure that your collection is responsive to the needs of the youth you serve or that it accurately represents the lives of multiple identity youth. The data you have collected about your learners and about the teaching-learning context should be used to help you evaluate the fit of a resource for your particular learners.

        
        
          Quantitative Methods

          Gathering quantitative data about a collection is easy now that libraries are automated and circulation systems can generate reports on variables such as the number of items in an area, the age of a subject area, and the circulation patterns within specific subject codes.

          Quantitative collection analysis techniques can point to:

          
            	• The number of items in a collection in a specific Dewey or Library of Congress (LC) classification area. Even a rough count of items has an impact on what can be made available to learners.

            	• The age of the collection according to Dewey or LC classification areas. This gives the collection manager a general picture of the currency of thought or lack thereof that exists in items within the collection.

            	• The circulation patterns for materials within Dewey and LC classification areas. This indicates the degree of usage or non-usage that various topics are experiencing. Remember, for items that are provided to meet the needs of a specific population, such as ELLs or youth with visual disabilities, usage statistics may be low because the number using them is limited.

            	• The condition of the collection within Dewey or LC classification areas. Condition has several implications. If materials are in excellent condition in a subject area, one may wonder whether they are experiencing any usage. On the other hand, materials that are in poor condition could indicate an area in which items should be checked for removal and reorder. Users rarely pull items in poor condition from the shelves, even if those items are sufficiently current and potentially useful.

            	• The responsiveness of the collection to the needs of specific populations of learners. Examples of this include the number of materials in multiple languages for learners who speak another language or the number of audiobooks for learners who have visual disabilities.

          

        
      
      
        UNDERSTANDING THE WORLD OF RESOURCES

        Keeping up with new resources, changes in technology, and advances in delivery systems is a necessary component of learner-centered selection. In this section, I will discuss three areas of consideration: selection criteria, selection tools, and the role the learning community plays in selection.

        
          Selection Criteria

          Many authors have described in detail the general selection criteria that may be applied to all types of materials.6 The most common general selection criteria are summarized in table 6.3.

          TABLE 6.3

          General selection criteria

          
            
              
                	Intellectual Content
              

              
                	Criteria
                	Description
              

            
            
              
                	
                  Authority

                
                	
                  Addresses the qualifications and abilities of the people who created the work

                
              

              
                	
                  Appropriateness

                
                	
                  Addresses the suitability of the content for the intended audience

                
              

              
                	
                  Scope

                
                	
                  Refers to the author’s purpose for the work and the overall breadth and depth of the coverage

                
              

              
                	
                  Accuracy

                
                	
                  Refers to the currency, correctness, and perspective of the information

                
              

              
                	
                  Treatment

                
                	
                  Deals with the style of presentation and whether it is appropriate for the subject, genre, and user’s developmental level; addresses multicultural elements and stereotyping where appropriate

                
              

              
                	
                  Arrangement and organization

                
                	
                  Focuses on the sequence and development of ideas and how they facilitate comprehension of the material; addresses how easily the information can be found

                
              

              
                	
                  Literary merit

                
                	
                  Refers to how well the author and illustrator deal with literary components

                
              

              
                	
                  Reputation of the author, illustrator, or producer

                
                	
                  Refers to the contributions of the author or illustrator

                
              

              
                	Physical Format
              

              
                	Criteria
                	Description
              

              
                	
                  Physical quality

                
                	
                  Refers to elements such as clarity of images, illustrations, speech, and music; consistency of navigation, icons, legibility of typeface or fonts; searchability

                
              

              
                	
                  Aesthetic quality

                
                	
                  Addresses the aesthetic appeal of the work

                
              

              
                	Other Considerations
                	
                   

                
              

              
                	
                  Criteria

                
                	
                  Description

                
              

              
                	
                  Series

                
                	
                  Refers to the quality of books and other materials that are part of a series

                
              

              
                	
                  Comparison with other works

                
                	
                  Focuses on how the work compares to others by the same author or illustrator or on the same topic

                
              

            
          

          In developing a learner-centered collection, many of the basic selection criteria still apply; however, some criteria are expanded and become more central to the decision-making process. This is especially true when selecting materials that accurately and authentically represent the multiplicity of your learners’ identities and lived experiences. As mentioned in chapter 1, youth who public and school libraries serve are more diverse than ever. They reflect diversity in race and ethnicity, physical or learning ability, language fluency or preferences, sexual orientation, gender identity, socioeconomic level, and more. It is important to remember that not all diverse titles are “created equal.” Misrepresentation and the perpetuation of stereotypes of traditionally marginalized communities continues, which, as many scholars and practitioners argue, may be as—if not more—harmful than no representation at all. Similarly, books and other media reflect the attitudes in our society about power relationships among different groups of people. The visual and verbal messages youth absorb from resources heavily influence their ideas about themselves and others. As Louise Derman-Sparks (2016) argues, depending on the quality of the resource, “they can reinforce (or undermine) children’s affirmative self-concept, teach accurate (or misleading) information about people of various identities, and foster positive (or negative) attitudes about diversity.”

          Many scholars and practitioners suggest that libraries collect #OwnVoices resources—resources about diverse characters or communities created by authors and illustrators who share those identities. Begun as a Twitter hashtag created by author Corinne Duyvis, #OwnVoices has become a movement calling for library staff (and others) to purchase books and other resources created by marginalized-identity creators. Why is prioritizing #OwnVoices resources so important?

          Kayla Whaley, a novelist and an editor at Disability in Kidlit, offers the following explanation. As Whaley (n.d.) explains, “There’s a long history of majority-group authors (white, abled, straight, cisgender, male, etc.) writing outside their experience to tell diverse stories. Sometimes the characters and stories they create are wonderful! But many times, they’re rife with stereotypes, tropes, and harmful portrayals. Time and again, marginalized people have seen their stories taken from them, misused, and published as authentic, while marginalized authors have had to jump hurdle after hurdle to be published themselves.” She continues, “Even when portrayals of diverse characters by majority-group authors are respectfully and accurately done, there’s an extra degree of nuance and authority that comes with writing from lived experience. Those books that are #OwnVoices have an added richness to them precisely because the author shares an identity with the character. The author has the deepest possible understanding of the intricacies, the joys, the difficulties, the pride, the frustration, and every other possible facet of that particular life—because the author has actually lived it” (emphasis in original).

          It is important to remember two things related to #OwnVoices resources:

          
            	1. Prioritizing #OwnVoices means being aware of the stories our readers are exposed to, considering the perspectives of the people who tell those stories, and ensuring that the lives of marginalized-identity communities are respectfully, authentically, and accurately portrayed. It is not about “policing what authors write” (Whaley n.d.). It is about ensuring that the diverse content we provide does not further marginalize by perpetuating stereotypes or continuing to center the voices of the dominant culture.

            	2. It is not always possible to tell if a resource featuring a member of a marginalized community was created by an #OwnVoices author. Many creators choose not to self-identify for various reasons, including that of protecting their privacy for the sake of safety. The selection resources listed in table 6.5 are a good place to start searching for #OwnVoices materials. Some mainstream selection tools such as NoveList have expanded their metadata to include the term “Own Voices” (Winters 2018). Some reviewers too have begun to add this information to reviews if the creator has self-identified. The selection criteria presented in table 6.4 can also be used to evaluate resources for bias and stereotypes.

          

          Table 6.4 summarizes the learner-centered equity focused changes I am suggesting to the general selection criteria. While the list incorporates questions to consider in evaluating books for bias and stereotypes, I recommend you consult Guide for Selecting Anti-Bias Children’s Books by Louise Derman-Sparks (2013) and How to Tell the Difference: A Guide for Evaluating Children’s Books for Anti-Indian Bias by Beverly Slapin and Doris Seale (1995) to gain a more complete understanding of the complexities of selecting accurate and authentic resources that represent diverse communities.

          TABLE 6.4

          Learner-centered selection criteria7

          
            
              
                	Primary Considerations
              

              
                	Criteria
                	Questions to Consider
              

            
            
              
                	
                  Anti-bias

                
                	
                  • Is the resource free from stereotypes about particular identity groups (e.g., gender identity, race, ethnicity, class, sexual orientation, and ability/disability)?

                  • Does the resource present members of identity groups as individuals, rather than assigning general personality traits or behaviors to an entire group of people? Does it depict diversity among the lived experiences of people within a specific identity group?

                  • How does the resource handle power relationships among people of various identities? Who typically causes a problem and who resolves it? Are people from traditionally marginalized communities shown as having agency and solving problems without the help of people who belong to the dominant culture (i.e., white, cisgender, heterosexual, and able-bodied)?

                  • Do illustrations or photos depict people as genuine individuals with distinctive rather than stereotypical features?

                  • If the illustrations and text attempt to depict another culture, do they go beyond over-simplifications and offer genuine insights into another lifestyle?

                  • Is language used authentically? Are dialects used appropriately and respectfully? Does the work include words and phrases from the culture being depicted?

                  • Does the resource avoid using loaded language; that is, offensive and negative terms?

                
              

              
                	
                  Authority

                
                	
                  • What are the creator’s qualifications?

                  • How knowledgeable is the creator about the topic or subject area?

                  • If the resource is not about people, lifestyles, cultures, or events similar to the creator’s background, what specifically recommends them as creators?

                  • Does the creator cite credible sources, including specialists or experts on the topic or in the subject area?

                  • Has the creator published or produced other materials on this topic?

                
              

              
                	
                  Appropriateness

                
                	
                  • Is the work age appropriate?

                  • Does the work match their developmental levels, reading levels, and/or social development of my learners?

                  • Does it accurately reflect their various identities?

                  • Will the work be of interest to my learners?

                
              

              
                	
                  Scope

                
                	
                  • What is the purpose of the work?

                  • Is the level of detail appropriate for my learners?

                  • Does it support the library and/or school’s learning priorities or the interests/passions of my learners?

                  • Does it fill a gap in the collection?

                
              

              
                	
                  Accuracy

                
                	
                  • Is the material up-to-date and accurate?

                  • Are opinions and biases acknowledged as such?

                  • Does the creator of the work identify the sources used to create it?

                  • Does the creator cite credible sources, including specialists or experts on the topic?

                
              

              
                	
                  Treatment

                
                	
                  • Is the style of presentation appropriate for the subject matter and does it have appeal to my learners?

                  • Does the creator avoid stereotypes of different identity groups and communities?

                  • Does the resource reflect our diverse society? Global world?

                
              

              
                	
                  Arrangement and organization

                
                	
                  • Is the information arranged and organized so that my learners can understand it?

                  • Is the resource organized so that learners can easily locate information?

                
              

              
                	
                  Comparison with other works

                
                	
                  • How does this work compare with others in the same genre and format, with the same theme, or on the same subject?

                  • How might my learners use this work as opposed to another work?

                  • How might educators use it with learners as opposed to another work?

                
              

              
                	
                  Physical quality and accessibility

                
                	
                  • Do physical elements such as clarity of images, illustrations, speech, and sound, the consistency of navigation icons, and the legibility of typefaces or fonts support the accessibility needs of my learners?

                  • Is the resource available in multiple formats that increase accessibility to learners with disabilities?

                  • Does the resource comply with Web Content Accessibility Guidelines (WCAG) 2.0?

