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      Foreword

      
         
         
         
      

      
      Financial literacy is a broad, encompassing concept that includes—at a basic level—the
         critical, global need for mastering financial literacy competencies across all ages,
         all socioeconomic levels, and all disciplines. Included with this broader concept
         are a wide variety of terms or program branding phrases such as financial wellness, smart investing, practical money skills, and money management, to name just a few used to attract and convince people to look closely at their
         choices for earning, spending, saving, and investing dollars. These broad areas also
         include identifying opportunities as well as challenges that span from the basics
         of interest rates to recognizing and avoiding financial scams.
      

      
      Delivering this content worldwide is not new and includes everything from children’s
         television skits with beloved characters making both silly and wise financial choices
         to integrated curriculums with lessons and assignments in courses in all levels of
         education, individual courses in P–16 education, programs of study in higher education,
         as well as lifelong learning initiatives outside the structured educational arena
         but embedded in service association initiatives, social programs, and the banking
         industry itself. And although some may think that the myriad advertisers designing
         content to take people’s money are unchallenged in delivering messages to consumers,
         there may be just as many entities delivering messages for how to spend, how to spend
         wisely, and—more importantly for many—why and how to save money.
      

      
      So why is it important for all types of libraries to take a role in this critical
         initiative?
      

      
      Public librarians play a critical role in the education of the community and play
         a major role in gathering, highlighting, and designing their own programs or delivering
         others’ programs on how financial literacy contributes to overall literacy levels
         of constituents and the community’s sound financial structure. Obviously, public librarians
         benefit immensely from partnerships and collaborations with any entities, but they
         absolutely benefit in both altruistic and self-serving ways from partnerships with
         the community’s financial entities.
      

      
      School librarians seek to support teachers, curriculum, and instruction but also to
         play a major role in inculcating students with information literacy as well as critical
         thinking across disciplines, which includes critical initiatives for understanding
         not only all areas of mathematical study but the application of mathematical study—such
         as calculus and algebra—to financial literacy. School librarians also play a major
         role in delivering messages throughout their programs on sound financial practices,
         which can include having story times on allowance and buying toys or purchasing and
         marketing materials on saving for a car or college.
      

      
      Whether special libraries are supporting businesses such as lay firms, general businesses,
         banks, or specialized academic or public environments, the use of “special” implies
         a process of managing and delivering in-depth content on financial literacy as well
         as content on the application of information for personal needs or client information
         and needs.
      

      
      Academic libraries—although broadly committed to and focused on the broadest definition
         of information literacy (IL)—include broad and multiple levels of literacy instruction,
         such as financial literacy through IL examples and exercises centering on financial
         issues and content as well as through partnerships with classroom faculty teaching
         financial literacy curriculum, designing pathways to financial literacy web content,
         and ongoing collection management issues on financial matters.
      

      
      So why this book? It provides current content, a breadth of information, and not only
         a breadth of ideas but—when possible—specific ideas for making these important programs
         work. What do I like the most?
      

      
      
         	
            
            Content with extensive area and departmental and discipline-specific financial literacy
               instruction and outreach ideas, instructional design suggestions, and inclusion and
               assessment of specific curriculum available in higher education today, along with
               good bibliographies that include a variety of higher education library programs and
               services
            

         

         
         	
            Content with the uncomfortable but necessary focus on educating to create awareness
               of financial scams as well as avoiding and recovering from scams
            

         

         
         	
            Content with extensive ideas on sharing information to assist specific and in many
               cases vulnerable target audiences such as children, teens, single parents, and seniors
            

         

         
         	
            Content with advice for educating library employees on critical financial management
               issues
            

         

         
         	
            Content with extensive resources for not only adding to collections but assisting
               in program planning
            

         

         
         	
            Specific case method content to add in design and delivery of exemplary programs

         

      

      
      And if you don’t read anything else or do read but don’t have time to implement or integrate the ideas, don’t miss chapter
         20, “Quick Tip Guides for the Reference Desk,” by Jennifer Wright Joe. This unique
         look at our roles and responsibilities (as well as tips!) for delivering financial
         information should be required reading for every practicing reference librarian and
         library staff member in all types and sizes of libraries as well as for all those
         in library education in general as well as specific reference classes.
      

      
      Finally, while there are many critics of the need for or success of financial literacy
         programs, one need only review a financial wellness quiz to realize the importance
         of the movement. And if you want to be personally humbled, take a financial wellness quiz. Note, I am not talking about mathematics knowledge quizzes or financial management quizzes, but rather a financial wellness or literacy quiz. Typically, it’s fewer than
         ten questions designed to ascertain your knowledge about financial matters, matters
         we should be knowledgeable about, and your score (I’m not sharing mine) might amaze you.
      

      
      Julie Todaro, PhD

      
      Dean of Library Services, Austin Community College

      
      2016–2017 President-Elect, American Library Association

      
      
   
      Preface

      
         
         
         
      

      
      The Library’s Role in Supporting Financial Literacy for Patrons is an anthology of articles by practicing public, academic, school, and special librarians
         as well as LIS faculty in the United States that fills a gap in the literature on
         patron financial literacy. Financial literacy as a topic suitable for emphasis in
         libraries has always been an attractive idea, but turmoil in our economy has transformed
         the concept into a crucial need among library patrons of all types.
      

      
      The thirty-one chapters are between three and four thousand words, and conciseness,
         sidebars, bullets, and headers make them easy to use. The contributors were selected
         for their creative potential in each topic—familiarity with various types of libraries,
         a command of financial literacy, and ability to communicate. The collection has three
         parts:
      

      
      
         	
            
            Part 1 gives an overview of financial literacy: what it means, what needs exist among
               library patrons, and what approaches have been tried to date.
            

         

         
         	
            Part 2 deals with resources available in libraries or which should be made available—such
               as collections, skill sets for librarians, and program opportunities.
            

         

         
         	
            Part 3 provides case studies that demonstrate successes and best practices.

         

      

      
      I’d like to thank Julie Todaro, the American Library Association president-elect,
         for writing the foreword, the librarians listed in the acknowledgments for writing
         blurbs, and Martin Dillon at Rowman & Littlefield for his editorial help.
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      Part One

      Overview of Financial Literacy

      
         
         
      

      
      
      
      Chapter 1

      Academic Libraries and Financial Literacy Programs

      
         
         
         
         Lauren Reiter

         
         
      

      
      Financial literacy matters at every age, as each life stage brings new money management
         challenges. For college students, these new challenges may include living independently
         on limited means, applying for and managing a credit card, borrowing loans for education,
         buying a first car, selecting a meal plan or buying groceries, negotiating a salary,
         or starting to save for the future. Overall, students are faced with the problem of
         budgeting the time and money needed for balancing school, work, extracurricular activities,
         and personal life. Even with financial experience and education, this can be a difficult
         problem to navigate, so it is understandable that many college students encountering
         these issues for the first time will struggle. This is especially true of today’s
         college students, who confront typical individual money management challenges amid
         greater financial challenges at the state, national, and global levels. These students
         face skyrocketing college costs and rising student loan debt, as well as an uncertain
         future for their job and retirement prospects.
      

      
      On campuses nationwide, these issues have ignited conversations among students, staff,
         faculty, and administration and spurred a search for solutions. Among other approaches,
         colleges and universities are looking to financial literacy as a means to alleviate
         the economic and financial challenges that students face. A focus on financial literacy
         for college students can raise awareness of major economic issues and improve student
         confidence and competence in managing their own personal financial decisions. Academic
         libraries are hubs for reliable information and student learning, and are well positioned
         to offer support for campus financial literacy initiatives. A review of the ways academic
         libraries are already involved in financial literacy and lessons from a case example
         at Penn State University Libraries will help a library at any college or university
         get started with supporting the financial literacy of college students through programming
         and events.
      

      
      Academic Libraries and Financial Literacy: The Who, What, Where, and Why

      
      Academic libraries can and do offer many types of support for campus financial literacy
         efforts. Some examples of academic library involvement in financial literacy include
         the following:
      

      
      
         	
            
            Hosting programming and events

         

         
         	
            Adding personal finance resources to the library collection

         

         
         	
            Creating resource guides

         

         
         	
            Reviewing financial information sources

         

         
         	
            Teaching credit and noncredit personal finance courses

         

         
         	
            Integrating financial literacy into information literacy instruction

         

         
         	
            Collaborating with established financial literacy on campus

         

      

      
      These types of support are in line with assignments that are typical for public services
         librarians in an academic setting, such as instruction, collection development, reference
         services, and outreach.
      

      
      While academic libraries have been quietly supporting the financial literacy of college
         students through such instruction, collection development, reference services, and
         outreach activities for longer than anyone has on record, they have been taking on
         an increasingly active role in financial literacy and raising public awareness of
         their efforts in recent years. This development was spurred by the announcement of
         financial literacy as the presidential focus of the Association of College & Research
         Libraries (ACRL) division of the American Library Association (ALA) in 2013 (Dawes
         2013). The presidential focus and its accompanying column series, “Libraries and Financial
         Literacy Education,” in College & Research Libraries News shed light on numerous examples of academic libraries and their involvement in financial
         literacy, including a community college library’s sessions on scholarships, financial
         strategies, and budgeting techniques as part of course-related instruction and one-shot
         workshops (Roggenkamp 2014) and a four-year university library’s financial literacy
         partnerships with their first-year experience program, a career center, and a campus
         financial literacy program (Jagman et al. 2014). Other academic libraries have offered
         one-shot programs and program series as part of Money Smart Week @ Your Library, an
         initiative of ALA and the Federal Reserve Bank of Chicago. A record number of academic
         libraries participated in Money Smart Week @ Your Library in 2014 (Dawes 2014). Academic
         libraries also participate in campus financial literacy by creating online resource
         guides (Michigan State University 2015; Penn State University Libraries 2015; University
         of Denver 2015; University of Houston Downtown 2014; University of Illinois at Urbana-Champaign
         2014; University of Maryland 2014; and Youngstown State University 2015) and partnering
         to create peer-to-peer financial education programs housed in library space (Reiter
         2015).
      

      
      Academic Libraries and Financial Literacy: The How

      
      If an academic library has an interest in financial literacy and an individual or
         group willing to coordinate efforts, hosting a personal finance presentation is an
         excellent, low-stakes first step toward building an overall program and directly contributing
         to the financial literacy of students on campus. At Penn State University Libraries,
         MoneyCounts: A Financial Literacy Series began as a one-shot presentation about budgeting
         by the Commission for Adult Learners’ financial literacy manager. After attendance
         at this initial presentation nearly breached fire code room capacity, Penn State University
         Libraries and the Commission for Adult Learners partnered for an ongoing relationship
         and officially established a monthly series held in the library.
      

      
      Since April 2013, Penn State University Libraries has hosted twenty monthly workshops
         as part of MoneyCounts: A Financial Literacy Series, in addition to hosting other
         special, one-time-only financial literacy events. Over this time period, the academic
         library and its partner continually adjusted different aspects of the programs to
         address challenges, including accessibility for off-campus students, privacy, lackluster
         engagement, and low attendance. Each MoneyCounts workshop was an opportunity for experimental
         testing of new presenters, topics, locations, times, delivery, and marketing strategies,
         leading to discoveries that suggest the most and least effective approaches to financial
         literacy programming and events in the academic library. While there is no formula
         that results in consistently perfect programming, there are four key elements that
         contribute to a financial literacy learning experience that college students will
         seek out again and again:
      

      
      
         	
            
            Trustworthy experts

         

         
         	
            Careful topic selection

         

         
         	
            Comfortable atmosphere

         

         
         	
            Shameless marketing

         

      

      
      Trustworthy Experts

      
      A successful financial literacy program depends on a knowledgeable presenter who can
         speak candidly and accurately about money management. Librarians offer a great deal
         of expertise in a wide variety of areas; however, not all libraries have individuals
         on staff who feel qualified to instruct on financial literacy and personal finance
         topics. Identifying subject matter experts in-house or elsewhere is crucial to providing
         program attendees with accurate and applicable personal finance information.
      

      
      In an academic setting, libraries need not look far for trustworthy financial educators.
         Financial literacy experts may potentially be found in a variety of college and university
         offices and units, including the following:
      

      
      
         	
            
            Bursar’s office

         

         
         	
            Career services

         

         
         	
            Financial aid

         

         
         	
            Financial literacy or education

         

         
         	
            First-year experience

         

         
         	
            Student affairs

         

         
         	
            Student services

         

         
         	
            Student success

         

         
         	
            Student wellness

         

      

      
      Academic departments may also include faculty that already teach for-credit personal
         finance courses or that teach related content. The university’s schedule of courses
         is a great tool for identifying the appropriate academic areas. While business schools
         and departments are likely places to find financial experts, it is useful to look
         beyond the usual suspects since personal finance and money management can cross many
         disciplines, including these:
      

      
      
         	
            
            Accounting

         

         
         	
            Agricultural economics

         

         
         	
            Economics

         

         
         	
            Education

         

         
         	
            Family and consumer sciences

         

         
         	
            Finance

         

         
         	
            Human development

         

         
         	
            Insurance

         

         
         	
            Mathematics

         

         
         	
            Personal financial planning

         

      

      
      In the case of MoneyCounts, the primary presenter is the financial literacy manager,
         who is employed under the university’s Commission for Adult Learners, which focuses
         on the adult student population. The financial literacy manager has a passion for
         sharing financial education with the entire student body and views the library as
         ideally positioned to help with this goal. While serving as the face of MoneyCounts
         and conducting numerous other financial literacy efforts and initiatives on campus,
         the financial literacy manager is not the only financial literacy expert who participates
         in the program, which allows the series to avoid repetition and incorporate new ideas.
         A professor of consumer issues has been a ready collaborator and presenter at a number
         of programs as part of MoneyCounts and other financial literacy events at the library.
         This professor teaches a class on consumer and financial skills as part of the Department
         of Agricultural Economics, Sociology, and Education. Other MoneyCounts presenters
         have been drawn from the office of financial aid as well as the local credit union.
      

      
      Banks, credit unions, certified public accountants, certified financial planners,
         and other financial professionals are eager to work with colleges and universities.
         Academic libraries will find knowledgeable partners in these communities but need
         to build the relationships with care. As trusted providers of information and education,
         libraries put their reputations at stake by hosting programs, making it essential
         to ensure that presenters have shared values and respect for providing accurate and
         impartial information. For the MoneyCounts programs that included outside presenters,
         this understanding was achieved by open conversations between the library and the
         potential partner about expectations and the need for educational, noncommercial content.
         For added assurance, the library can request a presenter’s slides in advance to review
         for any indication of commercial, rather than educational, intent.
      

      
      Careful Topic Selection

      
      Selecting a topic for a financial literacy presentation can be daunting given the
         wide range of topics that could be covered, such as budgeting, credit cards, student
         loans, car loans, paying rent or a mortgage, retirement, salary negotiation, health
         insurance, and financial clutter and organization. Picking the topic of most relevance
         and appeal to the audience of college students makes selection all the more challenging.
         In the history of the MoneyCounts program, the most popular topics, based on in-person
         attendance and online views, were credit cards, getting student loans, repaying student
         loans, budgeting, and mortgages. MoneyCounts programs mainly attract undergraduate
         students, but certain programs, particularly those on student loans, budgeting, and
         mortgages, appeal to a graduate student audience. Once an audience is identified,
         different strategies can be used to select a topic, including the following:
      

      
      
         	
            
            Asking the expert

         

         
         	
            Gathering feedback via consultations and surveys

         

         
         	
            Coordinating with calendar events

         

      

      
      Letting the presenter take the lead on topic selection has the most potential as a
         successful strategy if the presenter has experience teaching college students about
         personal finance. For example, the aforementioned professor of consumer issues showed
         how well she knew her audience when she did a financial literacy presentation called
         “10 Things College Students Should Know about Money.” The presentation content and
         style resonated with students as she counted down ten straightforward rules of thumb
         for money management. Similarly, a presenter from the local credit union had experience
         talking with college students about identity theft. During her MoneyCounts presentation,
         she used stories of hacked Facebook friends and references to the popular movie Identity Theft to connect with the audience and deliver key points about protecting one’s identity.
      

      
      Other strategies for topic selection include consulting with library student workers
         and deploying surveys of the student population. For MoneyCounts, the librarian gathered
         feedback from student interns on topic ideas and used an informal survey to reveal
         unexpected student interests on topics such as mortgages. A MoneyCounts session on
         mortgages was prepared in response to the survey results. Recognizing that the topic
         appealed more to graduate and adult students rather than traditional undergraduates,
         aged eighteen to twenty-four, the workshop was deliberately scheduled for late May,
         a quiet time on campus when the majority of undergraduates are on break and the session’s
         target population would potentially have more availability. This session, “Mortgages:
         The Financial Process of Owning a House,” remains the third most attended workshop.
      

      
      Well-timed topics contribute to the success of a program. Even calendar events can
         be used to guide topic selection for financial literacy programs. For example, people
         receive W-2s and other tax documents in January, making January through April a prime
         time to hold a financial literacy session about taxes. Students who attended the MoneyCounts
         workshop “Tax and Wage Fundamentals” in January came with specific questions and needs
         to be addressed and left better prepared for the tax task at hand.
      

      
      Comfortable Atmosphere

      
      Money is something that people encounter every day, but very few people feel comfortable
         talking about it. This is especially true of students choosing to attend a financial
         education session. Their reasons for attending may include an embarrassing money mistake
         or total inexperience with personal finance. The vulnerabilities students carry into
         the session can lead to problems ranging from reticence to defensiveness if they are
         not considered and comforted with care. Developing a comfortable workshop setting
         is the first step to setting the right tone.
      

      
      Early MoneyCounts programs were held in a large auditorium setting with over one hundred
         seats. The formal atmosphere was intended to underscore the incredible importance
         of financial education for college students. Additionally, the auditorium was equipped
         with recording equipment that made it possible to broadcast sessions live and record
         them for later viewing. While this was an essential means of connecting with remote
         users, the in-person audience was in a colder, formal setting that did not invite
         conversation and connection. Once a library of online content was developed, the program
         moved to a new location, a smaller room with tables and chairs that allowed for flexibility
         in arrangement of the room. With this new location and setup, the amount of discussion
         shifted dramatically. Audience members appeared more relaxed and comfortable responding
         to presenters and to each other. One session ran a half hour over time because of
         additional questions and conversations.
      

      
      While a comfortable space is important, the role of the presenter in creating the
         right atmosphere cannot be ignored. Because of the sensitivity of the subject matter,
         a presenter who can project warmth, understanding, and openness is desirable. The
         MoneyCounts programs are fortunate to have the financial literacy manager involved
         in some way at each session, even when she is not the primary presenter. This individual
         is a highly competent and confident expert but is willing to admit money mistakes
         made and learned from, making jokes at her own expense but never at the expense of
         her audience. The list of characteristics that can make for a great financial literacy
         presenter is long and all individuals will have their own style, so the most important
         takeaway is to ensure that the presenter recognizes how personal personal finance can be and is willing to help develop a comfortable atmosphere for
         student learning.
      

      
      Shameless Marketing

      
      If you have a financial literacy expert present on a carefully selected topic in a
         comfortable atmosphere but there is no one there to hear it, does it make a sound?
         Financial literacy education is a difficult topic to market to college students, since
         it is far from the most attractive of the many options students have for spending
         their time. Marketing is key to getting students to attend financial literacy programs,
         and shameless approaches work best. From least to most shameless, here are a few ideas:
      

      
      
         	
            
            Catching their eye

         

         
         	
            Applying peer pressure

         

         
         	
            Offering incentives

         

      

      
      There are many things competing for students’ attention, from classwork to independent
         research to involvement in student organizations to sporting events to parties to
         job searches. Eye-catching advertising is one way to help financial literacy stand
         out. The MoneyCounts program has a piggy bank mascot that appears on every poster,
         altered to reflect the month’s topic. The mascot is used consistently to promote the
         programs, so students associate this friendly image with these opportunities to improve
         their financial literacy.
      

      
      Peer pressure is another strategy to encourage students to attend financial literacy
         programs. Peers are students’ source for a variety of information, from how to get
         started on a class project to what is going on during the weekend. Peers can also
         be a source for information about financial literacy and upcoming programs. Academic
         libraries can take advantage of the peer-to-peer effect by inviting student workers
         in the library to attend their financial literacy program and bring friends, making
         the experience both social and educational. Because the Penn State University Libraries
         house the Student Financial Education Center, a peer-to-peer financial education program,
         it is in a unique position to have peer educators attend the MoneyCounts programs
         and invite friends. All program attendees are also invited to bring friends the next
         month, creating a snowball effect with students sharing and spreading financial literacy
         among themselves.
      

      
      The most shameless but effective financial literacy event marketing tactic of all
         is offering incentives to attend. These incentives can include food or giveaways,
         or extra credit for classes through partnerships with teaching faculty. For MoneyCounts,
         providing food and refreshments proved to be an easy and effective way to increase
         attendance, which doubled after the series began offering pizza at events. While some
         students may come just for the food and tune out the financial education, a majority
         enjoy a slice of pizza while participating in the experience. They listen to the talk,
         ask thoughtful questions, and return the next month to discuss a new financial literacy
         topic.
      

      
      Conclusion

      
      The bare minimum an academic library needs to get involved in campus financial literacy
         via programming or events is a presenter, a topic to talk about, a location, and marketing
         to build an audience. While these four elements will result in some kind of a program,
         the experiences of the MoneyCounts series indicate that finding an expert presenter,
         carefully selecting a topic, developing a comfortable atmosphere, and marketing shamelessly
         will result in a more successful program.
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      Chapter 2

      Developing Services Based on Community Needs

      
         
         
         
         Lisa Fraser

         
         
      

      
      Today’s libraries offer services and programs on financial and employment topics,
         but how do you know if you are providing the right mix? One way is to research the
         needs in your community before you start planning these services. King County Library
         System (KCLS) in the state of Washington started doing community discovery as part
         of a new service planning process. As a result, new services more closely meet the
         needs of local residents, and staff are more informed about and connected with residents
         and organizations in their communities. In this chapter we will explore some of the
         techniques that were used for gathering information about the community and about
         resources supporting community discovery. Exploring your community brings many benefits:
      

      
      
         	
            
            Learning about residents who do not use the library

         

         
         	
            Learning about other organizations providing services in your area

         

         
         	
            Improving your ability to connect people to needed services

         

         
         	
            Improving connections between service providers

         

         
         	
            Presenting the library as an interested partner in providing services

         

         
         	
            Identifying potential partnership opportunities

         

      

      
      Community exploration need not consume vast resources; much can be done with only
         staff time and the same library information resources offered to the public. Deciding
         which staff should be involved will depend on the needs and organizational structure
         of the library. At KCLS, most of the community exploration work was done by librarians,
         with managers coordinating their activities and compiling the resulting information.
      

      
      Once started, community exploration is likely to be an ongoing process. Having more
         information leads to more questions as often as it leads to answers. One key to success
         is to go into the process with an open mind as we each have a mental image of our
         community that is based on our own interactions and experiences. The longer we have
         lived and worked in a location, the more difficult it can be to set this mental picture
         aside; however, exploring your community will be most valuable if you are able to
         look at it as though you were a newcomer arriving for the first time.
      

      
      Defining “Community”

      
      Public libraries strive to be inclusive and open to all, but most have an official
         service area or population that is defined by their governing documents. The service
         area can encompass a city, a county, a combination of areas, or a separately defined
         district. The residents in the service area usually provide the library’s funding
         through some sort of taxing structure, either directly or indirectly. The population
         living in this service area is the focus of your community exploration.
      

      
      Although the goal of this research is to learn about the community outside the library’s
         walls, staff should be prepared to answer questions about the library. These may not
         be limited to services, collections, and programs. It is important that all staff
         understand the library’s structure, mission, and funding stream, but it is essential
         that those involved in the community exploration process understand it well enough
         to explain it clearly to others.
      

      
      Once the geography of the community has been defined, it is time to get started. There
         are two main categories of work: collecting data and talking to people. In the KCLS
         model, local managers developed their own plans for dividing up the tasks. Some matched
         the librarians with tasks depending on their skills and interests, so that those with
         an affinity for data did most of the research and those who preferred talking to people
         took on the more social tasks. Other managers required everyone to do a bit of each
         and paired librarians so that they had complementary skills. Both strategies resulted
         in high-quality end products.
      

      
      At KCLS, we had a history of producing community profiles that were edited, branded,
         and published for public use. It was decided that the documentation of the community
         exploration would not be made public, so that staff could focus on the information
         rather than the format. This generally worked well, although some individuals who
         were contacted as part of the process expressed interest in knowing what was discovered.
         These requests were handled on a case-by-case basis.
      

      
      Exploring Demographics

      
      One of the most fundamental sets of data for library planning is demographic information
         about the service area population. Defined by Oxford Dictionaries as “statistical
         data relating to the population and particular groups within it” (http://www.oxforddictionaries.com/us/definition/american_english/demographics),
         demographics commonly available include age, gender, race, ethnicity, income, educational
         attainment, citizenship, and housing status. A quick, free source for demographic
         information is American Factfinder (http://factfinder.census.gov), one of the information
         portals of the United States Bureau of the Census. Demographic information provides
         a broad, big-picture view of the community.
      

      
      Current demographics are useful, but it is also important to understand how the population
         in the area has changed and will continue to change over time. These shifts usually
         happen over a matter of years, so start by comparing the changes between the 2000
         and 2010 U.S. Census figures. Note whether any groups are on the rise or decline,
         and consider what factors may be impacting that change. It can be helpful to keep
         a list of questions that remain unanswered so that they can be addressed through other
         activities.
      

      
      Understanding Statistics

      
      The volume of data available can be overwhelming, especially to those who are new
         to the topic. Disconnected statistics and vague descriptions will make it difficult
         to understand the story that the numbers show. These tips can help:
      

      
      
         	
            
            Statistics don’t have to be disconnected numbers. They tell a story about people.
               Try to figure out what the story is.
            

         

         
         	
            Find a free online tutorial or course in understanding statistics. If you don’t believe
               you are a “numbers person,” take the course with someone who is.
            

         

         
         	
            You don’t have to know how to calculate the figures unless you intend to do your own
               original research. Focus on learning what you need in order to understand the numbers
               that you have.
            

         

         
         	
            There are three different types of averages, each with its own pros and cons. Make
               sure that you understand the difference between the mean, median, and mode.
            

         

         
         	
            Try to understand the background behind each statistic. Always find out who collected
               the data and why they wanted it.
            

         

         
         	
            Examine the relationships expressed in the statistic. What units are being described?
               How do they fit together?
            

         

         
         	
            Draw a picture.

         

         
         	
            Sometimes looking at examples of badly described statistics or irrelevant correlations
               can make the higher-quality information stand out.
            

         

      

      
      Using Census Geography

      
      Even if your library’s service area is a city or county boundary, it can be helpful
         to look at data that is available for other geographic units. Many studies report
         data by one of three geographic units used by the U.S. Census Bureau to compile the
         information.
      

      
      A census tract is “a small, relatively permanent statistical subdivision of a county delineated
         by a local committee of census data users for the purpose of presenting data. Census
         tracts nest within counties, and their boundaries normally follow visible features,
         but may follow legal geography boundaries and other nonvisible features in some instances.
         Census tracts ideally contain about 4,000 people and 1,600 housing units.”
      

      
      A census block is “a statistical area bounded by visible features, such as streets,
         roads, streams, and railroad tracks, and by nonvisible boundaries, such as selected
         property lines and city, township, school districts, and county boundaries. A block
         is the smallest geographic unit for which the Census Bureau tabulates decennial census
         data.”
      

      
      In between the census block and census tract is the census block group. This unit
         typically has about 1,500 people and is often the smallest unit at which data is reported
         due to the risk of personal identification at the census block level.
      

      
      Market Segmentation

      
      Demographics provide one picture of your community; market segmentation lets you look
         at the population in a different way. Based on the concept that people who share specific
         characteristics will make similar choices, especially in purchasing goods and services,
         market segmentation assigns a profile to each household that predicts the behavior
         of its members. There are many companies that develop and provide market segmentation
         services and information, and each has its own system and underlying formulas. They
         are usually based on a combination of demographic and market research data, with characteristics
         like the stage of life of the head of household or the level of urbanization in the
         area being the basis for broad categories. A typical market segmentation product contains
         between sixty and eighty different segments that are developed for the United States
         as a whole, and most communities will be represented by some subset of those. While
         demographics seem clear-cut and trustworthy, market segmentation gives some library
         staff pause. Although it is a profile that is developed around aggregated data, the
         fact that it is applied at the household level brings up questions of privacy that
         are part of core library values. Although libraries are late to the game, companies
         are increasingly providing analytics and market segmentation products specifically
         for the library market.
      

      
      Using PEST Analysis as a
Community Research Framework
      

      
      Even though the mission orientation of libraries is different from most businesses,
         the tools used for business planning can still be useful in our environment. For example,
         many businesses use a format called a PEST analysis as the framework to study the
         environment outside their organization. The goal of this exercise is to take a fresh,
         big-picture look at the things that might impact the success of the organization’s
         products, services, or initiatives. PEST analysis provides a research structure that
         can also help library staff learn about the community they serve. For the PEST analysis
         to be most valuable, it is important to set aside one’s assumptions and beliefs about
         the community and examine it as a newcomer might. This approach brings a new perspective
         and reduces the likelihood of limiting oneself to information that supports existing
         beliefs. Don’t limit the research to areas that are related to financial programs;
         you will learn more by taking a more open view. This approach focuses on four areas:
         the political, economic, social/cultural, and technological environments.
      

      
      For libraries, research into the political environment includes identifying the governmental
         structure, important projects and events, elected officials and other key governmental
         leaders and staff, and major legal issues that affect the community. It will often
         be most useful to start by focusing on the local political environment. However, depending
         on the library’s service area and funding structure, there may be impacts from the
         county, state, or even national arenas. Examples include changes in tax laws and the
         incorporation of new areas into cities.
      

      
      The economic environment includes major industries and businesses, as well as information
         about the workforce. Economic data that can be helpful for libraries includes unemployment
         rates, the cost of living and housing prices, poverty levels and distribution, and
         eligibility for free/reduced-price lunches. Economic issues can be particularly relevant
         to the need for financial services at the library. Is a large employer hiring or laying
         off workers? What are the growing industries in your area?
      

      
      Information on the social and cultural environment includes structures that support
         the social fabric of the community, such as schools, religious institutions, recreational
         groups, and the arts. School information at the state and school district levels sometimes
         includes information that is difficult to locate elsewhere, such as language spoken
         at home. Keep in mind that this will apply only to households with school-age children
         and may over- or underrepresent the proportions in the population as a whole.
      

      
      Technology can include infrastructure, such as access to high-speed Internet service,
         as well as usage of devices or access to services and training. Of the four areas
         examined in the PEST analysis, this can be the most difficult in which to find authoritative
         data. If your library offers a demographics product that includes some consumer behavior
         statistics, it may provide data such as an estimate of the number of households with
         Internet access.
      

      
      The PEST analysis often results in questions that can’t be answered by statistics.
         There are several ways to flesh out the picture of your community.
      

      
      Walk or Drive Around

      
      If you live in your library’s service area, you probably travel by habitual routes
         and visit favorite locations frequently, while spending little time in other areas.
         You may be unfamiliar with some areas or unaware of changes that are taking place
         outside your usual haunts. Walking or driving around your service area can provide
         valuable insight into the activities in your community.
      

      
      Putting yourself into the role of a newcomer to the area, look for evidence that supports
         or disproves the data that you have gathered. Are you seeing many young children in
         an area that had a large retirement-age population in the 2000 Census? Those retirees
         may have downsized, selling their homes to young families. Since demographic data
         can take years to shift, an area that looks different than the profile can point to
         a change underway.
      

      
      If your service area is small and walkable, that is the ideal way to explore. You
         can explore on a human scale and pace, and may even have a chance to talk to people.
         More often, though, at least some of your exploration will need to be made by car
         due to distance or safety issues. Either way, these suggestions can help you get the
         most out of your trip.
      

      
      
         	
            
            Go out in pairs. This is especially necessary if you go by car, so that one person
               can drive while the other takes notes. It also helps to have a second person on hand
               to give a different point of view or to act as a reference source.
            

         

         
         	
            Plan your route in advance. Use a print or online map to figure out where you will
               go and how long it will take. If you have limited time to devote to this task, you
               will need to prioritize your travels.
            

         

         
         	
            Consider your PEST analysis or other data. You may have developed questions based
               on your research, so take advantage of this potential opportunity to answer them.
            

         

         
         	
            Take recording tools. Make sure you will be able to capture important information
               by taking photos, recording audio, and writing notes. Using a product such as Evernote
               can help pull these into one place.
            

         

         
         	
            Carry business cards. If you meet someone with whom you would like to have a follow-up
               conversation, providing a business card can be helpful.
            

         

         
         	
            Look for connections. Like the research activities mentioned earlier, walking or driving
               around your service area is a more successful learning experience if you approach
               it with new eyes. However, it is also an opportunity to note findings that connect
               to your planned or existing offerings. Did you see a potential partner organization?
               Note it so that you can follow up later.
            

         

      

      
      Survey Community Members

      
      A survey can provide valuable information, if it is well designed and reaches the
         intended audience. A community-wide survey can be a significant undertaking, and many
         libraries will contract this work to a consultant if the resources are available.
         Surveying a specific focus population can be easier, and it can provide more detailed
         information about that group. Here are some points to consider:
      

      
      
         	
            
            Keep the survey short.

         

         
         	
            Take advantage of any library-affiliated individuals with expertise who can help you
               develop the survey, administer it, or compile the results.
            

         

         
         	
            Online tools such as Survey Monkey make it easier to create online instruments.

         

         
         	
            Limiting your survey to online tools risks missing sections of your population that
               have limited Internet access.
            

         

      

      
      Gatekeepers and Community Leaders

      
      In most communities, there are people who have a finger on the pulse of one or more
         groups, and they can help library staff to understand the needs of members of those
         groups. This can be particularly helpful if there are language or cultural differences
         separating the library staff from the group. Unlike a survey, where you are contacting
         many individuals in order to develop a picture of the group, talking to one community
         leader can provide information that is based on their knowledge of many individuals.
         When choosing community leaders for interviews, look for people whom others will go
         to for information and who are trusted in their communities. They may not be in formal
         positions of leadership. Here are a few possible community leaders to interview:
      

      
      
         	
            
            Social service providers

         

         
         	
            Clergy and spiritual leaders

         

         
         	
            Business leaders

         

         
         	
            Parent group leaders and members, such as homeschool groups or a PTA

         

         
         	
            Groups indicated from your research or drive/walk around

         

      

      
      Yolanda J. Cuesta, intercultural consultant to libraries, provides a guide for intercultural
         community leader interviews on her website, listed in the “Resources” section. It
         was developed for the Spanish-speaking community, but the framework can be adapted
         for other groups.
      

      
      Because the purpose of community leader interviews is to learn about the group’s needs,
         it is important that the conversation not be limited by either party to topics that
         are believed to be library related. Many people are unclear about the offerings of
         libraries today, so explain that you would like to hear about the important issues
         of the group regardless of whether they think the library would be interested. It
         may not be appropriate or possible for the library to address all of the needs, but
         we don’t know until we learn about them. Tips for a successful interview:
      

      
      
         	
            
            Ask open-ended questions.

         

         
         	
            Avoid talking about the library or framing questions in terms of library services.

         

         
         	
            Ask if you can record the interview, as it is hard to follow all of the details while
               taking notes.
            

         

         
         	
            Ask for the names of others you should talk to.

         

         
         	
            Arrange for an interpreter if needed.

         

         
         	
            Meet on the community leader’s home turf whenever possible.

         

      

      
      Bringing the Information Together

      
      At KCLS, we started with the concept of a “big, messy binder” that would hold all
         of the accumulated information. In reality, the information is stored on our intranet.
         As part of an annual planning process, a short summary of key points is prepared in
         early fall. This “fact sheet” includes a section on internal library issues that are
         impacting service planning, as well as key findings from the community exploration
         that support the goals for the coming year. The fact sheet serves as a tool for planning
         library services. Some questions that can be helpful when considering financial programming
         and services are the following:
      

      
      
         	
            
            Did the community exploration uncover a need for financial programming in my service
               area?
            

         

         
         	
            What groups need financial programming/services, and what do they need?

         

         
         	
            Are there other organizations that are providing the programming/services? Do they
               fully meet the need?
            

         

         
         	
            Is there a role for the library in meeting this need? What does that role look like?
               Does this idea align with the mission and values of the library?
            

         

      

      
      The first community exploration process can require an investment of time, but the
         ongoing maintenance requires fewer resources. Research can be updated annually, while
         surveys and community leader interviews can happen at any time during the year.
      

      
      Success Story

      
      During a weekday drive around their library service area, librarians at the Algona-Pacific
         branch of the King County Library System noticed a surprising number of cars in driveways.
         After reviewing their demographic data, which indicated that the area likely had two-earner
         families, they looked for additional information. An interview with a staff member
         at the local WorkSource office revealed that a large number of people in the area
         had lost their jobs in the economic decline. Additional interviews with community
         leaders supported this finding and suggested some gaps that were a good fit for library
         services. The librarians were able to partner with local organizations to provide
         job-search resources and related programming in the region.
      

      
      Demographics and Market Segmentation Resources

      
      Many libraries offer subscription resources for their patrons. Subscription resources
         for demographics and other statistics vary in content and price. Free trials may be
         available. Well-known products include PolicyMap, SimplyMap, DemographicsNow, Social
         Explorer, Business Decision, and ReferenceUSA.
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      Everyone knows the phrase “It takes money to make money,” but the people who need
         the most help with financial literacy are often the people who don’t have a lot of
         money to spare and turn to their local libraries. This chapter will guide you with
         key websites for patrons of all ages and backgrounds.
      

      
      The Basics for Children

      
      There are many sites that can help patrons of all ages get started on the road to
         financial literacy. For children, there are fun sites, such as the Kids.gov site Money
         for Kids or the U.S. Mint’s site H.I.P. Pocket Change. Both offer games and videos
         to help children learn more about money and how to use it responsibly. Kids.gov also
         links to AdMongo.gov, a site dedicated to teaching kids about advertising, and offers
         Money for Teachers and Money for Parents to aid adults in teaching kids about money.
         Another site that introduces kids to financial literacy is Biz Kid$, connected to
         the PBS show of the same name. This site offers games, lesson plans, and activities.
         Parents or teachers can use the site (and the show) to teach kids a variety of financial
         skills, including marketing and starting a business. Finally, Money as You Grow is
         a site recommended by the President’s Advisory Council on Financial Capability. It
         helps kids learn about money as they get older. The activities are divided into age
         groups: three to five years, six to ten years, eleven to thirteen years, fourteen
         to eighteen years, and eighteen years and older. This site is easy to use and offers
         great information and activities. It was selected by the American Library Association
         as one of its Great Websites for Kids.
      

      
      The Basics for Teens

      
      Money as You Grow is also great for teens, but there are many other resources just
         for them. Even Kids.gov offers Money for Teens, for grades six to eight, which includes
         information on credit cards and saving. The National Endowment for Financial Education
         also offers the High School Financial Planning Program, which has resources and materials
         for teachers and community organizations that want to help students become financially
         literate. It’s completely free and great for teens. Project C.H.A.N.G.E. is another
         site for teens. Created by the U.S. Securities and Exchange Commission, it offers
         information for teens about saving, spending, and creating choices and includes a
         game, an interactive quiz, and a savings calculator. It’s a good way to teach teens
         about the choices they have to make between saving for something they really want
         (like a car or new phone) and spending money on something ephemeral (like an extra
         slice of pizza at the mall). The IRS also offers a site for teens called Understanding
         Taxes. This site has a student section and a teacher section. The student section
         includes activities, tutorials, and simulations, while the teacher section offers
         lesson plans, downloads, and educational standards. It even allows teachers to order
         free tax forms for classroom. MoneySKILL is another site for teachers and students.
         MoneySKILL is a free online financial literacy course created by the AFSA Education
         Foundation. This site allows teachers, homeschool parents, employers, members of the
         military, and nonprofit organizations to register for an account. Once the account
         is approved, the instructor creates logins and passwords for his or her students.
         Like Money as You Grow, this site can be used by middle schoolers, high schoolers,
         and even college students.
      

      
      The Basics for Adults

      
      Of course, children and adolescents aren’t the only ones who need help with financial
         literacy. In 2012, over 1.5 million people filed for bankruptcy in the United States.
         This only reflects the number of people who realized they were in over their heads
         with debt. There are many more out there struggling with debt and other financial
         issues. In fact, in 2011, 69 percent of households had some kind of debt, and that
         debt averaged seventy thousand dollars per household (Vornovytskyy, Gottschalck, and
         Smith). That’s why we shouldn’t assume an adult does not need financial literacy help—even
         if the adult has been working and living independently for decades.
      