                
              

            
          

        
      
      
        SELECTION TOOLS

        Selection tools such as reviewing journals and professionally recommended lists are a mainstay of the library trade. Library staff working in a learner-centered environment that is focused on advancing equity must remember five things about selection tools:

        
          	1. Selection tools are not neutral. As Kiera Parrot (2016) notes, reviewers and review editors serve as gatekeepers, “helping determine what books are good, great, even distinguished. Indeed, review editors can affect the larger conversation about books, selecting which titles merit professional evaluation—and which titles can be ignored.” Even as the call for libraries to collect diverse books has grown, the pool of writers who review for most mainstream library journals that contain reviews remains predominantly white, female, and heterosexual. The same is true for members of most book award committees. This raises an important dilemma; one clearly articulated by KT Horning (2016): “Our experiences as White people are limited. How can we discern if a book about a child of color is authentic?” Her concern applies to books written about the LGBTQ community, disabled community, immigrant community, and so forth—any community to which the reviewer does not belong. Horning argues, “In order to do our job, we have to seek out and listen to diverse voices. And those voices are not appearing much in the professional review journals.” To ensure that the resources you select accurately and authentically represent diverse communities, it is critical to move beyond the standard reviewing sources. Table 6.5 provides recommended selection tools, most of which were created by members of diverse identity groups that provide critical analysis and review of diverse books. Even if mainstream reviewing sources successfully recruit a more diverse group of reviewers, the resources in table 6.5 will continue to provide insider perspectives that are essential to advancing equity through our collection development efforts.

          	2. The range of resources you use for selection must be broad. While standard selection tools are still useful, you will need to expand your search and change your collection development policy to reflect these changes. For example, to support literacy development, you will want to consult journals such as The Reading Teacher (International Reading Association) and Language Arts (National Council of Teachers of English) and online resources such as the Fountas & Pinnell Leveled Books Website (https://www.fandpleveledbooks.com). To locate books that accurately reflect the experience of Latinx people in the U.S., you will want to consult Latinxs in Kid Lit (https://latinosinkidlit.com), which contains lists of Latinx children’s, middle grade, and young adult books.

          	3. Selection tools featuring reviews that merely focus on plot summaries, use vague language, or turn into showcases for reviewers’ writing skills hamper your ability to do your job. Reviews need to examine materials assertively—to provide levels of analysis, comparison with other materials, and evaluation to make it possible for you to determine the value of a resource to your learners.

          	4. Literary quality is not the sole determinant of a purchasing decision; information in the review that places the resource in context is also a major consideration. How does the resource compare with others of the same genre, in the same format, or on the same subject? How might youth use the resource, and how can it be used in your work with learners? In what type of collection would the resource be of value? Is the resource a necessary purchase?

          	5. Selection tools should not be used as substitutes for local judgment. Just because review X claims that an item is great does not mean that it meets your local needs. The data you have collected about your learners and about the teaching-learning context allow you to evaluate the fit of a resource for your particular learners.

        

        TABLE 6.5

        Selection tools for identifying diverse books

        
          
            	
              We Need Diverse Books (https://diversebooks.org/)—highlights newly published titles—along with informational resources and reviews—across a broad definition of diversity; contains a comprehensive list of book awards

              Blogs such as

              • Disability in Kidlit (http://disabilityinkidlit.com/2015/02/23/introducing-our-new-website/)

              • Latinxs in Kid Lit (https://latinosinkidlit.com/)

              • American Indians in Children’s Literature (https://americanindiansinchildrensliterature.blogspot.com/)

              • Rich in Color (http://richincolor.com/)

              • De Colores: The Raza Experience in Children’s Books (http://decoloresreviews.blogspot.com/)

              • CrazyQuiltEdi (https://crazyquiltedi.blog/)

              • The Brown Bookshelf (https://thebrownbookshelf.com/)

              • I’m Here. I’m Queer. What the Hell Do I Read? (https://www.leewind.org/)

              Teaching Tolerance (https://www.tolerance.org/)—provides free resources to educators—teachers, administrators, counselors, and other practitioners—who work with children from kindergarten through high school. Provides booklists, lesson plans, and tools to help select diverse texts.

              Cooperative Children’s Book Center Searchable Database (CCBC)—(https://ccbc.education.wisc.edu) searchable database of CCBC-recommended titles. You can search by broad multicultural categories (i.e., African/African American, American Indian, Asian Pacific/Asia Pacific American, and Latinx).

              Colorín Colorado (http://colorincolorado.org/books-authors)—provides booklists for kids, teens, and adults; also provides videos of authors of color talking about their work.

              Lee & Low Books (https://www.leeandlow.com/)—the largest multicultural book publisher in the United States; provides a wide selection of books for PreK–12, as well as resources for educators and parents. Areas include Spanish and bilingual, social emotional learning, leveled books, STEM, social studies and history, contemporary realistic fiction, and so forth.

              Just Us Books (https://justusbooks.com/)—Black-owned publisher of Black interest and multi-cultural books for children and young adults.

              Social Justice Books (https://socialjusticebooks.org/booklists/)—provides curated lists of multi-cultural and social justice books for children, young adults, and educators.

            
          

        

        
          The Role of the Learning Community in Selection

          Building an Equitable Access Environment demands that library staff enter into collaborative relationships and share authority for collection and access decisions. As mentioned in chapter 4, library staff need to acknowledge and welcome the expertise that members of the learning community bring to the table concerning digital resources, delivery mechanisms, and even print resources. Using Tool 1, Stakeholder Contact/SWOT Analysis, discussed in detail in chapter 5, library staff can identify all the members of the learning community that should be involved in the selection process.

          Perhaps the most important stakeholder group to consult about selection decisions is youth. As school librarian Julie Stivers (2018) notes, “Is there anyone more equipped to meaningfully speak on the concept of inclusive libraries than our students or patrons?” In 2018, Julie worked with three of her learners, Jaida, Cesar, and Jose, to develop #LibFive: Five Key Foundations for Building Inclusive Libraries. Shown in figure 6.7, these five foundations had implications for our selection decisions. First and foremost, Jaida, Cesar, and Jose wanted to read books that reflected their lives, books that feature people who share their experiences and interests, because they make them feel “wanted, welcome, and seen.” They wanted books that “show the joy” in their lives. Jaida said it best: “Collect books with youth of color just having adventures in the present day and in the future. Do NOT only include books that are focused on struggle. When you show the joy, happiness, and normal lives of youth of color in books, you are showing the joy and happiness of me.” The youth also want graphic novels and manga. It is unfortunate that in 2019 youth must still remind adults that graphic novels and manga are, as Cesar tells us, “real books.” Finally, the fifth foundation reminds us that practices such as requiring learners to only read books at their “level” have no place in libraries.

          
            FIGURE 6.7

            #LibFive: Five key foundations for building inclusive libraries
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            (Stivers 2018)

          
          To elicit input from youth, library staff should consider:

          
            	• holding focus group interviews with youth both in the library and in other community settings (Remember, we want input from all youth, not just those who regularly visit the library.)

            	• forming a Youth Advisory Board (These are commonly associated with teens, but youth of various ages could be involved in an advisory board.)

            	• talking to youth informally both in the library and at community events

            	• providing mechanisms that allow youth to anonymously recommend resources

            	• conducting interest inventories or surveys both in the library and in other community settings

          

          Strategies for involving stakeholders beyond youth in the selection process include providing mechanisms in the library such as suggestion boxes for stakeholders to recommend resources, attending community meetings to elicit input, and forming an advisory committee. In schools it is important for library staff to attend faculty, grade-level, departmental, and/or PLC meetings. Blogs or other social media tools also provide a natural avenue for communicating with the wider learning community about collection development and for soliciting others’ input.

        
      
      
        UNDERSTANDING THE RESOURCES IN THE COMMUNITY

        In today’s information-rich world, no library can contain all the resources and information learners need to be successful. Technology is a primary tool for connecting learners with local, district, regional, and even global resources. Knowing what resources are available in the broader community and integrating them into the collection are key components of selection for library staff as they create an Equitable Access Environment.

        Tool 2: Identifying Resources in Your Community, first introduced in chapter 5, can be used to determine the types of resources, both human and material, that are available from organizations, businesses, and other institutions in your community. The public library and local university library, for example, are natural partners for school libraries. Memberships in state or regional cooperatives can provide access to eBooks, digital articles, videos, language-learning software, and resources to support career, job, and test preparation. Community-based organizations such as local businesses, museums, nonprofits, and community entrepreneurs such as beekeepers or local artisans, and so forth, can provide additional resources to support learner needs and address equity of access.

        Access to the internet, apps, social media, and other digital content has also expanded the range of resources available from the broader community. The challenge for collectors, as well as for users, becomes how to separate the wheat offered via these mediums from the chaff. Since 2009, AASL has been compiling a list of best digital tools for teaching and learning (www.ala.org/aasl/awards/best). ALSC provides an annual Notable Children’s Digital Media list, which includes interactive media content for children fourteen years of age and younger that enables and encourages active engagement and social interaction while informing, educating, and entertaining (www.ala.org/alsc/awardsgrants/notalists/ncdm). The International Society for Technology in Education (ISTE) also provides recommended digital resources and tools for educators and parents (https://www.iste.org). Many authors also provide guidelines for evaluating websites and apps. Again, it is important to remember that in addition to such criteria, you must consider the needs and requirements of the learning community, and advancing equity. Ask yourself:

        
          	• Is the website or app of interest to my learners?

          	• Does the website or app support the school or library’s formal learning outcomes? The interests of my learners?

          	• Is the content appropriate for my learners? Does it match their developmental level? Reading level? Social development? Learning style? Ethnic or cultural background?

          	• Is the level of detail appropriate for my learners? How might my learners use the website or app?

          	• Is the website or app accessible to disabled youth? Does it comply with ADA criteria and WC3 standards for accessibility?

          	• Does the website or app meet the anti-bias criteria described in table 6.4?

          	• How might educators use the website or app with students?

        

      
      
        CONCLUSION

        In this chapter, I have challenged some of the sacred cows associated with selection. For example:

        
          	• We used to believe that selection was the sole responsibility of library staff. We now know that collection development must become a shared process.

          	• We used to believe that our job was to collect the best resources, just in case. We now know that our job is to collect the most appropriate resources and to reserve funds for just-in-time purchases.

          	• We used to believe that expert judgment should guide selection. We now know that the teaching-learning context and the characteristics of our specific learners dictate what is collected on-site and what is suggested for access. Although reviewers can sort and describe parts of the proliferating information world, they cannot be the primary judges of what should be purchased or made available for any one setting.

          	• We used to believe that the library should contain all the resources and information that learners need. We now know that partnerships are critical to the creation of an information-rich environment for learning and that technology plays a key role in connecting learners with resources.
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        NOTES

        
          
            1. To learn more about RADA, read “Encouraging Youth Activism Through Participation in Community Discussions at the Library,” which can be found in the Winter 2018 issue of YALS.

          

          
            2. To learn more about the resources Jessica has developed, visit https://drive.google.com/drive/folders/0B-Up-ncJTJDWOE85THNZS0psaEU.

          

          
            3. To learn more read this interview with Gabbie Barnes: http://yalsa.ala.org/blog/2018/03/01/socializing-to-social-justice-wtf-woke-teen-forum-at-the-hartford-public-library.

          

          
            4. To learn more about this program, read the article: https://www.slj.com/?detailStory=for-freedoms-empowering-teens-in-election-season-youth-active-citizenship&utm_source=editorial&utm_medium=SLJTW&utm_term=&utm_content=&utm_campaign=articles.

          

          
            5. This tool is an adapted version of Shelf Audits, a tool developed by school librarian Julie Stivers. The original tool can be found at https://docs.google.com/document/d/1NYy1D0dW8WpMovH6lUwjx5n6Krc0RJ6NooqG4qrT4IM/edit.

          

          
            6. Basic models of the collection development process are explained by Saponaro and Evans (2019) as they relate to many types of libraries. Abercrombie (2020) and Kerby (2019) discuss collection development procedures as they pertain to school libraries.

          

          
            7. In developing this list of questions, the following resources were consulted: Louise Derman-Sparks, “Guide for Selecting Anti-Bias Children’s Books,” Teaching for Change (blog), April 14, 2016, https://www.teachingforchange.org/selecting-anti-bias-books; Kiera Parrot, “An Evaluation Tool for Multicultural Literature,” SLJ (blog), April 5, 2015, https://contributors.slj.com/2015/04/an-evaluation-tool-for-multicultural-literature/; Monica Kleekamp, “How to Critically Select Children’s Books with Representations of Disability Experiences,” The Open Book (blog), May 28, 2019, https://blog.leeandlow.com/2019/05/28/how-to-critically-select-childrens-books-with-representations-of-disability-experiences/#more-17004.

          

        

      
    
  
    
      
        CHAPTER 7

        Budgeting for Maximum Impact

      
      
        [image: ]

      
      In chapter 4, I presented the changing behaviors essential for learner-centered equitable collectors. I identified four roles that affect how the collector creates and uses various budgeting techniques to build a learner-centered Equitable Access Environment.

      
        	1. As a resource guide, the collector is knowledgeable about the price of various formats.

        	2. As a change agent, the collector shares expertise about the cost of needed resources with the learning community.

        	3. As a leader, the collector develops budgeting techniques that enable them to explain resources essential to meet the needs of diverse learners and to advance equity.

        	4. As a learner, the collector continues to modify their behavior to meet the financial challenges that are essential to marketing the library’s role in helping learners achieve formal and informal learning outcomes.

      

      In chapter 5, I explained how policy can guide the development of procedures for efficiency in collection operations. Learner-centered equitable access policy should include statements about how the budgeted funds are allocated based on program considerations; these considerations should include decisions on subject collecting, availability and cost of various material formats, agreements with consortia on resource support, and cooperative agreements between the school and public library regarding subject depth in each institution.

      In chapter 6, I presented a decision-making model for selecting resources and access points that support learning. In that model, the needs and requirements of the learning community are the driving force for selection. Resources are made available if they address the information needs of the learning community, match learner characteristics, meet learner-centered and anti-bias selection criteria, fit the teaching-learning context, and are consistent with the current knowledge base. As the model indicates, if the resources are within the parameters of the budget, library staff can purchase them for the collection. If they are not, library staff must negotiate for additional financial support or reach out to partners to include the broader community to make resources available.

      In this chapter, budget will be used as the framework for an action plan—the goal of which is to maximize the collection’s impact on learning and ensuring equitable access. To ensure financial resources are maximized, I will consider the behaviors the collector must assume, the elements of policy that must be in place, and the criteria for resource selection. Specifically, I

      
        	• describe sources of income and basic budgeting models so that you can determine what the various models can and cannot do to help a library gain sufficient funds;

        	• illustrate the steps in developing a learner-centered equitable access budget using Susan, a school librarian, who successfully adopted a new model during budgeting and used it to indicate how particular budget requests supported a school’s learning priorities and addressed the needs of a diverse learning community;1

        	• look at emerging considerations in developing learner-centered equitable access budgets;

        	• suggest strategies for change to support learner-centered and equitable objectives; and

        	• offer tools for creating learner-centered equitable-access budgeting approaches.

      

      
        SOURCES OF INCOME

        In order to budget you must understand where the funds originate and how you can influence the process. Initially, four questions come to mind:

        
          	1. What are your sources of income?

          	2. How are they received?

          	3. What does receipt of funding require?

          	4. What are the spending deadlines?

        

        A diagram showing the basic allocation for school libraries would probably indicate that the basic source of support for school libraries comes from the district. The funds are allocated in various configurations. Funding for public school libraries is often determined on a per capita basis; that is, a fixed dollar amount is allocated for each member of the community. Independent school libraries may receive per capita funding or may be given a lump sum of money that is based on previous practice and adjusted for anticipated changes such as inflation. Most public libraries receive annual budgets based mainly on city or county allocations or property tax allocations. Additional sources of income may include support from parents’ or friends’ groups, grants, matching funds, user fees, gifts, donations, and perhaps endowment funds.

        A word about two other traditional sources of funding that are in direct opposition to the responsibility of libraries to provide equitable access: fines and book fairs. Across the country, many public and school libraries still rely on fines as a source of income.2 As we discussed in chapter 1, practices such as library fines have been found to have a disproportionately negative impact on low-income Black, Latinx, and Native youth, who often rely exclusively on public and school libraries for access to resources (Sonnie 2018). A study conducted by the Chicago Public Library, for example, found that one in three cardholders in the library’s south district, where many of the communities are of color and living in poverty, cannot check out books (Poon 2019). Many American youth who have unpaid fines fail to pay them because they or their families do not have the disposable income to do so. Eliminating fines is critical to ensuring equity of access. Similarly, many school libraries rely on book fairs as the primary funding source for collection development. However, as school librarian Julie Stivers (2020) points out, book fairs force youth to literally buy themselves access. They prioritize the needs and interests of youth who have the financial resources to purchase books while denying the financial reality of many youths’ lives. Like Julie, I understand that for some libraries, fines and profits from book fairs are important sources of funding; however, as Julie points out, that’s another problem—one that needs to be addressed at the system level. All libraries need financial support to build inclusive collections, but fines and book fairs profits should not be a foundational budgeting strategy.3 The disparities that exist in funding for library resources between schools and libraries in the nation’s wealthiest communities and those in high poverty communities is an example of the systemic inequities mentioned in chapter 1. It is these kinds of inequities that contribute to and perpetuate the opportunity gap.

      
      
        BASIC BUDGET MODELS

        Your organization may use one or more of the budget models described below. Table 7.1 provides a summary of the advantages and disadvantages of and considerations for each.

        TABLE 7.1

        Budgeting approaches

        
          
            
              	Approach
              	Advantages
              	Disadvantages
              	Considerations
            

          
          
            
              	
                Lump-Sum Budget

              
              	
                • No apparent priorities

                • Establishes a single pot of money

              
              	
                • Provides little potential for negotiating

                • Historical assumptions for actions

                • No relationship to learner outcomes or equitable access concerns

              
              	
                • Most often used in very small libraries

              
            

            
              	
                Line-Item Budget

              
              	
                • Usual, best-known, typical model

                • Known categories for funds

                • Identifies support per learner

              
              	
                • Little opportunity to negotiate within and between lines

                • No relationship to learner outcomes or equitable access concerns

              
              	
                • Typical budget format used

                • Shows level of support per user that can be used to compare across organizations in the state or nation

              
            

            
              	
                Performance Budget

              
              	
                • Explains particulars of unit costs for operations

              
              	
                • Easily misunderstood because there are no ties to programs

                • No relationship to learner outcomes and does not address equitable access concerns

              
              	
                • Rarely used

              
            

            
              	
                Program Budget

              
              	
                • Collection goals address programs

                • Addresses costs and means to deliver programs

                • Shows number of outputs possible per program

              
              	
                • Difficult to adjust resource support across more than one program

                • Shows outputs but no outcomes for learners

                • Does not address equitable access concerns

              
              	
                • Basic program objectives and outputs incorporated in a budget-negotiation document

                • Creates beginning tie of spending to programs

              
            

            
              	
                Zero-Based Budget

              
              	
                • Collection goals address programs

                • Shows delivery costs for programs at various levels

                • Identifies decision units

                • Presents alternative levels of funding in incremental steps

                • Permits ranking of activities

                • Spells out impacts of various levels of funding

              
              	
                • Full ZBB is too time-consuming for most library staff collection development purposes

              
              	
                • Spending activities are tied to program goals

                • Incremental budget levels for achieving goals can be shown

              
            

            
              	
                Combination Program and Zero-Based Budget

              
              	
                • Collection goals are collaboratively developed with the learning community to address desired learning outcomes

                • Shows delivery costs for programs at various levels

                • Identifies decision units

                • Presents alternative levels of funding in incremental steps

                • Permits ranking of activities

                • Spells out impacts of various levels of funding

              
              	
                 

              
              	
                • Spending activities are tied to program goals

                • Incremental budget levels for achieving goals can be shown

                • Collaborative planning is the heart of budget allocations

                • Collection impact can be related to school learning priorities

              
            

          
        

        
          The Lump-Sum Budget

          Many school library staff are given a lump-sum budget for materials expenditures. The lump sum is not predicated on the number of patrons served but rather on previous library expenditures adjusted for inflation and behind-the-scenes negotiation based on examples of funding from similar schools. With this type of budget it is the library staff member’s job to decide how the funds are divided for subject and format support, based on the funders’ assumption that library staff have a basic understanding of what is available and what is needed by the school community. No line item or program documentation may be required.

          The lump-sum budget may look attractive but has serious problems. It appears to allow great freedom in how funds are allocated, but in reality, there is the unexpressed assumption that monies will be used to support activities as was done in the past. This type of budgeting does not easily present opportunities to bargain for additional monies that may be needed to address demographic changes, changes in the teaching-learning context, or equity of access. Additionally, it limits the ability of the library staff to argue against any reductions that may have been included.

        
        
          The Line-Item Budget

          The most typical budget model is the line item, or object of expenditure, budget. Within such a budget, there is usually at least one line for materials and access. Funds are assigned to broad categories, perhaps with separate lines for different material formats and database access. In public libraries, lines might be for a department (children, teens, adult, etc.) or for types of resources that can be shared by departments. The usual technique is to show the previous year, the current year, and what is projected for the coming year within each line. Again, there is little opportunity to negotiate based on program needs because specific program justification may not be part of this budgeting process.

        
        
          The Performance Budget

          The least useful and perhaps most questionable approach is the performance, or function, budget, which states the unit costs for specific activities that are performed such as processing materials and other technical services needed to make items available to clientele. Consider the problem in showing the cost for cataloging and processing each library unit to make it ready for collection use. Then imagine the response of the person who is ultimately responsible for your funding when they see how costly it is to process a hardcover item. Potential reaction: Buy paperbacks, which are cheaper, and forget any processing costs.

        
        
          The Program Budget

          A program budget describes the cost attached to the delivery of various library programs and services and usually contains a budget under each program description. The idea in program budgeting is to describe both the programs and services and the means to deliver them (staff cost, materials cost, and so forth). Inputs, such as staff time and materials, and outputs, such as total cost and cost per user, are listed. The idea is to see the costs and benefits of various programs, perhaps in order to decide which ones are worth their price for the organization. The problem is that staff and materials can overlap into many different program areas. For example, how do you eliminate one-third of an online encyclopedia that is used in three programs if one of the programs is slated for elimination? Most importantly, what does this type of information really tell us about what youth are able to do because of materials made available to them?

        
        
          The Zero-Based Budget

          In a zero-based budget, financial planning starts from a zero base (the base just above opening the doors and turning on the heat and electricity) and projects into the future what it will cost to deliver programs and services at various levels. Alternative budgets are created for ranges from a minimal to an ideal level of operation. In this case, the budget becomes a real planning tool, demonstrating what is possible and what impact could be achieved at various levels of funding. Zero-based budgeting speaks to an organization’s objectives by addressing:

          
            	• Effectiveness of spending. Effectiveness is measured by the extent to which the objectives of the organization are achieved (for example, the extent to which all beginning readers have resources available at their reading and development level).

            	• Efficiency of spending. Efficiency of spending reflects the organization’s ability to achieve the maximum amount of output with the given amount of inputs (for example, the school library’s ability to make available one resource suitable for each beginning reader given the budget).

            	• Alternative funding levels. Alternatives for any given activity identify what can happen at different levels of financial support (for example, how the cost of developing a collection for beginning readers in kindergarten and grade 1 varies for levels of support ranging from minimum to maximum).

          

          There is a basic framework for building a zero-based budget presentation. It includes the following steps:

          
            	1. Planning assumptions are developed based on the objectives of the parent organization (the school or library) and the environmental factors that enter into the picture. Objectives might include learning goals and national standards that must be met by youth in areas such as reading and math or better serving the needs of ELLs or disabled youth. Environmental factors that enter into budgeting include basic material costs and predicted inflation rates for the year under consideration.