      
      Luckily, the government has quite a few sites to help adults learn how to manage their
         money. MyMoney.gov is a great place to start. This site, created by the Federal Financial
         Literacy and Education Commission, offers information and resources on topics such
         as earning money, borrowing money, saving and investing money, spending money, and
         protecting money. It even offers guidance on life events, such as having a baby or
         facing a death in the family. The site also offers quizzes and tools, such as calculators
         and budget worksheets. MyCreditUnion.gov also offers financial literacy tools and
         resources, as well as information about whether or not joining a credit union is right
         for you. While USA.gov offers information on a variety of topics, it has a few pages
         on the site that can direct patrons to the information they need. The Unclaimed Money,
         Taxes, and Credit Reports site offers information on consumer protection and identity
         theft prevention, as well as information on how to find out if the government owes
         you money. The Benefits, Grants, and Loans site, on the other hand, offers information
         on how to apply for financial assistance. It even directs you to Benefits.gov, a site
         designed specifically to connect people with the right government benefit and assistance
         programs for their needs. Another site that might be popular with adults is SBA.gov.
         The U.S. Small Business Administration offers a wealth of information on how to start
         or manage your small business. With blogs that offer advice on everything from taxes
         to how to survive on irregular income and articles on how different laws affect your
         business, this is a great site for the beginning or advanced entrepreneur. SBA.gov
         offers information on loans and grants, as well as local assistance.
      

      
      Protecting Yourself and Your Money

      
      The number one issue most patrons are concerned about is protecting themselves from
         fraud. This can seem a monumental task with all the different scams that exist today.
         AnnualCreditReport.com can help. Don’t let the .com fool you; this is the official
         site for free annual credit reports as guaranteed by law. The Fair Credit Reporting
         Act requires the three credit reporting agencies—Equifax, Experian, and TransUnion—to
         provide citizens with a free copy of their credit report once every twelve months.
         The reports must be requested through AnnualCreditReport.com: online, by phone, or
         by mail. Users can get all three at once in order to more easily spot errors, or they
         can request one report from one agency every four months in order to monitor their
         credit. Credit reports from different agencies can differ; sometimes fraudulent accounts
         will appear on one credit report but not on the other two. Credit Karma can also help
         you keep an eye on your credit reports and even your credit score. Credit Karma is
         a completely free service that you’ve probably seen advertised at some point while
         watching television or reading a magazine. It offers TransUnion and Equifax credit
         reports and credit scores for free. It also breaks down the credit score into various
         factors: credit card utilization, payment history, derogatory marks, age of credit
         history, and credit inquiries. The site then grades the user on each of these factors,
         showing where improvement is needed. It also offers different calculators for home
         affordability, debt repayment, simple loan, and amortization. A credit score simulator
         is forthcoming. The site also offers articles with tips on financial issues, such
         as saving for retirement or planning a wedding on a budget.
      

      
      Two more sites that everyone should be aware of are the Federal Trade Commission’s
         Consumer Information site and ConsumerFinance.gov. FTC Consumer Information is often
         overlooked, but it offers information on various consumer issues, including scams
         and background checks. This site is most popular for the Do Not Call Registry and
         for reporting violations of the Fair Debt Collection Practices Act. Now consumers
         can use the site to report identity theft or unwanted texts, telemarketing, or SPAM
         too. The site’s Scam Alerts page allows consumers to check for the latest scams to
         beware of—they can even subscribe to Scam Alerts emails. The site also offers pages
         on money and credit, homes and mortgages, health and fitness, jobs and making money,
         and privacy and identity. ConsumerFinance.gov also offers information on similar topics,
         such as paying for college or owning a home. It, too, offers the option to submit
         complaints.
      

      
      For patrons who are interested in knowing about the latest scam, there are other sites
         besides the two previously mentioned. USA.gov has a Money Scams page that divides
         the scams by type. The FBI Common Fraud Schemes site is also a great place to learn
         about common scams to avoid. Finally, when reporting an Internet scam, visit IC3.gov,
         the Internet Crime Complaint Center. This site offers prevention tips and information
         on the latest Internet crime schemes.
      

      
      Student Loans

      
      Many of the sites mentioned earlier have pages dedicated to paying for college. While
         all of these sites are useful to prospective or current students, there are some sites
         that every college student should be familiar with. The first is FAFSA.gov: the government
         site for the Free Application for Federal Student Aid. Students often confuse this
         site with FAFSA.com, a fee-based FAFSA preparation service. FAFSA.gov is the site
         that students must use to fill out their financial aid forms, and FAFSA.com benefits
         from people who mistakenly enter .com instead of .gov.
      

      
      Every student should also know StudentAid.ed.gov, a Department of Education site dedicated
         to informing students on the types of aid available as well as what kinds of aid they
         are eligible for. The site even offers information on preparing for college, such
         as choosing a school, taking the required entrance exams, and applying to schools.
         It explains why students should consider going to school, including a graph that compares
         the salary and unemployment rates of various education levels (see fig. 3.1). #AskFAFSA
         Office Hours is a live Q&A session on Twitter every month; students can get their
         questions answered by an expert from the comfort of their smartphone, computer, or
         tablet.
      

      
         Why Go to College? Bureau of Labor Statistics, Current Population Survey, unpublished tables, 2012.
            

         

      

      StudentLoans.gov is another great site for students and new graduates alike. This
         site offers information on getting loans and managing repayment. It even offers information
         on various student loans and TEACH grants. Graduates can use this site to start the
         process of student loan consolidation and to learn about the Public Service Loan Forgiveness
         (PSLF) program. Students can also learn about the various repayment plans available
         upon graduation. Graduates can apply for one of the income-drive repayment plans:
         income-based repayment, pay as you earn, or income-contingent repayment. The site
         offers information on the differences between these three plans.
      

      
      The Federal Direct Loan site is used for students who wish to apply for a student
         loan directly from the U.S. government. It is also used for loan consolidation, particularly
         for anyone interested in entering the PSLF program. Through the PSLF Program, “borrowers
         may qualify for forgiveness of the remaining balance of their Direct Loans after they
         have made 120 qualifying payments on those loans while employed full time by certain
         public service employers” (“Public Service Loan Forgiveness” 2015).
      

      
      A great site on college spending is the Consumer Finance Protection Bureau’s Paying
         for College site. It offers two student financial guides, one on student loans and
         one on student banking. It also offers a tool that allows students to compare the
         financial aid offers of up to three different schools, and provides information on
         repaying student debt.
      

      
      Saving and Investing

      
      All financial gurus agree that saving is the key to financial health. Of course, not
         all of them agree on the amount that you should be saving. Some say you need an eight-month
         income emergency fund, while others say three to six months will do. Some say to focus
         on paying off your credit cards first, while others say that saving should be the
         priority. Add to that the confusion of needing multiple savings accounts—an emergency
         fund, a 401(k), a Roth IRA, a college fund, a down payment for a house—and it’s no
         wonder that most patrons don’t know where to begin. These sites will help those patrons
         who want to start saving get on the right track.
      

      
      Choose to Save, a site by the Employee Benefit Research Institute, offers free financial
         education on saving. It offers brochures with information on various savings issues,
         as well as savings tips on a wide range of topics. The site also provides calculators
         for just about everything from auto insurance to tax refunds, including the Ballpark
         E$timate interactive tool for retirement savings. It’s the perfect place for any would-be
         saver to get started.
      

      
      Feed the Pig is another great site. Created by the American Institute of CPAs, Feed
         the Pig offers steps to a secure financial future: budgeting, goal setting, spending,
         and taxes. Each section offers its own calculators and tips, as well as more information
         on each step within that section. There are also steps to manage money, master credit
         and debt, and plan ahead, making this a thorough tool that can be used by the novice
         and the advanced saver. The site provides an online toolbox that offers calculators,
         podcasts, tips, and other resources. The toolbox also has a tool called You Save that
         offers guidance on a variety of financial goals, from combining finances to improving
         a credit score. The user can select up to three goals and get a personalized plan
         to reach those goals.
      

      
      Building Wealth is a site by the Federal Reserve Bank of Dallas that offers information
         on wealth-building strategies. With resources for consumers, community leaders, teachers,
         and students, this site serves a variety of needs. It offers a free guide entitled
         “Building Wealth: A Beginner’s Guide to Securing Your Financial Future,” both online
         and in print. This guide teaches users important skills and offers interactive tools
         to help you determine your own financial information. This is a great tool for all
         ages.
      

      
      Investing

      
      Investor.gov is a great starting point for anyone interested in investing money. With
         sections like Introduction to the Markets and Investing Basics, this site introduces
         investing in an easy-to-understand way. The site also offers information on researching
         investments and managing them once you’ve started. It even offers a section called
         Life Events, with guidance on how to handle events like marriage or caring for a loved
         one. Like other financial education sites, Investor.gov offers calculators, quizzes,
         and worksheets; it also has videos on issues that affect investors and links to other
         recommended resources.
      

      
      SEC.gov’s Get the Facts: The SEC’s Roadmap to Savings and Investing offers information
         on both saving and investing. This site includes step-by-step guidance with worksheets
         for each step. It also connects to various tools and calculators. The tools and calculators,
         however, range from the simple (such as the College Savings Calculator) to the advanced
         (like the Mutual Fund Breakpoint Search Tool), which may intimidate a new user.
      

      
      TreasuryDirect.gov’s Ready.Save.Grow. offers information on saving and investing.
         TreasuryDirect is “the only financial services website that lets you buy and redeem
         securities directly from the U.S. Department of the Treasury in paperless electronic
         form” (“About TreasuryDirect” 2015). This means that the patrons don’t have to worry
         that the site (or person) they are purchasing or redeeming securities from is actually
         scamming them. It also aims to educate users by connecting them to other resources
         on saving and investing.
      

      
      Retirement

      
      While retirement is addressed by many of the saving and investing sites in the previous
         section, it is also a greater financial issue on its own. As a result, there are many
         sites dedicated to helping users navigate their way on the road to retirement.
      

      
      The Social Security Retirement Benefits site is where patrons can apply for retirement
         benefits with Social Security, but many don’t realize that this site also offers a
         retirement planner and a retirement estimator. It even offers calculators for retirement
         age and life expectancy. There is even a retirement income estimator for patrons to
         use. Though this site is focused on Social Security benefits, its calculators can
         be used by anyone.
      

      
      The IRS also offers a site called Saving for Retirement. This site offers information
         on types of retirement contributions (and their limits), rollovers, vesting, and automatic
         enrollment with your employer. It also links to the Department of Labor’s Lifetime
         Income Calculator to estimate your monthly income based on your account balance. Finally,
         it links to the Department of Labor’s Retirement Savings Toolkit, which offers publications,
         videos, and calculators to help educate patrons about saving for retirement.
      

      
      Free Web-Based Budgeting Programs

      
      While all the sites mentioned in this chapter are helpful, they can’t solve everything.
         Patrons need to bridge the gap between intention and action, and that begins with
         budgeting money and being aware not just of what they are spending but of how they
         are spending. Unfortunately, many people don’t balance their checkbooks regularly
         or accurately. Some people use spreadsheets, but many others are intimidated by spreadsheet
         programs. That is why there is personal finance software. Of course, not everyone
         can afford Quicken, but that’s okay. Free options are available.
      

      
      One of the most popular is Mint.com, a site created by Intuit. Users can link their
         accounts (checking, savings, student loans, car loans, credit cards) to their Mint.com
         account, giving them a real-time picture of their financial situation. The user can
         even include asset information, such as the value of their home or car. Users can
         categorize their transactions to better track where their money goes. They can also
         create their own budgets and goals. The software will track spending, providing the
         user with alerts when they are going over budget. It also offers guidance on how users
         can meet their goals. With an intuitive design and useful tips, this is a great site
         to track money. And, since it is web based, users don’t need to worry about installing
         software or losing information when a computer dies. It also means that they can access
         their information from anywhere. Of course, that leads to concerns about security.
         The site uses 128-bit SSL encryption and has the same physical security standards
         as banks. These are also verified and monitored by third-party experts such as TRUSTe
         and VeriSign. While this isn’t foolproof, it’s close—and it means that using Mint.com
         offers the same security as using a bank’s site. For those who are still antsy about
         linking their accounts to Mint.com, there is the option to add information manually.
         Plus, Mint.com now offers a free credit score to its users.
      

      
      But Mint.com isn’t the only free site. Personal Capital is another. The main difference
         between this site and Mint.com appears to be that Personal Capital can be used to
         invest through their firm. In fact, the user’s dashboard includes information from
         the day’s holdings. Yodlee MoneyCenter is another site for personal finance. Like
         Mint.com and Personal Capital, users can either link their accounts or manually enter
         the information. Unlike the others, Yodlee will actually track reward points from
         hotels, airlines, and credit cards. All three of these programs have apps for smartphones.
      

      
      These are only a few of the options available. There are numerous free and low-cost
         options for personal finance software. When helping a patron find one, try searching
         for articles on Forbes.com or Fortune.com. It is also very important that patrons
         understand the security of the program they choose. Most of these sites have a section
         dedicated to explaining their security. The section should detail information on the
         level of security used, as well as why that security works. If there is no section
         on security (or the information in that section is vague), then the patron might be
         better off finding another program. As with all financial issues, there are predators
         lurking behind misleading sites.
      

      
      Finding More Resources

      
      These are just a few of the many sites out there that can help patrons with a variety
         of financial literacy issues. It’s important to remember, however, that not all sites
         are created equal. Sticking with government sites or even sites recommended by government
         sites is usually a safe bet. Using Google’s advanced search options to limit to .gov
         domains can bring up a lot of great resources (Ireland 2015). For example, searching
         for “debt collection” with this limiter will find sites from the Federal Trade Commission
         and the Consumer Financial Protection Bureau, among others. It’s important to also
         realize that search engines often have ads, so don’t confuse those first few links
         with the actual search results.
      

      
      Using this tip and the sites included in this chapter, patrons can find the exact
         information they need. Not only will this increase the patron’s financial literacy
         skills, but it just might also create a new appreciation for government information—and
         for the librarians who connect those resources to patrons.
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      Chapter 4

      Financial Literacy Is a Lifetime Skill

      
         
         
         
         Joanne Kuster, with an introduction 
by Maryann Mori
         

         
         
      

      
      Why You Should Read What This Author Says

      
      “This lady knows how to run a meeting and get things done!” That was my first impression
         of Joanne Kuster. I met her when I attended a meeting after being asked to represent
         the state library on a district committee for Iowa’s Money Smart Week. The meeting
         consisted of diverse people who all had one thing in common: they were all associated
         with some kind of money-related field. They were bankers, business associates, and
         brokers; they were insurance executives and investment gurus. I was the odd duck on
         the committee as a librarian and as someone not wearing a business suit. As we went
         around the room and introduced ourselves along with our title and place of business,
         I could feel the questioning stares when I said I was a librarian for the state library.
         I could read the other committee members’ minds: What is a librarian doing on this
         committee of knowledgeable, money-smart people? Did she mistakenly choose the wrong
         meeting room? After attending a few of these meetings, though, I saw just how I could
         fit in the committee. But Joanne Kuster saw the connection long before I did, which
         is likely why she extended the invitation for the state library to join the committee.
         My role on the committee would become one of advocate for Money Smart Week (MSW),
         promoter of financial literacy, and provider of publicity notices—all for libraries
         throughout the state.
      

      
      Having served on the MSW committee for over three years now, I am convinced that Joanne
         not only knows a lot about financial literacy, but she also has a passion for sharing
         that knowledge with other people in a way that is fun, friendly, and not at all intimidating.
         Joanne has been the backbone not just of the committee in central Iowa but of statewide
         MSW activities. She has developed numerous ideas for MSW events that she often creates
         especially for library environments, for Joanne is not only an advocate of financial
         literacy but also a big proponent of libraries. She knows the value of librarians
         and their ability to provide unbiased, free, reliable information to the public. She
         understands the types of reference questions librarians field, the kinds of programs
         they present, and the variety of resources available from the library on the topic
         of financial literacy. Joanne incorporates libraries with her MSW activities not to
         exploit her own MSW agenda, but as a positive means of getting viable financial information
         into the hands of people who need it. She doesn’t let lack of funding or deadlines
         or geographic challenges get in her way. Her favorite mantra is, “It’s not a problem!”
         When faced with a challenge, Joanne simply applies a bit more of her endless supply
         of energy, makes a few more contacts, and soon her contagious enthusiasm for a project
         becomes a reality—everything from a kite festival to a bike ride—all in the name of
         financial literacy. Joanne is a friend of librarians, and the knowledge she has shared
         with Iowa libraries is now available for other librarians who read this chapter and
         a subsequent one in this book that Joanne and I co-authored.
      

       

      When it comes to financial savvy, it seems most U.S. adult consumers have bare-bones
         skills. As they navigate the financial marketplace, consumers are forced either to
         build up money skills by making mistakes or to go searching for help and information
         as financial issues become front and center in their lives—a “just-in-time-of-need”
         philosophy.
      

      
      So it shouldn’t be shocking that most U.S. adults show low levels of financial literacy
         and cannot answer questions about basic concepts such as compound interest, as evidenced
         by the failure rate on a five-question quiz from the 2012 National Financial Capability
         study (FINRA Foundation 2013). The study was conducted by the Investor Education Foundation
         of FINRA—the Financial Industry Regulatory Authority. Similar tests given to students
         by organizations such as the Jump$tart Coalition for Personal Finance yield similar
         outcomes (Mandell 2008).
      

      
      On the bright side, financial educators can attest to the fact that as little as ten
         hours of financial education can boost financial success (Sherraden and Boshara 2008).
         The need for financial education is great and keeps compounding as the financial landscape
         becomes more complex, and as more brokers and others try to sell financial products
         for profit. Libraries with well-stocked reference departments can offer a depth and
         breadth of materials for individuals seeking to boost their financial savvy. Plus,
         libraries provide educational tools to research answers in an unbiased environment,
         a counterbalance to high-pressure salespeople who may not share all the facts when
         trying to sell financial answers.
      

      
      Who Is Financially Literate Anyway?

      
      Even some really smart kids and well-educated adults are financially illiterate. This
         is understandable. Few parents help their kids build great money management skills,
         and many of these parents lack the confidence to delve into financially complex topics
         themselves. The 2014 Parents, Kids & Money Survey conducted by T. Rowe Price indicated
         that 74 percent of parents have some reluctance to discuss financial topics with their
         kids (T. Rowe Price 2014).
      

      
      Plus, most Americans do not receive much financial education in school. A few take
         a budgeting or consumer math class, but true financial savvy extends far beyond budgets.
         According to the Council for Economic Education, only seventeen states require high
         school students to take classes that include personal finance, up from thirteen states
         in 2013 (Council for Economic Education 2014). Being financially literate entails
         having knowledge about how money works in order to make informed decisions regarding
         personal finances. This involves learning how to earn, spend, save, invest, borrow,
         protect, and share money wisely.
      

      
      The national Jump$tart Coalition defines financial literacy as a “state of competency
         that enables each individual to respond effectively to ever-changing personal and
         economic circumstances” (Jump$tart Coalition for Personal Financial Literacy 2014).
         So being financially literate means staying financially agile and increasing in financial
         knowledge, evolving as the economy progresses through stages of expansion and contraction,
         highs and lows. Changing economic circumstances bring historically unseen financial
         dilemmas, new financial products that meet these changes, and, unfortunately, new
         financial scams to avoid. Having the latest knowledge and awareness is key.
      

      
      Financial Literacy Leads to Capability

      
      In recent years, financial literacy has evolved to become financial capability—a relatively
         new buzzword that refers to developing the ability to use acquired financial knowledge to keep building on key skills in handling money
         wisely for a lifetime of financial security. It is not only about access to the information,
         but also about using that information to make wise decisions.
      

      
      Financially capable consumers are the result of promoting financial literacy, something
         for which several librarians can take credit as they beef up resources, provide educational
         events, and increase financial awareness through programming such as Money Smart Week,
         the economic awareness campaign from the Federal Reserve Bank of Chicago.
      

      
      As these librarians have come to understand, handling money effectively is a necessary
         lifetime skill. That is why community-minded librarians care about financial literacy
         and financial capability. Financial literacy impacts both a community’s and its citizens’
         health and wellness, happiness, financial success, and relationships. Financial capability
         can be harder to achieve since it involves applying money skills and adapting behaviors.
      

      
      Libraries are uniquely positioned to provide information to patrons about how to improve
         their lives, be productive citizens, and stay healthy. Libraries that provide resources
         to address personal finance topics fulfill their mission of being a go-to, informational
         warehouse that promotes literacy in general and personal wellness in particular. Being
         adept in handling personal finances is integral to a healthy lifestyle.
      

      
      Financial Fitness Boosts Personal Wellness

      
      Several recent studies indicate that a lack of money management skills often leads
         to other stresses in life, including undue mental, emotional, and relational strain.
         Such strains and stresses can manifest as a variety of physical and mental illnesses—from
         loss of appetite or overeating to depression and alcoholism.
      

      
      The stress of debt can cause the body to fall apart, as evidenced by a study linking
         low credit scores to poor cardiovascular health. According to an article in the International Business Times, researchers “found that each 100-point increase in a person’s credit score was associated
         to an almost one-year drop in heart age determined by cholesterol and blood pressure
         levels. . . . Lead researcher Terrie Moffitt from Duke University said the study suggested
         that people who don’t take care of their money also don’t manage their health” (Su
         2014).
      

      
      Moffitt led a long-term study of one thousand New Zealanders that linked heart health
         and credit scores (Israel et al. 2014). Part of that relationship—about 20 percent—was
         due to the participants’ attitudes, behaviors and competencies when they were younger
         than age ten. One of the study’s authors, Salomon Israel, said, “The factors contributing
         to poor health and low credit scores take root early in life” (Israel et al. 2014).
      

      
      While consumers of any age may not immediately verbalize the cause-and-effect relationship
         of their money and health, they often intuitively see that the two are intertwined.
         It may be no coincidence that the top two resolutions adults typically make as a new
         year begins are to save money and get healthy (Ebiquity 2015).
      

      
      Young adults who lack the financial knowledge to make informed decisions engage in
         behaviors detrimental to their financial health, according to a 2013 survey from the
         FINRA Education Foundation (Mottola 2014). Again, a bit of knowledge and understanding
         up front—as little as ten hours of education—can help young adults avoid a downward
         spiral of using credit cards, not paying monthly bills, and racking up interest charges.
         Once they understand how finance charges and interest can compound, they may try harder
         to pay off the monthly bill or not buy the item on credit. The study of New Zealanders
         mentioned earlier states, “Childhood self-control is of particular interest because
         of evidence that self-control is amenable to intervention early in life, and because
         economic models suggest that early investment may be more cost-effective than later
         remediation” (Israel et al. 2014). The researchers declared that their study suggested
         “that interventions successful at improving children’s self-control may benefit their
         financial and physical well-being decades later in life” (Israel et al. 2014). Financial
         literacy education needs to begin earlier rather than later in life.
      

      
      As testament to the benefit of education, consider the outcomes of similar awareness
         programs that promoted use of sunscreen, wearing seat belts, or cutting down on smoking.
         Dispensing the knowledge and information—a basic strategy for libraries—effects the
         biggest change. Libraries are in ideal positions to reach the public with these kinds
         of messages and with information related to these lifelong financial skills.
      

      
      Lifelong Learning, the Library Mission

      
      Because libraries espouse “lifelong learning,” it is important for both individuals
         and librarians to understand this “lifetime skill” component of financial literacy.
         Gaining financial competence is not a “once-and-done” deal. Rather, it is a skill
         that continues to morph throughout a lifetime, growing in depth as the financial landscape
         changes and as a consumer’s own financial needs evolve.
      

      
      Like any other literacy, financial literacy is an incremental skill to master. Consumers
         learn the basic building blocks first and construct strategies as they encounter life
         circumstances that make a topic more applicable. For example, a six-year-old learns
         how money adds up in a piggy bank, and it may be a few years before making deposits
         to an interest-bearing savings account makes sense. Likewise, accumulating enough
         to have an investment account and understanding risk versus reward are much more understandable
         by about age twelve, but both build on that initial six-year-old knowledge of accumulating
         coins.
      

      
      Consumers are more apt to learn, listen to, and seek the appropriate financial knowledge
         when the topic applies to them, even though the resources should be available to them
         on a continuing basis. For example, a young adult has a better understanding of taxes
         after she or he receives a paycheck, sees the deductions, and files an income tax
         return. Student loans are at the top of the mind when college tuition looms, and mortgage
         rate fluctuations seem more important when buying a home.
      

      
      Thus, it is crucial that a library reference department contain up-to-date resources
         and materials on personal finance and that librarians themselves stay abreast of the
         latest information to aid consumers in decision making. Several studies show a high
         correlation between financial literacy and poor decision making, with education improving
         financial behavior. Unbiased educational information—that found in a library rather
         than from a salesperson—is again key to capability.
      

      
      Financial literacy can also be compared to a personal fitness program; it is never
         too late to learn and practice these skills. Practice brings competence and confidence!
      

      
      When considering financial education programming and the patrons it benefits, many
         librarians find it difficult to attract the millennial demographic (ages eighteen
         to thirty-four), even though this group is one that most needs the education. One
         challenge in reaching this group is that persons between eighteen to thirty-four years
         old typically prefer to do research via their smartphones and other mobile devices
         rather than by actually visiting a brick-and-mortar library or attending a sit-down
         event. That is why the Investor Protection Trust and the Iowa Insurance Division developed
         a program called the DASH for the STASH, which debuted in Iowa in 2014. It was a tremendous
         success to reach this demographic, and 2015 promises to be even bigger. The program
         consisted of four posters with a variety of financial information on them. The posters
         were eye-catching and were part of a game that participants played by scanning the
         poster’s QR code to answer questions about financial literacy—questions that had the
         answers contained within the posters. Younger patrons were attracted to the DASH program
         at libraries and enjoyed using their smartphones to enter the contest.
      

      
      One of the “extras” that several libraries chose to offer along with the DASH for
         the STASH was an evening workshop focused on additional investment education topics.
         For the millennial age group, a beginner investment workshop was most appropriate
         and most attractive. Along with the workshop, attendees were typically interested
         in steps they should take to be financially successful. The information in textbox
         4.1 was developed by the author for this purpose and is shared here for librarians
         to use with rightful credit given.
      

      
      Success Comes in “Knowing Your Numbers”

      
      Having access to financial resources and understanding that information helps consumers
         save and invest wisely, become better managers of credit, and avoid massive debt.
         In some cases, a simple mistake or lack of information can lead to bankruptcy, foreclosure,
         or other catastrophes. Consider what happened during the Great Recession of 2008,
         when thousands of mortgagees forfeited homes because they didn’t understand (and perhaps
         didn’t read) the financial terms of the mortgage contracts they willingly signed.
      

      
      
         
         
         
         Textbox 4.1

         
         Financial Checklist for Employed Young Adults

         
         
            
            	
               Sign up for auto-deposit of paycheck

               
            

            
            	
               Evaluate withholding amounts—W-4—annually

               
            

            
            	
               Sign up for and max out your 401(k) or 403(b) or 457

               
            

            
            	
               Evaluate health insurance plans/flexible spending plans annually

               
            

            
            	
               Contribute to an IRA or Roth IRA

               
            

            
            	
               Buy assets—like stocks or real estate

               
            

            
            	
               Plan for job advancement

               
            

            
            	
               Take advantage of education benefits

               
            

            
            	
               Update your net worth statement

               
            

            
            	
               Pay off loans quickly

               
            

            
            	
               Get a versatile credit card

               
            

            
            	
                Check your credit report

               
            

            
            	
                File income taxes—annually

               
            

            
            	
               Check into insurance to protect your assets

               
            

            
            	
                Keep your resume and network up to date

               
            

            
            	
                Brainstorm ways to add income—find your entrepreneurial side

               
            

            
            	
                Maintain a financial timeline, adding financial goals.

               
            

            
         

         

         
         Live below your means and pay your bills on time!

         
      

      
      Financially literate adults have increased capacity to invest and build wealth, start
         a business, be philanthropic, and make a variety of other financial decisions. From
         reading a spreadsheet to creating a budget or evaluating fees in an investment, financially
         capable adults understand the “numbers” related to their finances, putting them in
         a better position to make wise decisions.
      

      
      People associate many different types of numbers with finances—salaries, investment
         fees, return on investment, profit and loss, net worth, interest rates, and more.
         Perhaps one of the most impactful and important is the credit score.
      

      
      Credit scores used to be primarily a tool for lenders to assess a borrower’s ability
         to repay. But today, many other individuals also use consumers’ credit scores not
         only to determine risk related to repaying loans but also to assess character. These
         include insurers, utility companies, landlords, and even employers. Imagine the financially
         illiterate person who pays no attention to his or her credit history, not realizing
         the impact the resulting score has down the road.
      

      
      Learning to understand financial concepts is a lifetime journey, not unlike a young
         student learning to read. Learning to interpret a financial report enables consumers
         to understand an investment and the prospects of risk versus rewards. Learning to
         invest leads to building a bigger nest egg and knowing how to protect it. Creating
         a sizable nest egg allows for a more comfortable retirement as well as financial independence.
      

      
      Financial Capability Is a Journey, not One Test

      
      Whether a consumer is ten, twenty, sixty, or more, the door of financial opportunity
         opens with the ability to understand the numbers. Gaining financial knowledge compounds
         as a consumer ages, and in turn elicits financial behaviors that are often repeated
         throughout a lifetime. As such, a librarian’s role in relating financial concepts
         to everyday experiences improves financial capability at critical developmental stages
         for any age. For example, the librarian who reads at preschool story time can set
         the stage for the simplest financial concepts of saving, spending, sharing, or deciding
         on wants versus needs. A librarian for teen programming might focus on entrepreneurship
         or concepts about investing in stocks, whetting a teenager’s appetite to make money
         and build wealth. The librarian who hosts a seminar about the latest tax rules on
         estate planning or Social Security changes offers crucial new knowledge to retirees
         whose decumulation strategies may be impacted beyond measure.
      

      
      When it comes to helping consumers, quality, reliable financial information and programming
         is imperative. Because personal finances are much more complex than they were twenty-five
         years ago, it is important that information is constantly updated, accessible—and
         accurate. Sometimes, the Internet is not as accurate a resource as assumed. As more
         people from all walks of life see and hear financially related discussions in mainstream
         media and via social networking, they want a trusted, go-to resource to verify what
         they have heard or discovered. The library fulfills this role as well, since accurate
         information is perpetuated while unreliable or outlandish resources tend to disappear.
      

      
      In summary, librarians are in a position to help their patrons build life skills in
         personal finance throughout their lifetimes. Librarians are trusted to reach out to
         consumers of all socioeconomic classes and all ages since they are promoters of equal
         access to information and places of education. And last, but not least, librarians
         themselves are typically lifelong learners and can personally offer patrons snippets
         of financial education that can be life changing. That’s a challenging task that offers
         much satisfaction and opportunity for creative programming.
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      A recent Pew Charitable Trust study of American families found a striking level of
         financial fragility: “Despite the national recovery, many families have experienced
         minimal wage growth, have few savings, and could not withstand a financial emergency”
         (Pew Charitable Trusts 2015, 2). While the economic downturn of 2008 has had a long-term
         impact on many families, a bigger problem is the lack of understanding of basic personal
         finance topics. According to the 2012 National Financial Capability Study, “Americans
         demonstrate relatively low levels of financial literacy and have difficulty applying
         financial decision-making skills to real life situations” (quoted in Palmer 2015,
         1). The need for a better understanding of personal finances is clear, and libraries,
         traditionally accepted as sources of free, unbiased information resources, are the
         ideal community institution to meet the growing demand for financial literacy education
         services and programming.
      

      
      Meeting the Need

      
      The 2014 State of America’s Libraries report focuses in part on this changing role
         of public libraries. “As libraries continue to transform in 2014, they deepen engagement
         with their communities in many ways, addressing current social, economic, and environmental
         issues, often through partnerships with governments and other organizations” (American
         Library Association 2014, 4). A 2014 report from the Institute of Museum and Library
         Services, “Public Libraries in the United States Survey,” notes, “Public libraries
         support community improvement by providing programming that addresses the health,
         education, and workforce development needs of local residents” (quoted in American
         Library Association 2015). Academic libraries too are actively engaged in providing
         financial literacy guidance and reference services to their populations, as evidenced
         by many recent articles in College & Research Libraries News and other publications.
      

      
      Getting Started

      
      In an effort to help libraries respond to community financial literacy needs, the
         Reference and User Services Association (RUSA) authorized the development of “Financial
         Literacy Education in Libraries: Guidelines and Best Practices for Service.” This
         report covers broad content areas, and each content area lists program outcomes that
         can be applied to a variety of workshops and classes. The guidelines have suggested
         program topics, with a guide to relevant content and resources to facilitate the preparation
         and presentation of appropriate, successful financial literacy workshops, classes,
         and other programs.
      

      
      Additionally, the successful Smart investing@your library grant program administered
         jointly by the American Library Association (ALA) and the FINRA Investor Education
         Foundation and started in 2007 has demonstrated successful implementation techniques
         that serve as models for effective financial literacy programming. Since its inception,
         this grant program has distributed 132 grants totaling more than ten million dollars
         to library facilities in thirty-nine states. Many lessons have been learned through
         the work of this expansive network of grants focused on financial literacy, and these
         are outlined below.
      

      
      What Works: Lessons Learned

      
      Start with Staff: First Target Audience

      
      The webinar “Public Libraries as Financial Literacy Providers,” provided by the University
         of Wisconsin–Madison’s Center for Financial Security (CFS), describes this topic and
         accompanying challenges. These researchers noted that there are many challenges for
         library staff in their effort to meet the demand for financial information. One major
         challenge is the lack of formal training in financial education. For many librarians,
         this topic is not in their sphere of expertise, even for library staff who are professionally
         trained librarians.
      

      
      As CFS Affiliate Kristin Eschenfelder notes in the comments section for this webinar,
         “As society’s financial functions become more complex, information driven, and technology
         focused, public libraries and librarians may begin to play a more significant role
         in financial literacy—both providing trustworthy information and offering training
         to increase the public’s capacity to navigate more complicated financial systems”
         (University of Wisconsin–Madison CFS 2012). In order to be a confident, authoritative
         resource for their constituents, library staff have to build their own financial literacy
         skills. Smart investing@your library grantees found that their staff members were
         underprepared to respond to questions about financial issues.
      

      
      When this fact is coupled with the identified need in communities for unbiased financial
         information, it signals the need for financial literacy programming and resources
         for community members, as well as the need for skill building for library staff. One
         ALA/FINRA grant recipient noted, following the successful completion of grant activities,
         “Now that our library staff is more financially savvy and comfortable arranging and
         presenting financial workshops, festivals and events, we will pursue other grants
         that allow us to continue ‘outside the box’ financial programming.” The Santa Clara
         County Library grant project in California emphasized staff training as a primary
         grant activity. Project leaders developed an online training course, “Smart Investing:
         Reference Strategies and Resources,” which was offered in partnership with Infopeople,
         a statewide project that functions as the training arm of the California State Library.
         The training was led by faculty from nearby higher education institutions and was
         made available to all librarians throughout the region. Data indicate a substantial
         increase in participant knowledge and confidence in using resources and strategies
         for personal finance and investing reference transactions. The course has been adapted
         and used by other grantees, including a statewide project launched by the Nebraska
         Library Commission.
      

      
      Resources for staff development—including training needs assessment, webinars and
         online courses, learning evaluation, and collection management—are available from
         the ALA/FINRA Smart investing@your library website (http://smartinvesting.ala.org/staff-training/).
      

      
      Get Help: Partnerships Are Critical

      
      Partnerships improve project sustainability and establish a library’s position in
         its local community as a source of reliable, unbiased financial information. Collaboration
         with partners increased public awareness, expanded project reach and access, and influenced
         success. The most effective partners identified include education partners such as
         university extension offices, local school districts, and local colleges and universities;
         social service partners such as Head Start, veteran services agencies, and YMCA/YWCA
         organizations; and broader community organizations such as the United Way, chambers
         of commerce, and local churches. Project partners have built sustaining collaborative
         relationships with community groups, creating a supportive working team that, through
         a shared purpose, supports members of the community in a wide variety of ways. Partners
         proved essential in many cases by helping to tap into a ready audience and building
         on already existing trust and relationships. As more than one grantee noted, “We will
         continue to work together to promote and support each other’s services through joint
         program development, marketing, and resource sharing.”
      

      
      Multnomah County Library in Portland, Oregon, reached at-risk parents by establishing
         partnerships with Head Start agencies and by leveraging the expertise of a local nonprofit
         organization, Innovative Changes, which assists low-income people with low-cost loans
         and financial literacy. In five ninety-minute workshops, eighty attendees learned
         how to model good financial habits and were introduced to the idea that children learn
         lessons about money from hearing and seeing what their parents say and do. Partnering
         with Head Start was crucial to the program’s success. Head Start organizations are
         familiar and trusted service providers for parents, and this opened the door for the
         library to reach that target audience. The project director at the Georgetown County
         Library in South Carolina reported:
      

      
         We continue to value and get a great return on our grant partnerships, whether a group
            is providing space, instructors, dissemination of marketing materials, volunteers
            at job fairs or festivals, or input on the direction we are taking. We have reaped
            rewards when we remained flexible. Many of these events were born out of direct requests
            from residents and patrons, and demonstrate that the library is responsive and savvy,
            rather than institutional and rigid.
         

      

      A key factor in developing a good working partnership is effective communication.
         Recommendations include the following:
      

      
      
         	
            
            Establish an ongoing process for conversation to nurture the relationship.

         

         
         	
            Schedule regular face-to-face meetings in addition to phone calls and email communications.

         

         
         	
            Identify one contact person at each partnership agency, and clarify expectations from
               all participants.
            

         

      

      
      Build on Success: Embed Financial Topics in Existing Programs

      
      Building an audience for programs can be a challenge. So don’t. Take the successful
         programs already in place and insert the financial content for the ready audience.
         A technique that proved effective—for both initial program attendance as well as sustained
         interest—is embedding financial literacy programs and activities into existing, already
         popular library activities. Many library programs have long-established reputations
         and steady attendees. Incorporating financial literacy activities into these programs
         helps to ensure good attendance and also improves the sustainability of these offerings.
      

      
      The Ida Rupp Public Library in Port Clinton, Ohio, integrated children’s financial
         literacy programming into the region’s Summer Lunch Club, which serves low-income
         families at three locations in the county, including the library. Instruction focused
         on basic concepts, such as needs versus wants; earning, saving, and spending money;
         and banking. One library’s existing Teen Club helped support and promote Money School
         workshops to their peers, which increased awareness and attendance of teens, a traditionally
         difficult audience to attract to the library. Georgetown County Library has demonstrated
         the technique of embedding financial literacy content into popular, well-established
         library programming. Its very successful project Powerful Investment Education (P.I.E.)
         engaged a broad target audience, but in particular those who are economically disadvantaged.
         Georgetown reports that, systemwide, its libraries have incorporated financial content
         into many long-standing youth activities. Such efforts have been deeply appreciated
         by residents. One participant commented, “I applaud what you are causing to happen
         in our community. Financial illiteracy is the civil rights issue of the twenty-first
         century and it is fulfilling to work with this program to empower our youth.”
      

      
      Libraries often struggle to respond to demands for new or expanded library services
         that compete for staff and monetary resources. One potential solution to this challenge
         is incorporating financial literacy into existing program areas such as adult literacy,
         teen programs, and summer reading.
      

      
      Use the Wealth: Customize Existing Resources

      
      The abundance of quality educational resources can be reviewed and customized to meet
         local community needs and programming preferences. For example, if we return to the
         families mentioned at the beginning of this chapter, the ALA/FINRA Smart investing@your
         library website lists seven ready-made financial education programs for families with
         young children (http://smartinvesting.ala.org/audiences/audiences/children/).
      

      
      Materials are widely available for specific target audiences for use in library programs.
         Sources of free resources include the following:
      

      
      
         	
            
            FINRA Investor Education Foundation (http://www.finrafoundation.org/): This site has
               an extensive list of educational materials, many of which can be downloaded from the
               site, and many in Spanish. Online tools and programs are also available.
            

         

         
         	
            U.S. Securities and Exchange Commission (http://www.sec.gov/investor): The education
               portal of this site provides publications for seniors and investors and a link to
               Investor.gov, an educational tool for investors, from beginners to experts.
            