            	2. Decision units, which may include programs, projects, and services, are identified.

            	3. The decision units are analyzed. This is the heart of zero-based budgeting. Within each, decision unit objectives, current operations, workload measures, and performance measures are described, and alternatives and incremental analyses are presented. This is a very important step because management may not be aware of the library’s mini-components (such as supporting the racial/ethnic identity development of youth or supporting the reading or math curriculum). For each decision unit there is a description of current operations, services being provided, and resources being used to provide the services. Performance measures and workload measures are clearly indicated. Illustrations can be added that indicate how many resources can be circulated at various levels of funding. This decision unit approach allows library staff to demonstrate the consequences of both eliminating and adding resources.

            	4. Activities are ranked and increments are provided according to priorities.

            	5. A budget is prepared at various levels of effort.

            	6. Periodic reviews are conducted to show whether operations are proceeding in accordance with the budget.

          

        
      
      
        A BUDGET MODEL FOR A LEARNER-CENTERED EQUITABLE ACCESS ENVIRONMENT

        Although full-blown zero-based budgeting as described above is too time consuming for most library practices, an abbreviated version offers potential for gaining additional funding to move the collection and access services toward learner-centered and equity priorities. I suggest that library staff use an adaptation of zero-based budgeting to develop a budget document that helps in the financial negotiation process. The six-step model, outlined in table 7.2, reflects key concepts of zero-based budgeting, including:

        
          	• development of collection management goals that reflect the needs, interests, passions, and identities of the learners, as well as the learning objectives of the library or school

          	• selection of yearly budget priorities to support the collection management goals

          	• presentation of alternatives using minimum-level incremental analysis that show potential toward achieving the collection management goals

        

        TABLE 7.2

        Steps in budgeting for an Equitable Access Environment

        
          
            
              	Steps
              	Responsible Persons
            

          
          
            
              	
                Step 1: Understand funding

              
              	
                School library media specialist

              
            

            
              	
                Step 2: Set collection management goals

              
              	
                School library media specialist

              
            

            
              	
                Step 3: Establish yearly budget priorities

              
              	
                School library media specialist and stakeholder group

              
            

            
              	
                Step 4: Analyze current collection support

              
              	
                School library media specialist

              
            

            
              	
                Step 5: Develop a one-year proposal

              
              	
                School library media specialist and stakeholder group

              
            

            
              	
                Step 6: Present the budget

              
              	
                School library media specialist and stakeholder group

              
            

          
        

        To demonstrate the application of our model, I interweave the story of Susan, an elementary school librarian, who used her knowledge of program and zero-based budgeting to negotiate successfully for additional funds beyond the line-item budget given to her. Susan based her arguments on her familiarity with the learners, the collection, and the school’s curricular priorities.

        STEP 1

        
          Understand Funding

          The first step in the development of any budget is understanding where your funds originate, how they are received, and what spending deadlines are established for their use. Tool 11: Identifying Funding Sources in Your Community provides a mechanism for analyzing your sources of funding. (Recall that reproducible versions of all the tools can be found in Part III and online at alaeditions.org/webextras.)

          
            SUSAN’S STORY

            Susan knew she would receive a district allotment based on a fixed amount per pupil. This was standard practice in her district. She was aware that the principal controlled the school’s operating budget and that she might be able to gain additional funds through negotiations with them. She also knew that the school received Title 1 funds to provide additional academic support and learning opportunities to help low-achieving children master challenging curricula and meet state standards in core academic subjects. Because the library directly contributed to the academic program, Susan figured that she could request Title 1 funding from the principal. Other funds might also become available during the year, but the amount was uncertain. For example, the Home and School Association could potentially offer fundraising programs in support of the library. She was also part of a Friends of the Library group that had a yearly fundraiser. In addition, Susan knew that several grants were available from private funders to libraries seeking to collect diverse titles and that LSTA funding from the state was something she could potentially seek to purchase digital resources to support disabled youth in her school. Finally, at her previous school, she had successfully solicited funds from Donors Choose to purchase graphic novels, audiobooks, and books in Spanish.

          

          
            FIGURE 7.1

            Susan’s completed version of Tool 11, Identifying Funding Sources in Your Community

            
              
                
                  	Source
                  	How Received
                  	Spending Deadline
                

              
              
                
                  	
                    District allotment

                  
                  	
                    Per-pupil allocation received in the fall of the year

                  
                  	
                    May 15

                  
                

                
                  	
                    School operating budget

                  
                  	
                    Negotiated with principal

                  
                  	
                    June 1

                  
                

                
                  	
                    Title 1 Funds

                  
                  	
                    Negotiated with principal

                  
                  	
                    June 1

                  
                

                
                  	
                    Home and School Association

                  
                  	
                    Program proposal request negotiated with officers

                  
                  	
                    April 1

                  
                

                
                  	
                    Friends of the Library

                  
                  	
                    Yearly fundraiser

                  
                  	
                    Open

                  
                

                
                  	
                    Grants from private funders

                  
                  	
                    Application

                  
                  	
                    Variable

                  
                

                
                  	
                    LSTA Grant

                  
                  	
                    Application

                  
                  	
                    August 1

                  
                

                
                  	
                    Donors Choose

                  
                  	
                    Application

                  
                  	
                    Open

                  
                

              
            

          
          STEP 2

        
        
          Set Collection Management Goals

          The second step is to articulate broad goals for funding that support the learning community. Collection management goals need to be both realistic and based on the commitment of library staff to collaborate with the learning community to provide resources that reflect the diverse identities of learners and that help achieve learning goals. The goals must reflect the broad direction needed for resource support, knowledge of material and access costs, and understanding of accounting and reporting procedures.

          
            SUSAN’S STORY

            Susan’s goals for collection activity were based on curricular priorities she identified from ongoing partnerships with teachers and administration, learner needs she identified from ongoing conversations with youth, and demographic changes in the school community. She was familiar with national and state guidelines that were specifically directed to gathering resources to help students achieve information literacy and subject content standards. She was knowledgeable about the learners in her school—their interests, multiple identities, cultural histories, language preferences, and special needs. She knew that the previous librarian had collected very few books that represented the diversity currently present in her school and the surrounding neighborhood. Her ongoing interactions with faculty, administration, youth, and broader community stakeholders enabled her to state a mission and goals that reached beyond her per-pupil allocation.

          

          STEP 3

        
        
          Establish Yearly Budget Priorities

          Throughout this book, I have emphasized the importance of knowing your learners and being part of curriculum development discussions if you work in a school or the creation of learner outcomes for library programs if you work in a public library. Knowledge of learner characteristics combined with an understanding of the teaching-learning context and intentional attention to equity issues are essential if you are going to create a collection that supports the school’s basic goals as they continue to evolve and ensures equity of access for all youth.

          
            	• Tool 1, Stakeholder Contact/SWOT Analysis (discussed in chapter 5), provides an informing and enabling structure for collaboration. It allows library staff to work with all parties that play a role in determining access to community resources and defining learners’ potential instructional and personal resource needs and interests. This tool provides clues for negotiating additional resource support.

            	• Tool 2, Identifying Resources in Your Community (discussed in chapter 5), points you to available resources that may or may not require budget expenditures.

            	• Tool 3, Identifying Learner Characteristics (discussed in chapter 5), is central to the resource allocation process because it can assist you in visualizing the types and levels of materials that must be priced when seeking funding that supports learning.

            	• Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals (discussed in chapter 5), sets the stage for working with stakeholder focus groups. Through discussions with stakeholders, collection targets can emerge, and appropriate budget assumptions can be articulated.

            	• Tool 7, Matrix for Gathering Data about the Curriculum (discussed in chapter 6), is the key element in determining which unique items and access points should be given priority for financial support.

          

          
            SUSAN’S STORY

            Susan embraced her role as collaborator. Through meetings with the teaching and administrative staff, she began to identify yearly priorities that addressed key curricular initiatives and characteristics of the learners in her school. Through formal and informal conversations with youth, she learned their needs, interests, and preferences. Through her conversations with the school staff and youth, she was also able to determine that the collection was not as inclusive as it needed to be and to identify barriers to access that were preventing marginalized-identity youth from accessing resources. She pinpointed these resource areas and moved them to the top of her priority list for support. With the information she gathered in Tools 1 and 2, she identified resources available from the community.

          

          STEP 4

        
        
          Analyze Current Collection Support

          Once you have established your yearly collection management goals and priorities, you will need to analyze how well your present collection can support them. Tool 9, Collection Development Analysis Worksheet, and Tool 10, Shelf Audit for Diversity and Inclusion (both discussed in chapter 6), provide the means for you to record your assessment. As detailed in chapter 5, as you analyze the collection in an Equitable Access Environment, your assessment expands beyond the age of your materials and their circulation history to include questions such as:

          
            	• What is the collection strength in terms of number and age of items in specific subject areas? (Remember, you are looking to support high-priority units of study.)

            	• What is the collection strength in terms of number of items that reflect the diversity of your learners and the world? (Remember, you are looking for authentic representation of marginalized-identity youth, and that intersectionality is an important component of identity.)

            	• How accessible are digital resources? Do they meet ADA criteria and WC3 standards for accessibility?

            	• What new resources are needed to support the school’s curriculum and the characteristics of its learners?

            	• How does the current collection reflect learner priorities and preferences? For example:
              
                	– Are there resources to support the reading programs being put in place?

                	– Are there resources to enable implementation of local, state, or national standards?

                	– Do the resources reflect a wide variety of formats, including traditional print, graphic novels, audiobooks, magazines, and digital resources?

                	– Are resources accessible to youth with disabilities and to ELLs?

                	– Do the resources reflect the multiple identities of the youth served by the library?

              

            

          

          
            SUSAN’S STORY

            Using her automated system, Susan gathered statistics on the age and circulation patterns for various parts of her collection. She also conducted a shelf audit to determine how well her collection reflected the diversity of the school and the community. She concluded that the demand for priority items would exceed the current supply and that funds would not be available to purchase enough new items to support curricular demands or student interests for the coming year. She looked at her summary statistics and the results of her diversity shelf audit in terms of the collaboratively developed collection mission, goals, and priorities.

          

          STEP 5

        
        
          Develop a One-Year Proposal

          Seeking funding one year at a time enables you to show how various levels of funding can affect learners. Using a combined set of program and zero-based budgeting techniques equips you to present a strong business case for the effects of various funding levels.

          Using the data analyzed in steps 1 through 4 can help you create your budget justification plan. Step 5 consists of potential scenarios with clearly stated outcomes. Collection areas are identified with descriptions of their current status. Listing the number of items, along with specific information about format and price, is suggested when planning to upgrade what is currently available.

          
            SUSAN’S STORY

            Susan believed she would be able to obtain supplemental budget support if she could present a simple and clear set of arguments along with a one-year plan that indicated how library funding could contribute to curricular priorities, enhance the learning environment of the school, and ensure equitable access.

          

          STEP 6

        
        
          Present the Budget

          A good budget plan needs a brief but readable structure that ties the library’s collection mission to a small number of current goals and priorities. Tool 12, Budget Justification Plan, provides an outline for presenting your budget to the administration or site-based decision-making team. It also provides data you can use in applying for external funding from grants or donors. Section 1 states the collection mission. Section 2 indicates three basic and current goals. Section 3 establishes three or four priorities that were determined when meeting with curricular teams, youth, and community members. Section 4 presents a one-year proposal with levels of support for purchases based on current collection status and your priorities. Such a plan gives you the opportunity to discuss what incremental levels of funding for the collection can deliver to the learning community. It also provides a way to communicate the library’s commitment to equity of access.