         

         
         	
            AARP (http://www.aarp.org/aarp-foundation/our-work/income/): Many local affiliates
               offer both free workshops on financial topics, as well as providing speakers who can
               lead programs at local libraries.
            

         

      

      
      Library collections need to be enhanced and managed to support financial education
         programs. Systematic assessment of existing resources—print, electronic, audiobook,
         ebook, DVD, online—and assessment of the needs of the target audience set the stage
         for adding to the collection. Tools to help librarians in this endeavor are found
         on the ALA/FINRA Smart investing@your library website (http://smartinvesting.ala.org/staff-training/staff-training-toolkit/).
      

      
      Consider the Source: Don’t Sell Anything!

      
      Special care is required in providing reference services and programming in the area
         of personal finance and financial literacy. This is not a new consideration for librarians;
         for many years, librarians have distributed income tax forms and brochures, while
         carefully reminding patrons that they do not provide filing or tax advice. The same
         principle applies here. However, what differs is the need to ensure that speakers
         and other program participants in financial-related programming and workshops also
         provide unbiased, noncommercial content.
      

      
      Aspects of ensuring that accurate, unbiased information is delivered to library customers
         include careful partner selection, developing a memorandum of understanding, and checking
         with an independent organization to verify credentials of speakers and other program
         presenters. Analysis of more than seven years of developing partnerships for the ALA/FINRA
         grants revealed that the following groups are, in general, the best choices for libraries
         to work with when developing personal finance, budgeting, and investing programs:
         public schools, other library organizations, cooperative extension educators, chambers
         of commerce, colleges and universities, government organizations, social service agencies,
         faith-based organizations, and museums and cultural organizations. As noted on the
         website of the Consumer Financial Protection Bureau (CFPB) (http://www.consumerfinance.gov/),
         “You have the right to free, unbiased financial information.”
      

      
      And speaking of the CFPB, this group has identified libraries as a viable partner
         for the delivery of reliable financial resources, and they offer free financial webinars
         and resources for specific target groups, such as veterans, students, and older Americans,
         as well as webinars focused on specific life events, such as owning a home, paying
         for college, and establishing credit.
      

      
      Tell the Story: Pitch the Programs

      
      It is important to plan and implement a communication and outreach strategy that markets
         library financial education programs to the target audience. The strategy has to reach
         the specific audience where they are located, at a teachable moment. It capitalizes
         on activities that amplify word-of-mouth marketing, outreach, social networking, and
         empowering trusted intermediaries. Informal activities and events held inside and
         outside the library to raise community awareness about the library as a source for
         financial education can be incorporated as part of the marketing plan. Library staff
         reach out to key local organizations and unbiased partners, asking them to assist
         in the marketing planning and engaging them as stakeholders to work as intermediaries,
         sharing information on library financial education activities and resources with their
         constituents.
      

      
      Marketing planning does not have to be complicated or unduly time consuming. It simply
         has to be intentional and inclusive. Input from library staff, volunteers, and key
         partners can help narrow the focus onto the target audience and select from a wide
         menu of communication options.
      

      
      Evaluate: What Good Did It Do?

      
      Milton Friedman famously said, “One of the great mistakes is to judge policies and
         programs by their intentions rather than their results.” Outcome-based evaluation
         focuses on results and is key to successful provision of library financial education
         programs. Successful techniques include:
      

      
      
         	
            
            Pre- and post-surveys for assessing the efficacy of staff training and programs for
               library customers
            

         

         
         	
            Anecdotal information gathered from focus groups and key informant interviews with
               staff and library customers
            

         

         
         	
            Circulation tracking, starting with baseline data and systematic review throughout
               the implementation process
            

         

         
         	
            Responses on customer comment cards to aid collection development, as well as future
               program planning
            

         

         
         	
            Face-to-face interviewing, identified by ALA/FINRA Smart Investing grantees as the
               most effective technique, for valuable anecdotal stories that demonstrate impact
            

         

         
         	
            Partner feedback for insight from people vested in the process and with strong community
               connections
            

         

      

      
      Evaluation planning should start at the beginning of the process, not after the fact.
         Establishing baseline information about, for example, staff knowledge of the content,
         or circulation statistics in a specific content area, has to happen prior to the intervention
         of programming or training. Part of the plan should be a clear identification of intended
         outcomes—what difference will this program make?
      

      
      Outcomes are the ways people benefit from the program and are identified as changes
         in skills, knowledge, attitude, condition, or life status. They can be short-term
         or long-term. They can also be difficult to assess, given the nature of the topic.
         But this information is worth planning for. One grantee noted, “Bringing people together
         at the end of a series of programs, in an informal focus group, helped to provide
         us with some really good information.”
      

      
      Short-term outcomes might include learning to balance a checkbook, finding out one’s
         credit score, opening a savings account, or feeling in control of one’s finances.
         Longer-term outcomes could include paying off a credit card or establishing a retirement
         account. But how will you know when these happen? You need a plan to capture that
         information.
      

      
      This evaluation plan should include:

      
      
         	
            
            Tracking inputs: staff, time, computers, facilities, materials, money, consultants,
               website, software, Internet, instructors
            

         

         
         	
            Tracking activities: recruiting, coordinating, promoting, purchasing, scheduling,
               evaluation activities
            

         

         
         	
            Tracking services: conducting workshops, mentoring, online offerings, following up
               with customers
            

         

         
         	
            Tracking outputs: number of participants served, materials developed and used, workshops
               offered, website usage counts
            

         

      

      
      Intended outcomes should be clearly identified. And be prepared to recognize unintended
         consequences. Many FINRA grantees have provided stories of unintended consequences
         resulting from this adaptation, but few quite as compelling as that reported by Pioneer
         Library System in Norman, Oklahoma, where the community was devastated by tornadoes
         in May 2013. When disaster struck, project coordinators for the grant brainstormed
         ways to assist in meeting the immediate financial issues that resulted. The libraries
         responded with a series of community disaster relief meetings held at library facilities
         and featuring speakers from the public school system, FEMA, the Red Cross, the Small
         Business Administration, and the area chambers of commerce. The libraries involved
         realized that they were in a unique position to fill the information gap at this critical
         time in their communities. The project principal from Pioneer Library System described
         their response as follows:
      

      
         It quickly became apparent that important financial information needs were not being
            addressed: the need to understand insurance settlements and to have specific tax-related
            questions answered; basic education on borrowing practices and how to understand terms
            on mortgages and car loans for people who had not had car payments in a long time,
            or who had owned their homes for years. Stories emerged about settlements of large
            sums of money paid to people used to living paycheck-to-paycheck, with no real budget
            and no guidance on how to manage those funds to replace all their personal possessions,
            vehicles, businesses, and homes.
         

      

      Major Content Areas

      
      There is no shortage of financial literacy content, standards, guidelines, and classes.
         A simple web search yields millions of results. In developing the RUSA guidelines
         for librarians, many of these sources were scrutinized carefully, with the result
         being the identification of five major content areas: earning, borrowing and credit,
         saving and investing, spending, and protecting against risk. Additionally, there are
         corresponding resources available from authoritative organizations whose major focus
         is developing financial capacity of Americans of all ages. Some of these include the
         Federal Reserve Education organization (https://www.federalreserveeducation.org/),
         which offers lesson plans, games, activities, and publications for all ages. Another
         is the National Endowment for Financial Education (http://www.nefe.org/), which offers
         training tools and youth and adult financial education resources. The RUSA guidelines
         include an extensive appendix listing many other recommended resources and organizations.
      

      
      Conclusion

      
      The establishment of the Consumer Financial Protection Bureau was part of a widespread
         response to the growing need for reliable financial information. The CFPB was established
         by the Dodd-Frank Wall Street Reform and Consumer Protection Act of 2010, with a mission
         “to make markets for consumer financial products and services work for Americans—whether
         they are applying for a mortgage, choosing among credit cards, or using any number
         of other consumer financial products” (CFPB 2015). A recent study conducted by the
         CFPB identified four elements that define personal financial well-being—feeling in
         control, having the capacity to absorb a financial shock, being on track to meet financial
         goals, and having flexibility to make choices (http://www.consumerfinance.gov/blog/four-elements-define-personal-financial-well-being/). Additional chapters in this book further examine the library role in helping Americans
         achieve financial well-being.
      

      
      References

      
      American Library Association. 2014. The State of America’s Libraries. Chicago: American Library Association.
      

      
      ———. 2015. “ALA Library Fact Sheet 26.” http://www.ala.org/tools/libfactsheets/alalibraryfactsheet26.

      
      CFPB. 2015. “About Us.” http://www.consumerfinance.gov/the-bureau/.

      
      Palmer, Kent. 2015. “Boost Financial Literacy during Money Smart Week, April 18–25.”
         Naperville Public Library, April 15. http://www.naperville-lib.org/blog/Boost%20Your%20Financial%20Literacy.
      

      
      Pew Charitable Trusts. 2015. “The Precarious State of Family Balance Sheets.” January.
         http://www.pewtrusts.org/~/media/Assets/2015/01/FSM_Balance_Sheet_Report.pdf.
      

      
      Ratcliffe, Janneke. 2015. “Four Elements Define Personal Financial Well-Being.” Consumer
         Financial Protection Bureau, January 27. http://www.consumerfinance.gov/blog/four-elements-define-personal-financial-well-being/.
      

      
      RUSA. 2014. “Financial Literacy Education in Libraries: Guidelines and Best Practices
         for Service.” http://www.ala.org/rusa/sites/ala.org.rusa/files/content/FLEGuidelines_Final_September_2014.pdf.
      

      
      University of Wisconsin–Madison CFS. 2012. “Public Libraries as Financial Literacy
         Providers.” December 17. http://www.youtube.com/watch?v=AX6TilIaozM.
      

      
      
      Chapter 6

      Information Has Value

      
         
         
         
         Shana Gass and Joyce Garczynski

         
         Financial Literacy Meets Information Literacy

         
         
      

      
      In October 2013, Association of College & Research Libraries (ACRL) President Trevor
         Dawes recognized an urgent need and timely outreach opportunity in promoting financial
         literacy among college students (Dawes 2013). These students—already an attractive
         market for financial services (Financial Brand 2015; Stratford 2015)—will be making key financial decisions on college debt, careers,
         spending, and savings, armed with a level of general financial knowledge that has
         been rated a “D” (Inceptia 2013, 5).
      

      
      Given the steepness of the learning curve, academic library financial literacy programs
         have tended to focus on imparting the fundamentals of credit, budgeting, saving, and
         investing and recommending key sources of personal finance information. Meanwhile,
         an opportunity has been neglected: libraries should be equipping students not only
         with basic financial literacy content and sources but with the tools to continue to
         ask the right questions as they make financial decisions in the years after college.
         In other words, libraries should consider the relationship of financial literacy (FL)
         to information literacy (IL).
      

      
      The Reference and User Services Association’s (RUSA) “Financial Literacy Education
         in Libraries: Guidelines and Best Practices for Service” recommends that “principles
         of information literacy should be integrated at each level of the financial literacy
         guidelines,” and advises that library FL programs should be teaching how to access,
         evaluate, and apply knowledge from a variety of financial information sources (RUSA
         2014, 2). However, in the guidelines, IL outcomes are sparse. Ashley Faulkner, in
         her review of financial literacy’s treatment in the library literature, found financial
         and information literacies often discussed together, but with no consensus on the
         relationship between the two: information literacy might include financial literacy,
         it might serve as a foundation, or financial literacy might be an offshoot (Faulkner
         2015, 12). The case for applying information literacy instruction to the financial
         literacy domain is compelling: much of our financial lives have become disintermediated,
         with individuals shouldering the responsibility of selecting from the massive amount
         of relevant information in order to make personal finance decisions (Špiranec, Zorica,
         and Simončić 2012, 267–68).
      

      
      This chapter will explore the intersections between financial literacy and information
         literacy by drawing on the world of investing, a particularly rich illustration of
         both concepts. Investing will be examined from the standpoint of the “Framework for
         Information Literacy for Higher Education” (ACRL 2015), and this chapter concludes
         with an outline for a workshop on investment with an emphasis on mutual development
         of IL and FL.
      

      
      “Information Literacy Competency Standards” and the New “Framework for Information
         Literacy”
      

      
      On February 2, 2015, the ACRL board voted to accept the “Framework for Information
         Literacy for Higher Education” as “one of the constellation of information literacy
         documents from the association” (ACRL 2015, 1). The adoption of the framework arrives
         fifteen years after the publication of the “Information Literacy Competency Standards
         for Higher Education” (ACRL 2000, 1), and with this new document comes a new, expanded
         conception of information literacy. One of the driving forces behind the new framework
         has been the sense that the earlier standards did not reflect the complexity of the
         learners’ role in the current information landscape. The standards focus on how librarians
         can guide students through an “environment of rapid technological change and proliferating
         information resources,” to accomplish a series of prescribed outcomes in order to
         become information literate (ACRL 2000, 5). Going beyond this, the framework recognizes
         students as content creators who “have a greater role and responsibility in creating
         new knowledge, in understanding the contours and the changing dynamics of the world
         of information, and in using information, data, and scholarship ethically” (ACRL 2015,
         2). Thus the framework acknowledges not only that learners need to know how to properly
         use information, but that they also need to recognize and account for how the new
         information they have created will be used by others.
      

      
      In addition, the framework transforms the process of becoming information literate
         from completing a series of consecutive tasks to gaining an understanding of the six
         intertwined core concepts that shape information literacy. These core concepts include
         the idea that “information has value,” meaning that information has the power to serve
         as a commodity, as well as a means of education and persuasion, and the idea of “scholarship
         as conversation,” meaning that there exist related sources, with competing perspectives
         and interpretations, on any given topic (ACRL 2015, 8, 10–11). With this shift comes
         the recognition that the journey of becoming information literate is not linear but
         involves a series of complicated twists and turns in which learners become increasingly
         comfortable with a nuanced understanding of the information landscape. For example,
         in order for learners to become information literate they will need to recognize that
         there is no formula to determining the value of a particular information source and
         that the value of a source depends on the context of the source itself as well as
         their use of that source in their own information creation. Thus, the intersection
         of financial literacy and the framework provides librarians with the opportunity to
         help learners move along their journey toward the understanding that both the information
         they use as well as the information they create have value (even when, on the surface,
         these are freely available) and that this value is tied, at least in part, to the
         role that the information plays in a larger conversation.
      

      
      (Market) Information Has Value

      
      Considering IL in light of investing is apt. Information literally moves the market.
         In fact, a preeminent finance theory, the efficient market hypothesis, posits that
         the current and future value of a stock is perfectly reflected in its price, with
         any novel information being incorporated into a new price (Financial Express 2014). Company, industry, political, and economic news can all have an influence.
         Earnings surprises (when the actual earnings per share diverges from company guidance
         or analyst consensus estimates), especially negative ones, can inspire strong reactions,
         depending on the context as perceived by investors. Some companies “manage” their
         earnings to avoid a backlash (Lev 2012, 19–32).
      

      
      Information does not have to be entirely new or even accurate to move stock prices
         significantly. For example, when a six-year-old article about United Airlines’ bankruptcy
         surfaced on Google News, it got picked up by Bloomberg as a new story, leading to
         a precipitous drop in the company’s stock price (Boulton 2008), with effects lingering
         up to four days later despite authoritative public denials (Marshall, Visaltanachoti,
         and Cooper 2014). In cases of subterfuge, unfounded rumor, and overreactions to bad
         news, prices eventually settle, but in the meantime, real losses have occurred. Investors
         should be conscious of these informational risks.
      

      
      Though investors large and small execute thousands upon thousands of trades daily
         based on the information they receive, the specter of unequal access to market information
         remains. High-frequency traders depicted in Michael Lewis’s 2014 book Flash Boys employ technology to gain an advantage measured in milliseconds, enabling them to
         profit by “front running” other investors whose information comes over the regular
         pipes. Some believe these traders will trigger the next economic crisis (Wirth 2014).
      

      
      Some Players in Investing

      
      Companies benefit from a healthy stock price via reduced cost of capital, C-level
         compensation tie-ins and tenure, relief from shareholder activism and class-action
         litigation, and prestige (Lev 2012, 4–6). Investors, naturally, like to see their
         holdings rise in value. Some investors choose to tilt their own odds: unscrupulous
         investors might spread rumors in so-called pump-and-dump schemes in which positive
         rumors juice a stock, upon which the perpetrators hasten to cash out. These schemes,
         particularly rife in penny/Pink Sheet stocks, range from amateurish message board
         postings and scam emails (Bullock and Scannell 2014) to the sophisticated. Recently,
         a fake merger announcement for Avon was somehow filed via the Securities and Exchange
         Commission–run EDGAR service, lifting Avon’s stock fully 20 percent before the hoax
         was discovered (Hoffman, Tan, and Cimilluca 2015). Unaware investors face a disadvantage
         in the marketplace as they may not realize it is also possible to make money betting
         against a stock via a short sale, in which investors sell borrowed stock in anticipation
         of being able to buy it back later at a lower price.
      

      
      To seek out investment picks, market news, and strategies, many individual investors
         spend substantial time consulting information and engaging in dialogue with other
         investors. In her study of investment message boards, Lisa O’Connor (2013) found that
         these environments are relatively information dense, but that investors tended to
         lack a critical stance on their information, especially problematic given a tendency
         to draw on less authoritative or noncorporate sources.
      

      
      Investors also rely on the work of professional analysts who research and evaluate
         stocks, often specializing in a particular industry. Quintessential information workers
         (Kuhlthau 2004, 167), analysts rely on public disclosures, the business press, and
         primary research, such as their own observations and interviews with company and industry
         personnel. In any given earnings conference call, many of the questions asked of company
         leadership will be asked by analysts, who can be quite probing as they attempt to
         ferret out information about a company’s health and prospects. Institutional investors,
         such as mutual funds, employ their own in-house, “buy-side” analysts. The general
         public is most likely to come across “sell-side” analyst reports put out by the brokerage
         division of an investment bank. Since investment banks depend on companies for IPO
         business, this might account for the overall positive tenor of analyst ratings. It
         has been reported that over 48 percent of analyst reports are “buys” and that nearly
         45 percent are “holds” (Cox 2015). Investors can still benefit from consulting analyst
         research but may want to take the ratings themselves with a grain of salt. Standard
         & Poor’s and Value Line are not associated with investment banks and are thus considered
         independent analyst firms. Though they are certainly not infallible, this is a distinction
         worth making.
      

      
      While some believe they failed as watchdogs in the 2007–2009 recession (Tambini 2010,
         158–59), investigative journalists remain a key independent information source. Examples
         of journalism must still be evaluated on their own merits and in the context of their
         publishing platform, however, as everything from multi-article investigative series
         to recycled press releases are in the offing.
      

      
      Evaluating Investing Information Sources:
Five Concepts
      

      
      Disclosure

      
      Companies that sell stock to the public must adhere to standards of disclosure. Companies
         listed on U.S. exchanges, for example, must by law file material financial and other
         information with the Securities and Exchange Commission, on both a routine and as-needed
         basis. Disclosure requirements have evolved through legislation and regulation. In
         the wake of the Enron and WorldCom bankruptcies, Regulation FD (for Fair Disclosure)
         democratized investment information by requiring that company disclosures become available
         to all investors, not just privileged parties such as analysts, simultaneously (Roush
         2011, 25–26, 128–29). Since the Securities and Exchange Commission gave its blessing
         in 2014, social media has taken its place alongside the traditional press release
         blast. This new form of disclosure presents compliance challenges due to the sheer
         number of platforms, informal style, and character limits (Hudson 2014). In addition
         to required disclosures, it has become more common for companies to share certain
         information voluntarily, including earnings guidance, and, increasingly, corporate
         social responsibility information. Baruch Lev (2012) argues that strategic disclosures
         beyond the bare minimum are beneficial for both companies and investors in the long
         run. As of 2002, analysts and securities firms must disclose any financial interests
         (U.S. Securities and Exchange Commission 2010).
      

      
      Avoiding Conflict of Interest versus Maintaining Transparency

      
      Whenever journalists have a financial interest in entities on which they report (including
         illegal insider trading on information gained), this should be considered a conflict
         of interest (Roush 2011, 35–39). Journalistic ethics hold that such conflicts should
         ideally be avoided; if they cannot, they should be disclosed (Smith 2014). In contrast
         to traditional media’s emphasis on avoidance of conflicts of interest, newer media
         have often relied on statements of transparency detailing conflicts of interest (Smith
         2014). At times, glaring conflicts of interest have been taken as the price of entry
         for insight into hot new industries: the relationship between tech industry news sites
         and venture capital is often uncomfortably close (Carson 2015). Unfortunately, readers
         of traditional media may not be aware of conflict-of-interest policies until they’re
         violated, as when it was reported that three journalists from Reuters’ Breakingviews
         website had written dozens of stories about companies in which they owned stock (Peters
         2010).
      

      
      Fiduciary versus Suitability Standards

      
      Individuals seeking personal finance help should understand how advisers’ standards
         of fiduciary duty differ from suitability standards followed by those acting as brokers.
         Fiduciary duty entails acting in the client’s best interests, while suitability standards
         are less stringent. Individuals should also take into account the potential influence
         of different compensation structures for financial industry professionals, and stay
         abreast of changing laws and regulations affecting such standards (Rieker 2015; Siegel
         Bernard 2014).
      

      
      Outline for a Workshop on Investing Sources

      
      This interactive workshop is aligned to both ACRL’s competency standards and the new
         framework. In introducing some key types of investing information, it helps participants
         locate, evaluate, and use information in an investing context. In emphasizing the
         connections between investment sources and the need to incorporate diverse information
         sources into decision making, it also accords with two of the IL frames: “information
         has value” and “scholarship as conversation.” Participants not only learn about investing
         information but begin to crystallize their conclusions on a sample stock, in a span
         of seventy-five to ninety minutes.
      

      
      A version of the workshop has been provided for “Business Cornerstone” classes, taken
         at the midpoint of business coursework, at the authors’ home institution. This variation
         is suitable for an audience with some exposure to investing knowledge, such as beginning
         business students or those who follow business news. The instructor can be a financial
         professional or a librarian or library staff member with experience in business research.
         The emphasis is on the information sources themselves and the role they play, rather
         than on recommending a particular investment methodology.
      

      
      To provide common ground for exploration and discussion, the instructor should choose
         a single public company as the focus of the lesson (ideally, a company currently faring
         neither dramatically poorly nor too well). In cases of preregistration, the company
         could even be voted on from a short list of possibilities in advance. It should be
         stated that no endorsement of the company discussed during the workshop is implied.
         Participants should be broken up into small groups to consider a set of varied information
         sources relating to the selected company. Possibilities include:
      

      
      
         	
            
            A 10-Q, a designated portion of the 10-K/annual report (the letter to shareholders
               is accessible to novices), or an earnings call transcript posted to the company website
            

         

         
         	
            An analyst report evaluating a stock (from databases such as Standard & Poor’s NetAdvantage,
               Value Line, Morningstar, or Investext)
            

         

         
         	
            Market share information (from sources such as Market Share Reporter, Business Rankings Annual, or the RDS Business Suite database’s TableBase module)
            

         

         
         	
            Company financial data (from the Mergent Online database, LexisNexis Academic’s Company
               Dossier section, or Yahoo Finance website)
            

         

         
         	
            A blog posting (from Seeking Alpha, The Street, etc., or less reputable cousins) or investment message board thread
            

         

         
         	
            Articles from the general business press (Wall Street Journal, Bloomberg BusinessWeek, etc.), trade publications (Wall Street Transcript, Chain Store Age, etc.), and/or wire services (Dow Jones, Reuters, BusinessWire, PR Newswire—the latter
               two distribute company press releases)
            

         

      

      
      Each group can work patchwork fashion, dividing up the resources among themselves.
         Pathways can be provided for accessing the relevant documents, or alternatively, the
         instructor can distribute copies, explaining how to find these and similar documents
         after the analysis and discussion. Participants should be given a set of relevant
         questions to consider for each source, to facilitate gathering of key data points
         as well as consideration of qualitative factors, to plant the seeds of a fruitful
         discussion. Key questions relate to the creators, audience, and relationship of each
         source: Who produced the source? What stake might the information producers have?
         For whom is the source intended? Might this source relate to other sources, and if
         so, how?
      

      
      Once the sources have been examined individually, the instructor can convene the groups
         to discuss two questions: How have things been going for the company? And what are
         its future challenges and plans for addressing them? The instructor can then capture
         responses from the class as a whole on a whiteboard, soliciting a source for each
         insight. This activity provides opportunity to tease out differences among sources
         and to raise more obscure issues such as conflict-of-interest policies. Participants
         can be led to recognize the inherent biases of types of sources yet work beyond them.
         For example, financial journalists and investors are dependent on individual companies
         for much information. It isn’t simply a matter of setting aside “biased” sources,
         but of learning how to balance the company view with other views—coming to see sources
         as part of an ongoing “conversation” rather than sources that are simply “good” or
         “bad.”
      

      
      Finally, after some additional time to search for information on the company on their
         own, teams submit their tentative recommendation of buy, sell, or hold, providing
         sourced support for their recommendation. (One option would be for teams to submit
         their rating via an online form or web polling site to create a “consensus” rating.)
         The instructor can invite two or three groups to share their recommendation, rationale,
         and key sources. This should serve to illustrate that different sources (or even different
         information drawn from a single source) may lead to varied conclusions. Asking participants
         to articulate their nascent conclusions accords with the investment research process
         as described by an analyst interviewed by Carol Kuhlthau: “He explained that he constructed
         his point of view in the process of information seeking by building his conclusions
         from the very beginning and changing his view according to the information he collected”
         (Kuhlthau 2004, 174)—very much in the spirit of a third concept of the new ACRL framework,
         “research as inquiry” (ACRL 2015). The session can close with some general disclaimers
         and ideas for next steps:
      

      
      
         	
            
            Again, the selection of the company is not an investment endorsement.

         

         
         	
            Serious stock research should extend beyond research on individual companies to competitor,
               industry, and general economic research and awareness. The instructor can provide
               a resource list; follow-up workshops are another option.
            

         

         
         	
            Picking stocks is not an appropriate strategy for all investors. It takes knowledge,
               attention, self-discipline, and risk tolerance. Index funds and exchange traded funds
               involve fewer transaction costs and research requirements and allow investors to share
               in the broad gains of the market.
            

         

      

      
      One session will not make a successful investor. However, the workshop described above
         will accomplish a number of goals for both libraries and learners. By offering a workshop
         such as this one, an academic library can broaden its repertoire of financial literacy
         programming and explore the connections between financial literacy and information
         literacy as defined in the new “Framework for Information Literacy for Higher Education.”
         Thus libraries will be able to align their information literacy mission with the need
         for expanded financial literacy training and ultimately better prepare students for
         financial decision making over the course of their lifetimes.
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      This chapter will examine the outreach efforts of the Atlanta University Center’s
         Robert W. Woodruff Library to raise awareness of financial literacy for library staff
         and Atlanta University Center faculty. The Robert W. Woodruff Library instituted a
         financial literacy taskforce that advises all library financial literacy outreach
         efforts. Among these efforts are Money Smart Week (sponsored by the American Library Association and the Federal Reserve) and internal
         training for library staff. Every April during Money Smart Week, the library provides programming and workshops about financial literacy, including
         the development of financial-literacy-targeted digital research guides and presentations.
         The library also provides library employee education programs on a variety of topics,
         and the taskforce recommended two for financial literacy: “Financial Fitness—Living
         with a Realistic Budget” and “What’s Your Spending Personality?” The initiatives listed
         above have a positive impact on library personnel. This chapter will detail how librarians
         can support their library colleagues in developing sound relationships with finance.
      

      
      The Atlanta University Center (AUC) is a unique organization in that it comprises
         four separate historically black colleges and universities: Clark Atlanta University,
         the Interdenominational Theological Center, Morehouse College, and Spelman College.
         Each institution is served by a single library, the Robert W. Woodruff Library (RWWL).
         RWWL supports the financial and entrepreneurial acumen of AUC students through its
         financial literacy taskforce, which advises all library financial literacy outreach
         efforts.
      

      
      Financial literacy for library staff (and, indeed, all working persons, no matter
         the industry) is an incredibly important concept, recognized by human resources and
         financial professionals the world over. In 2014, the International Foundation of Employee
         Benefit Plans surveyed members representing multiple employers about the types of
         retirement and financial education offered by their organizations. The findings are
         published in “Financial Education for Today’s Workforce: 2014 Survey Results.” Key among these are the following:
      

      
      
         	
            
            “Among organizations offering financial education, the three most common topics are
               retirement plan benefits, investments and savings.”
            

         

         
         	
            “Some of the most common methods of providing financial education are voluntary classes/workshops,
               retirement income calculators, online resources/courses, free personal consultation
               services and projected account balance statements and/or pension benefit statements.”
            

         

         
         	
            “The biggest obstacle to providing financial literacy is a lack of interest among
               participants.” (International Foundation of Employee Benefit Plans 2014, 3–4)
            

         

      

      
      The report goes on to state that “the two most common reasons for providing financial
         education are increasing participants’ ability to manage money and improving retirement
         asset allocation/investment decisions” and that “one in ten organizations offering
         financial education makes the education mandatory.”
      

      
      In the context of libraries, a financially literate staff is a workforce able to meet
         the financial literacy needs of its patrons, be they public or academic. Adi Redzic,
         the executive director of iOme Challenge, a national think tank on financial literacy
         and empowerment for young people, points this out in his 2013 College & Research Libraries News article “Financial Literacy: Why Students Need Librarians to Get Involved.” Redzic
         waxes philosophical on the government shutdown of 2013 and the financial problems
         to be faced by the Millennial generation. “We face a serious, and dangerous, gap in
         our financial literacy,” he writes (Redzic 2013). Redzic posits that librarians are
         uniquely positioned to fill that gap, as they are trustworthy, unbiased, able to make
         important connections between campus and community stakeholders, and bring the power
         of research done well to bear on the situation.
      

      
      Additionally, Trevor Dawes, former president of the Association of College & Research
         Libraries, made clear his opinion that librarians can assist college students to make
         financial decisions. Dawes describes the rising cost of higher education and the librarian’s
         role in helping students navigate troubled financial waters: “Being embedded in the
         academic culture gives us a unique opportunity to provide access to the information,
         resources, education, and tools that our community members need to make good financial
         decisions” (Dawes 2013).
      

      
      Clearly, a financially literate staff is important, and not just for their own benefit.
         Librarians of all kinds have a stake in the financial acumen of their patrons. The
         key to providing excellent financial literacy education is to be financially literate
         oneself.
      

      
      Financial Literacy Taskforce

      
      The RWWL financial literacy taskforce (FLT) is an initiative sparked by the Financial
         Literacy and Education Commission, a national organization established under the Fair
         and Accurate Credit Transactions Act of 2003 (U.S. Department of the Treasury 2015).
         The commission developed a national strategy on financial education, initiating a
         national conversation on financial literacy. As a result of this conversation, the
         RWWL created the FLT to advise and plan the library’s financial literacy outreach
         efforts.
      

      
      The FLT was started in 2012. The taskforce is made up of the library’s chief financial
         officer, senior accountant, business librarian, human resources director, and representatives
         from each department in the library. The charge of the FLT is to encourage financial
         literacy among its target audiences: library management, library staff, and Atlanta
         University Center students, faculty, and community. Integral to financial literacy
         initiatives at the RWWL are those efforts focusing on library staff.
      

      
      As mentioned above, the findings of the International Foundation of Employee Benefit
         Plans indicate that “the biggest obstacle to providing financial literacy is a lack
         of interest among participants.” This interest level among RWWL staff was gauged by
         surveying staff on potential topics for training. Potential topics were the following:
      

      
      
         	
            
            Budgeting and saving: how to plan a level budget and stick to it; ways to simplify
               finances and save money.
            

         

         
         	
            Credit 101: credit scoring, the relationship between a credit report and a credit
               score, what factors make up one’s credit score, how one’s score can change over time,
               and how to improve one’s credit score.
            

         

         
         	
            Home buying for first-time homebuyers: how to get prequalified for a loan, what one
               needs for a down payment, and an introduction to different home-buying programs.
            

         

         
         	
            Identity theft: what identity theft is, how identity theft happens, and how to deter,
               detect, and defend against identity theft.
            

         

         
         	
            Managing credit cards: how to get rid of credit card debt and use credit responsibly.

         

         
         	
            Retirement planning and basic investing: know how much you need to retire; learn the
               difference between a Traditional IRA and a Roth IRA; transferring 401(k)s from previous
               employers.
            

         

      

      
      The survey was sent to all RWWL staff and the results collated. Staff preferences
         were developed into programs delivered through the library’s employee education program,
         discussed below.
      

      
      LEEP—Library Employee Education Program

      
      The Robert W. Woodruff Library created a library employee education program (LEEP)
         for the purpose of keeping employees engaged, increasing their knowledge, and exposing
         them to different development opportunities. The official mission of the RWWL LEEP
         program is “to establish a means of ensuring that the skills, knowledge, abilities
         and performance of the workforce meet current and future organizational and individual
         needs.” Typically, a “LEEP calendar” is created by the human resources department
         each quarter, and any department or unit in the library is welcome to submit a training
         session proposal. Past LEEP sessions included wellness (yoga, Chachersize, mindfulness),
         technical skills (Camtasia, Excel, Pinterest), and professional development (communication,
         time management, personal digital archiving). The LEEP program also focuses on financial
         literacy.
      

      
      The financial literacy programs that the library employee education program has sponsored
         are the following:
      

      
      
         	
            
            Drugstore Savings Class—Learn How to Effectively Use Coupons (March 2013)

         

         
         	
            Stress-Free Debt Elimination (March 2013)

         

         
         	
            Financial Wellness—Your Credit Report and Credit Score (February 2014)

         

         
         	
            Building a Confident Retirement (April 2014)

         

         
         	
            Financial Fitness—Living within a Realistic Budget (February 2015)

         

         
         	
            What’s Your Spending Personality? (March 2015)

         

      

      
      The programs were well attended, and staff agree that the sessions are interesting,
         useful, and appropriate for increasing the staff person’s financial acumen. Future
         plans include building financial literacy information into departmental meetings and
         forming partnerships with Atlanta University Center business schools.
      

      
      Human Resources

      
      The human resources department at the Robert W. Woodruff Library has also been quite
         involved in promoting financial literacy among library employees. The HR department
         sponsors the financial literacy of library employees in two ways:
      

      
      
         	
            
            An employee assistance program for financial services: consultation, debt management,
               house purchasing, financial planning, online financial resource center
            

         

         
         	
            A session on retirement accounts

         

      

      
      Like many professional human resource departments, the HR department at the Robert
         W. Woodruff Library sponsors an employee assistance program (EAP). The EAP available
         at the RWWL is extensive and provides assistance on mental health, disabilities, conflict
         resolution, and more. A large portion of the EAP is devoted to financial literacy.
         Library employees are encouraged to make use of the EAP online financial resource
         center, including consultations on debt management, home buying and home ownership,
         and financial/estate planning. The EAP is easily accessible to library employees,
         as it is linked through the human resources management system and is explained in
         depth at each new employee orientation.
      

      
      The RWWL human resources department also holds a session about financial literacy
         during the library’s Spirit Week—a weeklong event each summer given over to internal
         projects and professional development. During Spirit Week the library closes to the
         Atlanta University Center community and employees are encouraged to dress casually
         and interact with each other informally in order to foster camaraderie and cooperation
         among departments and units. All employees attend, from administration to security
         officers, and participate in professional development sessions together.
      

      
      Part of each Spirit Week is a session on financial well-being, in particular the library’s
         retirement plan benefits, investments, and savings. The director of human resources
         reports on the annual meeting with the retirement plan fund managers. All library
         staff participate in the discussion, as the director of human resources shares information
         on demographics, assets, distribution of funds, and effects on payout benefits.
      

      
      Money Smart Week

      
      Many other initiatives were born of the Financial Literacy and Education Commission.
         Those concerning the library world are the American Library Association initiative
         Money Smart Week and the Reference and User Services Association initiative Smart
         investing@your library. The RWWL financial literacy taskforce chose Money Smart Week
         as its primary focus.
      

      
      Money Smart Week is a financial literacy initiative created by the Federal Reserve
         Bank of Chicago in 2002. The American Library Association partnered with the Federal
         Reserve Bank of Chicago in 2010 to provide financial literacy programming to users
         of all ages to better manage their personal finances. Money Smart Week takes place
         annually in April, and hundreds of libraries—public and academic—participate each
         year (Money Smart Week 2015). At the Robert W. Woodruff Library, Money Smart Week
         is marked by presentations regarding financial literacy and specially created “research
         guides.”
      

      
      RWWL first participated in Money Smart Week in 2014. During this celebration, the
         library used several tactics to aid student and staff understanding of financial literacy:
      

      
      
         	
            
            Messages sent out via the human resources management system

         

         
         	
            Tips shared via social media

         

         
         	
            A research guide created for the event

         

      

      
      During the event, librarians sent out daily financial literacy tips from Money  magazine. For example, these tips appeared on the library’s Twitter feed:
      

      
         It’s ALA’s financial literacy week! Tip: Automate Your Financial Life: your monthly
            utility, cell & cable payments. Never pay late fees again
         

      

      
         Financial literacy tip: Have a Financial Plan: hire a financial planner to review
            your retirement & college savings plans. Get on track now!
         

      

      
         Today’s financial literacy tip: “Don’t Take It With You” Give money to your kids now
            rather than inheritance. Gifts of $11K/yr are tax-free
         

      

      On the library’s Facebook page, other tips were given:

      
         AUC Woodruff Library Presents Financial Literacy Tips in Honor of Smart Money Week.
            Tuesday’s Tip: Know your credit score—The Fair Credit Reporting Act (FCRA) requires
            each of the nationwide credit reporting companies—Equifax, Experian, and TransUnion—to
            provide you with a free copy of your credit report, at your request, once every 12
            months. Visit annualcreditreport.com to get your free credit report. True, you’re
            entitled to free copies of your credit reports once a year, but one detail will be
            missing: the magic number that lenders and insurers use to judge your credit-worthiness.
            Currently, the credit bureaus make individuals pay for that.
         

      

      
         AUC Woodruff Library Presents Financial Literacy Tips in Honor of Smart Money Week.
            Wednesday’s Tip: Don’t take it with you—Pass on money to your children now rather
            than bequeathing it. Gifts of up to $11,000 a year are tax-free. Besides, your kids
            and grandkids will thank you—which they can’t do if you have passed away.
         

      

      During Money Smart Week, the librarians also sent out messages via the library’s human
         resources management system:
      

      
         Stop assuming you’re immortal—Hire a lawyer to craft a will, a durable power of attorney,
            a living will and a health-care proxy. It may cost $1,500 to $2,000 (more for large
            or complicated estates), but could save your heirs thousands in taxes and fees. Unless,
            of course, you live forever.
         

      

      
         Automate your financial life—Call your mutual fund or broker to have monthly investments
            routed from your bank. Do the same for your monthly utility, cell phone and cable
            payments. You’ll find it easier to budget, and you’ll never pay a late fee again.
         

      

      
         Don’t toss the spare change—At six-month intervals, find a coin sorter and deposit
            your change in a savings account.
         

      

      This initiative served two purposes: marketing and education. The target audience
         became aware of the event and were directed toward more information about programming.
         By using social media platforms as well as the library’s human resources management
         system, librarians were able to expand their scope of communication, including through
         both the formal workspace (human resources management system) and the informal (Facebook
         and Twitter). The target audience also received edifying finance tips from a popular
         source (Money magazine).
      

      
      The final initiative for the 2014 observance of Money Smart Week was a research guide
         dedicated to financial literacy. Though geared toward Atlanta University Center students,
         the guide was marketed to all library staff as well. This research guide contained
         information on banking and saving, credit and debt, security and ID protection, and
         library resources.
      

      
      The RWWL next participated in Money Smart Week in 2015. The programming for this event
         was more complex than the previous year’s, involving four different speakers and an
         updated research guide. The library forwent posting on Twitter and Facebook in order
         to concentrate resources and energy on the engaging list of speakers and their presentations.
         The events were advertised to library staff through flyers posted on stanchions, emails
         on the library’s staff listserv, and the RWWL calendar located on the website.
      

      
      Beginning in January 2015, librarians began soliciting Atlanta University Center faculty
         to speak on a financial literacy topic during the upcoming Money Smart Week. Integral
         to this process was the business librarian, who extended personal invitations to business
         and finance faculty from each AUC school. The business librarian also tapped contacts
         in the community and was fortunate enough to engage a local businesswoman to speak
         on the subject of entrepreneurship.
      