          
            SUSAN’S STORY

            Susan developed her plan and met face-to-face with the principal to discuss its implications. She provided additional funding from the school’s operational budget and Title 1 funds. At her suggestion, Susan also brought her plan to the school board, who saw the relationships between library funding and learning and consequently supported Susan’s plan.

          

          Figure 7.2 shows how Susan completed Tool 12 to prepare the budget justification plan that she presented successfully to her administration.

          
            FIGURE 7.2

            Susan’s completed version of Tool 12, Budget Justification Plan

            
              
                	
                  1. Mission Statement of Library Collection Management

                  The mission of the school librarian is to collaborate with faculty, learners, administrators, and the community to direct the design and maintenance of a collection of resources that: (1) helps learners achieve information literacy and subject content standards and explore their own personal interests or passions; (2) reflects the diversity of the school and the world; and (3) ensures equitable access for all youth.

                  2. Goals of Collection Management

                  Goal 1: Work with the learning community to determine the school’s information and instructional needs, to identify learner characteristics and learner interests, and to develop a budget that provides for the purchase and upkeep of all resources required to meet the educational and personal information needs of learners.

                  Goal 2: Identify and address biases and inequities that exist in the current collection.

                  Goal 3: Administer the budget according to sound accounting procedures to meet learners’ informational needs, both educational and personal, and to report all expenses as required by local policies.

                  3. Yearly Budget Priorities

                  Priority 1: Support requests for titles from new math and reading curriculum.

                  Priority 2: Improve the age of the collection where it is related to the school’s learning goals.

                  Priority 3: Provide additional materials that authentically and accurately reflect the lived experiences of the school’s changing demographics.

                  Priority 4: Expand the formats collected to include graphic novels and audiobooks because these have been requested by youth.

                
              

            

            
              
                	
                  4. One-Year Plan

                
              

              
                	Collection Area
                	Current Status (Size, Age, Condition)
                	Budget Request
              

              
                	
                  Items

                
                	
                  Funding Level 1

                  Impact Statement: Creates current minimal reference; minimal support for math and reading programs; minimal expansion of diverse titles and formats

                  Addresses priorities 1 and 2

                
                	
                  Funding Level 2

                  Impact Statement: Provides print and electronic reference support indicating that the reference collection is up-to-date; adequate support of math and reading programs; beginning to expand number of diverse titles and formats

                  Addresses priorities 1, 2, 3, and 4

                
                	
                  Funding Level 3

                  Impact Statement: Evidences print and electronic reference support in an up-to-date library; enhances support for math and reading programs; evidences expansion of diverse titles; minimal support for formats

                  Addresses priorities, 1, 2, and 3; minimal addressing of 4

                
              

              
                	Items
                	Amount
                	Items
                	Amount
                	Items
                	Amount
              

              
                	
                  Reference

                
                	
                  30% is 20+ years old

                  14% is 15-19 years old

                
                	
                  1 print middle grade encyclopedia (multi-volume)

                
                	
                  $350

                
                	
                  1 print encyclopedia (multi-volume)

                  1 electronic encyclopedia (multi-volume)

                
                	
                  $755

                
                	
                  1 print encyclopedia

                  1 electronic encyclopedia (multi-volume)

                  4 databases

                
                	
                  $1,155

                
              

              
                	
                  Nonfiction

                
                	
                  53% is 20+ years old

                  9% is 15-19 years old

                
                	
                  30 new math series titles

                
                	
                  $600

                
                	
                  50 new math series titles

                
                	
                  $1,000

                
                	
                  65 new math series titles

                
                	
                  $1,300

                
              

              
                	
                  Fiction

                  (transition and middle grade novels)

                
                	
                  30% is 20+ years old

                  10% is 15-19 years old

                
                	
                  150 titles to support new reading series

                
                	
                  $3,000

                
                	
                  300 titles to support new reading series

                
                	
                  $6,000

                
                	
                  500 titles to support new reading series

                
                	
                  $10,000

                
              

              
                	
                   

                
                	
                  $1,400

                
                	
                  110 Award Winners: 10 Newbery; 25 Coretta Scott King; 25 Pura Belpré; 25 Rainbow List; 25 Tomas Rivera

                
                	
                  $2,200

                
                	
                  200 Award Winners: 10 Newbery; 40 Coretta Scott King; 40 Pura Belpré; 30 Rainbow List; 20 Tomas Rivera; 20 Schneider Family; 20 Asian/Pacific American; 20 American Indian Youth Literature

                
                	
                  $4,000

                
              

              
                	
                  Picture Books and Beginning-to-Read Books

                
                	
                  30% is 20+ years old

                  11% is 15-19 years old

                
                	
                  45 beginning-to-read books to support new reading series

                
                	
                  $900

                
                	
                  60 beginning-to-read books to support new reading series

                
                	
                  $1,200

                
                	
                  80 beginning-to-read books to support new reading series

                
                	
                  $1,600

                
              

              
                	
                  75 Award Winners: 10 Newbery; 20 Coretta Scott King; 20 Pura Belpré; 20 Rainbow List; 5 Theodor Seuss Geisel

                
                	
                  $1,500

                
                	
                  115 Award Winners: 10 Newbery; 25 Coretta Scott King; 25 Pura Belpré; 25 Rainbow List; 25 Tomas Rivera; 5 Theodor Seuss Geisel

                
                	
                  $2,300

                
                	
                  205 Award Winners: 10 Newbery; 40 Coretta Scott King; 40 Pura Belpré; 30 Rainbow List; 20 Tomas Rivera; 20 Schneider Family; 20 Asian/Pacific American; 20 American Indian Youth Literature; 5 Theodor Seuss Geisel

                
                	
                  $4,100

                
              

            

          
        
      
      
        EMERGING CONSIDERATIONS

        To support an Equitable Access Environment, negotiating for funds must become a key component of the collectors’ work. In public schools, negotiations may be initiated by approaching the principal. In many cases, principals have discretionary funds they can use to support identified needs. In other cases, budgeting requests may be made directly to district administration personnel such as library supervisors or district superintendents. As we saw in the case of Susan, she was able, with the help of her principal, to elicit additional funding from the school board. In independent schools, negotiations for funds may take a similar but less hierarchically organized path. In public libraries, negotiating may involve working with a branch manager or the library director, who then communicates with the library board. The key to any negotiation process is to tie your requests clearly to learner outcomes and learner characteristics and to demonstrate how your requests respond to and redress inequities.

        Throughout this book, I have urged collaboration and discussion. The adaptation of my budgeting steps can happen in stages. I suggest an initial process that sets budget goals based on learner-centered priorities that are directly related to knowledge of what currently exists in the collection. I believe that expansion of the process can be most successful if alternative levels of funding support are described and if the budget presentation is illustrated by specific examples at each level.

        
          The Basics

          
            	1. Prepare a mission statement of collection management that is learner-centered and focuses on advancing equity.

            	2. Collaborate with members of the learning community to identify learner-centered program goals and objectives and equity priorities as they relate to budgeting.

            	3. Set budget goals based on learning priorities, learner needs and preferences, and identified equitable access issues.

            	4. Justify budget requests by tying them to the status of the existing collection.

            	5. Develop alternative levels of support for achieving goals and objectives.

            	6. Create a budget justification plan that identifies how the collected materials will address the library’s mission statement and what they can deliver for learners.

            	7. Prepare a one-year budget proposal for the levels selected.

            	8. Prepare appendixes with supporting data, such as the size and age of collection by subject area, circulation statistics for areas under consideration, results of shelf audits, comparisons showing how the population you serve and library budgets in the district or city may vary, and so forth.

            	9. Present the budget.
              
                	a. Present only the essentials.

                	b. Tell your story with examples and visuals.

                	c. Explain how collaborative and zero-based budgeting influenced the planning process.

                	d. Show budget requests at different levels.

                	e. Provide appendixes with supporting data.

              

            

          

        
        
          Budgeting for External Funding Agencies

          Successfully building a collection that advances equity often requires seeking funding beyond that provided by the school district or library board. This is particularly true in communities where inequities are present and have persisted for years—even decades. When reviewing proposals, funders often look at the budget first. The steps described in this chapter can be used to help you present a grant or donor proposal budget that can make an excellent impression on proposal reviewers. Just as you want to tie your budget requests to the library’s mission, learner outcomes, and learner needs and preferences, you will want to tie your requests for external funding to the funding agency’s established priorities. Remember too that budget costs must be both “reasonable” and “allowable” by the funding agency. A strong, well-explained budget will help strengthen the story you are telling in other parts of your proposal and can greatly bolster the funder’s understanding of your request.

          
            SUSAN’S STORY

            Even though she received additional funding from her principal and the school board, Susan recognized that she needed more funding to redress the inequities experienced by marginalized-identity youth in her school. The demographics of the school had changed in the last three years, and the collection no longer reflected the current learners, who were predominantly Black and Latinx. Additionally, the previous librarian had not purchased books on LGBTQ-related topics, believing they were inappropriate for elementary school-age youth. Susan applied for a grant from the Laura Bush Foundation for America’s Libraries to extend, update, and diversify the book and print collections in her library with the goal of developing a collection that would be more reflective of the lived experiences of current learners and thus encourage them to develop a love of reading and learning. Her efforts paid off, and she received a $7,000 grant.

          

        
      
      
        CONCLUSION

        The budgeting approach suggested in this chapter requires an understanding of and builds on the changing behaviors identified earlier. Library staff work within a collaborative framework to develop collection policy and criteria for materials selection. They understand the learning community, including the learners, the teaching-learning context, and the strengths and weaknesses of the current collection. They keep up with the changing information environment and have established partnerships with community organizations to provide access to critical resources. They understand various budgeting techniques and the pros and cons of those techniques when negotiating for materials support. And they know how to create a budget justification plan that demonstrates how resource support meets the school or library priorities. Finally, they are proactive in seeking alternative funds to supplement those provided by their organization in order to ensure that all youth have equitable access to library resources.
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        NOTES

        
          
            1. Susan’s stories represent a compilation of the real-life experiences of several of my former students who are school librarians in Pennsylvania and North Carolina.

          

          
            2. Public library systems have begun to eliminate fines in many parts of the country. To learn more go to https://www.citylab.com/equity/2019/10/public-library-late-fees-chicago-san-francisco-equity-access/599194.

          

          
            3. To learn more about hosting book fairs that address equity of access, see “Across Include: #TrueBookFAIR” in Include (Shared Foundations Series), edited by Julie Stivers.

          

        

      
    
  
    
      
        CHAPTER 8

        Collaboration and Collection Planning

      
      
        [image: ]

      
      Collaboration is the key concept underlying the development of an Equitable Access Environment model for collection development. In this chapter, I discuss collaboration from the perspective of planning, taking into consideration what Jackie and I learned from published research analyses that define the factors that lead to success and enable the development of a community of practice. I offer an approach for moving collaboration forward, demonstrating the usefulness of a business plan metaphor for explaining and marketing an Equitable Access Environment model of collection development.

      In thinking about the role of collaboration in creating an Equitable Access Environment, I asked myself five questions:

      
        	1. What is collaboration and what makes it work? A successful collaborative effort is dynamic, organic, and community-centered. Collaborative efforts include well-defined relationships, are learner-centered throughout their activities, are grounded in an equity framework that recognizes the structural nature of inequity, and involve sharing ideas, compromising, and working toward a mutually agreed-upon outcome. The outcomes of collaboration are best described in this way: The sum is greater than the parts.

        	2. What factors affect the success of cross-cultural collaborative efforts? In an increasingly diverse world, collaboration involves working with people who represent multiple dimensions of identity or culture, such as gender, sexual orientation, race and ethnicity, ability, income level, and so forth. This is especially true if we ground our work in an equity framework. Successful cross-cultural collaborations require attention to understanding culture, navigating power dynamics, and ensuring participation by representatives from non-dominant cultural groups (Center for Community Health and Development 2019; Mattessich and Johnson 2018).