      
      The resulting speakers were a mix of Atlanta University Center faculty and community
         businesspersons. Each spoke on entrepreneurship and wealth creation. The presentations
         were given throughout Money Smart Week and generally lasted an hour. The schedule
         was as follows:
      

      
      
         	
            
            Monday: “Wealth Creation” by Arthur Toole, founder, Toole Group

         

         
         	
            Tuesday: “The Pitfalls and Perils to Avoid When Starting a Business” by Delores Epps,
               CEO, Quality Associates
            

         

         
         	
            Thursday: “Effective Credit and Debt Management: Understanding the Premise upon Which
               Wealth Is Built” by Dr. C. W. Copeland, American College of Financial Services
            

         

         
         	
            Friday: “Investment and Wealth Building” by Dr. John Young, assistant professor of
               finance, Clark Atlanta University
            

         

      

      
      Overall, the event was successful. The weeklong event garnered sixty-two participants,
         thirty-eight of whom were library staff (the rest were faculty, students, and members
         of the community). Librarians distributed a survey to each attendee. The combined
         results are listed in table 7.1. As indicated by these results, the majority of participants
         agree that the sessions they attended were valuable, that they learned something useful
         to their interests, and that they would recommend a Money Smart Week event in the
         future.
      

      
         
         
         
         
            
            
            Evaluation Survey Results
            
            
            
            
            
               
            
            
               
            
            
               
            
            
               
            
            
               
               
                  	
                     
                     Evaluation Questions

                  
                  
                  	
                     Not at All/Very Unlikely

                  
                  
                  	
                     Valuable/Likely

                  
                  
                  	
                     Very Valuable/Very Likely

                  
               

               
               
                  	
                     
                     How valuable did you find the Money Smart Week session you attended?

                  
                  
                  	
                     0

                  
                  
                  	
                     10

                  
                  
                  	
                     23

                  
               

               
               
                  	
                     
                     How likely are you to apply or take action on something you learned in today’s session?

                  
                  
                  	
                     3

                  
                  
                  	
                     8

                  
                  
                  	
                     23

                  
               

               
               
                  	
                     
                     How likely are you to recommend a Money Smart Week event in the future?

                  
                  
                  	
                     1

                  
                  
                  	
                     7

                  
                  
                  	
                     26

                  
               

            
         

         

      

      Money Smart Week is a simple, scalable event that can be adapted to the needs of any
         library—big, small, public, or academic. Libraries can create their own programs,
         as at the Robert W. Woodruff Library, or find local events to partner with using the
         Money Smart Week website. The website also includes many free resources such as recorded
         lectures and interactive activities to start with (Money Smart Week 2015).
      

      
      Conclusion

      
      Financial literacy goes beyond discussions of debt consolidation, retirement plans,
         investments, and savings. Financial literacy is the ability to understand how money
         works and how to make informed and effective decisions regarding it. A financially
         literate library staff is capable of assisting patrons and students navigate their
         own financial issues and arrive at sound decisions. The activities described in this
         chapter can be easily adapted for other libraries in order to create an informed and
         efficient workforce.
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      Chapter 8

      Myths and Realities of Consumer Credit

      
         
         
         
         Jenny Brewer

         
         
      

      
      The idea that supporting financial literacy in their communities might involve helping
         patrons in ways that could affect their credit score can be highly intimidating to
         library staff. This is an area where libraries may need to support internal literacies
         on the way to helping the community.
      

      
      The consequences of a potential misstep combined with the personal nature of the issues
         and information involved can create a situation where staff dread questions of this
         nature. This feeling of intimidation can lead to ineffective or incomplete assistance.
         However, library staff can be trained to feel confident in assisting patrons with
         credit questions, and this training can lead to especially rewarding reference experiences,
         as knowledgeable support in this area can pay off for the patron in ways that have
         immediate and measurable results.
      

      
      Sample Case Study: Reference without Fear (Part 1)

      
      Maple Glen Public Library has recently lost their reference librarian to a better
         opportunity in Maple Valley. Recruitment is underway for her replacement, but the
         process may take up to two months. In the meantime, there is an urgent need for help
         on the reference desk.
      

      
      Library Director Jane Smith has reached out to other library departments requesting
         volunteers to fill in on the reference desk for several hours per week. There are
         no replies.
      

      
      She walks down to the children’s department and asks the librarian if she will work
         the reference desk on Monday morning. The children’s librarian confides that she finds
         the adult desk intimidating.
      

      
      “Some of those questions are really serious,” she says. “If I get it wrong, bad things
         could happen to that patron.”
      

      
      Mrs. Smith hears similar concerns from the other librarians. Because the situation
         is urgent, she needs to build confidence in these librarians quickly. She collects
         a list of these “really serious” questions and assigns reference staff to create “crash
         courses” in a wide variety of topics, such as e-book downloading; real estate, wills,
         and divorce; software applications installed on public workstations; public document
         services; equipment troubleshooting; and the like.
      

      
      She realizes that a significant part of the fear her staff feels has to do with being
         made responsible for sensitive information. She remembers a patron named Mr. Jones
         from her days on the reference desk. Mr. Jones came in on his way home from the bank,
         having just been declined for a home loan based on his low credit score. He asked
         Mrs. Smith for information on credit repair. Because Mrs. Smith had worked as a loan
         officer while she was attending graduate school, she had actually repaired credit
         scores for clients in the past.
      

      
      Because she knew what had worked in the past, she was able to take Mr. Jones to the
         shelf and recommend a credit repair book that had instructions that matched her experience.
         Over the next several months, she met with Mr. Jones on multiple occasions and guided
         him through the book’s recommendations, resulting in significant improvement of his
         score.
      

      
      It had been a very delicate situation, however, because Mrs. Smith knew she could
         not give advice as herself or appear to influence any decisions that could have an
         impact on Mr. Jones’s finances. She feels like retracing her steps in this process
         would provide a good example of the role a librarian can play in this aspect of a
         patron’s life, and of best practices for the handling of sensitive information or
         situations.
      

      
      She further realizes that her starting point in this situation had been more advanced
         than most other librarians, and that it would not have been possible for her to have
         found so many resources if she had not been able to limit her search to those which
         gave authoritative confirmation to her preexisting knowledge. She concludes that before
         they get to Mr. Jones, her lesson plan should begin with a credit primer that will
         quickly provide trainees with the same baseline understanding she had brought to Mr.
         Jones’s original reference interview.
      

      
      She recalls her early months as a mortgage processor. She had been surprised several
         times when her assumptions about how credit scoring and reporting were incorrect.
         She reflects that it is probably like this for everyone and decides that the best
         way to establish baseline credit awareness is to correct these misunderstandings.
         She starts a document:
      

      
      Handout: Myths and Realities of Consumer Credit

      
      This list was compiled from consumer information published by the credit bureaus themselves
            (Transunion, FICO, and Experian) along with the consumer resources provided at Bankrate.com.

      
       

      
      Myth: Living debt-free should be everyone’s goal.
      

      
      Reality: It’s a good idea to avoid taking on unnecessary debt, but you should keep your options
         open in case taking on debt does become necessary to meet your family’s basic needs
         (Experian 2015a).
      

      
      Myth: Secured credit cards are undesirable.
      

      
      Reality: Just because anyone can get one doesn’t mean a secured credit card counts for less
         on a patron’s credit report than an unsecured one (Experian 2007).
      

      
      Myth: Checking a credit report will hurt your score.
      

      
      Reality: Checking your own credit will not affect your score, and multiple inquiries are no
         longer as detrimental as they once were (Experian 2015a).
      

      
      Myth: There’s only one score that all lenders use to determine creditworthiness.
      

      
      Reality: You have at least forty-nine different credit scores. “While you receive only one
         type of FICO score, lenders can choose from a variety of scores based on the kind
         of loan you’re applying for. So if you want an auto loan, the lender can look up your
         FICO auto score. Apply for a credit card and there’s a specific FICO bankcard score
         lenders can use” (Ellis 2012a).
      

      
      Myth: Once a delinquent loan or credit card balance is paid off, the item is removed from
         a credit report.
      

      
      Reality: “Negative information such as late payments, collection accounts and bankruptcies
         will remain on a person’s credit reports for up to seven years. Certain types of bankruptcies
         stick around for up to 10 years. Paying off the delinquent account won’t remove it
         from a credit report, but it will update the account to indicate it as ‘paid’” (Experian
         2015a).
      

      
      Myth: If bills aren’t paid on time because a consumer believes the bill is incorrect, the
         consumer can’t be held accountable.
      

      
      Reality: “If a bill is not paid in a timely manner, the delinquent payment may be reported
         as late to a credit bureau. If a bill was never received or was incorrect, it’s best
         to contact the provider or company to resolve or discuss the matter prior to the bill
         becoming past due” (Experian 2015a).
      

      
      Myth: Paying cash for everything can help a credit rating.
      

      
      Reality: “Using cash for everything isn’t better than using credit responsibly because consumers
         have to have some sort of history of responsible credit usage in order to establish
         solid credit histories and credit scores” (Experian 2015a).
      

      
      Myth: The three credit reports and credit scores from the three credit bureaus will be
         the same.
      

      
      Reality: Not all accounts are reported to all three bureaus, and accounts that are reported
         to all three bureaus may not be updated at the same interval. “Because the credit
         reporting companies’ computer systems are different, the credit score formulas can
         be slightly different to work with a particular system. That difference in the formula
         can result in a difference in the scores” (Experian 2015a).
      

      
      Myth: The best way to improve credit scores is to pay off all accounts and close them.
      

      
      Reality: The score I see on an online credit reporting site is the same score the lender sees.
         “A lender looks at one kind of score, like a FICO score, and a consumer looks at a
         type of score called an ‘educational score’ that uses a different scoring formula
         and isn’t used by lenders. You can often get these scores online for free from private
         companies like Quizzle.com, CreditSesame.com or CreditKarma.com” (Ellis 2012b).
      

      
      Myth: Having bad credit won’t hurt you if you make enough not to need credit.
      

      
      Reality: “Federal law allows potential and current employers to view a modified version of
         your credit report for employment purposes such as hiring and promoting” (Experian
         2015a).
      

      
      Myth: FICO scores are locked in for six months.
      

      
      Reality: Your most recent payments are reported every month and your score can change with
         each one: “your FICO score changes as soon as data on your credit report change” (Bankrate.com
         2015).
      

      
      Myth: I don’t need to check my credit report if I pay my bills on time.
      

      
      Reality: “When the Consumer Federation of America and the National Credit Reporting Association
         analyzed credit scores in the summer of 2002, they discovered that 78 percent of the
         files were missing a revolving account in good standing, while 33 percent of files
         lacked a mortgage account that had never been late. Twenty-nine percent contained
         conflicting information on how many times the consumer had been 60 days late on payments”
         (Bankrate.com 2015).
      

      
      Myth: Bad news comes off in seven years.
      

      
      Reality: “Some of it does. Chapter 13 (reorganization of debt) disappears seven years from
         the filing date. But if you filed Chapter 7 bankruptcy (exoneration of all debt),
         the window is 10 years from the filing date” (Bankrate.com 2015).
      

      
      Myth: It helps to close old accounts.
      

      
      Reality: “This credit myth advocates closing old and inactive accounts to hike up your score.
         However, this might inadvertently have the opposite affect and lower your credit score
         because now the credit history appears shorter. If you don’t trust yourself to put
         a card away in a safe place and not use it, then consider canceling newer accounts”
         (Transunion.com 2015).
      

      
      Myth: It’s possible for a credit repair service to guarantee a certain number of points
         clients can gain.
      

      
      Reality: “Contrary to this credit myth, credit reporting agencies determine your credit score
         via a complex algorithm that uses hundreds of factors and values to calculate it.
         It’s almost impossible to calculate the difference in points changing one factor might
         make. It’s wise to pay your bills on time, work to lower your debts and ask that any
         inaccuracies be corrected. A proven record of sound financial behavior and time will
         have the most significant impact on your score” (Transunion.com 2015).
      

      
      Myth: Once an automobile company has pulled your credit, shopping around for a better rate
         will result in multiple inquiries and harm your score, possibly making you ineligible
         for the original offer.
      

      
      Reality: “Looking for new credit can equate with higher risk, but most credit scores are not
         affected by multiple inquiries from auto or mortgage lenders within a short period
         of time. Typically, these are treated as a single inquiry and will have little impact
         on the credit score” (MyFICO.com 2015).
      

      
      Myth: I can always pay someone to fix or repair my credit.
      

      
      Reality: “Companies claiming to fix your credit deliver on their promises by generating a
         flood of dispute letters to the credit reporting agencies, which in turn ask the creditor
         to verify or document the entry. If they cannot, the listing must come off at that
         time. But if the creditor later does verify or document it, the agency slaps it right
         back into the file after 30 days” (Bankrate.com 2015).
      

       

      Furthermore, the steps credit repair companies take to repair credit can be taken
            just as easily by the individual, and library staff can help them. See “Sample Case
            History: Librarian-Assisted Credit Repair” for details.

       

      Mrs. Smith feels pretty good about her handout, although she is forced to set the
         font size at ten and the margins to three-quarters of an inch to keep the information
         on the front and back of a single sheet of paper. She realizes that this could be
         a barrier to access for vision-impaired patrons and makes a note to train staff to
         reprint the handout in whatever font such a patron might request.
      

      
      She prepares to recount the experience of helping Mr. Jones. She recalled that she
         had used Credit Repair Kit For Dummies by Steve Bucci to begin the initial process. This title came with a “Cheat Sheet”
         that confirmed the continued relevance of strategies she had employed as a loan officer.
         Mrs. Smith then sets about crafting a narrative illustrating the ways she applied
         Mr. Bucci’s “Cheat Sheet” to Mr. Jones’s situation and achieved net gains to Mr. Jones’s
         score without incurring legal risks for the city:
      

      
      Sample Case History: Librarian-Assisted Credit Repair

      
      On the day Mr. Jones was declined for a home loan, he drove directly from the bank
         to the library. He presented himself at the Reference Desk seeking assistance with
         credit repair, and Mrs. Smith pulled Credit Repair Kit For Dummies, 4th edition, by Steve Bucci. Mrs. Smith opened the book to the “Cheat Sheet.” She
         pointed to the first item on a list titled “8 Tips for a Top Credit Score”: “Clean
         up your credit reports every year. Use the Annual Credit Report Request Service to
         access your report and dispute errors and out-of-date data to boost your score. Up
         to 25 percent of credit reports have errors; yours may, too” (Bucci 2014). Mrs. Smith
         explained that she had some familiarity with the process and offered to help him apply
         the book’s advice, providing he was satisfied with the quality of the material and
         wanted to proceed. She told him she would look at his report with him provided he
         brought it to her with identifying information blacked out. To be safe, she also provided
         him with a copy of the library’s patron confidentiality policy.
      

      
      Mr. Jones went to a public workstation and printed out his reports. He borrowed a
         Sharpie and blacked out the account numbers on each entry along with his Social Security
         number at the top. When he came back to the desk, Mrs. Smith sat down with him and
         showed him which entries were derogatory. She asked him to assert what he believed
         to be the correct date of last activity and balance owed for each entry. Mrs. Smith
         then assisted Mr. Jones in disputing a late payment on a department store card, which
         Mr. Jones believed had occurred in the same month as a late payment on his auto loan.
      

      
      Mrs. Smith then explained that this was the extent of what could be done to address
         negative entries. She went back to the checklist and showed Mr. Jones how five of
         the remaining eight tips refer to preventing future negative activity:
      

      
      
         	
            
            Keep balances below 50 percent of your credit limits. High credit balances mean lower
               scores.
            

         

         
         	
            Pay your bills on time. It’s that simple.

         

         
         	
            Keep accounts open longer. Older accounts score higher because they establish the
               length and stability of your credit history.
            

         

         
         	
            Limit new credit because it lowers your score. New credit and more inquiries on your
               account increase your risk profile and lower your score, especially if you don’t have
               a long credit history. Add new credit only when it makes sense, not just to have another
               card or to get an incentive gift.
            

         

         
         	
            Avoid cosigning; it’s dangerous to your credit score. If the person for whom you cosign
               defaults, you may not know about it for months. As a cosigner, you’re 100 percent
               responsible for the debt, including any penalties, and your credit score suffers as
               well.
            

         

      

      
      She then explained how the remaining two tips have the potential to involve taking
         on new debt:
      

      
      
         	
            
            Use more than one type of credit. Doing so shows that you can manage different types
               of credit and different types of payments (fixed or variable). Have a variety of credit
               cards, retail accounts, installment loans, and other types of credit.
            

         

         
         	
            Use secured cards to help establish or reestablish credit. Secured cards are accepted
               by merchants and scored like regular credit cards, and the balance is guaranteed by
               a bank deposit. This makes credit easier to get and builds or rebuilds your score
               faster.
            

         

      

      
      She explained that it was possible to strategically open certain types of accounts
         for the sole purpose of building credit history. She said that, as a loan officer,
         she had seen it done to good effect, but that she had also seen people who already
         had a lot of negative entries end up with a lot more, as they had not changed the
         habits that originally led to their low scores. She emphasized that she is providing
         this information on the assumption that he has a responsibility to gauge for himself
         what is appropriate to his individual circumstances.
      

      
      Mrs. Smith showed Mr. Jones how, providing the dispute to his department store account
         was resolved in his favor, both of his late payments would age past the two-year mark
         in ninety days. She suggested that he ask the bank to update his scores at that time
         and then consider whether to open more accounts.
      

      
      When Mr. Jones returned, he stated that the bank had praised his efforts but ruled
         his score still twenty points short. He said that the loan officer had suggested he
         open one or two more accounts, and then asked for her advice. Mrs. Smith reminded
         Mr. Jones that she could not make recommendations but conceded that their credit repair
         “Cheat Sheet” had covered this (Bucci 2014). She encouraged him to cross-reference
         additional credit repair manuals to confirm this recommendation. Furthermore, she
         referred him to a recognized “Credit Card Buying Guide” to help him decide which cards
         to apply for if he chose to proceed (Consumer Reports 2014).
      

      
      Finally, she suggested that he ask the bank to update his credit again in 120 days,
         and to let her know the results. She did not actually see him until the following
         summer, when he informed her that he had finally become a homeowner!
      

      
      Sample Case Study: Reference without Fear (Part 2)

      
      Mrs. Jones presented her two-part “crash course” to reference staff and participated
         in demonstrations of the “crash courses” that she had assigned to them as well. Together,
         they assembled a two-day “working retreat.” Mrs. Smith worked out a retreat schedule
         that allowed children’s department and reference desk duty to rotate among herself
         and the remaining three reference staff over the following Monday and Tuesday, with
         one person always in the boardroom with the designated trainees. On their evaluation
         forms, all of the participants rated themselves as “much more prepared to provide
         reference services.” Outside staff were able to rotate into the Reference Desk schedule
         immediately, providing much-needed support to the department throughout the seven
         weeks it took to hire a new reference librarian.
      

      
      Conclusion

      
      Consumer credit is an area of financial literacy that may be as confusing to staff
         as it is to patrons. In situations such as this, supporting financial literacy in
         the community may require a train-the-trainer approach. Once staff competency has
         been addressed, librarians might also consider mounting a public awareness campaign
         using Bucci’s “Credit Repair Cheat Sheet,” possibly accompanied by an abbreviated
         version of the case study presented above and the “Myths and Realities of Consumer
         Credit” handout. Pathfinders and programming could also be adapted from this material.
      

      
      Fostering a high level of community awareness about credit issues might even have
         an effect on a library’s local economy, as people begin to find themselves with more
         discretionary cash due to the lower monthly payments that result from higher scores!
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      Chapter 9

      The Public Library as Financial Literacy Promoter and Provider

      
         
         
         
         Maryann Mori

         
         
      

      
      Public libraries have long been providing information to promote financial literacy.
         Copies of Morningstar and Value Line reports (publications that provide investment
         information and updates about stocks, funds, etc.) were always standard inclusions
         in public library collections, along with various books on personal finance such as
         The Richest Man in Babylon (Clason, 1926), The Intelligent Investor (Graham, 1949), and Common Stocks and Uncommon Profits (Fisher, 1958)—all still considered classic writings about finances. It is, however,
         doubtful that the phrase financial   literacy was used much in past years when libraries were providing books about retirement
         planning, investing, paying for college, and purchasing a home. But those kinds of
         resources—heartily recommended by librarians eager to help the public understand these
         kinds of consumer topics—have been staples in public libraries for decades. (For a
         list of current recommended titles for library collections, see the appendix of this
         chapter.)
      

      
      In recent years, public libraries have been turning their attention to more formal
         education on financial literacy for people of all ages. While it is debatable when
         the phrase financial literacy came into vogue, its description certainly encompasses public libraries’ past offerings
         that would have fallen into this category, for according to Investopedia, financial
         literacy is “the possession of knowledge and understanding of financial matters. Financial
         literacy is mainly used in connection with personal finance matters. Financial literacy
         often entails the knowledge of properly making decisions pertaining to certain personal
         finance areas like real estate, insurance, investing, saving (especially for college),
         tax planning and retirement” (Investopedia 2015). Libraries still provide resources
         such as Morningstar and Value Line, albeit those sources are now available as online
         subscription offerings, and public library shelves still abound as they always have
         with financial books on all of the aforementioned categories of real estate, insurance,
         investing, saving, tax planning, and retirement, including titles by the latest investment/money
         gurus and the tried-and-proven publishers such as the Wall Street Journal and Wiley.
      

      
      This chapter will discuss how public libraries have traditionally been equated with
         literacy and how that concept positively affects financial literacy promotion and
         warrants numerous partnerships with major finance-related institutions. It will also
         discuss why public libraries are good providers of financial literacy information.
         Finally, the chapter will discuss ways public libraries are providing lifelong learning
         opportunities in the realm of financial literacy.
      

      
      Promoters of Literacy

      
      Because libraries are most often associated with books and reading, they are natural
         places to promote literacy. While the public library’s traditional role in this respect
         was to promote literacy in the sense of reading, libraries are now promoting transliteracy
         skills, with financial literacy being among these. Within the past few years, the
         American Library Association (ALA) has developed two large partnerships that help
         public libraries further promote financial and investment literacy.
      

      
      Although Money Smart Week, “a public awareness campaign designed to help consumers
         better manage their personal finances,” has been around since 2002, it developed into
         a partnership with ALA in 2010 (Federal Reserve Bank of Chicago 2015). This partnership
         with ALA means libraries are getting even more attention as viable promoters of financial
         information. Money Smart Week coincides with National Financial Literacy Month in
         April. During Money Smart Week, public libraries make an extra effort to remind the
         public of their usual offerings of financial information, such as books, online publications,
         and databases. Libraries also host special programming during Money Smart Week, not
         only to highlight their resources but also to bring in guest speakers (financial experts)
         and conduct various learning opportunities on consumer education topics to help members
         of their community become more financially literate.
      

      
      The second partnership, known as Smart investing@your library, is between ALA and
         the Financial Industry Regulatory Authority (FINRA). FINRA has recognized the public
         library’s value in promoting financial literacy. Gerri Walsh, president of FINRA’s
         Investor Education Foundation, has said, “Libraries are uniquely well positioned in
         their communities to help residents with their personal finance information needs.
         Library patrons can be confident that their own best interests are at the heart of
         programming” (FINRA 2015). Walsh made the comments in a news release dated February
         2, 2015, that announced the organization’s continued partnership with ALA in awarding
         grants to public libraries specifically for the purpose of supporting financial literacy.
         Libraries do not need to win the grant, however, in order to benefit from Smart investing@your
         library; the Smart Investing website offers plenty of unbiased resources that librarians
         can share with patrons or use to develop in-house programs for all ages—from children
         to teens to retirees. The site even offers tutorials and tests for library staff in
         order to help train the trainer, as it were.
      

      
      Many other financial institutions have recognized the value of public libraries in
         promoting financial literacy. The Consumer Financial Protection Bureau (CFPB) partnered
         with the Institute of Museum and Library Services (IMLS) in 2014 “to develop financial
         education tools and share best practices with the public library field” (IMLS 2015).
         According to the IMLS website, “The goal of our partnership is to provide tools and
         materials to help libraries provide free, unbiased financial information and referrals
         in their communities, and to build local partnerships and promote libraries as community
         resources.” The CFPB includes on its website a page devoted to helping libraries develop
         sound financial literacy information. The organization provides librarian training
         in “monthly webinars for library staff on how to discuss financial education topics
         with patrons,” program ideas, a partnership guidebook, as well as online, print, and
         marketing resources (CFPB 2015). In June 2014, the CFPB collaborated with the Rhode
         Island Office of Library and Information Services to unveil a statewide initiative
         “to improve financial literacy” (Reed 2014). Jennifer Bone, president of the Rhode
         Island Library Association, said, “Libraries are in the business of providing access
         to free, objective, reliable information resources so all citizens have opportunities
         to gain knowledge and skills throughout their lives. By unveiling vetted financial
         information tools and resources, the CFPB will help libraries deliver more fully and
         effectively for our patrons when it comes to personal finance matters” (Reed 2014).
      

      
      As mentioned, public libraries often expand their finance-themed programming efforts
         during Money Smart Week (MSW). Examples of these special programs include activities
         such as a “piggy bank parade” for young children—a program where youngsters hear stories
         about saving money and about pigs, and then make and decorate a piggy bank (possibly
         from recycled materials such as bleach bottles, or from cardboard cutouts or by painting
         purchased ceramic banks). The banks can be put on display at the library during MSW,
         or photos of the banks can be “paraded” on the library’s website or social media sites
         (Facebook, Pinterest, etc.). Iowa hosts a statewide Great Piggy Bank Savers Pageant
         as part of MSW activities through the United Way and the MSW Iowa committee (United
         Way of Central Iowa 2012). The Great Piggy Bank Savers Pageant is popular not only
         with young children but also with teens and college students; libraries have been
         known to tie the event to MSW as well as Earth Day (both of which occur in April),
         and this connection seems to appeal to young adults. Teens have attended MSW programs
         at public libraries where they have had opportunity to learn about buying a first
         car, withholding taxes from a first job’s paycheck, saving for wants/needs, or living
         on a budget as college time draws near. Public libraries have conducted programs for
         adults by developing partnerships with extension education and various local financial
         institutions to host sessions about consumer credit, retirement investing, identity
         theft, online banking/shopping, purchasing a first home, and paying for college.
      

      
      Because so many established financial organizations have recognized public libraries
         as valuable places for financial literacy information, the public library’s role as
         provider of this information continues to grow. Not only are large financial organizations
         taking note of public libraries, but the public is realizing the local library’s role
         in providing reliable and unbiased financial information.
      

      
      A 2013 report from Pew Internet and American Life Project showed that 95 percent of
         Americans over the age of sixteen believe public libraries are important places for
         their communities because the public library “provides free access to materials and
         resources” (Zickuhr et al. 2013). Those same Americans agree that “the public library
         plays an important role in giving everyone a chance to succeed” (Zickuhr et al. 2013).
         This public perception, tied with the new opportunities created by programs such as
         Money Smart Week and Smart investing@your library, has turned the public library into
         a viable and recognized resource for financial information.
      

      
      Perhaps one of the reasons public libraries are perceived as ideal locations for promoting
         and providing financial literacy is that, traditionally, public libraries have been
         known as neutral territory for idea sharing. Public libraries have long been recognized
         as places for lifelong learning. Libraries do not have an agenda, or a sales margin
         to meet, and librarians are viewed as helpful, knowledgeable, and nonjudgmental persons
         who freely disseminate information. Even when partnering with financial institutions
         to provide programming, the library is careful to ensure that such programs remain
         “sales pitch free.” In fact, a requirement of Money Smart Week is that no services
         can be sold or promoted through any programs. These facts are especially important
         in regard to financial information. Citizens have come to realize and expect that
         the public library is a place where their questions can be answered free of charge,
         free of judgment, and free of bias.
      

      
      While many libraries highlight their financial resources and provide special financial
         information during Money Smart Week, other libraries actively promote these resources
         and information all year long. One such library is the New York Public Library (NYPL).
         NYPL has a “Money Matters @ Financial Literacy Central” page on its website, which
         allows patrons to see ongoing programs (including topics as diverse as living on a
         fixed income or learning about stock investments), obtain reliable information online,
         access help for taxes, and learn about the library’s online investment resources (such
         as Value Line and Morningstar). The library’s Money Matters resource is made possible
         through a partnership with McGraw-Hill Financial.
      

      
      One of the most creative ways a public library has chosen to develop financial literacy
         among its patrons comes from Chesapeake Public Library in Virginia, which developed
         an online game in 2011 called $ave $teve (Library Journal 2012). The library received a FINRA grant and partnered with Norfolk State University
         and local artists to develop the game. The game “links to unbiased financial information”
         that gives players “the knowledge to help $teve overcome his money challenges” (Library Journal 2012). Three different playing levels mean the game can be played by children, teens,
         and adults. In fact, “the library is partnering with local schools to use the game
         to supplement learning” (Library Journal 2012).
      

      
      Brooklyn Public Library developed an online resource titled MyOwnBiz that allows young
         people (ages twelve to twenty-one) to investigate aspects of entrepreneurship (MyOwnBiz
         2015). Funded by a grant from the JPMorgan Chase Foundation, the site includes five
         considerations of business ownership: knowing where to start (educational and legal
         requirements), funding the business (grants, costs, money goals), identifying customers,
         marketing the business, and developing a business plan (MyOwnBiz 2015). The resource
         was launched in 2003 as “Someday Soon . . . I’ll Start My Own Business” after the
         library surveyed area youth and learned that “90% of youth surveyed reported that
         they were interested in learning more about starting a business” (“Brooklyn! Build
         My Business” n.d.). These examples may seem extreme; after all, not every public library
         has the resources or audience to launch such big projects. But even the smallest of
         public libraries often offers financial literacy information via links from the library’s
         website, printed in-house materials, and regular displays that highlight the library’s
         collection of personal finance information.
      

      
      A successful example of small libraries impacting their communities’ financial literacy
         awareness is the Smart investing@your library story from Iowa. The state library of
         Iowa, known as Iowa Library Services, received a Smart Investing grant from FINRA
         in 2010, and an additional grant in 2012 that was used to continue the effort begun
         in 2010 (Iowa Library Services 2015). Public libraries were offered the opportunity
         to apply to the state-sponsored program for nearly six hundred dollars’ worth of investment
         books and materials, and selected libraries partnered with Iowa State University Extension
         staff to host face-to-face and online classes for library patrons to learn more about
         investing, preparing for retirement, and retiring. Iowa Library Services selected
         as its participants public libraries that were “located in rural communities of under
         25,000 population” (Iowa Library Services 2015). In the first round of grants, twenty-five
         libraries were selected (Iowa State Extension and Outreach 2011). Over four hundred
         rural Iowans participated in the classes offered at those libraries, with noticeable
         improvements in the participants’ financial literacy knowledge. “Pre- and post-surveys
         indicate that participants not only increased their knowledge about investing, but
         also took action”; participants began looking at their retirement plans more seriously,
         developed an “investment philosophy,” and “assessed risk tolerance” (Iowa State Extension
         and Outreach 2011). Participants said “they appreciated learning about investing without
         any pressure to buy particular investment products. They also said they had shared
         information from the course with family members, friends and neighbors, and planned
         to use local and state library resources in the future to learn more about investing
         and other personal finance topics” (Iowa State Extension and Outreach 2011). Another
         eighteen rural libraries participated in the second round of grants through Iowa Library
         Services (Iowa Library Services 2015). This program proved that even smaller libraries
         can actively provide quality financial literacy resources and opportunities to patrons.
      

      
      Providers of Lifelong Learning

      
      As noted elsewhere in this chapter, public libraries are known as places of learning
         for all ages. Andrew Carnegie is the person most often associated with deeming public
         libraries as “the people’s university.” Although the phrase’s attribution is debatable,
         the sentiment is true; public libraries are places where anyone of any age or socioeconomic
         background can learn about anything—all without fee to the user. The public knows
         this fact, and librarians know it. Librarians are eager to keep up the image, so they
         are eager to participate in and offer new ideas for helping the public gain better
         understanding of a topic. It is often because of librarians’ endorsement of lifelong
         learning activities that public libraries offer financial literacy information in
         the first place. As an example of librarians’ eagerness to develop new ideas to promote
         lifelong learning activities, the Money Smart Week Iowa committee annually offers
         new ways to get financial literacy learning opportunities into the hands of the public
         and has received excellent responses from public librarians who are eager to introduce
         those ideas at their libraries. In 2014, the committee unveiled a program known as
         Dash for the Stash that asked public libraries to put up a series of four posters
         that shared various financial and investment information. The posters included a QR
         code that participants could scan to access an investment question to answer (with
         answers gleaned from the posters). Public libraries across Iowa were quick to accept
         the program and oversee its operation at library facilities. Another program initiated
         by Money Smart Week Iowa was a “read” where public librarians were asked to sponsor
         intergenerational programming that allowed parents or grandparents to interact with
         a child to learn about saving money. The pilot program proved so successful that it
         was repeated in 2015 with the theme of entrepreneurship as its focus.
      

      
      Investment clubs are another finance-themed lifelong learning activity that public
         libraries often provide, whether by directly hosting the club at the library, sponsoring
         a virtual club (such as Brooklyn Public Library does), or allowing existing clubs
         to utilize library space. Santa Clara County Library District in California offers
         investment club kits—packets of information that library patrons can borrow to start
         their own investment club (Santa Clara County Library District 2013).
      

      
      Kansas City Public Library features an H&R Block Business and Career Center that is
         “a dedicated service center  for patrons doing research in . . . entrepreneurship,
         job seeking and career development, grant research and writing, business and financial
         news, [and] youth financial literacy” (Kansas City Public Library 2015). The Business
         and Career Center offers personal consultation appointments with the library’s business
         librarians. According to the library’s website, “Business librarians are available
         to help you to understand and use Library resources, find information, make referrals
         to local agencies for additional assistance or training, and answer questions related
         to new business, job hunting, education, personal finance, and more” (Kansas City
         Public Library 2015).
      

      
      Developing extensive “path finders” (lists of reference resources) to other existing
         financial literacy websites and information is yet another way that public libraries
         make personal finance education a lifelong focus among library patrons. Denver Public
         Library has such a page on its website. A simple online search for “public libraries
         personal finance” will result in numerous public libraries that have pages similar
         to the one at Denver Public Library. The Public Library Association, a division of
         the ALA, has an annotated list of online financial information resources that public
         libraries can use to develop their own path finders on their local library websites
         (ALA 2015a).
      

      
      In addition to Money Smart Week observations in April, many public libraries also
         observe Financial Wellness Month in January. The Programming Librarian website, an
         initiative of the ALA, encourages libraries to observe this month and offers suggested
         examples of programs that have been successful in other public libraries (ALA 2015b).
         The observation is appropriately timed at after-holiday spending seasons, so the public
         is often more interested at this time in learning about ways to pay off debt, spend
         less, and save for future purchases. Librarians understand the value of providing
         information at the appropriate time and are accustomed to highlighting national observances;
         participation in financial literacy events during this month makes good sense for
         public libraries.
      

      
      Whether providing physical books or virtual databases, printed newspapers or online
         investment news, do-it-yourself tutorials or in-person programs, public libraries
         continue to provide personal finance, investment, and assorted financial literacy
         information. Public libraries have always provided this kind of information, and with
         new and continually expanding partnerships with major financial institutions, it is
         obvious that public libraries will continue to be major players in helping the public
         become more financially literate.
      

      
      Appendix: Resources for Developing Financial Literacy Collections in Public Libraries

      
      
         	
            
            Lydia Dallett, “11 Personal Finance Books Everyone Should Read before Turning 30,”
               Business Insider, February 5, 2014, http://www.businessinsider.com/personal-finance-books-to-read-before-30-2014-2#.
               A brief description of each title is given, as well as an explanation of “why it’s
               great for young people.”
            

         

         
         	
            Matthew Boesler, “The 22 Most Important Finance Books Ever Written,” Business Insider, December 3, 2013, http://www.businessinsider.com/the-most-important-finance-books-2013-12#.
               List includes titles from the twentieth and twenty-first centuries.
            

         

         
         	
            Lisa Aberle, “The Ultimate Round-Up Collection of Personal Finance Books,” Get Rich
               Slowly: Personal Finance That Makes Sense, January 21, 2016, http://www.getrichslowly.org/blog/2007/03/07/building-a-personal-finance-library-25-of-the-best-books-about-money/.
               Includes a brief description of each title; titles are listed in categories such as
               “frugality,” “kids and money,” and “investing.”
            

         

         
         	
            Peter McKay, “Business Books: Core Collections,” George A. Smathers Libraries, UF
               Business Library, http://businesslibrary.uflib.ufl.edu/businessbooks. Includes links
               to bibliographies of “best books” in various money-related categories such as business,
               consumer behavior, economics, and investment.
            

         

         
         	
            Geoffrey James, “Top 10 Personal Finance Books of All Time” James, . “Top 10 Personal
               Finance Books of All Time,” Inc., May 8, 2013, http://www.inc.com/geoffrey-james/top-10-personal-finance-books-of-all-time.html.
               Lists older publications along with newer ones that that are considered classics or
               core titles.
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      Chapter 10

      What Is Financial Literacy and Why Should We Care?

      
         
         
         
         Shin Freedman and Marcia Dursi

         
         
      

      
      
         “Financial literacy is a basic but essential skill for living in the 21st century.
            It is what reading and writing was for previous generations; somebody who could not
            read and write could not fully participate in society, just as today, somebody who
            is not financially literate cannot fully participate in the modern economy.” (Lusardi
            2013)
         

         
      

      Financial illiteracy among the U.S. population, including college students, is a fast-growing
         concern for all. The problems—poor borrowing behavior, failure to understand the consequences
         of college tuition borrowing, student loans, failure to save money, and lack of participation
         in retirement programs—are not limited to those with low education, women, African
         Americans, or Hispanics. For most students, college will be the first time they have
         been responsible for financial decisions that can have a long-term impact on their
         future. For some, these decisions may be made without significant support from home.
         Financial decision making can lead to success or failure in our current and future
         lives.
      

      
      But what exactly is financial literacy and all the other terms used so interchangeably with this phrase, such as financial education, financial capability, financial awareness, and financial knowledge? Unfortunately, even after so many years of studying the problem, no one clear definition
         of the phrase financial literacy has emerged. Financial literacy has been defined in multiple ways:
      

      
      
         
         	
            Possessing the skills and knowledge on financial matters to confidently take effective
               action that best fulfills an individual’s personal, family, and global community goals
               (Council for Economic Education 2013).
            

            
         

         
         	
            The ability to use knowledge and skills to manage financial resources effectively
               for a lifetime of financial well-being. Financial literacy encompasses financial education—the
               process by which individuals improve their knowledge and understanding of financial
               products, services, and concepts (Cackley 2014)
            

            
         

         
         	
            Possessing the skills and knowledge on financial matters to confidently take effective
               action that best fulfills an individual’s personal, family, and global community goals
               (National Financial Educators Council 2014)
            

            
         

         
         	
            People’s ability to process economic information and make informed decisions about
               financial planning, wealth accumulation, debt, and pensions (Lusardi and Mitchell
               2014).
            

            
         

         
         	
            The ability to recognize the financial implication of nonfinancial information (Wilson,
               Abraham, and Mason 2014).
            

            
         

         
      

      
      Despite the U.S. government’s early policy and now classic document to encourage financial
         literacy among all Americans, without a definitive financial literacy definition it
         is challenging to create programs to teach, train, or strengthen college students’
         skills and abilities in this area. The policy was not put in use until the National
         Standards for Financial Literacy were developed in 2013 by the Council for Economic
         Education, yet these standards were developed only to grades four, eight, and twelve.
         The need to improve college students’ financial literacy skills is so apparent! As
         revealed by the FINRA Investor Education Foundation’s National Financial Capability
         Study conducted in 2012, Millennials (those born between 1978 and 1994) make ill-informed
         financial decisions and engage in behaviors that result in poor individual financial
         health. A startling statistic from this study shows that 23 percent of Millennials
         spend more than their income (FINRA 2014).
      

      
      With 71 percent of college graduates carrying an average of $29,400 in student loan
         debt upon graduating, with the disappearance of pensions, mounting credit card debt,
         and high default rates, and with saving plans becoming more diversified, personal
         finance has become “like rocket science: hard and complicated,” noted Singletary (2014).
         Furthermore, student credit card loan debt averages more than $4,100, according to
         Sally Mae’s National Study of Usage Rate. College students with a credit card reach
         over 28 percent, of whom about a quarter have more than one credit card. It should
         come as no surprise then when a Yahoo search conducted in February 2015 using the
         search terms “college students financial literacy” brings up a credit card ad as its
         first result.
      