        	3. What are communities of practice? A school or library can be described as a community of practice in which networks of individuals communicate formally or informally to influence the work and values of the organization. The successful school or library community is a fluid one in which goals can change depending on the community’s understanding of youth, their needs and passions, their identities, the inequities they have endured and continue to face, and what they must accomplish. This evolving understanding is basic to building and managing a collection that supports learners and advances equity.

        	4. What format should plans take to persuade a school or public library to adopt an Equitable Access Environment model of collection development? Planning must be an open and ongoing process, one that pulls in major stakeholders in the community. Planning must also involve data that describe learners, major learning outcomes, collection and access policies that result from discussion and compromise, the selection of criteria for materials, and program-related budgeting techniques. As I will show later in this chapter, using a business plan metaphor and structure can be useful in explaining and marketing the Equitable Access Environment.

        	5. What are the steps in the collaborative process? The process begins by describing the people involved, the data that must be collected, and the timeline that should be followed. Stakeholders are brought into the process at an early stage as contributors of policy, selection criteria, and budgets that support the library and school’s priorities. A final step is marketing the plan to the learning community so that they see it as not just a document but something that is living, breathing, and useful. In this chapter, I suggest seven steps that can be adapted using the tools presented throughout this book.

      

      
        WHAT MAKES COLLABORATION WORK?

        One of the most useful reviews of research literature on the topic of collaboration was published by the Amherst H. Wilder Foundation (Mattessich and Johnson 2018). The twenty-two factors identified in table 8.1 emerge as critical in building collaborative communities that work. These factors are basic elements in the win-win situation for a library community involved in implementing an Equitable Access Environment model of collection development. But are these factors enough?

        TABLE 8.1

        Critical factors in building collaborative communities

        
          
            	
              1. A history of collaboration or cooperation exists in the community.

              2. The collaborative group is seen as legitimate.

              3. The time is right for a collaborative project.

              4. The people involved mutually respect and trust one another.

              5. There is an appropriate cross-section of members who have a stake in the collaborative effort.

              6. The members of the group see that collaboration is in their self-interest.

              7. People involved are willing to compromise.

              8. All the members have a stake in the success of the collaboration.

              9. Time is allowed for multiple layers of participation.

              10. The people in the collaborative effort are flexible on ways of working.

              11. The people in the collaborative effort know their roles and responsibilities.

              12. The collaboration can adapt to changing circumstances.

              13. The collaborative group takes on the right amount of work at the right pace.

              14. The collaborative group is engaged in continuous learner and ongoing evaluation.

              15. There is open and frequent communication.

              16. There are both formal and informal relationships and communication among the members of the collaborative effort.

              17. There are clear and understandable goals.

              18. The group members have a shared vision of what they want to accomplish.

              19. The collaborative group has a unique purpose.

              20. The collaborative group has sufficient people power to accomplish its goals.

              21. Key people in the group have appropriate leadership skills.

              22. Effort is made to keep all stakeholders engaged.

            
          

        

        Source: Adapted from Paul W. Mattessich and Kristen M. Johnson. Collaboration: What Makes It Work, 3rd ed. (St. Paul, MN: Amherst H. Wilder Foundation, 2018), 10–12.

        Throughout this book, I have argued that collection management decisions and practices should focus on equity. To do so involves collaborating with a broad range of stakeholders who represent diverse communities. As mentioned in chapter 1, race, ethnicity, physical and mental ability, language fluency, socioeconomic status, gender expression, and sexual orientation are just a few of the ways diversity is reflected in their lived experiences. While diversity is a strength, any of these differences can become barriers to working collaboratively unless they become part of the relationship (Center for Community Health and Development 2019).

        Mattessich and Johnson (2018) identify three skill-sets that are necessary to ensure that cross-cultural collaborative efforts are effective, equitable, and impactful. These include understanding culture, navigating power dynamics, and avoiding tokenism (48–52).

        
          	• Understanding culture involves cultural self-awareness—“knowledge of who you are, where you come from, what cultural forces have shaped your perspectives and behaviors”—and awareness and respect for the cultural practices of others (48).

          	• While power imbalances are inherent in any collaboration, they can be particularly detrimental to collaborations across dimensions of identity. Mattessich and Johnson recommend that “those who have more power in society, based upon cultural identity, need to take care to be aware and to enter into collaboration with humility and respect” (50); that is, to communicate that all partners are equally valuable and critical to the success of the collaborative effort, be willing to address unequal power dynamics, and intentionally focus on ensuring that space is made for all voices to be heard.

          	• For collaborative efforts to be equitable, they must move beyond tokenism or symbolic gestures of inclusion. As Mattessich and Johnson argue, singular representation is not only disrespectful but trivializes differences within cultures, reinforces power dynamics, and damages community relationships (52).

        

        The Community Tool Box, a free, online resource for those working to build healthier communities and bring about social change, provides excellent advice on collaborating across cultures (https://ctb.ku.edu/en/table-of-contents/culture/cultural-competence/multicultural-collaboration/main). The suggestions they provide extend beyond cultural differences to include differences in other dimensions of diversity. I have included some of their key recommendations for building trust and ensuring full participation across dimensions of diversity in table 8.2.

        TABLE 8.2

        Key recommendations for collaborating across dimensions of diversity

        
          
            	
              • Conduct strategic outreach and membership development, consciously considering different dimensions of diversity

              • Establish structures and operating procedures that reinforce equity and provide equal power for all stakeholders

              • Develop and use ground rules for working together that establish shared norms, reinforce constructive and respectful conduct, and protect against damaging behavior

              • Practice new and varied means of communication, use inclusive and valuing language, and readily adapt to differences in communication styles

              • Engage in activities that are culturally sensitive

            
          

        

        (Center for Community Health and Development 2019)

        In discussing their twenty-two factors, Mattessich and Johnson (2018) use a jazz metaphor. I believe jazz is also an appropriate metaphor for what I am suggesting. Like jazz, collaborative efforts to implement an Equitable Access Environment model of collection development require partners, dialogue, risk-taking, and the willingness to work with a theme to create success.

      
      
        COLLABORATION AND COMMUNITIES OF PRACTICE

        In chapter 3, I introduced the Equitable Access Environment collection development model that, as shown in figure 8.1, is learner centered and equity driven. The model suggests several roles for the collector: 1) understanding the characteristics of learners in order to deliver information that is appropriate for their use of the library and its physical and virtual collections, (2) maintaining up-to-date knowledge of the types of resources available in the rapidly evolving information world, (3) staying familiar with the formal and informal teaching-learning context in which learners are situated within, (4) forming partnerships with groups beyond the library to extend access to resources that are not available within the library itself, and (5) adopting an equity framework that guides all collection decisions. In this model, the library and all its members are partners in a community of practice.

        Communities of practice are made up of groups of people who share a concern or a passion for something they do and learn how to do it better as they interact regularly (Wenger, McDermott, and Snyder 2002). In the case of an Equitable Access Environment model of collection development, the groups of people involved include library staff, youth, teachers and caregivers, administrators, community members, and so forth. The concern or passion they share is creating library collections that: (1) help learners achieve multiple literacies and explore their own personal interests or passions, (2) reflect the diversity and lived experiences of the community, and (3) ensure equitable access for marginalized-identity youth who traditionally face systemic barriers to resources. Through sustained collaborative interactions, such groups learn how to create responsive, reflective, and inclusive collections.

        
          FIGURE 8.1

          Equitable Access Environment

          [image: ]

        
        Wenger, McDermott, and Snyder (2002) suggest that communities of practice thrive when seven attributes are present:

        
          	a. The community of practice is designed for evolution, building on preexisting networks with goals that may shift over time.

          	b. A dialogue is open between inside and outside perspectives, with outsiders often helping to see new possibilities.

          	c. Different levels of participation are invited. There is a core group with a primary interest that receives insights from stakeholders inside and outside the organization.

          	d. Both public and private community spaces are available, and people are drafted into core areas to mine ideas.

          	e. The focus is on delivering value to the organization and its members.

          	f. Familiarity is combined with excitement.

          	g. A rhythm is created that holds the participants’ interest and keeps the community from becoming bored. Although different activities have different rhythms, what evolves is based on the community’s activities and discussions when groups get together.

        

        Implementing an Equitable Access Environment model of collection development is a conscious effort that accomplishes what Wenger, McDermott, and Snyder (2002) identify in the aptly selected title of their book, Cultivating Communities of Practice. The model is designed to adapt for the sake of evolution and is able to shift to accommodate changing demographics, teaching-learning contexts, and information worlds. Inside and outside perspectives are provided in tying collection and access activity to demographic knowledge about learners, community assets, and issues related to equity. There is also current awareness of available external access. Different levels of participation are invited, with a core group of stakeholders playing a central role in establishing policy and budget priorities for collecting. People can network within both public and private community spaces with a focus on delivering value to the learner and ensuring equitable access for all learners. Collection activity combines both familiarity and excitement. Creating an Equitable Access Environment creates rhythms that are never boring—when based on the support of evolving learner priorities and activities and organizational goals and ensure equity of access.

      
      
        USING A BUSINESS PLAN FORMAT TO ADVOCATE FOR AND MARKET THE EQUITABLE ACCESS ENVIRONMENT

        Successful Equitable Access Environment collection development plans operate the same way as successful business plans. In moving toward a new initiative or new product, businesses consider the whole forest (the big picture) rather than thinking about and describing the individual trees (the individual minutiae). Successful business plans identify where a product or service is headed, clarify what is needed in order to succeed, and define where the responsibilities for success lie. The roles of stakeholders are described openly. Plans are open to regular review and are practical in their applications.

        A successful Equitable Access Environment collection development plan should: (1) present an introduction to and rationale for creating an Equitable Access Environment, (2) identify the players and the potential clients to be included, (3) state the products or services to be provided and the advantages they present, (4) focus on a particular community as the primary market, (5) specify the financial resources that support the process, and (6) spell out the keys to success. In figure 8.2 I present a sample plan that shows what an Equitable Access Environment model plan might look like.

        
          FIGURE 8.2

          Sample plan for Equitable Access Environment collection development

          
            INTRODUCTION

            Equitable Access Environment collection development provides the materials and access diverse learners need to be successful in meeting the library or school’s learning goals and exploring their own passions and interests. It addresses systemic inequities and ensures equable access to all youth. The specific collection-centered challenges are to reimagine and reengineer the library’s collection and access environment to reflect the unique characteristics and multiple identities of the learning population, and to ensure equitable access.

            Equitable Access Environment collection development is a natural step in the evolution of information services that cultivate the growth of a community of diverse learners.

            THE PLAYERS

            Library staff are central organizers in the development, enhancement, and outgrowth of Equitable Access Environment collection development. Library staff act as guides and leaders in helping the library’s stakeholders create collection policy, guide selection of resources, and establish priorities for material and access budgets that support the learning community.

            In a school, the stakeholders include the district-level equity coordinator, curriculum coordinator, library supervisor, school library staff, principal, teachers, youth, parents, and community partners. In a public library they include the library director, library staff, youth, and community partners, among others.

            THE PRODUCTS AND SERVICES

            Equitable Access Environment collection development offers the learning community a steadily changing mix of items and access points. Materials are made available in multiple formats and languages, depending on subject relevance, currency, and learner preferences.

            Our competitive edge is remaining positioned in the learning community in such a way that the collection and access services can adapt to the needs and preferences of local learners. This is essential in an increasingly diverse world, where information is constantly changing and networking across communities is possible.

            THE LIBRARY COMMUNITY AS THE MARKET

            Collections and collection services have been responding erratically to changes in community demographics and the delivery of information products aimed at library communities. Publishers and producers are moving quickly to anticipate the needs of diverse information users in schools and libraries, looking at both in general as potential clients.

            The primary market for Equitable Access Environment collection development is the local library or school community. Equitable Access Environment collection development looks at the available information whirlwind and anchors it to what is most effective for the current learners; their teachers, parents, and caregivers; and the broad learning community that includes all those who partner with the library in delivering informational products and services.

            THE FINANCIAL CONSIDERATIONS

            The costs for Equitable Access Environment collection development will be unique to each library. Financial support will come from multiple sources, as well as from creative approaches that respond to appropriate federal, state, and local grant opportunities.

            KEYS TO SUCCESS

            
              	1. Learner analysis must remain current and ongoing.

              	2. Stakeholders must be identified and included in ongoing policy decisions.

              	3. Selection and maintenance activity must reflect adopted policy.

              	4. Material selection must be based on learner analysis and knowledge of current resources, and tied to learner priorities and preferences.

              	4. Budgets must reflect learning outcomes and learner priorities, identities, and preferences.

              	5. Collection usage is measured for support for collection control and compliance with learning priorities and learner preferences.

              	6. Strategies must be put in place to create the growth of a collaborative learning community.

              	7. Marketing strategies must be developed to sell the concept of Equitable Access Environment collection development within a community of practice.

            

          
        
      
      
        ACTION STEPS IN THE COLLABORATIVE PROCESS OF IMPLEMENTING AN EQUITABLE ACCESS ENVIRONMENT COLLECTION DEVELOPMENT PLAN

        Table 8.3 identifies seven steps for implementing an Equitable Access Environment collection development plan and indicates which tools in this book are useful for each step. As you read, keep in mind that our focus in this book is on the collection and on library staff as collectors and managers of collection and access services. The steps are designed to enable library staff members to become central figures in the development of a successful and collaborative community of learners.

        TABLE 8.3

        Action steps and useful tools for developing and implementing an Equitable Access Environment

        
          
            
              	Action Step
              	Useful Tools
            

          
          
            
              	
                Step 1—Plan to plan

              
              	
                • Tool 1, Stakeholder Contact/SWOT Analysis

                • Tool 2, Identifying Resources in Your Community

              
            

            
              	
                Step 2—Describe the learners

              
              	
                • Tool 3, Identifying Learner Characteristics

              
            

            
              	
                Step 3—Meet with stakeholders

              
              	
                • Tool 1, Stakeholder Contact/SWOT Analysis

                • Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals

              
            

            
              	
                Step 4—Create a learner-centered Equitable Access Environment policy

              
              	
                • Tool 5, Learner-Centered Equitable Access Environment Policy Critique

              
            

            
              	
                Step 5—Establish learner-centered equity driven selection criteria

              
              	
                • Tool 3, Identifying Learner Characteristics

                • Tool 6, Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity

                • Tool 7, Matrix for Gathering Data about the Curriculum

                • Tool 10, Shelf Audit for Diversity and Inclusion

              
            

            
              	
                Step 6—Develop learner-centered equitable access environment budgets

              
              	
                • Tool 2, Identifying Resources in Your Community

                • Tool 3, Identifying Learner Characteristics

                • Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals

                • Tool 7, Matrix for Gathering Data about the Curriculum

                • Tool 8, Matrix for Gathering Data about Learning Outcomes in Public Libraries

                • Tool 9, Collection Development Analysis Worksheet

                • Tool 10, Shelf Audit for Diversity and Inclusion

                • Tool 11, Identifying Funding Sources in Your Community

                • Tool 12, Budget Justification Plan

              
            

            
              	
                Step 7—Advocate for and market the Equitable Access Environment to the school

              
              	
                • Tool 6, Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity

                • Tool 13, Checklist for Planning Promotional Efforts for an Equitable Access Environment Collection Development Plan

              
            

          
        

        STEP 1

        
          Plan to Plan

          The collaborative process of implementing an Equitable Access Environment collection development model is based on a planning model—the first step in forming this model involves identifying the key stakeholders and the potential resources that can be part of the process. As I discussed in chapter 5, planning is an iterative process that pulls together the key players in an organization to achieve a particular purpose. A successful plan looks at what exists, examines opportunities and threats, and studies pertinent data in order to determine where an organization is situated relating to the goal to be achieved. Through appropriate iterations, a plan becomes well-defined and suggests actions that can be taken to achieve the desired results. The outcomes of the planning must be clear, specific, and realistic. Tool 1, Stakeholder Contact/SWOT Analysis, and Tool 2, Identifying Resources in Your Community, are useful in step 1.

          STEP 2

        
        
          Describe the Learners

          Learner analysis is the central element in implementing an effective Equitable Access Environment collection development model. The data you need to profile the number and types of learners your collection serves can be found in a variety of sources. Some of this information is publicly available from local school district websites; city, town, or county websites; government agencies, such as the Department of Education, Department of Labor, or the Department of Health and Human Services; and nonprofit organizations, such as the Annie E. Casey Foundation, which provides local, state, and national data and statistics on the educational, social, economic, and physical well-being of children. Other information can be gathered from focus groups, brief surveys, or observations. Remember, a learner-centered scenario is based on analysis of your specific situation. Tool 3, Identifying Learner Characteristics, will be useful in step 2.

          STEP 3

        
        
          Identify and Meet with the Stakeholders

          Implementing an Equitable Access Environment collection development model is built on trust among the people who have a stake in the learning community. The process requires open and frequent communication and clear, understandable goals. It permits individuals in a collaborative setting to be flexible as they bring their ideas, and perhaps their self-interests, to the attention of the group.

          The process begins with an initial focus group in which interested and influential parties come together to discuss their vision for how an Equitable Access Environment collection development model will enable the library to cultivate a successful community of practice. Tool 1, Stakeholder Contact/SWOT Analysis, is useful in identifying potential members of this group.

          To ensure the meeting will be effective, library staff will want to develop a preliminary statement about why the collection strategies should be based on a more structured and collaborative learner-centered model and how doing so will address equity issues. Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals, can help make a compelling case when it is filled in to reflect a specific library situation.

          STEP 4

        
        
          Create a Collection Policy That Is Learner-Centered and Advances Equity

          The basic steps to follow in developing a collection policy that is learner-centered and advances equity are presented in chapter 5, in table 5.3. They include identifying stakeholders, performing community analysis, meeting with focus groups, establishing a strategic vision and goals, and the drafting, testing, and adopting of the policy.

          Once a policy is in written form, the community should be given opportunities to examine it and offer both critiques and suggestions. Tool 5, Learner-Centered Equitable Access Environment Policy Critique, provides a format for such a process.

          STEP 5

        
        
          Establish Selection Criteria That Are Learner-Centered and Advance Equity

          This step really has two parts. The first is to develop an understanding of the key issues, which are extensively discussed in chapter 6. The needs and requirements of the learning community must be recognized as the drivers in selection decisions. This means that resources must be matched to the characteristics of the learners, support the learning priorities, meet learner-centered and anti-bias selection criteria, fit the teaching-learning context, and be consistent with the current knowledge base of various disciplines. Overall, selecting materials just in time is preferred to selecting materials just in case they may be needed. Useful tools for this portion of step 5 include Tool 3, Identifying Learner Characteristics; Tool 7, Matrix for Gathering Data about the Curriculum; and Tool 8, Matrix for Gathering Data about Learning Outcomes in Public Libraries.

          The second part of step 5 focuses on the set of considerations presented in table 6.4, Learner-Centered Selection Criteria. The criteria identified in the table are well-known, but they have been reinterpreted to focus on selecting materials that are anti-biased and inclusive and meet the needs of specific learners. Tool 6, Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity, is a critical tool at this point.

          STEP 6

        
        
          Develop a Budget That Is Learner-Centered and Advances Equity

          Consider the budget as an action plan for maximizing the collection’s impact on learning and ensuring equitable access. Chapter 7 discusses sources of funding and various approaches to budgeting. It suggests that learning priorities should dictate how available funds are allocated for materials and information access. Tool 2, Identifying Resources in Your Community, points to resources that may be available without budget expenditures. Tool 3, Identifying Learner Characteristics, equips you to visualize the types and levels of materials that must be priced when seeking funding. Tool 4, Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals, leads to discussions that identify collection targets and facilitate the articulation of appropriate budget assumptions. Tool 7, Matrix for Gathering Data about the Curriculum, and Tool 8, Matrix for Gathering Data about the Learning Outcomes in Public Libraries, point to the unique areas to be supported. Tool 11, Identifying Funding Sources in Your Community, allows you to lay out various sources and spending deadlines. And Tool 12, the Budget Justification Plan, demonstrates how the mission statement and collection management goals are related to establishing yearly budget priorities. It enables you to tie your budget requests to specific collection areas, summarize the status of those areas, and then suggest items at three different levels of funding and impact. The impact statements show specifically what will be fulfilled in relation to learning and equity priorities and how to move from the minimum level to higher levels, depending on the amount of funds allocated.

          STEP 7

        
        
          Advocate for and Market the Equitable Access Environment Collection Development to the Library Community

          Advocating and marketing are necessary when putting new service approaches, such as the Equitable Access Environment collection development model, in place. The targets of such marketing are internal to the library or school setting, and the approach is similar to the planning process described previously. Planning forces choices. If your planning is successful, you will be identifying the priorities for potential collection areas in order to target defined learners. You will be designing and delivering policy, materials, and access that meet the needs of your learners and ensure equitable access. You will also be communicating and publicizing the Equitable Access Environment in order to both develop and maintain support for it.

          The strategies and tools suggested in this book can enable the identification of who is served and what they need. Your advocating and marketing efforts should help decision-makers understand that because Equitable Access Environment collection development addresses the library’s learning priorities, it will be the most effective and efficient way of ensuring that the collection process will contribute to the success of the library’s community of practice and promote equity. Tool 6, the Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity, will help you to enhance your marketing strategy.

          Your plan must also specify what methods of promotion you will employ to carry your message. Consider creating materials such as a newsletter or an information packet that can be sent to the broader learning community. In your daily communications with your colleagues, include a description of the methods involved in Equitable Access Environment collection development and what it can do. Arrange to bring the topic to people’s attention at meetings. Once you begin to put your Equitable Access Environment collection development model in place, send out notices of new materials and access points. Use Tool 13, Checklist for Planning Promotional Efforts for an Equitable Access Environment Collection Development Plan, to record your potential promotional strategies.

          Most importantly, tell success stories!

        
      
      
        CONCLUSION

        Underlying all of the ideas presented in this book is one central point: An Equitable Access Environment collection development plan is key to meeting the needs of today’s diverse learners and ensuring equitable access to resources. I end this chapter, and the book, with a brief overview of the role collaboration plays in each element of creating an Equitable Access Environment.

        The Equitable Access Environment, described in chapter 3, is dynamic. It responds to multiple changing forces, including learner characteristics, the teaching-learning context, the resource knowledge base, and community partnerships. It also focuses on advancing equity by transforming collections and partnerships to make them more inclusive and reflective of a diversity of lived experiences. I anticipate that as collaborative communities grow, member-stakeholders will work with library staff to adjust the collection to reflect shifts that occur in the community demographics, educational frameworks, and philosophy and learning goals, taking into consideration the proliferating changes in information access.

        I called attention in chapter 4 to the emerging roles that library staff must play in creating an effective Equitable Access Environment. The learner-centered collection manager is knowledgeable about educational theory and practice; acts as a change agent, leader, learner, and resource guide; creates policy; selects resources and access points; and negotiates budgets to achieve the shared vision of all stakeholders as they come together in supporting collaboration in the learning process. The learner-centered collection manager also recognizes their role in advancing equity by recognizing and responding to biases and inequities that affect marginalized-identity youth.