      
      In the 2014 Money Matters on Campus (MMOC) survey, researchers expressed concern that
         financial literacy among young adults does not appear to be improving, especially
         among those who may need these critical money management skills the most—minorities,
         those from low socioeconomic backgrounds, and those with little financial knowledge
         (EverFi 2014). The report also suggested that while financial knowledge alone plays
         a strong predictive role in increasing healthy fiscal outcomes, financial literacy
         education programs should also be augmented with attitudinal and behavioral components
         to increase their impact on real-world decision making.
      

      
      What Roles Do Academic Libraries Play
in Financial Literacy?
      

      
      What roles do academic libraries play in promoting, teaching, and informing college
         students, staff, and faculty of the importance of financial literacy? As with information
         literacy, the library and librarian role is to help users determine when they need
         financial information and what type of financial information; how to locate the financial
         information needed to fulfill their need; how to evaluate the source, quality, and
         reliability of that information; and how to develop the skills needed to use the financial
         information to accomplish a specific purpose. Whether text, image, or data, whether
         information, visual, or financial literacy, academic libraries and librarians are
         in the unique position of providing direction and guidance through our expertise in
         information management and behavior modification. Through numerous library instruction
         sessions, we enable students to grow from poor or low-quality information literacy
         skills to higher-quality skills. Financial literacy provides an opportunity for students
         to develop higher-quality financial behaviors that will be a strong building block
         for a more financially sound future.
      

      
      Because of concerns about the high cost of college education and because most people
         do not know how to manage money, Trevor Dawes, the Association of College & Research
         Libraries president in 2013–2014, urged academic librarians to develop financial literacy
         programs and resources that can have an impact on the lives of our faculty and staff
         members, our students, and other members of our communities (Dawes 2013). Despite
         Dawes’s urging of financial education as a natural extension of information literacy
         and the presence of financial literacy forums at American Library Association conferences,
         academic libraries and librarians have been slow to respond in developing financial
         literacy for college students.
      

      
      An article by Redzic (2013) in College & Research Libraries lamented that the epicenters of academic life and depositories of knowledge do not
         actively offer financial literacy education resources. In that article, he urged librarians
         to connect with other campus stakeholders, including faculty, students, and the larger
         community, to deliver much-needed financial literacy services to students. The reason
         cited was that libraries and librarians are generally trusted to bring unbiased, well-researched
         knowledge to users.
      

      
      The American Library Association recognized the need to help librarians deliver financial
         literacy services. The Business Reference Services Section (BRASS) of the Reference
         and User Services Association, under the direction of an expert panel of financial
         literacy advisors, wrote the document “Financial Literacy Education in Libraries:
         Guidelines and Best Practices for Service” (Reference & User Services Association
         2014).
      

      
      There are many tools academic librarians can use to guide students to resources that
         will equip them to develop lifelong financial literacy skills. The key, though, is
         to help students understand that the skills and knowledge they are learning are as
         important now as they will be several years out. Much research has been conducted
         showing that financial education done in advance of time of need is not conducive
         to long-term memory or use (Fernandes, Lynch, and Netemeyer 2014). This is similar
         to the issues faced by librarians when conducting a library instruction session; too
         soon and students cannot place the instruction in context to an assignment nor remember
         what to do when they need to locate information. Conduct a library instruction session
         too late and it serves no purpose as students have already located the information
         they will use.
      

      
      Other similarities between information literacy and financial literacy exist. For
         example, an analysis conducted by the TIAA-CREF Institute and the Global Financial
         Literacy Excellence Center using the 2012 National Financial Capability Study data
         found that many college-educated young adults suffer from a lack of awareness that
         they lack financial knowledge (Scheresberg, Lusardi, and Yakoboski 2014).   This problem
         is also found in information literacy, in which students do not know they do not know.
      

      
      Librarian Liaison Work

      
      The results of a recent study showed that it is not the financial education students
         receive that impacts their financial literacy skills. Rather, it is the students’
         strong mathematics skills that transfer into lifelong financial skills (Cole, Paulson,
         and Shastry 2014). Financial knowledge, like all knowledge that is not used or tapped
         into on a regular basis, can deteriorate over time, yet each year there are more and
         more complex financial tools and options from which consumers (former students) can
         choose. Without a strong mathematics background, it is difficult to differentiate
         between these many options. As a result of our liaison work, there are many opportunities
         to facilitate discussions, speaker events, student workshops, and sharing of resources
         between and with the finance and mathematics faculty. As with information literacy
         skills, students need to come to the realization that financial literacy skills are
         indeed lifelong skills.
      

      
      As behavioral finance gains importance as an academic field, insights gained from
         the field of behavioral cognitive psychology are helping to explain consumers’ money
         management, financial, and investment behaviors. While there is much discussion of
         the definition of financial literacy, there is little disagreement among researchers
         on the set of behaviors needed to ensure financial success. These behaviors include
         saving, cash flow management, absence of debt or debt payment budgeting and scheduling,
         and investment decisions and character traits such as self-control, frugality, and
         wisdom and responsibility (Fernandes, Lynch, and Netemeyer 2014). Terms such as self-control, positive feelings, societal and cultural differences, and behavior management techniques are finding their way into the literature of the finance, economics, and psychology
         disciplines (Austin and Arnott-Hill 2014). The liaison work conducted with finance
         and mathematics faculty can be replicated with finance, economics, and psychology
         faculties.
      

      
      Library Web Presence on Financial Literacy

      
      Through the use of content management systems such as LibGuides, academic librarians
         can present high-quality information resources for financial literacy to the academic
         community at large.
      

      
      Librarian Academic Support

      
      The following partial list describes best practices on financial literacy activities
         initiated by libraries.
      

      
      
         	
            
            At Penn State University, the university libraries sponsored financial literacy presentations
               and workshops on budgeting, identity theft, credit cards, student loans, and other
               personal finance topics relevant to college students. The Student Financial Education
               Center, a peer-to-peer financial education program, is housed in the library.
            

            
         

         
         	
            The University of Tennessee, Knoxville, planned a three-part “Financial Literacy Boot
               Camp” program for the 2014–2015 academic year to introduce students to financial knowledge
               and skills. The program was a supported by a grant from the UT Alliance of Women Philanthropists
               to the Hodges Library.
            

            
         

         
         	
            Tennessee Technological University’s Volpe Library offered instruction on personal
               finance topics, including savings, budgeting, debt, college student essentials, and
               philanthropy, in fall 2014. The library licensed presentation materials from Dave
               Ramsey’s Foundations of Personal Finance for College Campuses (http://www.daveramsey.com/school/college
               ). The library is collaborating with the Learning Villages and athletics to develop
               sessions designed for these students in addition to the open-attendance sessions.
            

            
         

         
         	
            At Marymount University, an information literacy curriculum mapping concept, adapted
               from Wartburg College, was added to the introductory finance course of the School
               of Business Administration, in which the fundamentals of business finance and financial
               well-being of college students are taught. Collaboratively, the librarian and the
               School of Business Administration department chairs determined which courses should
               be included in the initial mapping process. The curriculum map has been updated on
               a yearly basis. See the “Curriculum Map Worksheet” in the appendix to this chapter.
               All freshmen students and transfer students take the English composition component
               of the University’s Liberal Arts Core (EN101 and EN102), so the School of Business
               Administration curriculum map started with these two courses. The business courses
               listed on the curriculum map begin with MGT291, Business Communication, a writing-intensive
               course offered every semester in which two library instruction sessions are provided
               to the students. Next is FIN301, the introductory finance course, in which the fundamentals
               of business finance are taught. MKT301, the introductory marketing course, is the
               last course on the map. In this course, a marketing plan is created to deliver goods
               and services to customers and includes understanding demographics, pricing models,
               and advertising rates. These courses are taken by every student enrolled in the bachelor
               of business administration (BBA) program and are selected for the curriculum map since
               each course requires knowledge of completely different resources to solve the information
               needs of the discipline. Not all the information literacy competency standards were
               selected for inclusion on the curriculum map for the BBA program. Through this close
               connection with the students and faculty, ideas for writing assignments related to
               financial literacy topics are provided by the librarian.
            

            
         

         
      

      
      Conclusion

      
      To be financially literate, students and individuals must demonstrate knowledge and
         skills needed to make choices within a financial marketplace that all consumers face
         regardless of their particular characteristics. A successful measure of financial
         literacy will allow librarians/educators to identify education to achieve desired
         outcomes.
      

      
      Thorough awareness of the importance of financial literacy skills and the similarity
         between these skills and information literacy skills, librarians are in a unique position
         to help college students develop lifelong financial literacy. Collaboration with other
         areas and departments throughout a higher education institution is the key to successful
         implementation of a financial literacy curriculum plan. Academic libraries and librarians
         cannot work in isolation to promote financial literacy. Nor can aspects of financial
         literacy be taught in one-shot library instruction sessions, as librarians have seen
         how less than successful such sessions have been for information literacy instruction.
         As the need for higher levels of financial literacy are recognized not only on college
         campuses but throughout countries and their economic bodies, it is important that
         academic libraries and librarians are involved in that conversation.
      

      
      Appendix:  Curriculum Map Worksheet 

      
      
         	
            
            LI: Librarians introduce a concept 

            
         

         
         	
            LR: Librarians reinforce a concept 

            
         

         
         	
            LM: Librarians teach a concept so students master it (LI move to LR and then move
               to LM) 
            

            
         

         
         	
            F: Teaching faculty responsibilities 

            
         

         
      

      
      Standard One

      
      1. The information-literate student defines and articulates the need for information.

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Explores general information sources to increase familiarity with the topic.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Defines or modifies the information need to achieve a manageable focus.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Identifies key concepts and terms that describe the information need.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
         
         
      

      

      
       

      2. The information-literate student identifies a variety of types and formats of potential
         sources for information.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Knows how information is formally and informally produced, organized, and disseminated.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Recognizes that knowledge can be organized into disciplines that influence the way
                     information is accessed.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Identifies the value and differences of potential resources in a variety of formats
                     (e.g., multimedia, database, website, data set, audio/visual, book).
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Identifies the purpose and audience of potential resources (e.g., popular vs. scholarly;
                     current vs. historical).
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Differentiates between primary and secondary sources, recognizing how their use and
                     importance vary with each discipline.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Realizes that information may need to be constructed with raw data from primary sources.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  F

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
         
         
      

      

      
       

      3. The information-literate student considers the costs and benefits of acquiring
         the needed information.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Determines the availability of needed information and makes decisions on broadening
                     the information-seeking process beyond local resources.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      4. The information-literate student reevaluates the nature and extent of the information
         need.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Reviews the initial information need to clarify, revise, or refine the question.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Describes criteria used to make information decisions and choices.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      Standard Two

      
      1. The information-literate student selects the most appropriate investigative methods
         or information retrieval systems for accessing the needed information.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Investigates the scope, content, and organization of information retrieval systems.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Selects efficient and effective approaches for accessing the information needed from
                     the investigative method or information retrieval system.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      2. The information-literate student constructs and implements effectively designed
         search strategies.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Identifies keywords, synonyms, and related terms for the information needed.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Selects controlled vocabulary specific to the discipline or information retrieval
                     source.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Constructs a search strategy using appropriate commands for the information retrieval
                     system selected.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Implements the search strategy in various information retrieval systems using different
                     user interfaces, search engines, and search parameters.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Implements the search using investigative protocols appropriate to the discipline.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
         
         
      

      

      
       

      3. The information-literate student retrieves information online or in person using
         a variety of methods.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Uses various search systems to retrieve information in a variety of formats.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Uses various classification schemes and other systems to locate information resources
                     within the library or to identify specific sites for physical exploration.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Uses specialized online or in-person services available at the institution to retrieve
                     information needed (e.g., interlibrary loan, professional associations, institutional
                     research offices, experts and practitioners).
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Uses surveys, letters, interviews, and other forms of inquiry to retrieve primary
                     information.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      4. The information-literate student refines the search strategy if necessary.

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Assesses the quantity, quality, and relevance of the search results to determine whether
                     alternative information retrieval systems or investigative methods should be utilized.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Identifies gaps in the information retrieved and determines if the search strategy
                     should be revised.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Repeats the search using the revised strategy as necessary.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      5. The information-literate student extracts, records, and manages the information
         and its sources.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Creates a system for organizing the information.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Differentiates between the types of sources cited and understands the elements and
                     correct syntax of a citation.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Records all pertinent citation information for future reference.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LM

                  
               
               
               	
                  LM

                  
               
               
            

            
            
               	
                  
                  Uses various technologies to manage the information selected and organized.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
      Standard Three

      
      1. The information-literate student summarizes the main ideas to be extracted from
         the information gathered.
      

      
      2. The information-literate student articulates and applies initial criteria for evaluating
         both the information and its sources.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Examines and compares information from various sources in order to evaluate reliability,
                     validity, accuracy, authority, timeliness, and point of view or bias.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      3. The information-literate student synthesizes main ideas to construct new concepts.

      
      4. The information-literate student compares new knowledge with prior knowledge to
         determine the value added, contradictions, or other unique characteristics of the
         information.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Determines whether information satisfies the research or other information need.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Uses consciously selected criteria to determine whether the information contradicts
                     or verifies information used from other sources.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Determines probable accuracy by questioning the source of the data, the limitations
                     of the information gathering tools or strategies, and the reasonableness of the conclusions.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LM

                  
               
               
            

            
            
               	
                  
                  Selects information that provides evidence for the topic.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      5. The information-literate student determines whether the new knowledge has an impact
         on the individual’s value system and takes steps to reconcile differences.
      

      
      6. The information-literate student validates understanding and interpretation of
         the information through discourse with other individuals, subject-area experts, and/or
         practitioners.
      

      
      7. The information-literate student determines whether the initial query should be
         revised.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Determines if original information need has been satisfied or if additional information
                     is needed.
                  

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Reviews search strategy and incorporates additional concepts.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Reviews information retrieval sources used and expands to include others as needed.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
      Standard Four

      
      1. The information-literate student applies new and prior information to the planning
         and creation of a particular product or performance.
      

      
      2. The information-literate student revises the development process for the product
         or performance.
      

      
      3. The information-literate student communicates the product or performance effectively
         to others.
      

      
       

      Standard Five

      
      1. The information-literate student understands many of the ethical, legal, and socioeconomic
         issues surrounding information and information technology.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Identifies and discusses issues related to privacy and security in both the print
                     and electronic environments.
                  

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  F

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
         
         
      

      

      
       

      2. The information-literate student follows laws, regulations, institutional policies,
         and etiquette related to the access and use of information resources.
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Uses approved passwords and other forms of ID for access to information resources.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Complies with institutional policies on access to information resources.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
            
               	
                  
                  Legally obtains, stores, and disseminates text, data, images, or sounds.

                  
               
               
               	
                  N/A

                  
               
               
               	
                  N/A

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
            
               	
                  
                  Demonstrates an understanding of what constitutes plagiarism and does not represent
                     work attributable to others as his/her own.
                  

                  
               
               
               	
                  F

                  
               
               
               	
                  F

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
               	
                  LI

                  
               
               
            

            
         
         
      

      

      
       

      3. The information-literate student acknowledges the use of information sources in
         communicating the product or performance. 
      

      
      
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
         
         
            
            
               	
                  
                  Outcome

                  
               
               
               	
                  EN101

                  
               
               
               	
                  EN102

                  
               
               
               	
                  MGT
291
                  

                  
               
               
               	
                  FIN301

                  
               
               
               	
                  MKT
301
                  

                  
               
               
            

            
            
               	
                  
                  Selects an appropriate documentation style and uses it consistently to cite sources.

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LI

                  
               
               
               	
                  LR

                  
               
               
               	
                  LR

                  
               
               
            

            
         
         
      

      

      
       

      This curriculum map is based on the following: http://library.wartburg.edu/infolit/Curriculum%20MapComplete%20Document2005.pdf.
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      Chapter 11

      Why Financial Literacy Matters

      
         
         
         
         Ashley E. Faulkner

         
         
      

      
      While financial literacy has been an advantageous skill set since the advent of financial
         systems, many of the arguments used to justify financial literacy education today
         are posited in the realm of “twenty-first century literacies” and the general perception
         that as the world grows increasingly complex, the number of nuanced literacies required
         to navigate that world grow likewise (Jagman et al. 2014). Few would argue life doesn’t
         seem increasingly complex, and as regards interaction with financial instruments in
         the modern world, few can avoid it. From widespread bartering, to nearly ubiquitous
         monetary systems, to our current reality of leveraging and consumer credit, most people
         now face financial decisions daily: use of credit cards, home financing options, ongoing
         retirement considerations, portfolio management, employment security, insurance, personal
         savings accounts . . . the list could go on. Considering this increasingly complex
         financial world, it is not much of an exaggeration to say, as Operation HOPE founder
         John Hope Bryant phased it recently, “In today’s world, a solid understanding of financial
         matters is as fundamental as learning to read and write” (Operation HOPE 2015).
      

      
      But are you satisfied with such a simple explanation? Financial literacy matters because
         the world is increasingly complex. That’s it? If so, you can stop reading here. If
         not, this chapter will explore three main trends that make financial literacy particularly
         imperative:
      

      
      
         	
            
            Economic turbulence

         

         
         	
            Digitization

         

         
         	
            A disproportionately high impact on at-risk groups

         

      

      
      There are, of course, myriad additional reasons why financial literacy is imperative
         on a personal, national, and global scale, but time is limited. We will conclude with
         a discussion of why libraries, in particular, should address financial literacy.
      

      
      Economic Turbulence

      
      This first trend is a cyclic and intertwined phenomena for which, as yet, no one has
         been able to parcel out precise causality. One argument for financial literacy education
         in light of modern economic turbulence is that it will help people weather difficult
         economic times, like the recent 2008 recession, and all the inevitable downturns to
         come. An interesting argument chorused right alongside the first is that financial
         literacy will help prevent economic downturns in the future. In one argument, economic turbulence is caused
         by macro forces and financial literacy is the means of treating resulting economic
         wounds. In the other, poor financial literacy, in part, actually causes economic turbulence as poor consumer decisions, en masse, affect macroeconomic forces.
      

      
      Regardless, the solution is the same: improve financial literacy. Better financial
         literacy will either help us treat the personal aches we feel when the economy heads
         south. Or, improved financial literacy will actually prevent consumers from making
         poor financial decisions on a massive scale and thus prevent economic crises. Or,
         perhaps a bit of both.
      

      
      The Macroeconomic Impact of Financial Literacy

      
      The U.S. federal government has made it quite clear how important they consider financial
         literacy. The 2003 formation of the Financial Literacy and Education Commission was
         followed by the 2006 publication of “Taking Ownership of the Future: A National Strategy
         for Financial Literacy” and a 2011 update, “Promoting Financial Success in the United
         States: National Strategy for Financial Literacy” (Financial Literacy and Education
         Commission 2006, 2011). Statements relating this strategic emphasis to an underlying
         belief in the macroeconomic impact of personal financial literacy come from such heavy
         hitters as former chairman of the Federal Reserve Ben Bernanke and former chairperson
         of the U.S. Securities and Exchange Commission Mary Schapiro. Ben Bernanke has said,
         “Financial education supports not only individual well-being, but also the economic
         health of our nation,” while Schapiro equated investor ignorance and unethical investment
         advisers as potentially equal threats to the overall health of our financial markets
         (Olen 2014; Dixon 2015).
      

      
      Though there has yet to be a definitive empirical study on the issue (as known to
         the author), a link between individuals’ financial literacy and the overall health
         of the economy within which they operate makes intuitive sense. The most obvious argument
         is probably the case of small businesses. Individuals are not only consumers in the
         economy, of course, but also producers. Small businesses, as only one way individuals
         are active producers, account for a significant portion of the U.S. economy. According
         to the U.S. Small Business Administration, small businesses account for roughly 46
         percent of the nonfarm private gross domestic product (GDP) of our nation and employ
         roughly 56 percent of the nation’s private workforce (Dahmen and Rodríguez 2014; U.S.
         Small Business Administration Office of Advocacy 2015). In addition, as one recent
         Inc. article pointed out, all big business was once a small business, so when politicians
         opine that small businesses are the “backbone of the economy” it may actually be more
         accurate to say they are the economy, or at least where it begins (Hecht 2014).
      

      
      How does financial literacy affect small businesses? The most direct affect may be
         found in cases where the financial illiteracy of small business owners and managers might well account for the failure of their
         enterprises. One recent case study at the Small Business Development Center of the
         University of South Florida, for instance, found that the three main causes for financial
         distress in the small businesses they studied were loss of revenues, insufficient
         cash flow, and excessive debt. All three causes could be partially addressed through
         better management of finances via increased financial literacy. The study found that
         50 percent of small business owners in their sample did not regularly review financial
         statements, that 86 percent of these businesses were experiencing financial difficulties,
         and that 100 percent of the companies that both didn’t review their statements and
         were experiencing difficulties could link their avoidance of financial statements
         to the owner’s lacking literacy (Dahmen and Rodríguez 2014). Intuit, a well-known
         vendor for financial planning software, has stated that poor financial literacy is
         the most common cause of business failure. When one considers that the questions on Intuit’s
         financial literacy quiz (which a majority of Canadian small business owners failed
         in another recent study) are things such as, “What is the role of the balance sheet?,”
         it is easy to understand how illiteracy could sink the small business ship (Jackson
         2015).
      

      
      There are also more nuanced ways one can follow the thread of financial illiteracy
         to negative macroeconomic consequences. Consider, for instance, that student loan
         debt now represents the second largest type of debt owed by Americans, trailing only
         home mortgages. The average student graduating from a four-year college has more than
         twenty-five thousand dollars in personal debt, and most of these students will be
         paying off their loans well into their thirties. This debt has the potential to affect
         the economy as a whole, because these indebted students are less likely to start businesses
         (see above) and are also potentially less likely to purchase their own home (Eisler
         and Garrison 2014). There are also less immediate potential impacts, such as the fact
         that if the government thinks American consumers don’t understand financial products,
         this might eventually lead to greater regulation of the financial industry, bogging
         down competition beneath increased costs of compliance, and the colloquially argued
         tendency of uninformed investors to be not only the most gruesome victims of speculative
         bubbles of all varieties (when prices on stocks, houses, and so on increase without
         a reasonable basis in concrete value) but also the most egregious perpetrators (Dixon
         2015).
      

      
      To Help People Weather Economic Turbulence, Regardless of Its Source

      
      It will likely take little argument to convince you that improved financial literacy
         can help individuals weather poor economic conditions. Just ask yourself, if someone
         had three months’, six months’, or a year’s worth of living expenses in an emergency
         savings account (recommendations vary), would he or she be better able to handle an
         unexpected period of unemployment or a sharp downturn in the market and the value
         of their investment portfolio? Would someone with more financial literacy be better
         able to fend off the potential financial disaster of an unwise mortgage or a scam
         investment with a “guaranteed” return of such-and-such percent? Would someone with
         an adequate understanding of their personal finances be better able to adjust their
         investments, savings, and spending habits in accordance with any economic reality? The answer is, instinctively, yes.
      

      
      Digitization

      
      An increasingly online environment has impacted every facet of life, and our financial
         life is no exception. An online environment has increased access to financial markets,
         reduced or at times outright eliminated the role of traditional intermediaries between
         the everyman and the market, increased our access to information about financial markets (and thus fed our general tendency toward overconfidence),
         and moved everything to a faster pace. Day trading has become potentially hour trading:
         a worrying shift when one considers most individuals should be trading with a long-term
         investment horizon in mind.
      

      
      More Financial Products, Offered to More People

      
      When we talk about “increased access” to financial markets we mean many things, but
         in our case we will discuss mainly:
      

      
      
         	
            
            Due to reduced barriers to entry, access by novice investors to financial products
               that might in the past have been de facto reserved for more sophisticated investors;
               and
            

         

         
         	
            An increasing number of investment opportunities available to all as financial firms
               have grown their product offerings.
            

         

      

      
      The online environment has provided low transaction costs and easy access to trading.
         Add in a combination of aggressive marketing by online brokerage companies and the
         pure necessity for individual investors to take more responsibility for their financial
         well-being due to a shift from defined benefit to defined contribution pensions, and
         the world has seen an exponential increase in the number of active investors (O’Connor
         2013; Scheresberg 2013). The combination of access and the increased individual responsibility
         for one’s own financial perpetuity has led many individual investors into areas of
         the market once reserved for institutional investors. Unfortunately, these individual
         investors rarely have the financial acumen of their institutional counterparts. And
         they often have poor returns to prove it.
      

      
      Disintermediation and Overconfidence

      
      A reduction in the number of middlemen required to participate in various financial
         markets and an increase in access to information about these markets would seem, at first glance, like positive changes. Unfortunately,
         investment results paint a different picture. If individual investors were, on a whole,
         highly financially literate, then these likely would be positive changes. But individual
         investors are, on a whole, financially illiterate and, in a strange quirk of human nature, not just blissfully ignorant of their own
         ignorance but actually vehemently convinced they’re more knowledgeable than they are.
      

      
      Psychology offers us two main explanations: (1) the tendency of individuals to exhibit
         confirmation bias in their search for information, and (2) a form of cognitive bias
         called the Dunning-Kruger effect. The first relates to the way people search for information
         in an online environment, which offers near perfect disintermediation of information:
         users can access almost any and every type of information directly and with minimal
         filters. This, of course, has an empowering impact on individual research, but it
         also allows researchers to fall prey to a tendency to seek out only the information
         that confirms what they already believe. In the case of online investors, this tendency
         is potentially devastating to one’s investment strategies as not only are alternate
         viewpoints not considered but the investors with the strongest confirmation bias also
         exhibit the greatest overconfidence, as shown in one recent study. Overconfidence
         negatively impacts investing in a number of ways, most notably in the tendency of
         those with higher expectations about their performance to trade more speculatively
         and frequently (day trading becomes hour trading) and almost always to realize lower
         returns (O’Connor 2013).
      

      
      The second psychological explanation, the Dunning-Kruger effect, is almost entirely
         a matter of overconfidence, and an interesting explanation for why the least financially literate individuals will likely be the most overconfident investors and thus face the very worst returns in the modern free-for-all markets. The Dunning-Kruger effect, as explained
         in a recent Pacific Standard article, is the inability of incompetent people to recognize their own incompetence
         and, in fact, often to exhibit a sense of superiority. Interestingly, the article
         explored financial literacy in particular as one area where many individuals suffer
         from this cognitive bias. In the 2012 National Financial Capability Study conducted
         by the Financial Industry Regulatory Authority (FINRA), twenty-five thousand Americans
         were asked to rate their own financial knowledge, after which their actual financial literacy was measured. Those that displayed the worst financial literacy were more likely to give themselves the highest possible self-rating
         (Dunning 2014).
      

      
      Unfortunately, overconfidence in one’s financial literacy can have a particularly
         devastating monetary impact. While it is tempting to blame some of this overconfidence
         and its impact on Wall Street and a tsunami of brokerage advertising, ultimately,
         this is only more reason why financial literacy is imperative for every individual.
         The only way to spot, understand, and resist financial propaganda is to be financially
         literate enough to know it when you see it, and know better.
      

      
      The Disproportionately High Impact
on At-Risk Groups
      

      
      One of the most insidious aspects of financial illiteracy, and one of the most poignant
         arguments for why financial literacy education is imperative, is the disproportionately
         high impact financial literacy has on already at-risk groups. What we mean when we
         talk about “at-risk groups” varies, of course, depending on what risk we’re discussing.
         When we talk about financial literacy, at-risk groups are those groups of individuals
         most likely to suffer from financial hardship, particularly low-education achievers,
         low-income individuals, youth, and women.
      

      
      Low education and low income attainment appear to precipitate a vicious monetary cycle
         wherein limited means and financial illiteracy combine to perpetuate financial hardship
         indefinitely. One study found that nearly three-quarters of those without a college
         degree were unable to answer even simple financial literacy questions (Scheresberg
         2013). A 2014 study found socioeconomic status accounted for nearly 17 percent of
         the variation in performance on a financial literacy test (Shin 2014). Intuitively,
         it’s hardly surprising then that these low-income, financially illiterate individuals
         are the most likely to use high-cost borrowing methods. They’re in more need of such
         tools as payday loans, pawn shops, auto title loans, and rent-to-own options, and
         they’re less likely to know these borrowing methods come with the highest interest
         rates and that this means they are actually the worst deal for someone who needs to
         be using what money they have wisely (Scheresberg 2013).
      

      
      Sadly, both low education and low income are further correlated with certain demographic
         groups for which financial illiteracy is also particularly high: youth and women.
         The financial illiteracy among youth is particularly concerning in light of our national
         push for higher education. While a college education might well correlate with higher
         financial literacy, one might almost wonder if this is less to do with the level of
         education students have achieved and more to do with an unfortunate acquaintance with
         backbreaking debt. The sad fact is that young adults in the United States are taking
         on tens of thousands of dollars in student-loan debt (not to mention the average of
         over four thousand dollars in credit card debt they’ll amass over four years) when
         they have yet to be exposed to financial matters sufficient to improve their literacy
         and when taking on debt could have a profound effect quite literally on the rest of
         their lives (Scheresberg 2013; Z.G. 2014; Farrington 2014).
      

      
      Students need to understand that student loans are a loan against their expected future
         income and that, yes, they must be repaid (Farrington 2014). The number of borrowers
         past due on their student loan payments has been growing, and one recent study from
         the Brookings Institute found that 14 percent of students with loan debt didn’t even
         know they had student loan debt (Scheresberg 2013; Farrington 2015). This debt, and its potentially
         delinquent repayment, is an issue that will affect these students’ financial security
         for many years to come.
      

      
      Women are a particularly at-risk group for a number of reasons: the persisting gender
         pay gap at play in many countries (including ours), the fact that women are more likely
         to take breaks in their careers, and the fact that women generally live longer than
         men while subsisting on an annual median retirement income eleven thousand dollars
         below men in the same demographic group (Picchi 2014). They are also less likely to
         seek out financial education, have traditionally been socially conditioned to be financial
         enablers and to avoid discussing finances as a matter of “femininity,” and tend to
         feel less confident regarding their financial abilities, regardless of their actual
         level of literacy (Jarecke, Taylor, and Hira 2014; Landers 2014). In one recent study,
         while 38 percent of men could correctly answer the three posed financial questions,
         only 22 percent of women were able to do so, and women were far more likely to say
         they didn’t know the answers (Picchi 2014). Without a serious improvement in their
         financial literacy, these women are either subservient to a relationship with someone
         with greater financial acumen or must face a frightening financial world unarmed and
         unconfident.
      

      
      Why Financial Literacy Matters to Libraries

      
      If you are satisfied that financial literacy does, in fact, matter, perhaps your next
         question is, well, why does it matter to us? Why should libraries, in particular,
         care about the financial literacy of our patrons? Again, there are succinct answers:
      

      
      
         	
            
            Because we are an institution that upholds the ideal of democratized education across
               all subject matter.
            

         

         
         	
            Because the other institutions addressing financial literacy concerns have thus far
               done so haphazardly.
            

         

         
         	
            Because we are positioned in such a way that we might act as “anchors,” bringing together
               a number of disparate groups for this sole aim (Monsour 2012, 37).
            

         

      

      
      In this case, perhaps the succinct answers suffice. Libraries have long been a hub
         of democratized education and have a history particularly of providing business reference
         and other financial-literacy-related services that spans more than a century (Smith
         and Eschenfelder 2013). Financial literacy concerns have thus far been primarily addressed
         through commercial ventures and in K–12 education, but both providers have serious
         flaws. Financial literacy skills being taught by financial service providers seems
         to pose a severe risk of bias. As Lauren Willis, a professor at Loyola Law School
         in Los Angeles, slyly phrased it, “The idea that the fox is going to teach the hen
         is a bit much” (Braham 2013). While K–12 educators pose much less risk of bias, many
         educators with disparate backgrounds feel unprepared to teach personal finance and
         economics material. Even if they did feel prepared to teach financial literacy, while
         most states have K–12 financial education standards in place, relatively few require
         a full course on personal finance be taken to graduate, and very few require students
         be tested on this knowledge (Council for Economic Education 2014).
      

      
      Librarians have much in common with their K–12 educator counterparts. They report
         similar levels of apprehension regarding providing financial literacy instruction
         and services, perhaps because many lack formal financial literacy training (Smith
         and Eschenfelder 2013). There are a number of arguments in favor of libraries providing
         financial literacy services though—namely, that a number of programs like Smart investing@your
         library have begun to put considerable emphasis on library staff development to help
         address the ability of frontline staff to provide financial literacy services, and
         the record of successful joint financial education ventures libraries and community
         partners have begun to establish (Monsour 2012). Library partners report the perception
         that they benefit from the trust our patrons already place in libraries, allowing
         us to act as facilitators of financial literacy education, even if we are not the
         educators ourselves (Smith and Eschenfelder 2013). The simple answer might be that
         while libraries are not more prepared than others to offer financial literacy education,
         we are ideally positioned and, as public institutions of education for the everyman,
         are obligated to address this literacy that truly every man requires to navigate our increasingly complex financial world.
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      Many libraries recognize the need for financial education in their communities; however,
         with limited staff, who have no formal financial training, no extra time, and no extra
         resources, they often find it difficult to address this need. The President’s Advisory
         Council on Financial Capability (2013, 10) recommends libraries “align with, consolidate
         and boost, rather than supplant, existing efforts of the private, for-profit, non-profit,
         and governmental sectors.” These “efforts” have outreach educators eager to engage
         new ways to communicate with the public; as one of the most trusted community institutions,
         your library is a natural collaborator. A good collaboration should be a win-win-win
         for the partner, library, and patron. Organizations such as your local cooperative
         extension system, credit counselors, and job centers want to get their message out
         to a wide array of people. Libraries want more fiscally informed patrons. Patrons
         want to learn personal finance while avoiding scams and bad advice. With so much to
         gain, finding partners and building a successful community program is simpler than
         it seems.
      

      
      This chapter will outline how to find compatible community partners to aid in financial
         instruction. It will describe the process of identifying appropriate groups who can
         contribute to your objectives and how to choose among these groups to increase likelihood
         of success. It will then discuss how to ensure a smooth working relationship and identify
         some of the common pitfalls of working with outside partners. This chapter assumes
         that your library has already envisioned a program and chosen in-house staff to supervise
         its development, and thus focuses on forging the external relationships needed to
         make the program a success.
      

      
      Getting Started

      
      Identifying Outcomes

      
      
         	
            
            What are your goals and who is your audience?

         

      

      
      Financial literacy is an umbrella term used to describe anything having to do with personal finance
         and how money works. Many different kinds of organizations exist that could be of
         use to teach financial literacy; your educational needs will be the largest factor
         in identifying whom to approach. Most likely you are trying to address a particular
         issues in your community: underwater mortgages, credit card debt, paying for college,
         taxes, or navigating social security, to name a few. The U.S. Census provides abundant
         resources that can illuminate possible educational foci. State and local governments
         typically also provide reports and data. Once you have determined this need, those
         establishing the program (hereafter referred to as the financial literacy committee)
         must create goals or outcomes to guide program development and provide assessment
         mechanisms.
      

      
      During goal development, discuss what segment of the population you are trying to
         serve. Knowing this population will narrow the list of organizations that you consider
         partnering with. For example, if you are planning a program about paying for college,
         you would probably want to connect with local high school students, and thus you should
         be in contact with high school counselors and administration. If you will be trying
         to bring in a particular group of immigrants, you may need educators that speak their
         language, and so you should contact bilingual educators.
      

      
      Needs and Values Assessment

      
      
         	
            
            List what you need to achieve your goal

         

         
         	
            Prioritize your needs

         

         
         	
            Know your value

         

      

      
      A partnership based on an equal exchange of needs and values is a strong signifier
         that the partnership will be successful because the organizations are mutually dependent
         and will succeed or fail together. Once you know your goals and audience, the next
         step is to determine everything the program will need, from basics like pencils for
         attendees to multimedia advertising. Write out a list of all items needed to get your
         program up and running, separated into items that you have and, more importantly,
         what you need. Do you need a space for the programming? Someone with expertise? Increased
         service to a particular community? These needs are what you will use to determine
         which partnership is more likely to succeed, so be as clear and as precise as possible.
      

      
      Once you have your list of needs written out, weigh the importance of each. Some items
         on the list will be integral in your programming, and other things will be optional.
         Prioritize your list, putting the most important items at the top and least important
         at the bottom. The American Library Association (n.d.) has a chart template in their
         Partnership Tool for the more quantitatively inclined to help select the right partner.
         The first step in this method is to assign a percentage to each item correlated to
         how important it is to the success of the program, with a total of 100 percent. Further
         steps are discussed below.
      

      
      Next, consider what your library may have to offer to potential partner organizations—this
         is your “value.” Just as you will only be contacting those that can meet your needs,
         your value must be in line with their needs. When you approach organizations, you
         should be able to eloquently and clearly define your value to them, so spend a few
         minutes considering what you can offer. Every library, no matter the size, staffing,
         or funding level, has much to offer. One of our most valuable assets is our reputation
         as a nonpartisan, unbiased institution that welcomes everyone. We are a community
         hub. Our staff is service oriented, knowledgeable, and often technologically savvy,
         among other things. The library itself may provide meeting spaces, technology, and
         resources. Possible partners may not fully grasp all the benefits of working with
         the library, so you will want to be sure you are able to tell them exactly why they
         will be glad they chose to work with you.
      

      
      Identifying Possible Partnerships

      
      As you research possible partner organizations, do not overlook partnerships your
         library has established in the past, as it is simpler to continue an ongoing relationship
         than to develop a new one. Create a list of preexisting partnerships your library
         has. If one or more of these partners can help you secure your needs, you may be more
         than halfway through the partnering process already. Next, consider the types of partnership
         requests you have received and the types of partnerships you may want to pursue (Consumer
         Financial Protection Bureau 2014). In Smith and Eschenfelder’s (2013) study, almost
         all partnering organizations interviewed stated that they made the initial approach
         in partnering with the library. They also noted that it took three to four months
         for the library to respond. This data suggests that a possible partner has already
         contacted the library—check formal records and talk to staff who may have been contacted.
         This stage of the process can benefit from a lot of informal chatting with anyone
         willing to listen to your plan. Potential partners don’t necessarily advertise their
         wish to engage in community development. Discussing your plan to develop a financial
         literacy program with friends, patrons, and associates can often unearth possible
         partners you may not have thought of or known about.
      

      
      Smith and Eschenfelder’s (2013) research also indicates that the most successful financial
         literacy partnerships libraries have are with state and local government agencies
         or offices, job centers, K–12 schools, and other nonprofits. Other organizations of
         this sort you may want to pursue include the following:
      

      
      
         	
            
            A local college—community, state, or nonprofit

         

         
         	
            Your state’s cooperative extension system

         

         
         	
            Counseling agencies (housing, employment, credit)

         

         
         	
            Community centers (ethnic, religious, etc.)

         

         
         	
            Credit unions

         

         
         	
            Established nonprofits, such as the United Way and Goodwill Industries International

         

         
         	
            Your regional Federal Reserve office

         

         
         	
            State Department of Education or Department of Treasury

         

      

      
      If your library has limited community resources or your patrons have very specific
         issues best addressed by a person who works in the field, consider collaborating with
         a financial professional. Accountants, bankers, and financial advisors have a depth
         of expertise that may benefit your patrons. Many businesses would like to offer their
         help because they value community service and encourage their employees to serve in
         the community. As long as this partner is able to provide unbiased, thorough information
         without attempting to sell anything to your patrons, the collaboration should go well.
         Having an explicit agreement such as a memorandum of understanding, a legally nonbinding
         document outlining the terms of the collaboration, or contract are effective tools
         to ensure all parties have a clear understanding of their responsibilities and expectations.
      

      
      Picking the Right Partner

      
      There is more to choosing the right partner than comparing needs, goals, and values.
         The Consumer Financial Protection Bureau (2014, 21) recommends that you partner with
         organizations who have “good standing within the community, that will be courteous
         and respectful to all, and that are knowledgeable and reliable. You may want to evaluate
         the organization’s mission, operations, and the reputation and conduct of the organization,
         its administrators and staff.” For private companies, check with the Better Business
         Bureau or your state attorney general. For individuals in the financial industry,
         the Commodity Futures Trading Commission’s SmartCheck website (http://www.smartcheck.gov)
         is an invaluable resource to ensure that the professional is properly registered and
         to identify any disciplinary actions on their records.
      

      
      Once you are comfortable with the credibility of your potential partners, you should
         have your list of possible community partners as well as the following:
      

      
      
         	
            
            A financial literacy need you want to address

         

         
         	
            Basic goals

         

         
         	
            Target audience

         

         
         	
            Your needs

         

         
         	
            Your values

         

      

      
      Using this information, compare your list of possible partners to these qualifiers.
         Identify organizations that jump out as hitting more of the qualifiers than others
         as well as those that may only hit one but would be excellent in that category. Remove
         any that do neither, have bad standing in the community, or whose mission, operations,
         or conduct are at odds with your library’s. The more overlap between your partners’
         missions and the goals of your program, the greater the chance of success.
      

      
      While building a relationship with another organization can certainly be a nuanced
         process, and may feel like something one does on the basis of instinct, the success
         of your program is important enough to spend some time doing by the numbers (it is
         a financial literacy program after all). The ALA (n.d.) recommends using a spreadsheet,
         listing the qualifiers in the left column and the partners along the top row. Each
         qualifier should be given a weighted percentage so that they equal 100 percent. Then
         give a numerical value to how well the qualifier is met by each organization, from
         one to ten. Multiply the percentage by the numerical value and sum the totals for
         each organization. See their publication for more details. The organization or organizations
         with the highest scores are the ones you should be working with.
      

      
      Introductions and Establishing the Partnership

      
      
         	
            
            Determine if your needs and values match up

         

         
         	
            Create a shared vision

         

         
         	
            Lay out all expectations and responsibilities in writing

         

      

      
      Before you decide to jump into a partnership, discuss your goals, plans to achieve
         them, common ground, and what you can do for each other. The more mutually beneficial
         the partnership, the greater the likelihood of success. Discuss what resources you
         have and what you are looking for from the partners. Especially if you are working
         with a for-profit group, discuss the importance of unbiased, thorough information,
         and highlight the fact that this is not a chance to solicit new business. If after
         these initial meetings you feel your organizations meet each other’s needs and values
         well, develop a contract or memorandum of understanding so that all parties understand
         their responsibilities and expectations.
      

      
      Ensure a Smooth Working Relationship

      
      Once you have your partner or partners, there are many ways you can encourage success.
         A little planning and effort on the part of leadership can pay sizeable dividends
         down the road.
      

      
      Communication

      
      Good communication reduces frustration, focuses efforts, and increases motivation.
         Many problems can be traced back to either miscommunication or a lack of communication.
         Depending on factors such as the size of your library, scope of the project, and nature
         of your collaboration, you will need to tailor your communication methods to best
         suit your situation. Shared timetables will help keep everyone on the same page throughout
         the process. Open lines of communication will keep small problems from becoming big
         problems down the road. You may find it useful to have a standard list of questions
         to ask of all partners before your programming to cover small details that are easily
         missed (Consumer Financial Protection Bureau 2014).
      

      
      Especially if you are creating a large-scale collaboration, schedule regular meetings
         to provide updates and further refine the project. Send a meeting agenda beforehand
         and stick to it to make the meeting as efficient as possible. Remember, no one wants
         to be in a meeting any longer than it takes to go over the necessary information.
         Everyone should leave the meeting knowing what is expected of them. The chair of the
         library financial literacy committee should then follow up the meeting by distributing
         meeting notes to everyone involved, including administrators or officials, in a timely
         manner. Within this communication, there should also be a written list of party expectations
         to eliminate confusion and ensure that everyone understands what should happen before
         the next meeting.
      

      
      Each organization should have a liaison to the other partners. Having a single person
         in charge of this streamlines the flow of information, reduces staff time spent on
         tasks, and reduces internal friction. Without a liaison, multiple people may respond
         to a partner’s inquiry, possibly with conflicting answers, or no one will respond
         thinking that someone else will take care of it. Each organization will need to determine
         one person to act as a liaison to outside partners. This is an important job that
         requires attentiveness and responsibility; do your best to give it to someone who
         is up to the task. Everyone involved should have the contact information for each
         group’s liaison.
      

      
      Different libraries with different resources and different needs will find that they
         have different communication styles. However your library decides to communicate,
         be sure the lines of communication are open, all parties know what their role is,
         and all parties are consistently updated with news of their collaborators’ actions.
      

      
      Encouraging Ownership

      
      Those who feel that they “own” this program will work harder and with higher-quality
         output because they will feel its success, or failure, also belongs to them. A simple
         way to do this is to give those working on this project increased responsibility for
         the program and the authority to develop it without being micromanaged. This will
         increase personal investment and ownership.
      

      
      Initial meetings should be a dialogue to discuss what the objective is, how it can
         be addressed, and what value each organization can contribute to help achieve it.
         When all parties are included from the very beginning, participants feel responsible
         for the end result. Through these open dialogue meetings, you may find that you are
         more able to meet each other’s needs and values than you had originally thought. For
         larger initiatives, this is when you can develop a unique goal, achieved only through
         collaboration. Programs are more likely to be successful when all parties are working
         toward the same goal, which they have created together, and everyone is getting something
         they need out of the partnership.
      

      
      Compromise

      
      Part of creating your unique goal will probably include compromise, as it ensures
         everyone benefits from the partnership. Having the event take place at the community
         college instead of the library is a compromise you could live with. Having the event
         be an advertisement for a local bank is a compromise you would never make. Know that
         the programming probably will not end up being what you had initially envisioned;
         some things are essential for success, but most aspects are probably more malleable
         than you think. Sharing control over the project can make people uncomfortable (librarians
         doubly so). To avoid this, keep an open mind, know the return on your investments,
         remind yourself that everyone wants to achieve the same goal, and be aware of the
         fact that no matter how brilliantly earth shaking your thoughts on the matter are,
         someone else just may have an idea better than yours.
      

      
      Position the Right People to Shine

      
      As with so many other endeavors, the quality and success of the program will come
         down to the individuals. Many people have a strong interest in financial literacy
         and helping the community; find out who on staff is this person and make sure they
         are on, or maybe even the chair of, this committee. Chances are, your library is starting
         a financial literacy program because you have someone on staff like this. Encourage,
         guide, and support them. Their enthusiasm and drive will strengthen the program.
      

      
      Set Yourself Up for Success

      
      Try to include short-, mid-, and long-term goals. Small achievements along the way
         bolster morale and tend to improve everyone’s performance. Short-term goals can also
         help you identify ways your program may need modification as it develops. Most importantly,
         if you can succeed early on, administration will be more likely to provide resources
         for future events.
      

      
      Beware Common Pitfalls

      
      A good partner can provide things like expertise, marketing, funding, a wider audience,
         increased library visibility, and reduced costs. Unfortunately, there are libraries
         that have hosted unscrupulous financial literacy speakers who were only working for
         their own future profit. There are also less nefarious but more commonplace pitfalls,
         all leading to overly stressed staff and mediocre programming. Most of these pitfalls
         can be avoided through planning and strong communication.
      

      
      Self-Interest

      
      A major risk when dealing with outside speakers for financial literacy programming
         is bringing in someone whose goals differ from those of your program. Libraries must
         guard against “implicit or implied endorsement of financial products or services,
         by libraries or their partners” (Reference and User Services Association 2014, 15).
         Before this person interacts with your patrons, you should have done the following:
      

      
      
         	
            
            Searched the Better Business Bureau and SmartCheck.gov to ensure all certifications
               are up to date and there are no complaints against the group or person
            

         

         
         	
            Had a frank discussion about your expectations and their responsibilities

         

         
         	
            Signed a contract or memorandum of understanding

         

      

      
      The formal agreement should state outright that they may not solicit business from
         your patrons, this person must present unbiased information designed for the public’s
         best interest, and they may not collect patron data, mention financial products specific
         to their company, or cherry-pick data. Your specific library may have more restrictions.
         Administration should review the contract or memorandum before signing. Avoiding all
         this extra hassle is a good reason to work with government and nonprofit speakers.
      

      
      Lack of Time and Resources

      
      Some of your needs are likely not the result of an inability to get something done
         but simply not having enough time to get it done. Be realistic about how long each
         step will take and give yourself the time you need. Create generous timetables in
         case, or more likely when, you have to make changes due to unforeseen circumstances.
         Understand what your resources are and list the needed resources as part of your “needs”
         when determining partners. The partners you work with are there to fill any gaps in
         your resources.
      

      
      Dependency on a Single Staff Member

      
      Although many business partnerships are started through personal friendships, be sure
         that this new relationship evolves so that it is between the library and the partner.
         If it remains dependent on one staff member, you will find yourself back at square
         one should that staff member leave or have a falling out with the partner (Reference
         and User Services Association 2014).
      

      
      Loss of Enthusiasm

      
      As time passes, people tend to lose enthusiasm, especially when confronted with obstacles.
         Keeping everyone’s focus on the ultimate goal of the project through consistent and
         full updates on all aspects of the project can help maintain enthusiasm and commitment.
         Phone or chat with those involved in the program when there is good news to spread,
         such as the achievement of medium-term goals. The liaison may hear that a particular
         speaker has agreed to be a part of your program and then share this information with
         the committee chair. The chair should not wait until the next meeting to tell others
         on the committee; stop by their offices to give them the good news. This may spark
         another person to make an extra couple of phone calls and get a professional graphic
         designer to make the advertisements rather than using the same tired template you
         use for all your other programming.
      

      
      Mistrust

      
      Trust is an essential component of collaborative work. Putting unreliable people in
         a position where others depend on them will rarely end well. Do your best not to partner
         with those who you cannot trust. Keep an eye out for red flags, such as not coming
         through with what is expected of them or your having a hard time getting a hold of
         an otherwise responsive partner at an inopportune time. If you find yourself not trusting
         your partner, nip it in the bud. Talk to them to get to the heart of the issue. If
         it is not resolved, you may need to dissolve the partnership as chances are the same
         problem will come up again.
      

      
      Breaking Up

      
      Despite all the work you have done to make sure you and your partners will be a good
         match, it is possible that at some time in this process you find that you must break
         the partnership. Your contract or memorandum should set up a termination procedure
         that allows the partnership to be dissolved (TechSoup for Libraries n.d.). This should
         increase the likelihood of a smooth break and reduce the chance of negative repercussions.
         Hopefully, your partnership will be a resounding success and lead to many collaborations
         throughout the years.
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      Popular reference questions from patrons warrant in-depth information that only programming
         and specific services can provide. Before implementing programs and services on financial
         literacy at the large public library system where I work, a popular reference question
         resembled the following scenario:
      

      
      A patron asks me if I could help him or her at the computer. I walk over to the computer
         with the patron only to have a patron point to the screen and ask, “What does this
         mean? I’m trying to get my credit report, but I don’t even know what this means. Plus,
         there’s stuff on here I don’t even recognize!” As I look at the information on the
         computer screen, I get a little nervous. First of all, there is sensitive, private
         information like social security numbers, credit card numbers, and even bank information
         on the screen. Second, I’m not sure how the patron wants me to assist. I’m a librarian
         not a credit counselor, so I am not equipped to address such issues. Repeated experiences
         like these and reflections on the matter of financial literacy led me to initiate
         more in-depth programming as well as specific reference assistance, programming, and
         services for adults.
      

      
      In this case, by large public library system I mean one that serves a county population
         of over four hundred thousand people. Of that four hundred thousand, more than three
         hundred thousand county residents are cardholders and use their library on a regular
         basis. Moreover, this large public library system is characterized by having a legacy
         foundation organized and operated exclusively for the purpose of advancing the mission,
         long-range goals, objectives, and priorities of the library as well as balancing the
         quality and range of the library’s services beyond the level supported by taxpayers.
         Lastly, this large public library system also includes a main library and nineteen
         agencies throughout the county.
      

      
      Over the last four years, as an adult services librarian, I partnered with the grant
         specialist librarian in the business technology department to initiate more in-depth
         financial literacy programming as well as specific reference assistance, programming,
         and services for adults. As we gained momentum for the subject matter, more librarians
         throughout the system actively participated in facilitating financial literacy programming,
         collection development, and, of course, reference services. This large public library
         system can serve as a case study from which best practices can be derived. From this
         case, public libraries of similar characterization have an opportunity to learn what
         best practices to use as they embark on financial literacy in their community.
      

      
      To determine how our library could better serve the financial literacy needs of our
         patrons, we took the following actions that I suggest as best practices for librarians
         in large public libraries:
      

      
      
         	
            
            Research financial literacy, including its definition, and librarian and patron information
               needs.
            

         

         
         	
            Design programming and dissemination of financial literacy information that works
               in harmony with research and provides measurable outcomes.
            

         

         
         	
            Compile information and make it accessible to librarians and patrons.

         

         
         	
            Seek collaboration and partnerships within the library as well as in the community.

         

         
         	
            Provide in-depth information through training for librarians and programming for patrons.

         

      

      
      1. Research financial literacy

      
      Definition of Financial Literacy

      
      Financial literacy is education on issues such as budgeting, credit reporting, investing,
         mortgages, school loans, savings, building resources or wealth, and consumer protection
         and fraud. In the public library, patrons often seek information on getting a credit
         report. However, the question that arises is which resources are reputable. There
         are many websites that offer a free credit report, but through research we have found
         that there is really only one place that will provide a free credit report from all
         three credit reporting agencies: AnnualCreditReport.com. Defining financial literacy
         will be helpful in identifying the information needs of librarians and patrons.
      

      
      Librarian Needs for Financial Literacy

      
      After researching the definition of financial literacy, study the need that librarians
         have for financial literacy. I found out what librarians at my library were thinking
         by asking them in an online survey. An online survey is a nice way to get information
         quickly and compile data and statistics to later use to state your case for financial
         literacy programming and reference services.
      

      
      Based on the survey of eighty-four librarians, those who responded indicated that
         they mostly saw their role was to refer patrons to books when asked about financial
         information. Though the library has access to many financial databases, librarians
         were more likely to refer patrons to books or AnnualCreditReport.com. Moreover, librarians
         had concerns about providing accurate information, locating that information, and
         maintaining the privacy of patrons when using a public computer.
      

      
      Patron Needs for Financial Literacy

      
      Surveying the librarians also provided information on the needs of patrons. In this
         case, the survey of librarians asked what questions they received from patrons about
         financial matters. The responses from eighteen of eighty-four librarians indicated
         that getting an annual credit report and investing were the topics most asked about.
         In terms of popularity, however, credit reports were the most significant. At least
         once a week, librarians said they received questions about how to obtain a credit
         report.
      

      
      Thus, the needs patrons have can be deduced from the regularity of reference questions.
         In addition, patron needs can be assessed by exploring the existence of high school,
         state, or college requirements in educational institutions or relevant articles in
         newspapers as well as the presence and number of community organizations focused on
         budgeting, credit repair, investing, mortgages, and saving for particular large purchases.
         For example, the Ohio Education Department has addressed the need for financial literacy
         and has even codified it in the Ohio Revised Code (http://codes.ohio.gov/orc/3313.603).
         By doing minimal research, the degree to which there is a need in your city, county,
         or state for financial literacy can be found. According to a Pew Charitable Research
         study in March 2014, there were at least seventeen states requiring financial literacy
         programming and reference services (Prah 2014).
      

      
      2. Design programming and dissemination of financial literacy

      
      Through researching financial literacy, I uncovered that there are seasons for financial
         literacy. These seasons informed decision making on the time of year to implement
         programming. One such season is February. In February, there is a weeklong national
         campaign called America Saves Week. America Saves Week is a campaign created by the
         Consumer Federation of America and the American Savings Council. Also, in April there
         is Money Smart Week, usually held the third week of April. Money Smart Week was started
         by the Chicago Federal Reserve and partners with the American Library Association
         (American Library Association 2015). Holding programs around these times maximizes
         the importance of financial literacy in a particular community and also lends initiative
         to even more resources that can help in creating a successful program.
      

      
      Seasons for financial literacy can also be determined based on observation of the
         times in which patrons most often ask financial literacy questions. For example, experience
         has taught us that tax season, usually January through April, is a time when patrons
         have questions about tax preparation. The New Year is also a time when people think
         about creating new habits—spending and budgeting being two of them. By aiming for
         the times when a topic is popular, you can reach patrons when their minds are most
         receptive to such information. It is also helpful to keep track of the questions patrons
         have at these times to get a qualitative and quantitative measure of the need.
      

      
      Observation and the online librarian survey indicated certain objectives of programming.
         Designing objectives for programming allows measurement of outcomes. The outcomes
         must be conceptualized as tasks that patrons will know, feel, or create. For example,
         one measurable outcome can be that patrons leave programming knowing that AnnualCreditReport.com
         is the only reputable online website from which to obtain their credit report. Measurable
         outcomes can be obtained by simple pre- and post-tests administered during the program.
         Polling is another way to obtain measurable outcomes. In the very initial programs,
         in the case of this large library system, pre- and post-tests were administered as
         a part of the presentation. These showed patrons that they were able to learn something
         of value in the program. Also important to note is that using instruments to obtain
         measurable outcomes is different than a general evaluation. In this case, presenters
         were asked for their three main objectives in their presentation. Those objectives
         were used as the measurable outcomes for the program. General evaluations assist program
         presenters in determining how to set up the rooms in a better fashion or help the
         speaker to learn to speak louder or have handouts. Programming outcomes determine
         if the patrons have reached the objective of the program subject matter. Compiling
         the data from programming outcomes can let you know if the financial literacy program
         is making an impact in the lives of people in your community.
      

      
      The measurable outcomes can be used to demonstrate the effectiveness of the programming.
         Such information can be invaluable in large public library systems when proving the
         effectiveness of financial literacy programming in the community. This information
         could be used later in various ways, but I especially think of using measurable program
         outcomes to demonstrate to the voting public that libraries are not only serving the
         public good but benefiting the overall health of the community. The ability to demonstrate
         how financial literacy programming meets the needs of the community is important if
         your large library system is dependent on tax levies.
      

      
      3. Compile information

      
      As research is done, compile the information and make it accessible to librarians
         and patrons. In this case, the research that we found was initially compiled and organized
         in an online wiki. A wiki is a collaborative sharing information technology tool.
         The wiki allowed collaboration between me and the grant specialist librarian asynchronously,
         yet in one digital place. The benefit is that two librarians working in physically
         different spaces with different times of work can still work in one digital workspace.
         The wiki allowed us to have a mutual location to place information we researched while
         maintaining open communication. The wiki worked as a living document that could be
         updated at any time, and that constant communication and feedback facilitated sharing
         and collaboration without always having to meet to work. In this case an online wiki
         was used to organize information, maintain the results of the survey of librarians,
         and plan and design programs for financial literacy.
      

      
      Using the wiki allowed us to collaborate and share information as needed. Once we
         were ready to start implementing what we researched about financial literacy, we worked
         with the information technology department to put this information on our intranet
         for librarians. Also, we were trained in the content management system and later WordPress
         in order to continue to compile financial literacy information on the library website
         for patrons. So if your library has an intranet or website, specific information can
         be posted or published for librarian and patron use.
      

      
      Researching and compiling information are two practices that foster collaboration
         and partnership. Implementing financial literacy in a large public library takes collaboration
         and partnership with every department and agency within the library as well as organizations
         outside the library that are dedicated to financial literacy. Another important way
         to make information accessible is staff training. Training works especially well when
         led by a librarian and a representative of a community-based organization who addresses
         the personal finance needs of folks in the community.
      

      
      4. Seek collaboration and partnerships

      
      Researching and compiling information are two practices that lead to seeking collaboration
         and partnership. Implementing financial literacy in a large public library takes collaboration
         and partnership inside as well as outside the library, with organizations that are
         dedicated to financial literacy.
      

      
      The compilation of the information sources or subject guides can provide librarians
         with more resources that can assist the patron. In our case, a list of local community
         organizations and financial coaches has helped patrons interested in interpreting
         their credit report.
      

      
      Partnering within the Library

      
      Your coworkers are essential partners, and one way to partner with them is to ask
         them about their experiences. The “ask” can be done in different ways, but in this
         case, as I have said earlier, I conducted an online survey. Surveys not only obtain
         useful information but also inspire colleagues to think about financial literacy as
         a part of their regular reference, programming, and service duties. It helps to pave
         the way for financial literacy programming and services. As librarians learned that
         there were two librarians leading the project, they were more inclined to suggest
         ideas and even participate in a committee through which programming, training, collection
         development, and more services were being planned and facilitated.
      

      
      With our survey results in hand, the grant specialist librarian and I asked to meet
         with the manager of human resources. We met with human resources to tell her about
         our plans to conduct financial literacy programming and services, but also about the
         need for librarians to be trained in financial literacy. In this meeting, we discussed
         the possibility of having librarians trained and the organizations and businesses
         who could provide that training. Moreover, we made sure to request training incentives
         that were relevant to staff interests. In this case, the training incentives requested
         were dress-down financial Fridays once a month. So those librarians who had taken
         the training could wear jeans or comfortable shoes on a specific Friday agreed upon
         with human resources. Later, as financial literacy programming and services became
         funded by a Smart Investing ALA/FINRA grant, the incentives included a T-shirt with
         the logo of the financial literacy program. On several occasions, we met with human
         resources as well as the branch services department to discuss the need for financial
         literacy training. We were able to determine the dates and times when training could
         be administered. In the process, we also discussed which librarians, either children’s,
         adult, or generalist, might be included in that training.
      

      
      In addition to meeting with human resources and branch services, we also met with
         the manager of the main library, where the business and technology department resides.
         In meeting with the managers of the different departments, we were able to gain ideas
         and information that allowed us to plan better for the upcoming programming.
      

      
      The process of implementing financial literacy was not a linear one, but one where
         we constantly asked questions, conducted research, and acted on that research. Practical
         theories and plans of action were proposed, implemented, and adapted as necessary.
         This evolving process allowed us to gain more information and grow our initial programs.
         In the beginning, my branch and the business technology department led the later systemwide
         programming on financial literacy. From these initial programs, we gathered measurable
         outcomes as well as evaluations. In addition, we worked through the marketing department
         in order to gain publicity that led to the program being covered in the local newspaper.
         We compiled the program feedback and later provided it to the managers of the participating
         branches. So one aspect of partnering within the library is to think about the library
         as an open system. Thinking about the library as an open system means transcending
         the bureaucracy of the organization and working with everyone at every level as a
         partner. That being said, make sure to meet individually and provide information about
         the research and possible solutions to address financial literacy needs of librarians
         and patrons. Listen to how colleagues in various departments can best serve financial
         literacy programming, reference, collection development, and staff training needs.
         In our case, administrators and managers of the marketing department, technical services,
         branch services, information technology, and legacy foundation all wanted to know
         more about the research and possible solutions on financial literacy. This openness
         allowed everyone at all levels to contribute their best work. Moreover, as colleagues
         in different parts of the system saw enthusiastic librarianship, they wanted to participate
         in the novel initiative. As the small initiatives to conduct financial literacy programming
         and services grew, we became interested in having speakers and sponsors from outside
         of the library. Thus, we partnered with local, state, and federal agencies outside
         the library.
      

      
      Partner with Local, State, and Federal Agencies

      
      Similar to partnering with colleagues within the library, creating partnerships with
         organizations outside the library involves providing information about the need for
         financial literacy. In this case, the grant specialist met the income manager for
         the local United Way. This interaction developed into a partnership that led to introductions
         to another community partner who worked at the Local Initiatives Support Corporation
         (LISC). In our ever-evolving conversations with our library colleagues, our community
         partners were also invited alongside managers and administrators in human resources
         and branches services. In our case, the United Way and LISC have been essential in
         providing staff training, specifically on navigating credit reports for reference
         librarians; programming, including measurable program outcomes; and collection development
         book suggestions.
      

      
      Local agencies, such as the United Way and LISC, who regularly help people understand
         their personal finances can be very helpful as informational resources to whom librarians
         can refer patrons. In this case, LISC has a community network of Financial Opportunity
         Centers with financial coaches. These financial coaches are free to the public and
         thus a great resource to whom patrons can be referred during reference transactions.
         Thus, at the point in the reference interview when the librarian has provided as much
         information as possible without interpreting a document such as a credit report, the
         librarian can suggest free financial coaching from the community-based Financial Opportunity
         Center.
      

      
      Because the United Way and LISC have programs that assist people with their personal
         finances, we enlisted them to conduct their five-week series on financial fitness
         in library programming. The financial coaches regularly conduct these series, so the
         measurable outcomes were already embedded in the financial fitness programs. This
         was a great benefit to the larger financial literacy library programs to determine
         the difference that the programs were making in the financial lives of patrons, but
         also as our financial literacy programming became grant funded.
      

      
      Lastly, the financial coaches served as an additional resource from which we could
         gather information about books they would recommend for patrons. Those book recommendations
         were used in collection development in addition to using resources such as Edelweiss
         and Ingram. In some instances, books purchased were also used as door prizes for patron
         attendance.
      

      
      In addition, local agencies, financial institutions, state agencies, and federal agencies
         are great resources to draw on for programming. State agencies, including the Attorney
         General’s Office and Department of Commerce, as well as a federal agency such as the
         Federal Trade Commission often have a speakers bureau that will send speakers to programs
         for low to no cost. In the initial programming, programs on consumer fraud from the
         Better Business Bureau as well as the Attorney General’s Office were held. Partnering
         with public and private agencies as well as individual speakers on topics of home
         economics, such as couponing or shopping to stretch the bills, built our financial
         literacy program and piqued individuals’ interest in the more intensive programs later
         to be conducted through United Way and LISC. Partnerships with your local community,
         state, and federal agencies are not only beneficial but critical. Consequently, in
         order to appreciate the relationships built with partners, we made sure that any and
         all publications included their logos and public information.
      

      
      5. Provide in-depth information

      
      Training for Librarians

      
      Preparing librarians for financial literacy reference transactions actually begins
         by surveying librarians about their concerns in answering patrons’ questions. With
         the survey results, training can be organized to address those needs. In this case,
         our United Way partner presented information about navigating credit reports for librarians
         because our survey indicated that questions about credit reports were most popular
         with patrons. A financial coach presented the information, including pre- and post-testing
         to measure the outcomes of the training.
      

      
      Programming for Patrons

      
      When our financial literacy programming started around 2008, I created some of the
         content and contacted a few speakers. Partnering was mostly done internally among
         me, another branch, and the business technology department. However, as we started
         partnering, programming included a series of workshops, “Rebuilding Your Credit,”
         sponsored by Huntington Bank, Advocates for Basic Equality, Consumer Credit Counseling
         Service, the Lucas County Treasurer, and the Ohio State Treasurer’s Office. During
         consumer protection week in 2010, we had a sort of “consumer protection fair,” which
         involved the Better Business Bureau, the Northwest Ohio Development Agency, and the
         Ohio Attorney General’s Office. In these programs, the library provided a venue where
         partners could put on presentations. In instances where for-profit partners, like
         banks, were involved, no one partner ran the show. They either alternated as speakers
         or had different display tables at the same event. They might give away small gewgaws,
         but they did not sell their products.
      

      
      The best practice is to join together with your partners in community organizations
         to conduct programs. Most community-based organizations have some idea of financial
         literacy needs based on their administration of programming. Partnering with community
         organizations allowed us to abdicate reinventing the wheel. Once we partnered with
         LISC, we could let financial coaches from their Financial Opportunity Centers administer
         patron programming. Patron programming consisted of budgeting, increasing credit scores,
         and recovering from financial disaster. Their programming included built-in measurement
         of outcomes as a regular practice. This regular practice of measurable outcomes created
         statistics that could be later used to demonstrate program success.
      

      
      Conclusion

      
      The success of our financial literacy reference, programming, and services can be
         attributed to the best practices we used in this large public library system. Once
         a need for financial literacy was discovered, it made sense to research and compile
         information. Sharing that information with colleagues and patrons was just a natural
         next step. Programming and reaching out to community organizations also boosted success
         by getting the word out about financial literacy at this large public library. To
         meet the needs of patrons, librarians also needed to be prepared through training.
         Finally, meeting the financial literacy needs of patrons must be accessible and relevant.
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      Career Information Literacy at the Academic Reference Desk
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      Improving financial literacy involves enabling students to make good choices based
         on their ability to identify, find, and evaluate the information they use to make
         financial decisions. University students are at a point where they make all kinds
         of decisions that have a financial impact on their lives; many of these decisions
         are in some way career related. These choices include what they should study, whether
         they need to pursue specific certifications, and whether it is worth considering additional
         graduate work that can increase the cost and time it takes them to finish their education.
         The more financially literate they are, the better information they can use to inform
         their educational decisions. Academic libraries can play an important role in providing
         students with the information and financial literacy they need to make career-related
         decisions. The new Association of College & Research Libraries “Framework for Information
         Literacy for Higher Education” threshold concepts make it clear that librarians have
         an opportunity to teach students that professional literature is a conversation, and
         that business information, because it is highly structured, demands strategic searching;
         otherwise the student will be overwhelmed.
      

      
      At the author’s library, the reference desk is a place of teaching and student–librarian
         dialogue. It is a place where the library attempts to provide an answer to any academic-related
         question. Many of those questions are career related, even if they don’t appear so
         at first glance. Biology students looking for MCAT review books might ask, “What happens
         if I don’t get into medical school?” A fine arts student interested in sculpture once
         asked, “How do I become a gunsmith?” Students come with a wide range of questions:
         “What can I do with a music degree?” “How can I become a producer?”
      

      
      The premise of this chapter is that knowing how career information is structured improves
         the individual’s financial literacy. In this case, the outcome is better career choices
         by students who are learning to navigate professional and business literature in electronic
         and print formats. The information in this chapter is drawn from the experience of
         the author, a business librarian at a four-year public liberal arts college in Brooklyn,
         New York, who has several years of experience at the reference desk, where inevitably
         a student (whether at the beginning or end of their undergraduate degree) comes up
         and asks: “How do I learn about careers?” This chapter provides insight into how to
         make the academic library a useful resource for students with career-related information
         needs, including reference interview tips, information about core career resources,
         and additional resources, as well as guidelines for improving services and offerings.
      

      
      The audience is novice business librarians and academic librarians who are new to
         business and career information. Prior to becoming a librarian, the author worked
         for four years providing career information support to undergraduate, MBA, and doctoral
         business students and in six years of librarianship has taught career-focused instruction
         and workshops in addition to providing regular reference desk support.
      

      
      The Reference Interview

      
      When engaging with a career-related question, context is very important. Ask students
         about their educational history. It’s important to know where they are in their studies.
         People near the end of their university studies will require resources to help them
         transition to life after undergraduate study, while incoming freshmen or sophomores
         are seeking resources that might help them decide on a major. Age is another important
         consideration: Is the student a traditional or nontraditional student? Is this a second
         career? Of course you can’t just ask a person their age, but asking questions about
         their professional interests or course of study will help determine if you’re working
         with a nontraditional student enrolled in an executive MBA program or a student who
         has just finished high school. You may learn that the student has an undergraduate
         degree from another country that is not recognized in the United States and as a result
         is repeating some coursework. Building a professional understanding of the student’s
         educational history will inform the kinds of sources you present.
      

      
      Core Resources

      
      The core career-related resources a librarian can offer students include the library
         catalog as well as information from the Bureau of Labor Statistics, associations and
         trade journals, databases, and industry reports and profiles. Most public and university
         libraries have access to these items in one format or another. This section on core
         resources focuses on what’s typically available in an academic library, which can
         be supplemented with other resources described later in the chapter.
      

      
      Catalog

      
      One of the distinguishing features of academic libraries is that they’re organized
         using Library of Congress subject headings. One popular question that is surprisingly
         difficult to answer quickly in an academic library is, “Where is the career section?”
         To provide a quick answer, it is useful to prepare a guide with keywords and call
         number ranges for subject terms such as vocational guidance, job hunting, résumé writing,
         and employment interviewing. As subject headings subdivide, it will be useful to add
         subject terms for subject-specific career-related books such as “music—vocational
         guidance,” “biology—vocational guidance,” and “business—vocational guidance.”
      

      
      Labor Statistics

      
      The United States Department of Labor’s Bureau of Labor Statistics is a good one-stop
         shop for career exploration. It’s a free, authoritative, and up-to-date website that
         contains career, salary, association, and industry data collected by the government.
         If students are interested in looking up career information by occupations, they can
         start with the Occupational Outlook Handbook. A related site is the Occupational Information Network (O*NET) Resource Center,
         which provides a highly structured database of knowledge, skills, and abilities needed
         to perform occupational tasks. Users can search by specific skills, or they can take
         an online self-assessment that will suggest professions and careers. Occupational Outlook Quarterly, a journal published by the Bureau of Labor Statistics, has recently changed its
         name to Career Outlook and publishes articles and career profiles, which are helpful for students who are
         exploring a career. You can browse the archives by subject to get a full idea of the
         content.
      

      
      State labor offices also provide their own labor and workforce statistics. Doing a
         quick search on Google will usually lead you to a state labor office. These sites
         provide their own analysis and reports on employment projections, local industries,
         and special studies. As an example, the New York State Department of Labor provides
         regional employment and unemployment reports, including special reports on large private
         company employers and the emerging green industry. Students can learn from these regional
         reports before they move to a particular region. The New York Department of Labor
         also provides information for job seekers with links to statewide career events and
         career offices. These websites have career development links to job search tools that
         help users prepare résumés and cover letters and gives interview tips. The website
         also lists information on immigration, youths, and veterans services.
      

      
      Associations and Trade Journals

      
      Professional associations and societies are nonprofits that are established to further
         a particular profession or interest. They vary widely in size and resources—some are
         very large and influential, while others might consist of members from a particular
         geographic area. The obvious example for librarians is the American Library Association
         and the variety of activities and publications it provides to the library profession.
         The information that associations may provide, either freely or at a price, includes
         salary surveys, job banks, Listservs, networking opportunities, membership listings,
         and local chapters. You can find a list of associations on the Occupational Outlook
         Handbook website. These tend to be the larger associations. Most of the publications
         are promotional advocates and offer a very positive view of the profession or special
         interest (think National Rifle Association), so it’s always useful to show students
         other resources to complement an association’s advocacy agenda. I include special
         interest associations and scholarly associations in this category of resources because
         they are often commentary to a particular profession. A fine arts metalsmithing student
         who is interested in the American Custom Gunmakers Guild could also review the National
         Rifle Association’s website.
      

      
      Databases

      
      Business databases such as LexisNexisAcademic and EBSCOs Business Source, as well
         as multisubject databases like Gale’s OneFile, often include trade and association
         journals. Most subscription databases can search by the North American Industry Classification
         System (NAICS) or its predecessor, Standard Industry Codes (SIC). The Bureau of Labor
         Statistics has a list of these codes on their website. Showing students how to use
         these codes in library databases allows them to strategically search and access trade
         and professional journals that may not be available freely on association or interest
         group websites. Teaching students how to search by industry code and occupational
         keywords gives them a highly effective way of using business databases to sort and
         filter through hundreds of local, national, and international periodicals. The search
         filters are very important when first introducing these databases since students are
         likely very used to natural language searching. At the reference interview, showing
         students database search filters gives the librarian an opportunity to reinforce how
         business content is more structured than other kinds of information. In addition to
         occupational keywords, showing students how to narrow their search for reports is
         another feature of business information where it is more common to find reports of
         different kinds. This could give them access to information like salary surveys, guides
         to best places to work, or lists of top companies and reports on industry leaders.
         Once students are aware that there are other ways to access information about companies
         and professions, they will be better able to help themselves find good information
         during the course of their studies, as their interests evolve. In turn this will help
         them get the best information on which career and educational path to take, so it
         is critical to teach these skills early in their studies.
      

      
      Industry Reports and Profiles

      
      Industry reports are third-party documents that cover trends in a particular industry
         or sector. Reports are in a particular format for business information, which I often
         emphasize is not freely available outside of a library context. There are many different
         business databases that produce reports on public and private companies and industries.
         Some examples of these kinds of databases include ReferenceUSA, Hoovers, IBISWorld,
         Mergent, and S&P NetAdvantage. Information that is useful to nonbusiness students
         includes company histories, business descriptions, listings of the top companies,
         and industry reports. Some of these databases are more difficult to search, but the
         advantage is that they are third-party reports that give people a deeper, less biased
         overview. The author always encourages students (usually graduating seniors and graduate
         students) to find business reports and use them to compare businesses for a more nuanced
         view of industries and career outlooks. Databases like IBISWorld are very well suited
         to giving students a deeper understanding of small industries, while Mergent and S&P
         databases are geared toward finance majors. Even if the business database is complex
         and seems like overkill, it’s worthwhile to show the student one report or publication
         that might make a difference on the course of study they decide to pursue. As an accidental
         business librarian, the author learned how to use specific components of complex databases
         depending on what users needed. The author encourages nonbusiness librarians to explore
         business databases because financial and business information is very practical and
         once a user knows how it’s structured, with practice, it’s not that difficult to search
         these databases for commonly asked career information.
      

      
      Other Resources

      
      Career Center

      
      Outside of the library’s physical and online collections are more sources of information
         that can help students with career-related questions. Most universities have a career
         center with counselors providing résumé, interview, and career exploration programming.
         Some departments and larger programs (MBA, education, law, health, nutrition, or medicine)
         also have their own career center, so it may be good to ask around about these kinds
         of services for current students and alumni. Career centers often have information
         on different graduate school exams (GRE, LSAT, MCAT) and other professional examinations,
         as well as lists of job and internship resources. They may subscribe to specialized
         career resource databases such as Vault or CareerBeam. The library is very much complementary
         to campus career centers, and it is useful to meet with career center staff in order
         to understand their intake process for students and possibly to collaborate with them
         on purchasing resources like books.
      

      
      Social Media

      
      Social media offers another way to find and explore career information, and reference
         librarians can share information about this approach with students. Career centers
         sometimes offer workshops on professional networking websites such as LinkedIn. Following
         companies or career centers helps students to find out about jobs and local recruiting
         events. Companies, as part of their branding strategy, often maintain Facebook and
         LinkedIn pages that give students and job seekers more insight into their organizational
         culture. LinkedIn recently launched a new tool called the Field Study Explorer, allowing
         users to compare their academic field of study and where they currently work, what
         they do, and the university they attended.
      

      
      Social media skills are important to students beginning to explore career options.
         This includes preparing your social media for your job search, a privacy-related topic
         that is important to today’s students. Sometimes a career center will have workshops
         or resources for this, but other times a librarian can be the only resource who can
         help a student find out about taking down online pictures or best ways to delete and
         restart a Facebook account.
      

      
      Public Library

      
      The public library is a great resource for students, especially if the library system
         includes a business library. It’s important to make students aware that they may not
         have access to the university library or the career center after graduating, but they
         can always go to the public library for job hunting and career exploration resources.
         If they have the funding and staffing, public libraries also provide career-related
         programming. The author often searches public library catalogs and web pages for former
         students and alumni who no longer have access to the university’s career services.
         As an example, Brooklyn Public Library has a job hunting topic page with a variety
         of resources including links to the public library’s databases such as ReferenceUSA
         (a company directory), in addition to job sites like Wetfeet and Idealist.org. Alerting
         students to the fact that there are also librarians that can help them find information
         at a local public library is a good practice and sometimes gives students a better
         idea of the role the library plays in helping people meet their information needs.
         Many library systems have a dedicated business library, and it’s good to show students
         where they can find career and job search programming in those more specialized branches.
         Compared to academic libraries, public libraries with a business emphasis will have
         more resources for entrepreneurs, personal finance, and small businesses. Pointing
         out this distinction is another good teaching moment, especially if the student is
         new to academic libraries and the kinds of collections maintained by academic libraries.
      

      
      Making the Library a Better Resource

      
      In September 2014 the Business Reference in Academic Libraries Committee (part of
         ALA’s Reference and User Services Association) developed an important document called
         “Financial Literacy Education in Libraries: Guidelines and Best Practices for Service.”
         The learning guidelines in this document clearly state that “career choices, education
         choices, and skills have a direct impact on income” (Reference and User Services Association
         2014, 1). The document provides a comprehensive framework for financial literacy that
         covers a wide variety of personal finance questions and resources, as well as excellent
         advice on best practices for financial literacy services and partnerships. The appendix
         has a list of useful resources and definitions that could be used in workshops or
         on web pages, and all of the information in the report is useful for a librarian looking
         to improve career-related offerings.
      

      
      Another way to enhance the library’s usefulness is to take advantage of opportunities
         to create collaborations with career services, first-year and precollege programs,
         and separate academic departments. At Brooklyn College, one librarian is assigned
         as a formal liaison to career services, and this includes a small collection development
         budget for career books. Communicating with career services is especially important
         so that the library can complement their work and avoid duplicate subscriptions to
         material, books, or workshop content.
      