        Chapter 5 identifies who should participate in developing learner-centered and equitable collection policy. Clear, written collection policy guidelines, based on input from your broadly identified learning community, play a crucial role in making an Equitable Access Environment a reality. An iterative, dynamic, and collaborative approach to policy creation is essential. Although collection policy can take written form, it is never written in stone. As the local community changes, collection policy must change.

        Chapter 6 challenges some of the assumptions that this field of practice associates with their selection of resources. In cultivating a community of practice, the collector must share the physical control of what is selected with the members of the learning community. The collector must also conserve funds to facilitate the purchase of additional materials as new learning situations are identified and resource availability grows. That approach replaces the more traditional method of anticipating and purchasing resources just in case they are needed. In addition, the collector works actively to create an information-rich environment through partnerships. Chapter 6 presents tools that enable the new approach and discusses significant issues that the collector must consider.

        Chapter 7 looks at budgeting. A collaborative community of practice lays the foundation for a careful use of available and potential funds in order to maximize the funds’ impact on learning. I have adapted techniques from the program budget and the zero-based budget to create a hybrid approach to budgeting for the Equitable Access Environment. My approach incorporates key steps of zero-based budgeting to create collection management goals that have been identified by the learning community. In this approach the collector presents a range of funding levels for meeting learning priorities and creates impact statements to demonstrate how each funding level relates to the library’s learning goals.

        Finally, chapter 8 specifically calls attention to the collaborative nature of the Equitable Access Environment and research findings that support my ideas. My suggestions are based on the known factors that encourage successful collaboration. I also explain how a business perspective can assist the collector in creating a marketing plan that will articulate the central significance of the collection in student learning.
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        Part III

        TOOLS FOR EQUITY, INCLUSION, AND LEARNING

      
      Tools in Part III available for download at alaeditions.org/webextras.

    
  
    
      
        TOOL 1

        Stakeholder Contact/SWOT Analysis

      
      
        
          
            	Stakeholder
            	Name/Contact Information
            	Strengths Brought to Process
            	Weaknesses Brought to Process
            	Opportunities Brought to Process
            	Threats Brought to Process
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

        
        
        
      

    
  
    
      
        TOOL 2

        Identifying Resources in Your Community

      
      
        
          
            	Organization, Institution, or Individual
            	Possible Resources
            	Contact Person
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

        
        
        
      

    
  
    
      
        TOOL 3

        Identifying Learner Characteristics

      
      
        
          
            	Information/Data
            	Information/Data Source
            	Contact Person/Organization
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

        
        
        
      

    
  
    
      
        TOOL 4

        Preparing a Strategic Learner-Centered Equitable Access Environment Vision and Collection Goals

      
      
        
          	
            Date:

          
        

        
          	
            My vision for the library is:

          
        

        
          	My three goals for achieving this vision through collection development are:
        

        
          	
            Goal 1:

          
          	
             

          
        

        
          	
            Goal 2:

          
          	
             

          
        

        
          	
            Goal 3:

          
          	
             

          
        

        
          	The collection objectives for each of my goals are:
        

        
          	
            Goal 1: Objective 1:

          
          	
             

          
        

        
          	
            Goal 2: Objective 1:

          
          	
             

          
        

        
          	
            Goal 3: Objective 1:

          
          	
             

          
        

      

    
  
    
      
        TOOL 5

        Learner-Centered Equitable Access Environment Policy Critique

      
      
        
          
            	
               

            
            	Included
            	Not Included
            	Relates to Learner
            	Centers Equity
            	What is needed to make it learner-centered and centered on equity
          

        
        
          
            	
              Introduction

              (philosophy and mission)

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Goals and objectives

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Selection

              • Who

              • What

              • How

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Collection description—Subject and format analysis

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Maintenance

              • Why

              • When

              • Criteria applied

              • How performed

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Cooperative

              (partnerships, networking, and resource sharing)

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Intellectual Freedom Statement

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
              Appendixes

              • Process for reconsideration

              • Confidentiality statement

              • ALA council policies (as appropriate)

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	If I were to amend this policy, I would:
          

          
            	
              1. Talk to the following three people:

            
          

          
            	
              2. Add the following to make the policy correspond to nationally suggested essential components:

            
          

        
      

    
  
    
      
        TOOL 6

        Decision-Making Model for Selecting Resources and Access Points That Support Learning and Advance Equity

      
      
        [image: ]

      
    
  
    
      
        TOOL 7

        Matrix for Gathering Data about the Curriculum

      
      
        
          	
            Teacher:

          
          	
            Grade:

          
          	
            Subject:

          
        

        
          	Month
          	Content
          	Standards or Benchmarks
          	Skills and Processes
          	Assessment Strategies End Products
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

        
          	
             

          
          	
             

          
          	
             

          
          	
             

          
          	
             

          
        

      

    
  
    
      
        TOOL 8

        Matrix for Gathering Data about Learning Outcomes in Public Libraries

      
      
        
          
            	Program Title
            	Target Audience
            	Brief Description
            	Dates Offered
            	Targeted Outcomes
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

        
        
        
      

    
  
    
      
        TOOL 9

        Collection Development Analysis Worksheet

      
      
        
          
            	Subject Field
            	Collection Description
            	Policy
            	Selection Profile
          

          
            	Dewey
            	Description
            	Current Impact Level*
            	Median Age
            	Comments/Special Notes**
            	Proposed Impact Level*
            	Responsibility
            	Format
            	Variables—Language, Format, etc.
            	Cost
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

        
        
          
            	
              *Impact Level

              1=minimum support

              2=adequate support

              3=enhanced support

            
            	
              **Comments/Special Notes

              • Curricular priorities

              • Standards addressed

              • Condition of materials

            
          

        
      

    
  
    
      
        TOOL 10

        Shelf Audit for Diversity and Inclusion

      
      
        
          
            	Let’s start by seeing how many books on a randomly selected shelf feature a main character from a historically marginalized community (race, ethnicity, ability, LGBTQIA, ability, religion, etc.).
          

        
        
          
            	
              Count the number of books on a randomly selected shelf. This is our base/sample number.

              N=

              Count the number of books that feature a main character from a historically marginalized community (race, ethnicity, ability, LGBTQIA, religion, etc.). This is the set of books we’ll be working with. [Note: If you know you have a book that would be here and it is checked out, include it, but make sure to also add it to your N.]

              R =

            
          

          
            	First Checkpoint:
          

          
            	
              R/N =

              This is your percentage of “diverse” books on this shelf. Reflect for a moment on this percentage. What are your goals for this number in your library?

            
          

          
            	
            
          

          
            	Now let’s see what percentage of our diverse books are #OwnVoices—written by an author or authors who belong to the marginalized community the book portrays.
          

          
            	
              Count the number of #OwnVoices books found in the subset R.

              OV=

              How do we know if a book is #OwnVoices? This is where an always growing knowledge of authors across a range of identities is essential as we identify and order books. This is not us prying into our authors’ lives—it is being aware of their self-stated identities that they’ve shared in articles, interviews, or on social media. If you’re unsure, do not count the book(s) in your OV number.

            
          

          
            	Second Checkpoint:
          

          
            	
              OV/R =

              This is the percentage of diverse titles on this shelf that are #OwnVoices titles. How high do we want this? As high as possible. This is the number we want to keep increasing. Absorb that number, then focus on growing it.

            
          

          
            	
            
          

          
            	Final step. To make sure we’re collecting books featuring people of color and people from historically marginalized groups that JUST AREN’T social justice books, biographies, historical fiction or award winners (the Big Four).
          

          
            	
              Count the number of books that are not from those four categories. We’ll call this F.

              F =

            
          

          
            	Third Checkpoint:
          

          
            	
              Now go back to your number R.

              F/R =

              This is your percentage of diverse books that are outside the Big Four.

              What does this number tell you about your collections? What are your goals for this number in your collection?

            
          

          
            	
            
          

          
            	
              NOTES:

            
          

        
      

      Source: Adapted from a tool developed by Julie Stivers.

    
  
    
      
        TOOL 11

        Identifying Funding Sources in Your Community

      
      
        
          
            	Source
            	How Received
            	Spending Deadline
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
          

        
        
        
      

    
  
    
      
        TOOL 12

        Budget Justification Plan

      
      
        
          
            	1. Mission Statement of Library Collection Management
          

          
            	
               

               

               

               

               

            
          

          
            	2. Goals of Collection Management
          

        
        
          
            	
              Goal 1:

            
            	
               

            
          

          
            	
              Goal 2:

            
            	
               

            
          

          
            	
              Goal 3:

            
            	
               

            
          

          
            	3. Yearly Budget Priorities
          

          
            	
              Priority 1:

            
            	
               

            
          

          
            	
              Priority 2:

            
            	
               

            
          

          
            	
              Priority 3:

            
            	
               

            
          

          
            	
              Priority 4:

            
            	
               

            
          

        
      

      
        
          
            	4. One-Year Plan
          

          
            	Collection Area
            	Current Status (Size, Age, Condition)
            	Budget Request
          

        
        
          
            	
              Items

            
            	
              Funding Level 1

              Impact Statement:

               

               

               

              Addresses priorities:

               

               

               

            
            	
              Funding Level 2

              Impact Statement:

               

               

               

              Addresses priorities:

               

               

               

            
            	
              Funding Level 3

              Impact Statement:

               

               

               

              Addresses priorities:

               

               

               

            
          

          
            	Items
            	Amount
            	Items
            	Amount
            	Items
            	Amount
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
            
            	
            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
            
            	
            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

          
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
            	
               

            
          

        
      

    
  
    
      
        TOOL 13

        Checklist for Planning Promotional Efforts for an Equitable Access Environment Collection Development Plan

      
      
        
          	
            Date:

          
          	
            Prepared by:

          
        

        
          	1. Promotional target
        

        
          	
            General audience

          
        

        
          	
            □ Learners

            □ Staff (teachers)

            □ Other:

          
          	
            □ Administration

            □ Parents

          
          	
            □ Consortia

            □ Community groups

          
        

        
          	
            Specific audiences for particular target (specific elements of target groups)

          
        

        
          	2. Rationale for target selected
        

        
          	
             

             

             

             

             

          
        

        
          	3. Learning goals that support your rationale
        

        
          	
             

             

             

             

             

          
        

        
          	4. Potential means for promotional efforts (Check all that apply. Circle the most appropriate based on time available.)
        

        
          	
            a. Personal communications

          
        

        
          	
            □ Focus groups

            □ Staff meetings

            □ Special programs/events

          
          	
            □ Orientations or open houses

            □ Social media

            □ Parent meetings

          
          	
            □ Meetings with youth

            □ Email announcements

            □ Word of mouth

          
        

        
          	
            b. Published materials

          
        

        
          	
            □ Brochures or leaflets

            □ Newsletters

          
          	
            □ Information packets

            □ Email attachments

          
          	
             

          
        

        
          	
            c. Public display areas

          
        

        
          	
            □ Exhibit spaces

            □ Signs

          
          	
            □ Posters

            □ Bulletin boards

          
          	
             

          
        

        
          	5. Method(s) of evaluating the success of promotional efforts (Check all that apply.)
        

        
          	
            □ Logs

            □ Surveys

          
          	
            □ Questionnaires

            □ Anecdotal evidence (success stories, diary entries, etc.)

          
        

        
          	6. Schedule and responsible person
        

        
          	
            Funds available for promotion

             

             

             

          
        

        
          	
            Staff time available for development of promotional materials

             

             

             

          
        

        
          	
            Promotional schedule

             

             

             

          
        

        
          	7. Comments
        

        
          	
             

             

             

             

             

          
        

      

      Source: Adapted from a tool developed by Elizabeth S. Aversa and Jacqueline C. Mancall in Management of Online Search Services in Schools (Santa Barbara, CA: ABC-CLIO, 1989).
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