      
      Many academic libraries have a career and jobs LibGuide or web page that informs students,
         faculty, and other external audiences about how career information is organized. Emailing
         this guide, or physically meeting with departments to gain feedback on the content,
         can often be a good starting place for conversations with departments external to
         the library. Recently, there is a trend to link skills taught in humanities and the
         social science disciplines to valuable career skills. For example, English departments
         are stressing the ability of their graduates to communicate effectively in writing
         and critical thinking, while sociology departments are highlighting how their students
         learn how to gather and analyze social data in the form of surveys, interviews, and
         focus groups.
      

      
      Ultimately, the library can be made into a place to demystify personal finance, business,
         and career information by purchasing career resources, showing nonbusiness students
         how to access authoritative business sources, and actively collecting and making accessible
         this information. It is important that the librarian not give financial advice but
         rather show students the sources they need, both primary and secondary. Business databases
         are quite expensive, and there is no reason why the practical aspects of business
         information seeking should only be taught or shown to business majors by business
         librarians. Financial literacy and business information are everybody’s concern.
      

      
      Conclusion

      
      Librarians can help increase students’ financial literacy by giving them the best
         possible range of information on careers and job searching on which to base their
         decisions. With guidance through some of these resources at the reference desk and
         advice about how career information, such as business information, is structured,
         the students can become smarter and strategic searchers so that they take advantage
         of the resources available to them. While the library is not a career center, the
         library as a career information center can make the student aware that this type of
         information is organized in a specific way. The reference desk is one great place
         to provide this service, and in chapter 19 I show how to teach these resources together
         as part of a career information library instruction session.
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      Chapter 15

      Developing a Personal Finance Collection for a Public Library

      
         
         
         
         Lisa G. Liu and Roslyn Donald

         
         
      

      
      Balancing a checkbook and understanding how to calculate the interest on a car loan
         used to be the epitome of financial literacy. Today even ordinary financial lives
         are much more complicated. Life insurance, credit cards, long-term care insurance,
         health-care spending accounts, 401(k) retirement plans, home equity lines of credit,
         529 college savings plans, and car leases are all common financial challenges that
         demand a sophisticated approach. Financial literacy is an essential skill for all
         adults, yet students receive little guidance in domestic economics. Some high schools
         teach a consumer math course that covers a few basics, but no institution prepares
         students to juggle the products and tools that the average family needs to manage
         its financial life.
      

      
      Poor financial management is endemic in the United States population. According to
         the FINRA Investor Education Foundation’s 2012 National Financial Capability Study
         (FINRA 2013), 30 percent of U.S. citizens used nonbank borrowing such as payday loans,
         pawn shop loans, or advances on a tax return in 2012; furthermore, 34 percent only
         paid the minimum payment on their monthly credit card statement. These facts demonstrate
         how poorly many U.S. citizens manage their finances. As the preeminent resource for
         lifelong learning, the personal finance collection of a public library is the obvious
         resource for adults who need help dealing with new financial challenges. Sadly, many
         personal finance collections are outdated, worn out, and irrelevant to the local population;
         consequently, they cannot meet this urgent need.
      

      
      The question is how do librarians reinvigorate personal finance collections and create
         a systematic maintenance plan. Unfortunately, there are few tools available to librarians
         to help manage a personal finance collection. Personal finance materials are rarely
         covered in review journals; as a result, items are added to collections in a haphazard
         fashion. Our goal as authors of this chapter is to outline a process that will help
         you overhaul the personal finance collection of your library and ensure coverage of
         the most useful topics. We developed this process for Santa Clara County Library District
         (SCCLD) as part of a Smart investing@your library grant project. We conclude with
         strategies for maintaining the collection going forward so that it becomes a resource
         for lifelong learning.
      

      
      Challenges

      
      When you set out to revamp the personal finance collection at your library, you will
         find that there are few helpful guides. General review resources such as Publishers Weekly or Library Journal cover budgeting or investment titles, but only on an irregular basis. Business periodicals
         such as Inc. or the Wall Street Journal do cover personal finance topics, but their book reviews tend to be focused on business
         or career management. Public Library Core Collection: Non-Fiction (15th ed.) has a few titles, but it is a minimal starting point at best. For a librarian
         without a business or finance background, it is a daunting task to select authoritative,
         credible titles for a personal finance collection. Finding those same materials in
         languages other than English is an even greater challenge.
      

      
      Strategy and Process

      
      We recommend developing a personal finance collection in phases. This approach works
         well for library systems with diverse demographics across branches as well as for
         libraries with limited funding. At SCCLD, we implemented a three-phase strategy. The
         objectives of Phase One were to assess current holdings, decide what to weed, and
         assess the needs of the community. The goal of Phase Two was developing a list of
         personal finance titles that all libraries in a system should have as a core collection.
         Finally, the goal of Phase Three was to compile a list of recommended optional titles
         that each library’s selectors could use to customize collections to fit the unique
         needs of their broader community.
      

      
      Phase One: Analyze Your Collection and Community

      
      Step 1: Assess Your Current Holdings

      
      Assess the state of your personal finance and investing collections by focusing on
         holdings in the Dewey ranges of 332.024–332.8 and 640–640.73. Include the e-book collection
         in this analysis. Depending on the collection development tools available, generate
         a report on the personal finance and investing holdings with the following information:
      

      
      
         	
            
            Titles by format with number of items per title

         

         
         	
            Age of items

         

         
         	
            Circulation: number of checkouts and holds per item across libraries

         

         
         	
            Condition

         

      

      
      This inventory report forms the basis for decisions about your current holdings of
         personal finance materials.
      

      
      Step 2a: Weed Holdings

      
      In this step we recommend weeding criteria. The goal is to sort the list of titles
         generated in Step 1 into three categories:
      

      
      
         	
            
            Titles to discard

         

         
         	
            Titles to replace with new copies or newer editions, if available

         

         
         	
            Titles to keep

         

      

      
      To decide what to discard, consider criteria based on the circulation, age, and condition
         of the materials, such as the following:
      

      
      
         	
            
            Titles published more than five years ago

         

         
         	
            Worn or damaged copies

         

         
         	
            Titles that have not circulated within the past one or two years

         

         
         	
            Titles that circulate sporadically, not more than a couple of times per year

         

      

      
      Step 2b: Refresh Classics

      
      Classic titles and those recommended by the Public Library Core Collection: Non-Fiction are exceptions to the above criteria. There are several authors writing on personal
         finance topics who have been popular for many years. These evergreen authors are worth
         keeping in the collection, in every format you can afford. Consider keeping or replacing
         old copies of books by these evergreens with new copies or updated editions:
      

      
      
         	
            
            David Bach

         

         
         	
            Ric Edelman

         

         
         	
            Benjamin Graham, especially The Intelligent Investor: The Classic Text on Value Investing

         

         
         	
            Napoleon Hill (extremely popular with Hispanic readers)

         

         
         	
            Robert Kiyosaki

         

         
         	
            Suze Orman

         

         
         	
            Dave Ramsey

         

         
         	
            Thomas J. Stanley

         

      

      
      Lists of evergreen authors should be vetted periodically, despite popularity of their
         titles. It is important to stay current on their recent activities. For example, Kiyosaki’s
         Rich Dad, Poor Dad series still has high circulation despite his company’s recent
         financial troubles. This is a perennial problem that librarians face: balancing what
         is in demand versus what is good quality material. Different librarians will make
         different decisions based on individual libraries’ selection policies.
      

      
      To better understand the topic gaps in your collection, the next step is to generate
         an environmental scan of your library’s community. If staff resources allow, the collection
         analysis can be conducted simultaneously with the community analysis.
      

      
      Step 3: Conduct a Community Analysis

      
      To understand the personal finance information needs of your patrons more specifically,
         collect the following data about the communities served by your library system:
      

      
      
         	
            
            Population of service area and growth or decline from previous year; projections for
               the next five years
            

         

         
         	
            Demographics: ethnic backgrounds, socioeconomic levels, education levels, age groups,
               income levels, primary languages spoken at home
            

         

         
         	
            Employment: unemployment rate, common professions and occupations, military bases

         

         
         	
            Housing: home ownership rates, mortgage rates, median monthly rental rates, and year-over-year
               increases of these statistics
            

         

         
         	
            Financial literacy levels

         

         
         	
            Local financial institutions

         

      

      
      The QuickFacts tool developed by the U.S. Census Bureau is a helpful resource to gather
         demographic data quickly about a state, county, or city of five thousand people or
         more. The websites for local governments and organizations such as chambers of commerce
         can also be useful sources for demographic data.
      

      
      For direct measures of financial literacy, the 2012 National Financial Capability
         Study of the FINRA Investor Education Foundation is very helpful. It provides several
         measures of the financial behavior and knowledge of American adults state by state.
         The study measures multiple aspects of this behavior. These include how individuals
         manage their resources and how they make financial decisions such as how much to save,
         how much to pay on their credit card balances, and where to borrow money. The study
         also evaluates how these indicators vary with underlying demographic, behavioral,
         attitudinal, and financial literacy characteristics. The findings are accessible through
         a user-friendly online tool for generating state-specific reports.
      

      
      The purpose of a community analysis is to determine the personal finance information
         needs of your community. It is also a systematic guide to select topics that would
         be of most interest or use to your patrons.
      

      
      Phase Two: Develop a Core Collection

      
      The next phase of your collection development is to develop a core collection by identifying
         specific personal finance topics of interest to your patrons and selecting new titles
         to meet those interests.
      

      
      Step 1: Identify the Personal Finance Topics of Interest to Your Community

      
      Using the community analysis developed in the prior step, work with your reference
         staff to brainstorm financial topics that would have the widest appeal. Subjects that
         appeal to younger people in the community include buying versus renting a home, finding
         a financial advisor, financing college, paying off college debt, researching stocks,
         or managing credit card debt. Other topics such as retirement and estate planning,
         wealth distribution, and Social Security are of interest to older patrons. Group similar
         topics into four or five broader subject areas such as the four key components of
         financial capability used in the FINRA study:
      

      
      
         	
            
            Making Ends Meet

         

         
         	
            Planning Ahead

         

         
         	
            Managing Financial Products

         

         
         	
            Financial Knowledge and Decision Making

         

      

      
      Other useful classifications include My Money Five, published by the Federal Financial
         Literacy and Education Commission, or the Consumer Information categories designated
         by the Federal Trade Commission. At SCCLD, we used the following:
      

      
      
         	
            
            Budgeting and Money Management

         

         
         	
            Life Stages and Financial Planning (e.g., starting a family, saving for college, retirement)

         

         
         	
            Investing

         

         
         	
            Insurance

         

         
         	
            Real Estate

         

      

      
      The materials selected to address each topic will make up the core collection of financial
         planning resources for each library in your system.
      

      
      Step 2: Determine Selection Criteria for New Materials

      
      To select new materials to address the identified topics, develop criteria for a core
         collection. Possible criteria to apply include:
      

      
      
         	
            
            Publishers

         

         
         	
            Publication date

         

         
         	
            Format

         

         
         	
            Language

         

         
         	
            Price points and vendors

         

      

      
      Detailed recommendations for each bullet point are discussed below.

      
      Publishers: A quick search of personal finance titles in two vendors’ online catalogs reveals
         thousands of titles and dozens of publishers. As you gain experience vetting personal
         finance materials, note which publishers produce reliable content that fits the needs
         of your community. In our experience, the following publishers consistently produce
         high-quality, accessible materials:
      

      
      
         	
            
            Sphinx

         

         
         	
            Aspatore

         

         
         	
            Wiley

         

         
         	
            FT Press

         

         
         	
            Praeger

         

         
         	
            Nolo

         

         
         	
            AMACOM

         

      

      
      Publication date: Economic conditions and laws change frequently. These factors can affect patrons’
         financial planning; therefore, make sure your holdings are current. Topics such as
         income tax laws, estate planning, and real estate investment are especially volatile
         and need regular updating. In general, we recommend that holdings for topics subject
         to constant change be no more than three years old.
      

      
      Format: The format of materials is another important selection criterion, necessary to accommodate
         the learning preferences of as many patrons as possible. In addition to printed materials,
         seek titles available in other formats such as large print, audio, video, online,
         and downloadable. Be especially careful when selecting e-book titles. The publication
         date listed by some e-book vendors reflects the text’s conversion to digital format,
         not the publication date of the title in its original format.
      

      
      Language: Many libraries serve sizable bilingual and even multilingual communities. Ideally,
         personal finance collections should include titles in all the community’s languages.
         Unfortunately, there is limited availability of such materials even in the most common
         languages, such as Spanish and Chinese. The few that are available are often written
         for financial professionals, not the general public. Materials in less common languages
         such as Hindi, Vietnamese, Persian, Polish, Russian, and Cambodian are even more difficult
         to find. Often the only alternative to serve these populations is to use online materials
         provided by the federal government. A good starting point to find these materials
         is USA.gov, the U.S. government’s official web portal.
      

      
      Price points and vendors: Many widely marketed consumer and financial planning guides are expensive. Of course,
         price is not necessarily an indicator of quality. The market offers a range of topics
         and materials from reliable publishers in the twenty- to thirty-five-dollar price
         range from most library vendors. In comparison, a few specialized topics such as technical
         analysis or candlestick charting are routinely very expensive, often starting at fifty
         dollars per title. If your community analysis shows that your patrons are interested
         in sophisticated investing techniques, it is worth purchasing a few of these titles.
         Otherwise, stick with the cheaper prices. Set your maximum price points to stay on
         budget.
      

      
      Step 3: Acquire Your Core Collection

      
      After completing the above steps, you are ready to finalize the second phase of your
         collection’s improvement plan: acquiring a core collection for each library in your
         system. Determine a schedule to have the new items in place given typical constraints
         of budget, staffing, and other projects in progress. The schedule will provide a time
         frame to start promoting the new items. Set clear benchmarks to assess how well you
         are meeting your goals before the deadline of this phase so that you can make timely
         adjustments.
      

      
      Phase Three: Compile a List of Supplemental Recommended Titles

      
      Step 1: Add Topics Unique to Different Communities

      
      The goal of the core collection is to meet the information needs of a wide range of
         patrons in each of your system’s libraries. However, each community may have distinct
         financial planning needs. To meet the specific needs of individual communities, assign
         staff to develop a list of other topics not covered in Phase Two. For instance, topics
         such as bankruptcy, foreclosures, or setting up charitable foundations may not be
         covered in the core collection, but they could be of interest to some communities;
         in this case, develop a list of supplemental titles to meet these specific needs.
         Other topics with appeal to specific communities include sophisticated investing techniques,
         special needs trusts, veterans, and eldercare.
      

      
      Step 2: Fine-Tune Individual Library Collections to Meet Disparate Needs

      
      Individual branches can fine-tune their collections to meet local needs during this
         phase. For example, SCCLD has community libraries not only in urban, very affluent
         areas but also in rural, low socioeconomic areas. Libraries in affluent areas are
         more likely to need specialized investment titles on technical analysis and options
         trading; those in less affluent areas may need more titles on managing a tight budget
         and avoiding nonbank borrowing. Libraries can choose titles from this supplemental
         list to customize their collections to meet the unique needs of their communities
         and broaden the range of topics covered.
      

      
      Assessment

      
      To ensure the needs of your community are being met, follow up the acquisition of
         new material with an assessment to understand what areas of your personal finance
         collection are circulating and what is just sitting on the shelf. Metrics include
         the following:
      

      
      
         	
            
            Number of checkouts per item and title

         

         
         	
            Number of holds per item and title

         

         
         	
            Number of renewals per item and title

         

         
         	
            Patron feedback and requests for purchases

         

      

      
      For SCCLD’s Smart Investing project, we conducted an analysis of the checkout rates
         for the new personal finance core titles after they had been in circulation for about
         seven months. We generated a report using our ILS on the number of checkouts per title.
         During this period of time, the 63 print titles of the core collection were checked
         out a total of 1,365 times, or an average of 22 times per title across the seven libraries
         (the standard checkout period is three weeks). The supplemental titles were checked
         out a total of 485 times or an average of 17 times per title.
      

      
      The checkout report on the personal finance materials will enable you to explore a
         number of questions about the collection. Rank the list of titles by number of checkouts
         and the number of holds, and consider questions such as the following:
      

      
      
         	
            
            Is there a pattern in what is in demand?

         

         
         	
            Are particular formats preferred?

         

         
         	
            Are there differences among the different branches in your system? What are they?

         

         
         	
            What were the most requested purchases, if any?

         

         
         	
            Were items in languages other than English checked out?

         

         
         	
            What were the circulation differences before promoting the collection compared to
               after?
            

         

      

      
      Promotion and Maintenance

      
      After all phases of the collection development process have been completed, the personal
         finance collection at your library will be more current and therefore more useful
         to patrons. The next step is to market the collection. At SCCLD we tried not only
         traditional programming but also some online promotion. We partnered with the local
         chapter of the Financial Planning Association to offer free seminars on topics such
         as asset accumulation and estate planning. We promoted the new holdings with online
         and paper book lists, all with the tagline “Smart investing@the library.” We also
         started a blog focused on money and finance topics, and still maintain the blog three
         years later.
      

      
      Before promoting your personal finance collection, take some baseline circulation
         measurements as described under “Assessment” above. After the promotional period,
         take the same measurements so you can gauge the effectiveness of your publicity plan.
         You can also take advantage of the analytics provided by social media platforms to
         measure your community’s interests.
      

      
      Your findings will provide a systematic basis to decide how to improve the collection
         and marketing plan. Consider the following:
      

      
      
         	
            
            Adding a wider range of financial topics

         

         
         	
            Targeting the needs of more specific user populations, such as those of different
               economic levels or language backgrounds
            

         

         
         	
            Adding more copies of the most popular titles

         

         
         	
            Adding titles of the most popular authors

         

         
         	
            Shifting the collection if some titles are more popular at some libraries than at
               others
            

         

      

      
      It is also important to update the community needs analysis to account for any changes
         since the last analysis as you plan for the continued maintenance and updating of
         the personal finance collection. As the collection changes, collect data on circulation
         after a period of time to see if there is an increase or decrease in the usage of
         personal finance resources. Based on findings, you can determine a schedule for periodic
         updating of that collection. Try to weed your personal finance collection at least
         once a year for condition and every other year to remove outdated material.
      

      
      Buy new titles from the evergreen authors as they come out, and replace worn copies.
         But also review the list of evergreen authors periodically, removing or adding to
         it according to new information about financial experts. To keep current with resources
         that meet your community’s needs, regularly check sources that cover financial planning
         and investing, such as the following:
      

      
      
         	
            
            USA.gov

         

         
         	
            National Public Radio’s Planet Money

         

         
         	
            Bloomberg BusinessWeek

         

         
         	
            Wall Street Journal

         

         
         	
            The business or money section in local newspapers

         

         
         	
            FINRA’s investor education site (http://www.finrafoundation.org/resources/index.htm)

         

      

      
      Conclusion

      
      Modern financial lives demand a sophisticated approach to managing the many economic
         tools available to U.S. residents. Developing a current, clean, and useful personal
         finance collection is not easy, but it is certainly possible using some basic collection
         management techniques. It requires an understanding of local information needs, taking
         stock of the collection, weeding systematically, keeping current with popular authors,
         researching financial trends, and analyzing circulation statistics. Though professional
         tools for personal finance subjects are sorely lacking, most librarians will be able
         to make informed choices of materials using their knowledge of major publishers and
         popular authors. As libraries position themselves to be lifelong learning centers,
         financial literacy is a major focus for adult services. The purpose of this chapter
         has been to give library professionals concrete tips and guidelines to assist in maintaining
         a current and relevant collection in good condition that will enable lifelong financial
         literacy for patrons at their libraries.
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      Libraries are often faced with a multitude of decisions when choosing materials to
         purchase for their patrons. Several factors can influence a librarian’s decision about
         what to purchase and when to purchase it. Cost, currency, patron reading level, library
         user need, library or shelf space, and accessibility of materials are a few of the
         considerations involved when developing a collection. The type of library also influences
         selection; academic and public institutions often have vastly different collection
         and patron needs.
      

      
      This chapter examines collection development for financial literacy materials in libraries.
         Financial literacy affects every stage of life, and the lessons we learn about money
         and finances can determine how we handle money for the rest of our lives. From teaching
         children the value of saving to exploring how advertising affects our spending with
         teenagers to creating budgets and education saving plans for new families and planning
         for a financially secure retirement, money is with us every day and affects our plans
         and goals. Before we can discuss collection development and financial literacy for
         library patrons, we need to define the terms; understanding what collection development
         and financial literacy are is an important step in understanding how librarians or
         staff select these items for their libraries. Without a core understanding of collection
         development, it would be difficult to understand how collection development functions
         and how it influences the choices libraries make when purchasing items.
      

      
      What is collection development? Although collection development can cover a wide variety
         of definitions and duties in public and academic libraries, this chapter will use
         a core definition of developing and maintaining a set of resources on a specific topic
         for patron use. The definition is rudimentary, but it covers the gist of collection
         development. How does a library assess what patron needs are on a particular topic?
         After deciding those needs and the parameters of the topic, how do librarians select
         specific resources from the vast amount of print and electronic options available?
      

      
      Financial literacy is the second component of this chapter and is defined as “the
         ability to use knowledge and skills to manage one’s financial resources effectively
         for a lifetime of financial security” (Jump$tart! 2015). There are several key terms
         within this definition that assists the collection development librarian in deciding
         what items to order for a collection of resources on financial literacy. For someone
         to have knowledge about a subject, they must have access to items which explain a
         variety of terms, situations, and ideas for the reader to understand. Skills implies that the user can transfer the knowledge into everyday situations or activities.
         Developing skills (depending upon the patrons) may involve reading books or articles
         or completing worksheets or role-playing to fully understand how knowledge of the
         subject can translate into skills for use in everyday situations. Another significant
         aspect of the definition is the term lifetime. Financial literacy is not just for adolescents with a first job or single college
         graduates or new retirees worried about their financial outlook; financial literacy
         is a lifelong pursuit for every person.
      

      
      Building a Financial Literacy Collection:
Knowing Your Patrons
      

      
      Academic and public libraries have diverse patrons, and libraries strive to achieve
         a varied collection that will reflect their community and library users. To build
         a collection relevant to users, librarians and staff must be aware of several factors
         concerning their patrons; in other words, librarians and staff must know their patrons
         and know what they want and need.
      

      
      There are several areas where patron information can assist librarians with choosing
         correct materials. Some questions to consider when looking for information on your
         patrons include the following:
      

      
      
         	
            
            What age groups does your library serve?

         

         
         	
            Do you have a children’s area or a young adult area?

         

         
         	
            Does your library serve primarily older, retired adults?

         

         
         	
            Is your library a focal point for nonnative English-speaking residents or those for
               whom English is a second language?
            

         

         
         	
            Does your library serve every age group?

         

      

      
      If your library serves every age group, you need to collect materials for every age
         group. The age of your patrons can be an expensive factor in developing your collection
         of financial literacy sources. With a wide patron group, focus must be given to different
         age groups and their distinct financial literacy needs.
      

      
      The reading level of your patrons is a significant factor in the types of material
         you purchase for your library. Financial literacy materials are available in a wide
         variety of reading levels, from children to adult. Purchasing materials at the correct
         reading level will ensure your patrons have the materials they need to become financially
         literate. In addition to reading levels, language can be another prominent area of
         concern, particularly for public libraries. Immigrant communities are scattered throughout
         small towns, rural communities, and big cities. The immigrants may have no language
         skills or only an elementary understanding of the common language spoken in the community
         where they live. Acquiring materials in a variety of non-English sources will provide
         access to your patrons and additionally make them feel welcome in your library.
      

      
      Obtaining information concerning patron age, reading levels, and language abilities
         will provide tools to assist in creating a collection of materials the patrons will
         be able to use. An additional item to consider is the financial level of the patrons
         in your library. Perhaps your community has a mixture of financially solvent seniors,
         but young families are struggling with financial issues. Or your library may cater
         to single-parent families and immigrants who are working in low-wage positions. Understanding
         the general financial situation of the patrons in your community can help you build
         a collection of relevant and helpful resources.
      

      
      Another area of concern for libraries is the barriers their patrons may have to using
         the materials the library provides. If patrons are visually impaired, print materials
         should be purchased in large print or braille to provide easier access to the materials.
         Patrons can be shown how to enlarge screens to provide better access to electronic
         resources. Libraries may want to consider purchasing magnifying glasses or other technologies
         that can assist visually impaired patrons in using the materials. Library users who
         have difficulty with arthritis may find it easier to use lighter paperback books rather
         than heavier, hardbound books or to use page-turning devices rather than try to turn
         pages with their fingers.
      

      
      Characteristics of Collection Development

      
      There are several areas to consider when developing a collection on financial literacy
         for your patrons. Questions to consider when developing a collection can include these:
      

      
      
         	
            
            How will the materials be selected for your library?

         

         
         	
            How will you evaluate the materials before you purchase them?

         

         
         	
            How will you acquire the items, perhaps from a vendor or via an online company?

         

         
         	
            What factor does your budget play in the purchase of an item for your library?

         

         
         	
            What format do you order—electronic, print, video, games, or CDs?

         

         
         	
            Can you ensure that all resources are available to all your patrons?

         

         
         	
            How will you maintain the resources you purchase, and how will you determine when
               an item should be replaced?
            

         

      

      
      When selecting materials for the library, the selector (person who orders the items)
         should be aware of the general characteristics of the library users as discussed earlier
         in this chapter. Armed with that knowledge, selectors can make informed decisions
         about the types of material to order. Selecting resources in different languages and
         reading skills may suit patrons much better than simply ordering all items at a high
         reading level and in English. Looking for a variety of resources about financial literacy,
         from adult books aimed to English-as-a-second-language patrons to resources for new
         families and items on enjoying retirement for older patrons, will ensure that your
         library has the right tools for all your patrons.
      

      
      Another factor to consider when selecting materials is topic coverage. Financial literacy
         can cover a wide variety of subjects—including saving, budgeting, investing, retirement,
         credit, and bankruptcy. Each of these subjects can contain dozens of subareas of information
         to consider when purchasing for a library. Retirement interests could include IRAs
         (Roth and traditional), bonds, stocks, and money market accounts. It is important
         for the selector to knowledgeably select the correct item for the library.
      

      
      One way to successfully select the correct items for your library is to evaluate before
         you purchase. Evaluating materials may include several factors:
      

      
      
         	
            
            The reputation of the author or publishing company

         

         
         	
            The timeliness and content of the material

         

         
         	
            Popular and scholarly reviews of materials (books, CDs, videos, etc.)

         

         
         	
            Price of the items (including publisher discounts)

         

         
         	
            Relevance to the patrons

         

      

      
      Libraries often rely on the reputation of the publisher in selecting materials; if
         the publisher is well known and established in the field, it is more likely the selector
         will consider purchasing materials from the publisher. The same applies to the author
         of the publication. If the author is well known, an authority in the field, or just
         had a successful television appearance, it is more likely the publication will be
         purchased. Often patrons contact their libraries after seeing someone on television
         discussing their publication and request the library purchase it for their collection.
         When patrons take the time to contact their library and request an item, it is a wise
         move for the library to listen and order at least one copy.
      

      
      Another way to evaluate a source is to look at the publisher website or catalog. How
         does the publisher review the source? If the resource is academic, are there reviews
         by experts or academics? If the item is a popular source, are reviews listed by readers
         or other authors in the same genre? Reviewing bookseller websites is an additional
         way to evaluate an item; these sites include pertinent information on publisher and
         date of publication. Additionally, bookseller sites often have reviews listed by a
         variety of readers, giving many different points of view about a publication. It is
         often worth the time to review these sites and gain a better understanding of the
         book and how it is perceived by readers.
      

      
      Libraries often purchase their materials from an established vendor or from a bookseller
         site. Often, contracts with specific demands are negotiated with vendors—books come
         into libraries ready for display and checkout. Or vendors are contracted to send a
         specific genre of books or authors. Using an online bookseller allows the selector
         to read a synopsis of the book and any reviews available, which can help the selector
         make an informed decision about purchasing the item. Often, online booksellers list
         additional items purchased with a particular title; this allows the selector to view
         items they may not have been aware of.
      

      
      Budgets are an ever-increasing important factor in collection development for academic
         and public libraries. With often dwindling funds, selectors must ensure the items
         they purchase are the best choice for their library; often, additional funds to correct
         any purchasing mistakes do not exist. Should the item be purchased in hardback or
         softback? Should a large-print version be purchased? Would it be more beneficial to
         the library to purchase the item as an electronic book? E-books are easier to update
         if necessary, and the ubiquitous wear and tear on a print book would not be an issue
         with this format.
      

      
      Making these budget decisions depends in part on the type of patron the library serves
         and the needs of those patrons. With an aging or older population, purchasing items
         in large print may be the best choice for the library; or if the population is more
         technology oriented, purchasing in electronic format may be best for the patrons.
         Again, this is an area where knowing the patrons served by your library can help you
         make the correct decisions in purchasing materials.
      

      
      Has your library thought about a program allowing patrons to purchase books for the
         library? This is a way for libraries with stagnant budgets to increase their collection
         and library holdings. Library personnel select items for the library and display the
         book title and purchase price; patrons can select a title and give the purchase price
         to library staff. Book plaques could be placed inside the book thanking the donor
         or used as a way to memorialize a family member or friend. Or perhaps hosting a book
         sale would benefit your library. Selling outdated books, magazines, and other materials
         along with library themed items (bags, bookmarks, mugs, etc.) might be a way for your
         library to increase funds to purchase new items.
      

      
      Maintenance is an issue affecting budgets. It costs money to repair or replace books.
         Books can become outdated and need to be removed or weeded from the shelf; for diseases
         and health issues or legal and criminal subjects, information may change and books
         may need to be discarded and replaced with items more current. Print items can also
         be damaged through heavy use or carelessness, necessitating the repair of an item.
         If the resource has worksheets, surveys, or recipes, the pages may have been removed
         by patrons, making the book useless for others.
      

      
      Although the format of items has been discussed throughout the collection development
         process, it is an important aspect to consider when purchasing materials. Although
         claims have been made for several years that the print book is on the way to extinction,
         they still exist and are used by many. Purchasing an item in print can involve space,
         storage, and maintenance issues for libraries. These can be costly concerns, with
         off-site storage and maintenance fees claiming parts of ever-smaller library budgets.
         Electronic formats may not have the space and storage issues of print, but many patrons
         may not like browsing or reading an electronic book. For many reasons, patrons may
         not have access to electronic books outside of the library. They may not be technological
         savvy enough to use an electronic book, or they may not be able to afford a personal
         computer or Internet access at home. They may not remember passwords for accessing
         the system to retrieve the book. Electronic books do have many pluses for users: One
         can access the book using small electronic devices capable of fitting into pockets—most
         lighter than carrying a print book. Electronic resources can be updated to reflect
         new information or resources on the topic. One can enlarge the print as needed and
         may be able to change the language on an electronic resources. But if electronic books
         are not used or if the idea is not of interest to your patrons, why purchase these?
         If patrons will not use the item, why waste limited funds on it? Instead, purchase
         a resource with the format your patrons want on a topic they are interested in.
      

      
      Print resources provide the “comfort” of holding the book in your hand and looking
         at the cover and browsing through the pages before you decide to purchase it. But
         print sources can be very heavy to carry, become outdated quickly, or become useless
         if a patron has removed pertinent pages from the volume. Printed material cannot be
         translated with the same ease as an electronic source; a different volume must be
         printed. As mentioned before, space and storage can affect print collection in libraries.
         The apparent issues with print and electronic sources mean the selector must take
         the time to evaluate both types of resources and determine the one most suited to
         the patrons in their library.
      

      
      Finally, one of the most important ways to determine if an item should be purchased
         is to decide if it is relevant to your patrons. If you cannot determine what your
         patrons want, ask them. Have a survey they can fill out at the checkout desk or available
         online. If you send paper or electronic newsletters, include a survey. If your library
         staff does not spend time interacting with your patrons and do not know what they
         want or need, a survey may be your best choice to help you make the correct decisions
         in purchasing items for your library.
      

      
      Using the Collection

      
      The financial literacy items have been purchased and you are waiting for your patrons
         to rush in and check the items out and become financially literate. But nothing happens;
         the books sit on the shelves gathering dust. Perhaps you spent all of your time ensuring
         you selected the best materials for your patrons and did not give any thought to displaying
         or advertising the new materials. Displaying and publicizing new acquisitions is an
         important way to promote items and show patrons the importance of the collection.
         Setting up a display of books and providing a definition of financial literacy may
         be enough to interest your patrons in the benefits of understanding money.
      

      
      There are several other ways to publicize a financial literacy collection and explain
         the importance of financial literacy and fitness to your users. Libraries could create
         a series of financially fit workshops, including sessions on the following:
      

      
      
         	
            
            Creating a budget

         

         
         	
            Managing your bills

         

         
         	
            Using credit cards and debt

         

         
         	
            Opening checking or savings accounts

         

         
         	
            Understanding and applying for mortgages

         

         
         	
            Federal and state taxes

         

         
         	
            Retirement

         

      

      
      The sessions could be geared toward general topics (understanding credit or mortgages)
         or focused on specific groups, such as college students and financial aid or resources
         for those retiring soon. Workshops or classes would be an opportune time for nonnative
         English-speaking residents to learn about American banking, credit, and tax systems.
         Patrons could practice filling out forms to open accounts or talking with bank personnel
         about financial issues. Worksheets on topics could be available for patrons to practice
         budgets or filling out mortgage forms. Perhaps local banks would be willing to give
         presentations on financial topics. If your library conducts classes for those learning
         to speak English, presenting information on financial literacy could be appropriate.
         Providing opportunities for all patrons to learn about financial literacy with resources
         appropriate for their skill level is an essential duty for today’s libraries.
      

      
      Conclusion

      
      Financial literacy is an important aspect of life today for any person. Being financial
         literate is a lifelong goal and is pertinent at every stage of life. In today’s multicultural
         societies, academic and public libraries have the ability to provide their patrons
         with the resources and information they need to become financially literate and secure
         in life.
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      Librarians of many different stripes can help their patron population by offering
         workshops on how to get a job. In a series of workshops titled “How to Present Your
         Best Self,” the author has identified key areas that are helpful for assisting patrons
         in finding the right job. Among these are how to research the job they want, how to
         write a résumé (and rewrite it, if necessary), how to present one’s self at a job
         interview, how to prepare a presentation, and more. These workshops have been organized
         in such a fashion that they should work for either public libraries or academic libraries.
         While it is not necessary for an individual to attend all of these workshops, they
         do fit together in a nice series, should the institution want to make it a standing
         engagement.
      

      
      The Great Recession has made seeking employment a daunting task in the minds of many.
         Part of that may be a shift in who is looking for work. While the average worker does
         not seem to be spending more time searching for a job, one study found that, “for
         nearly all age categories, unemployed males with at least a bachelor’s degree spent
         much more time searching for a job after the recession than before it” (Aliprantis,
         Chen, and Vecchio 2014, 13). These jobs might require more expertise in job searching
         to be time efficient, with competition requiring more precise applications. It may
         also be that it takes more time to find these jobs among the rest. Both of these problems
         and many more might be helped by this set of workshops.
      

      
      Librarians have a reputation on campus and in their communities for being information
         sources, being involved in their communities, and being persons of trust. This puts
         librarians in a unique position to help displaced workers and new graduates find their
         paths in life, as they have a ready patron base, already familiar with their other
         services, as well as partnerships within the community that might be able to help
         them build their workshops and give advice where needed. Librarians can partner with
         several different entities in the community or departments on an academic campus to
         make these presentations happen and to get whatever support they might need. In a
         midsized town, for example, they could reach out to major employers, such as a hospital
         or an educational institution, as well as career development centers and government
         offices. Academic librarians have all of those resources, in addition to the resources
         on their own campuses: career services, student affairs, professional development
         services, and alumni centers. Together, these different groups can help organize workshops
         to cover the following tasks.
      

      
      Step One: How to Research the Job You Want

      
      Researching the job that the individual wants is often an overlooked step in the job-hunting
         process. While a patron may know what he or she wants to do and what he or she is
         capable of, they may not connect this to how a job is presented in a job listing.
         This is especially true of college students, who may never have worked more than a
         part-time job in their lives. By earning an advanced degree, they have, by default,
         put themselves in a new category of worker. Patrons who come into the public library
         looking for job-search help could very well be in the same category and not realize
         it, either because of education pursued or experience gained in previous employment.
         In the current economy, they may believe that they do not have the luxury of being
         picky in the jobs for which they apply and might think they should apply for anything
         they come across (Bourne 2014). However, researching the jobs that are available is
         not necessarily being picky, and patrons should be persuaded out of this notion as
         soon as possible. Instead, it should be seen merely as a fact-finding mission to make
         the patron aware of the company for whom they would be working and what their primary
         job duties would be. While some job listings can be incredibly detailed, others may
         have limited space, and any could have the phrase “other duties as assigned” attached
         to them. A cursory examination of the company might be able to shed better light on
         what those other duties might be. This would also be an excellent place to review
         some professional networking websites that might give patrons more insight into companies.
         One of the most recommended of these is LinkedIn, which has quickly become a great
         place to learn about not only a company but also its employees (Arms 2014), allowing
         prospective employees to decide whether or not they would mesh well with their future
         colleagues.
      

      
      In order to research a job, the patron should first write a list of what they believe
         they can bring to a job, whether it is education, experience, or skill sets. This
         is especially useful if they have not been trained for a specific career but instead
         have varied work experience—it will help the patron see if he or she has overlapping
         skills from different employment. A premade résumé will help with if the patron has
         one, but this step can be completed without one, and the thoughtful reflection required
         might be useful to résumé writing, which in this series is Step Two. When this list
         has been compiled, the patron is ready to look at job listings, which they can do
         through approved sites that the library recommends, such as local posting websites
         that city or university entities run. A typical reasonable job listing should include
         the following: statement of the business and an indication of what sector the business
         falls under, clear and concise keywords that are easily identifiable, an objective
         for the job being listed, some indication of pay or benefits, and an explanation of
         how they will judge applicants (Taylor Christensen 2013). While one or more of these
         may be missing because of space constraints or other issues, a job listing that fails
         to contain a majority may not be worth the patron’s time. Patrons should be taught
         to identify these parts of a job listing with examples from several different sources
         and employment areas. Experts on job searching incorporate these experiences into
         the concept of a job-search plan, in which the individual will “define your search
         objective, make a detailed list of prospective employers, and then write down your
         qualifications and rationale for each prospective employer” (Develder 2014). I advise
         the last step be done with the qualifications list created before the job search begins,
         because it will be easier for the patron to remember the various qualifications that
         they might have, especially those gained informally.
      

      
      This first workshop can easily take between half an hour and an hour, depending on
         how much time the librarian would like to give patrons to spend looking at potential
         jobs. Each patron finding one or two appropriate listings, however, would be sufficient
         to give them a start on this part of the process and would prepare them for the next
         step in the job search.
      

      
      Step Two: How to Write a Résumé and Cover Letter

      
      Writing a résumé is an important step in the job-hunting experience, but it is one
         that most people tackle first, before they have considered a career path or looked
         at the job market, and this may be the wrong way to go about writing it. Many college
         classes have students write generic résumés that might not even be appropriate for
         the career they are pursuing, using instead a template designed for their major. It
         gives them experience with the process, but it may lead to a false sense of security,
         as students do not always get careers directly in line with their majors; employers
         may look at their educational accomplishments as evidence of hard work, accomplishment,
         and an ability to follow guidelines, rather than for the actual knowledge attained.
         In addition, many employers now screen prospective applicants with software that picks
         out keywords in their résumé and cover letters, rejecting those applications that
         do not explicitly state certain proficiencies. The patron may be rejected for a job
         that they are qualified for without their résumé ever being seen by a human being,
         because they did not do their research in the first step or did not properly apply
         it in this step. An example of this from the world of business is the concept of generally
         accepted accounting principles, often referred to as GAAP; the written out words would
         not necessarily trigger the robot to accept an application if the description listed
         the acronym, and vice versa (Arms 2014). Put the words in a résumé and cover letter
         exactly as they are written in the job description.
      

      
      In addition, if one reads a job description carefully, one may find that he or she
         has even more to offer a business than the qualifications necessary. Develder writes
         of a law student who, upon reading a job description for a paralegal, found that the
         company needed more than that (2013). According to Develder, “She applied, using both
         her cover letter and interview to explain to the employer what she had to offer and
         to pitch the idea of them hiring a lawyer” (2013, 15). It took some negotiation on
         the applicant’s part, but she made a job that was right for both her and her new employer,
         because she had spent time scrutinizing the job description and shaping her cover
         letter to match.
      

      
      Résumé-writing workshops are commonplace among those who provide career help, so there
         is little need to dwell on the format of this step in the process. However, pay special
         attention to cover letter writing, which is something that many institutions do not
         teach. While sometimes optional, cover letters give the individual a more personal
         way to express their interest and qualifications for a job and may give them the necessary
         leg up against the competition.
      

      
      Step Three: How to Present Yourself at an Interview

      
      Many people, especially those who have attending college, have spent some time learning
         how to conduct themselves at an interview. For example, at Western Kentucky University,
         students have traditionally taken a communications class in which they give presentations
         (both informative and persuasive), write a résumé, and conduct mock interviews. In
         the past, a lot of time was devoted to how to dress and how to shake hands. However,
         the interview process for many jobs is much more than a one-time meeting in which
         a person sits face-to-face with a hiring manager. Especially when talking about more
         academically minded work, there may be a telephone interview or a video chat interview
         in addition to the one-time meeting—which may be longer than expected and involve
         a panel of people instead of just one person. The interview experience might include
         a meal—or more than one—with the prospective employer. All of these things deviate
         from the traditional expectation of the interview, especially for patrons whose prior
         work experience is lacking. Preparing for these other types of interviews is just
         as important as knowing not to wear more than five pieces of jewelry or to wear a
         well-tailored suit.
      

      
      Despite it seeming that technology has complicated the interview process, some necessary
         interview preparations have actually become easier thanks to the plethora of information
         available on the Internet. An important step to being prepared for the interview is
         to have an idea of what kind of questions are going to be asked. While it is not wise
         to have an answer memorized, as it will make the interviewee sound stilted and robotic,
         it is important to have examples fresh in one’s memory so that the interviewee is
         not struggling for the words when put on the spot. Haines explains that “answers to
         interview questions are usually enhanced when you can provide a relevant example from
         your own previous experience which demonstrates your understanding of an element of
         the role, or even examples of previously having done something similar in another
         job” (2013, 247). Not only will these more in-depth answers prove that the interviewee
         understands the question, but, provided they are appropriate and meaningful, they
         will stand out in an interviewer’s mind long after they have seen other candidates.
         However, caution patrons not to oversell themselves. Common sense and the literature
         agree that a balance in all things is necessary in order to prevent alienating oneself
         from the interviewer (Bourne 2014).
      

      
      Finally, the interview process typically ends with a question that is some variation
         of “Is there anything you would like to ask us?” This can be a great time for the
         interviewee to show just how much he or she knows about the company and how much they
         have thought about how their experience will help. The interviewee might ask about
         recent public news that he or she has read about the company, or something more personal
         about work the interviewer does (Haseltine and Gould 2013). Again, here it important
         to strike that balance between being interested and being too nosy; Philip Bourne
         writes, “I have also seen this overdone, leaving me with the awful impression the
         job candidate had been stalking me” (2014, 2).
      

      
      In presenting these workshops, mock interviews are essential. There are many types
         of interviews, and rotating short sessions with each style helps patrons understand
         the differences while also giving them an opportunity to experience a difficult fact
         of interviews: they can be extremely draining. An information session prior to the
         mock interviews may also be necessary to communicate the basic interview information,
         so this particular workshop may need to be split into two sessions.
      

      
      Step Four: How to Give a Presentation

      
      If the interviewee has to make a presentation as part of his or her interview process,
         this can prove daunting. Even if the interviewee has made presentations before as
         part of previous employment, there might be restrictions or expectations foran interview
         presentation that the interviewee will be unfamiliar with. Likewise, if the interviewee
         has never given a formal presentation, he or she may be clueless of what to expect.
         Though it is a common experience, giving a presentation in front of peers in a classroom
         setting is not the same as giving a presentation to strangers. Out of the workshop,
         this opportunity to present to strangers might be available at student or amateur-level
         conferences, and patrons should be provided with information about such events and
         encouraged to attend both as a presenter and as a spectator.
      

      
      Technology should be a consideration when organizing a presentation. PowerPoint presentations
         are still a recent enough phenomenon that the interviewee may not have the luxury
         of using that software. However, if access to a computer, projector, and the Internet
         is available to the interviewee, there are a few free online solutions to that problem.
         There are, of course, guidelines to using presentation software. Slides should not
         be read from but used as cues—but neither should the presentation seem like it was
         memorized (Cardwell et al. 2014). In that same vein, slides should contain as few
         words as possible, exploring key concepts, dates, or definitions only. This is both
         so that the viewer does not get information overload before they hear what the presenter
         has to say, as well as to keep the viewer from being overly distracted by the slides
         (Mastrangeli 2014). Keeping in mind the concept of balance, it is also important to
         remember time constraints when building the presentation. A presentation that is too
         long will surely be cut off and will make the presenter look as though they cannot
         follow simple rules, while a presentation that is too short opens the door for embarrassing
         questions and the appearance of incompetence (Hites 2014).
      

      
      For the workshop series, mock presentations and critiques from a group are most effective
         for patrons to learn from. There may be guidelines available prior to the session
         to allow patrons to make their presentations ahead of time, or time could be allowed
         during the workshop for them to create a short presentation, something that they could
         learn to give in five or ten minutes. Then the presentations would be critiqued using
         those guidelines.
      

      
      Step Five: The More

      
      Once an institution has mastered these four basic workshops for the job seeker, there
         are many ways to expand. One expansion that could prove popular is a workshop on how
         to keep a job once one has been found. It can be disorienting and daunting to be a
         new employee in an unfamiliar workplace. Workshops on how to go through the proper
         channels to find out work expectations might be appreciated, or institutions could
         present workshops on good workplace habits. Other presentations could include career
         advice from recently employed persons or their employers, information about trends
         in the labor market, or anything else your patrons might want. Another popular idea
         is to review common social media websites and show how public profiles can impact
         the patron’s presentation of self. One pair of researchers developed several questions
         that could be asked during a peer critique of social media profiles:
      

      
      
         	
            
            Who can find you online and where can they find you?

            
         

         
         	
            What first impression do you create online?

            
         

         
         	
            How do you use visual and verbal components to build your online presence?

            
         

         
         	
            How professional and appropriate are such visual and verbal representations?

            
         

         
         	
            What can you do to boost your online professional presence? (Ding and Ding 2013, 244)

            
         

         
      

      
      These questions, among others, can start patrons thinking about the Internet as a
         public space, rather than a private one, which is essential for job seekers in the
         twenty-first century. To drive this point home, patrons should be asked to reflect
         on the information they found through online sources about the employer, and expect
         that the employer will be doing the same with them.
      

      
      Conclusion

      
      Hopefully, this chapter has provided a start to the organization process for workshops
         at various library institutions. Libraries can start with one or more of the workshops
         outlined and work their way up, creating more for different patron populations as
         the need arises. If the institution is looking for more ways to help their patrons,
         a quick survey at the end of the series might help guide new growth. Every patron
         population is different, and while the base four topics are fairly universal, there
         might be specific majors or employers who want something more. These four workshops
         as discussed, however, should get any patron on his or her way to a smoother job search,
         and a brighter future in the career of his or her choice.
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      Part 1: Service Needs of Homebuyers

      
      Financial literacy support from a public library can save library patrons significant
         amounts of money, time, and stress when it comes to home ownership. The library’s
         role in supporting financial literacy for home-buying patrons is complex because,
         while buying a home can be a time-consuming process, it can also be extremely time
         sensitive. Many patrons will apply for a mortgage and get declined. They may then
         be in need of resources to correct the issues with their application. Other homebuyers
         may find themselves in the midst of a transaction and have issues with the title company
         or the tax office. These patrons will need ready reference material or databases that
         can quickly get them accurate information about their full range of options, which
         they may not be receiving from the parties they are dealing with, all of whom have
         investments in the transaction.
      

      
      Basic reference librarian ethics should be assumed but are worth reiterating here
         because the stakes can be so high for the patrons. When providing financial information,
         it is very important that librarians only advise on the discovery and use of tools
         that will aid the patron’s independent decision making. Librarians should never give
         the appearance of advocating for a specific choice, as there can be costly consequences
         if a patron follows a librarian’s advice and does not achieve satisfactory results.
         It should be made very clear to the patron that a librarian’s assistance is limited
         to getting the patron as much information as possible about options without giving
         an opinion on which option is best. Anything a librarian may happen to state as fact
         during a reference transaction (“mortgage rates are supposed to go down”) should be
         followed with a source (“according to today’s Wall Street Journal”).
      

      
      Purchasing a home can take anywhere from hours to years. Library patrons who set home
         ownership as a goal for themselves may need long-term support on this project. The
         first thing a library should reflect in its approach to this category of patrons is
         the reality that the process can be a journey, but a perfectly manageable one.
      

      
      When planning library services for homebuyers, it could be most effective to orient
         your services toward buyers of a new or existing home with a conventional mortgage.
         This is overwhelmingly the most common type of transaction. In terms of the types
         of requests that may be made at the reference desk, these patrons can be divided into
         “best-case” and “unusual-case” buyers.
      

      
      
         	
            
            The best-case buyers may not need much support beyond resources that will allow them
               to fact-check the information they are getting from the realtor and the bank.
            

            
         

         
         	
            The unusual-case buyers, those who are purchasing a distressed property or who have
               long-term credit liabilities such as liens or bankruptcy, may be looking at a long
               road and are best served by case-by-case over-the-shoulder assistance.
            

            
         

         
      

      
      Patrons who fall in between the best case and unusual case will most benefit from
         a thoughtfully selected slate of home-buying resources. The concerns facing these
         patrons fall into two categories:
      

      
      
         	
            
            Property (choosing a home)

            
         

         
         	
            Financing (getting a mortgage)

            
         

         
      

      
      Choosing a Home

      
      Many people begin the process far more worried about the money than the house, but
         may find these concerns reversed once they actually begin viewing properties. There
         can be additional issues beyond the basic challenge of finding a property in the right
         location, in acceptable condition, and with the desired number of bedrooms and bathrooms.
         Once the buyers find a home that meets their needs, there is a chance they could run
         into other property issues. There are any number of setbacks that can occur subsequent
         to making a selection:
      

      
      
         	
            
            The buyer may be outbid by other buyers.

            
         

         
         	
            The realtor may discover that property is owned by nonindividuals (heirs, bank, homeowner’s
               association, government).
            

            
         

         
         	
            The property may not appraise for the amount the sellers are asking.

            
         

         
      

      
      Any of these issues can add a layer of complication to the process and may cause the
         buyer to consider passing on the home and starting over. Making this decision may
         require a trip to the library. Current, state-specific resources should be provided
         that can help the buyer independently confirm any information they get from the realtor
         or loan officer and which may contextualize the issue and support their decisions.
      

      
      Getting a Mortgage

      
      Although many buyers come to the process with a specific property already designated,
         such as renters who are offered the opportunity by a landlord seeking to divest herself
         of an asset, the best approach is to apply for a mortgage before choosing a house.
         Many real estate agents require a letter of preapproval from a lender before they
         will show houses.
      

      
      The best place to start is with the patron’s bank. Any lender is going to look at
         the following requirements:
      

      
      Rental history. An applicant must be able to prove on-time rent payments for two years, ending with
         the current month. If the borrower lives in a commercially owned apartment complex,
         for example, the lender may simply send a verification form to be signed by the owner,
         manager, or agent. If the applicants have a private landlord, they may be required
         to provide twenty-four months of canceled rent checks, or a stamped and signed teller’s
         printout of direct debits to their checking account.
      

      
      Employment history. Buyers must prove that they have held the same position for two years. If they have
         not held the same position, they must have worked in the same field for two years
         with no gaps of longer than thirty days. A borrower who has transitioned from W-2
         employment to 1099 or self-employment will not be able to get a home loan for two
         years after this transition.
      

      
      Debt-to-income ratio. The total of a borrower’s monthly minimum payment on all credit obligations, including
         the proposed mortgage (with taxes and insurance included) cannot be more than one-third
         or half of their monthly gross income. All income must have a two-year history—if
         a borrower decides to take on a part-time job in the evenings to reduce their debt-to-income
         ratio, they will have to hold that position a full two years before the lender will
         count that income toward their gross.
      

      
      Credit score. A certain minimum credit score and level of past and current activity is required,
         depending on desired down payment.
      

      
      Assets. A desired level of cash reserves will be verified. This will usually be at least
         two months’ worth of mortgage payments, including taxes and insurance. (FHA 2015)
      

      
       A large percentage of patrons who attempt to buy a home may find themselves declined
         for deficiencies in one of these categories. This is another situation where they
         may turn up at the library. Some of these deficiencies, such as rental history and
         employment history, can only be cured with time. It is very frustrating to find a
         house and apply for a loan, only to be told that you need to wait a whole twenty-four
         months to be eligible.
      

      
      Borrowers who are declined for credit or assets, however, may have options they can
         exercise in the short term. Some credit scores can be improved in as little as ninety
         days, and cash reserves can begin to accumulate and season. The best way for the library
         to help cash- or credit-poor patrons to achieve the dream of home ownership is to
         simply provide materials and resources that advise readers on methods of building
         savings or credit.
      

      
      For patrons who find themselves on the two-year clock, the best way for the library
         to help is to maintain awareness programs that increase the chances of patrons being
         aware of these issues long before they start looking for a home. Permanent displays,
         well-promoted pathfinders, or quarterly awareness programs can contribute to a level
         of community awareness that prevents declined applications down the road.
      

      
      The first thing librarians can do to ensure that they are meeting their community’s
         needs is to look at what their library is already doing and compare it to estimated
         community need. This will help the librarian target areas for improvement. Then, the
         librarian should look at what resources she has that she can apply to those needs.
         If she has more money than staff, she may prioritize materials over programming. If
         she has more daily foot traffic than program attendance, she may prioritize pathfinders
         and displays over classes. Finally, a librarian with a wealth of business community
         contacts may find it relatively easy to bring in outside consultants to lead programs.
         The Public Library Association’s service response workbook for this service response
         has a thorough list of policy concerns that should be addressed by librarians choosing
         the last item.
      

      
      Part 2: Service Responses to Homebuyers,
a Sample Case Study
      

      
      The Maple Glen Public Library has undertaken a community needs assessment based around
         the public library service responses (Anderson Public Library 2015). In preparation,
         library director Jane Smith has tasked the staff with evaluating their full spectrum
         of services against each service response and self-identifying areas where the library’s
         offerings are inadequate. Staff will propose solutions for each area and may take
         action in areas where doing so would not unduly burden the staff or the budget. Proposals
         that will require a heavy investment will be evaluated against the results of the
         needs assessment and implemented where supported by the community, scaled to the level
         of that support.
      

      
      Mrs. Smith has been focusing on the “Make Informed Choices” service response. She
         has assigned other librarians to “health” and “other life choices” and chose to evaluate
         “wealth” herself. She starts with mortgages because she worked as a loan officer while
         attending library school. She sets out to rate all service areas on their offerings
         for homebuyers, putting refinance, investment, and relocating aside to evaluate later.
         Here are the library service areas:
      

      
      
         	
            
            Print collection

            
         

         
         	
            Electronic collection

            
         

         
         	
            Databases

            
         

         
         	
            Technology

            
         

         
         	
            Finding aids

            
         

         
         	
            Awareness campaigns

            
         

         
         	
            Programming

            
         

         
         	
            Facilities

            
         

         
         	
            Community partnerships

            
         

         
      

      
      In anticipation of the many opportunities she expects to discover, she creates a “Make
         Informed Choices—Wealth” workbook with tabs for a wide array of financial literacy
         topics. On each tab she creates a matrix where she can track problem areas, proposals,
         and funding needs for each of her nine service areas.
      

      
      She opens the workbook to “Mortgages” and sets out to examine her print collections.
         She runs a catalog search, limited to print books. She compares her results to the
         recommendations in The Public Library Catalog (Wyatt, Spires, and Toth 2015). She notes whether titles are “missing,” “present,”
         or “out of date.” She finds that the 2007 version of Nolo’s Essential Guide to Buying Your First Home is still on the shelf. She knows that many things changed after the 2008 global financial
         crisis and that retaining this edition could actually lead to negative results for
         her patrons. She weeds the book and creates a new cart with her wholesaler. She finds
         all of the titles she has marked against her recommended list as “missing” or “out
         of date” and adds them to her cart. She visually confirms that the titles marked as
         “present” are indeed on the shelf and then begins evaluating the order cart against
         her library’s board-approved collection standards. When she is sure she has a book
         order that will fill gaps in the collection and bring it up to date, she checks the
         total.
      

      
      She goes back to her spreadsheet and finds the “Problem Areas” column of the “Mortgages”
         tab and types into the cell next to “print collections”: “some titles are outdated,
         selection is incomplete.” Under “Proposals” she types: “weed shelves” and “send Baker
         and Taylor cart ‘Mortgages.’”
      

      
      She repeats the process against a catalog search limited to e-books, creates an e-book
         cart, and updates the “electronic collections” row of her spreadsheet. She refers
         to Wilson’s again to evaluate their periodical offerings and contacts her EBSCO representative
         to add a few titles.
      

      
      Next, she goes to the library’s website and checks her databases menu. Her “Databases
         by Subject” list has a “Business” heading but seems to assume that patrons will understand
         that consumer issues will also be covered. The databases under her “Business” heading
         include these:
      

      
      
         	
            
            AtoZdatabases

            
         

         
         	
            Business Abstracts with Full Text

            
         

         
         	
            Business Source Complete

            
         

         
         	
            Regional Business News

            
         

         
         	
            Small Business Reference Center

            
         

         
         	
            Thomas Register

            
         

         
      

      
      She considers the impression this would make on a homebuyer. She does not feel that
         any of these databases would seem immediately relevant to this patron. She asks herself
         whether it is necessary to have a database offering in this service response and whether
         databases exist that could be useful to homebuyers. Because books can take years to
         publish, and real estate markets and lending guidelines change quickly, articles such
         as those found in databases can be necessary to supplement print and e-book collections
         (CQUniversity 2014.).
      

      
      Ms. Smith decides that adding at least one consumer database would be a good idea.
         She looks at what is out there, finding that a great many public libraries are doing
         much better than she is. She assigns a staff member to generate a short list of databases
         they should look into and set up free trials. Her “Databases” column now reads “consumer
         databases lacking” under “Problem Areas,” “add at least one consumer database” under
         “Proposals,” and “pending” under “Funding Needs.”
      

      
      Under “Technology,” she looks at computer software and computer hardware, peripherals,
         and other equipment, along with instruction in the same. Narrowing her focus to mortgages
         specifically, she can’t think of any software that would be particularly useful, beyond
         standard office applications. Money management software provides useful forecasting
         and budgeting tools, but she does not want her patrons saving financial data on public
         computers. However, the recent emergence of online money management tools such as
         Mint would store patron data in the cloud and should be safe, assuming patrons consistently
         logged out after accessing their accounts. The electronic services librarian could
         conceivably teach an overview or “getting started” class.
      

      
      On the equipment side, her library already provides public faxing and scanning services,
         which are both often needed to complete a mortgage application or to dispute credit
         inaccuracies. Should they look into replacing their typewriter? The library had owned
         two electric typewriters at the beginning of her tenure. Neither of them had been
         operational since 2012. It was conceivable that a patron would come in with paper
         applications they wanted to type onto, but annual requests for a typewriter had been
         in the single digits since the last one had broken. However, prices for typewriters
         had decreased drastically, starting at around one hundred dollars. It wasn’t very
         much to spend to have one on hand just in case. She decides to tell the reference
         librarian that she can buy one if she wants to and only adds the proposal for “Mint
         class” to her spreadsheet.
      

      
      She moves on to “Finding Aids.” This is an easy one: they don’t have one and should
         make one. However, it should probably wait until the new print materials arrive and
         the database decision has been made. She updates her spreadsheet accordingly and enters
         “no direct” under “Funding Needs” as the work can be done in-house and falls under
         the regular duties of the reference librarian.
      

      
      “Awareness Campaigns”: she likes this one, as it can be started immediately, and in-house
         too. However, there is a high degree of scalability in her options, ranging from bulletin
         boards to billboards. She realizes that her library’s efforts to raise awareness should
         be based on community awareness needs. She makes a note to revisit this idea after
         the community needs assessment is complete. For now, though, they can at least do
         a bulletin board. She assigns a staff member to create a bulletin board detailing
         basic mortgage requirements.
      

      
      She gets excited when she gets to “Programming.” She has an idea! She quickly sketches
         out a proposal to bring in representatives from new home builders in the area for
         table displays at a Saturday program tentatively titled “Homebuyer Boot Camp.” She
         outlines a presentation she can make later in the day based on what she has learned
         about mortgages.
      

      
      She is aware of the risks of inviting commercial interests to present at the library,
         so she considers some preliminary guidelines for builder participation:
      

      
      
         	
            
            They may not ask for patron contact information.

            
         

         
         	
            They may hand out business cards.

            
         

         
         	
            They may not negotiate prices.

            
         

         
         	
            They may not dispense purchasing advice.

            
         

         
         	
            They may display floor plans with price ranges indicated.

            
         

         
      

      
      She sends these guidelines to the city attorney for further refinement. She is grateful
         that a recent renovation has expanded the library’s classrooms and wonders if there
         are other considerations under the “Facilities” service area. She recalls Edge Initiative
         Benchmark 9.4: “Patron needs for privacy while conducting sensitive transactions are
         accommodated through at least one of the following”:
      

      
      
         	
            
            Installing privacy screens for computer monitors

            
         

         
         	
            Placing computer monitors so they can’t be viewed by other patrons

            
         

         
         	
            Installing partitions between workstations

            
         

         
         	
            Having public computers in private rooms (Edge Assessment 2015)

            
         

         
      

      
      Her library has provided none of these options. She asks the electronic services librarian
         to price privacy screens and partitions.
      

      
      She wonders how she will go about discovering new home builders who are active in
         her area and remembers Mr. Jones. Mr. Jones is a local real estate broker who participated
         in a series of focus groups the library held in previous years. She realizes she is
         activating “Community Partnerships” and begins listing other relevant contacts. She
         sat in on a United Way personal finance workshop: she finds the instructor’s business
         card and adds him to her list. She further adds the president of the Chamber of Commerce,
         the director of economic development, the library’s board president emeritus, and
         the broker who had held her loan officer license.
      

      
      She considers the opportunities that could come out of potential partnerships with
         each list entry. The most obvious idea is to see if any of them have existing presentations
         they might like to repeat for a library audience. It occurs to her that she could
         do a quick informal survey of these contacts, though, collecting their opinions on
         the level of financial literacy in the community as they have encountered it in their
         various lines of work. She logs in to Constant Contact and creates a survey, with
         an introductory note alerting them to the upcoming service response needs assessment
         as well as potential roles for community leaders in the process. She concludes by
         asking them to recommend other contacts who might volunteer. She saves the campaign
         as a draft and prints it out to get feedback from the library staff and board, noting
         all steps taken in her spreadsheet and typing a question mark under “Funding Needs.”
      

      
      With the “Mortgages” tab of her “Make Informed Choices—Wealth” workbook all filled
         in, Mrs. Smith now has a set of proposals that add up to a comprehensive approach
         to services for homebuyers. She feels that staff can carry out most of her proposals,
         on a small scale at least, in the course of their regular duties. However, she looks
         forward to the opportunities that will come as a result of the community needs assessment.
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      Chapter 19

      Teaching Career Information Literacy in the Academic Library

      
         
         
         
         Frans Albarillo

         
         
      

      
      An important role of the academic librarian is teaching career information literacy
         so that students can identify and assess their own information needs, create a strategy
         to find career information, and evaluate that information. This helps improve students’
         financial literacy by giving them authoritative information about potential professions
         or career paths so that they can make more informed financial choices as they move
         toward graduation. The work of librarians in this area complements the work of career
         counselors and career offices by approaching the subject from an information literacy
         perspective.
      

      
      What librarians can offer students is the idea that career information, like any other
         field of information, is structured by professional associations and societies and
         is part of a larger domain of business and economics information; understanding these
         relationships will allow students to access a great variety of material ranging from
         labor force statistics such as salary and wage information to industry-specific trade
         journals and reports.
      

      
      A good starting point for a librarian planning to teach career information is the
         Reference and User Services Association’s (RUSA) report “Financial Literacy Education
         in Libraries: Guidelines and Best Practices for Service.” The very first page clearly
         states that “career choices, education choices, and skills have a direct impact on
         income” (RUSA 2014, 1). Improving career and educational choices by teaching students
         how to navigate this information will have positive effects on their future as they
         select courses, decide on majors, and possibly consider professional or academic graduate
         work.
      

      
      Students encounter career information in many different forms outside the library:
         as an element of first-year-experience programs, at the career center, or as part
         of their coursework. Within the library, career questions are frequently asked by
         students at the reference desk; resources related to these questions were covered
         in detail in chapter 14. In addition, it is common for professors to request instruction
         for their classes on some aspect of career information literacy. This chapter focuses
         on advice and general guidelines for teaching these sessions. At the author’s institution,
         there is no formalized curriculum for career information literacy sessions. Requests
         come from a variety of departments ranging from English as a second language to business
         and precollege programs. The author has fulfilled requests for both single and multiple
         sessions in addition to piloting several workshops on career exploration using social
         media and business databases. The lesson framework discussed below developed from
         several years of teaching career information and can be adapted to a variety of teaching
         contexts. This plan is not a step-by-step guide or script; rather, the chapter can
         be thought of as a menu of themes and teaching strategies that a librarian teaching
         career information for the first time can adapt for a particular instruction need.
      

      
      Session Outline and Resources

      
      Library instruction sessions for undergraduates generally last fifty or eighty minutes,
         giving time for one or two of the themes discussed below to be presented and explored.
         Crafting learning outcomes and objectives is essential in planning the lesson. The
         author provides some example outcomes, but these will vary according to librarian.
         Outcomes help librarians focus on the information literacy component of the career
         information. A key resource is the new Association of College & Research Libraries’
         (2015) “Framework for Information Literacy for Higher Education.”
      

      
      It’s important to review the framework and make sure ideas in the framework guide
         the creation of library instruction outcomes. Other planning elements for an information
         literacy session include considering the major content areas and activities; the author’s
         approach to teaching consists of a reduced lecture (taking from one-third to one-half
         of the time) that covers a particular theme. The remaining portion is allocated to
         a hands-on guided search activity. The session should conclude with a wrap-up portion
         that gives students the opportunity to ask questions. Lesson outcomes can also inform
         the creation of a formal or informal formative assessment to provide feedback on the
         success of the session. The general session outline follows:
      

      
      
         	
            
            Introduction

         

         
         	
            Pre-test (optional)

         

         
         	
            Reduced lecture covering one or two resources (such as the Occupational Outlook Handbook
               or Business Source Complete)
            

         

         
         	
            Guided search activity

         

         
         	
            Answers to student questions that came from the activity

         

         
         	
            Post-test (optional) or a one-minute paper (optional)

         

         
         	
            Wrap-up

         

      

      
      This session outline, and especially the guided search activity, assumes a computer
         classroom is available for the session, or that students will have laptop access.
         If there is no computer access for students and they are not able to do the guided
         search activity, there is the option of preparing a search activity in advance and
         emailing the exercise to students so they can complete it before the instruction session.
         Then the allocated activity time can be used to review search results, address questions,
         and demonstrate additional search strategies and techniques.
      

      
      During the presentation, it is good to frame the lecture by providing an explanation
         of how you chose the resources you are presenting. This helps students understand
         that the librarian has curated a list of authoritative, unbiased, and current resources.
         It is also helpful to provide a larger list of additional resources students can choose
         to explore after the session.
      

      
      A guided search activity is a preconstructed search that the student follows. These
         directions can be given as a handout or on a Google document. Elements of a guided
         search activity can include the following:
      

      
      
         	
            
            Premade key words, including roots, thesaurus and controlled vocabulary, and natural-language
               phrases
            

         

         
         	
            Key words from a variety of business vocabulary familiar to students, such as occupation
               titles, types, and company names
            

         

         
         	
            Use of the same search terms for different databases

         

      

      
      If the library session is short, the librarian can test the searches in advance because
         bad key terms often take a long time to correct. Additionally, when preparing to teach
         a particular theme, the author recommends the following:
      

      
      
         	
            
            Test each resource and explore any additional content that is available when a user
               creates an account.
            

         

         
         	
            Show students how to judge the quality and authority of the website before they create
               a user account and access additional services or input personal data.
            

         

         
         	
            Identify free reports or access to newsletters.

         

         
         	
            Alert students to paid résumé services offered by career websites like Quintcareers.com—students
               may often not be aware that information services and additional content cost money
               depending on a website’s business model.
            

         

         
         	
            Encourage students to check with the librarian for alternative ways to legally access
               any pay-per-view employment reports, salary surveys, and other business content.
            

         

         
         	
            Create some examples that show students how to extract key words and terms from bibliographic
               database records.
            

         

      

      
      An easy selection of key words in career domains are the “occupational groups” found
         in the Occupational Outlook Handbook. The author often uses “education,” “training,” and “library” as an example search.
         In the search activities the author makes explicit broad and narrow terms with narrow
         categories that refine to particular careers like archivists, librarians, and teachers,
         professors, which can be cross-referenced with topic facets like degrees, training,
         and salary. A simple upside-down pyramid can provide a good visual explanation when
         it is accompanied with a step-by-step demonstration of strategies for refining and
         narrowing searches (see figure 19.1).
      

      
         Narrowing Searches.

         

      

      This approach emphasizes the controlled-vocabulary nature of good websites and library
         databases that contain highly structured information. One fun way to demonstrate the
         differences in the databases being explored is to ask students to perform the same
         search using the same key words in different databases. This is very useful when you
         are teaching different databases from the same vendor. Creating a search activity
         that focuses on browsing content using menus and NAICS codes works well for sessions
         focusing on career exploration. A good activity can reinforce difficult concepts and
         lecture content in a short period of time.
      

      
      Lesson Themes

      
      This section focuses on ways of combining and presenting the resources and strategies
         for career information literacy discussed in chapter 14. These teachable content areas
         will be referred to as themes. These themes are not exhaustive, as there are many
         other ways to teach this material. These subscription sources are also not the only
         sources available, but the author chose them because they are often standard subscriptions
         for many undergraduate institutions and some public libraries. Teaching government
         resources in combination with one subscription source that gives access to trade publications,
         newspapers, and basic company and industry information exposes the student to the
         variety of structured business information, such as searching using NAICS codes and
         controlled occupational vocabulary. A teaching session can be devoted to one of the
         following three themes:
      

      
      
         	
            
            Exploring career information

         

         
         	
            Job hunting and interviewing

         

         
         	
            Company and industry information

         

      

      
      It is possible to combine all three themes into one session, which is a typical library
         instruction request at the author’s institution, but this is not ideal because it
         is a lot of information to convey in one session—the result would be insufficient
         time for the search activity, which is critical to reinforcing and contextualizing
         the content of the session. An alternative, depending on the nature of the instruction
         request, might be to assign a guided search activity either before or after the session,
         to allow students to explore the resources on their own.
      

      
      Typically, a session on exploring career information is useful earlier in a student’s undergraduate experience, as this is when students
         can benefit the most from a career exploration class that orients them to career paths
         and how those connect with their major, so that they can make a good career choice
         based on a wide variety of information. Key resources for career exploration and planning
         include the following:
      

      
      
         	
            
            Occupational Outlook Handbook (OOH)

         

         
         	
            Occupational Information Network (O*NET)

         

         
         	
            Library catalog

         

      

      
      OOH can help students linking career interests to academic qualifications, while O*NET
         allows students to explore which skills match best with particular careers. While
         the information in OOH and O*NET is projected at a national level, the librarian may
         want to show city-level or state-level employment and workforce data. Additionally,
         the librarian can refer students to the Milken Institute, which has data on wage,
         job growth, and industry at a city level. Local states also have their own workforce
         statistics and employment resources. These government websites can be challenging
         to use, so they are often a good resource to show in a classroom setting where a librarian
         can help students navigate the website. Knowing local employment state or city trends
         can be a critical factor in a student’s career exploration. Relocating for a job or
         career has costs associated with it including moving expenses, time invested in relocating,
         and emotional costs (when a student leaves behind a support or professional network).
         Geographic search terms are good filters that students can use to narrow their searches
         for career information or company and industry news so that results are limited to
         particular regions, states, cities, or counties.
      

      
      The library catalog should always be taught as a place to look for classic career-focused
         books, such as What Color Is My Parachute or the College Board’s Book of Majors 2015, focusing on techniques that allow students to identify areas where they can physically
         browse through books. This is important because subject headings can be confusing
         and students may not be aware that career books are shelved in completely different
         places. Here are some useful subject headings:
      

      
      
         	
            
            College majors -- United States -- Handbooks, manuals, etc.

         

         
         	
            College students -- Vocational guidance -- United States -- Handbooks, manuals, etc.

         

         
         	
            Women -- Vocational guidance

         

         
         	
            Career development

         

         
         	
            Mass media -- Vocational guidance

         

         
         	
            Medical personnel -- Vocational guidance

         

      

      
      The librarian will want to craft information literacy learning outcomes that might
         resemble the following for a career exploration session:
      

      
      
         	
            
            Identify and locate authoritative information on training and qualifications required
               for a career.
            

         

         
         	
            Find cost-of-living information and job trends in a particular geographic area.

         

         
         	
            Identify call numbers where students can browse circulating books.

         

      

      
      While exploring salary, training, and occupational outlook data, students can get
         a rough estimate of their degree’s return on investment by using the salary and occupational
         outlook data alongside student loan repayment calculators. The New York Times and the office of Federal Student Aid (within the Federal Department of Education)
         have online loan repayment calculators for student loans.
      

      
      A session on job hunting and interviewing is best given to classes that have juniors or seniors. Again, this can be part of
         a library-led workshop or in partnership with the local career office. Key outcomes
         are the following:
      

      
      
         	
            
            Locate, identify, and understand relevant associations, qualifications, and association
               publication outlets.
            

         

         
         	
            Familiarize students with local professional associations and any professional networking,
               internship, and employment opportunities.
            

         

         
         	
            Orient students to nonassociation (third-party) information about a particular profession,
               company, or industry for a balanced viewpoint.
            

         

         
         	
            Learn some industry-specific vocabulary for interviews and résumé writing.

         

      

      
      Local, national, and international associations can be identified in the following
         ways:
      

      
      
         	
            
            Searching Google by using terms such as “association,” “society,” and “union” (adding
               geographic key words such as “national,” “northeast,” or “New York” can identify local
               associations)
            

         

         
         	
            Using the Occupational Outlook Handbook’s lists of national associations

         

         
         	
            Browsing trade and industry journals for association conferences and events

         

      

      
      Once a local association is identified, students are usually very interested in finding
         calendar events, contact information, and employment resources. Associations are a
         great way students can learn more about a profession. Some associations also have
         job banks and Listservs and provide student memberships or mentoring opportunities.
         Often a national association will have some publication or be associated with a trade
         journal—these are useful for salary surveys and information about trends in the profession.
      

      
      Students should also look for career discussions in local business magazines, newspapers,
         or blogs that are not related to or published by an association. Professional associations
         will present their profession in the best light, so looking at third-party discussions
         of a particular industry or profession can give the student a deeper understanding
         of how professions operate and are perceived by the business community. Trade and
         business journals also have articles on outstanding professionals who can serve as
         an inspiration for desirable job candidates. Leaders are often asked how they got
         their start in the profession. Even if the student is not a business major, local
         business magazines can have articles on workplace culture or regional industry practices.
         A very useful local business journal database is Bizjournals.com. It has regional
         business newspapers and provides a publication, the Book of Lists, with annual rankings of best companies to work for by city and industry. Nonbusiness
         majors will find these rankings very useful, and they can be a good place to start
         looking for internships and job openings. Trade and professional journals can also
         be found in databases like EBSCO’s Business Source and Gale Business Insights: Essentials.
      

      
      By using information found in association websites and publications, student are exposed
         to professional vocabulary that can contribute to their interview skills. A job hunting
         and interviewing session can also focus on social media topics, such as who to follow
         on Twitter, LinkedIn, and Facebook. Managing online reputation and personal branding
         are very important topics, and librarians can find many good articles on online career
         blogs and sites such as LinkedIn. It’s not difficult to find this information by searching
         reputable career websites, university career centers, and social media outlets. As
         social media continues to grow, it will be difficult to find books and printed material
         that can keep up with the latest social media job hunting and employment trends. The
         role of the librarian is critical in helping students find and evaluate reputable
         and authoritative blogs and Twitter feeds.
      

      
      Librarians might also want to show students how to locate and identify online résumé
         and cover letter templates. Students can access online cover letter templates for
         Microsoft Office, Google Docs, or LibreOffice. Locating templates, searching the catalog
         (for résumé and cover letter books), and using O*NET are great activities that combines
         searching and résumé writing.
      

      
      A session focused on the theme of company and industry information generally emphasizes learning how to search using the North American Industry Codes
         (NAICS). Most business databases such as Gale Business Insights: Essentials and EBSCO
         Business Source allow users to search by company name and industry code. The librarian
         will want to compare and evaluate the following information during a company/industry
         instruction session:
      

      
      
         	
            
            Company webpage

         

         
         	
            News sources reporting on a company

         

         
         	
            Third-party company reports

         

         
         	
            Third-party business reports

         

         
         	
            Trade and industry journal articles about a company or industry

         

      

      
      It’s critical to frame career information using company and industry business databases
         because these sources represent a third-party analysis. Students often research the
         company website without looking at other publications. The librarian will want to
         emphasize the importance of knowing how to identify the bias that often appears on
         company websites. EBSCO’s Business Source, Gale Business Insights, or LexisNexis Academic
         are three popular subscription databases where trade journals and third-party reports
         can be found. Finding paid content in these databases, like reports or salary surveys,
         through library or university subscriptions, at no cost to the student, can be an
         empowering way to show students the high value of business information. The librarian
         can show how much a particular report would cost outside of the library, and afterward
         guide the students to the report or show how they can request it through interlibrary
         loan. The librarian can also show students how to access public library electronic
         databases to reinforce the idea that the student’s search should not end with the
         university library; rather, the university library is a portal to a system of libraries
         both academic and public.
      

      
      Career information literacy exposes students to other sources, including trade and
         association journals (which often have salary surveys) and professional business reports
         (which introduce students to the technical jargon of a specific profession and gives
         broader background information on key companies and industry trends). Students who
         know how to access such information can better understand the career and industry
         they are targeting, make more informed decisions, and become knowledgeable interview
         candidates. To summarize, company and industry information is often complementary
         to job hunting and interviewing, so pairing both themes to create a longer workshop
         works well, especially for a three-hour session. Career exploration using OOH and
         O*NET combined with trade journals, professional associations, current news sources,
         and state and local government sites makes another great three-hour session.
      

      
      Evaluating the Session

      
      There are many books on how to assess an information literacy session. Some quick
         summative assessments include the following:
      

      
      
         	
            
            One-minute paper

         

         
         	
            One-sentence summary

         

         
         	
            Asking students to paraphrase one concept that was either new or difficult

         

         
         	
            Pre- and post-testing

         

      

      
      In the one-minute paper, the librarian asks the student to reflect on what the student
         liked and what the student found challenging in the session. The one-sentence summary
         asks students to summarize the entire session in one sentence. Both techniques are
         very useful when you analyze the data at the classroom level to see if there is agreement
         across students on a particular aspect of the class. Asking students to paraphrase
         a concept is a good assessment when you are trying to evaluate how a concept like
         key word searching or Boolean logic was understood. Pre- and post-tests are more formal
         assessments of the effectiveness of a session, and there are many articles available
         on this topic in the library literature. Here are ways to get student feedback online:
      

      
      
         	
            
            Create a survey on Google Docs.

         

         
         	
            Embed an assessment in your LibGuide, web page, or handout.

         

         
         	
            Use the free version of Poll Everywhere to run short assessments for small classes.

         

      

      
      It’s important to receive feedback on your examples and see if your formative assessments
         match your intended learning outcomes. Gathering data using informal and formal assessments
         is the key to building and improving your content as well as keeping your content
         relevant to academic library patrons.
      

      
      Conclusion

      
      There are many ways to teach career and business information; this chapter is by no
         means the definitive way to teach this subject, but it is a good place to start with
         a framework that can be adjusted to a variety of academic library settings and resources.
         This chapter emphasizes thinking about outcomes including when in the student’s education
         it makes sense to teach different themes within career information literacy content.
         The resources here will probably change. At the time of writing, the Association of
         College & Research Libraries adopted new standards for information literacy; this
         will undoubtedly shape our future practices. The themes provided in this chapter should
         stay consistent and are a helpful way to group different kinds of career and business
         information into a teaching program that emphasizes students acting on good information
         to make the best possible financial choice when deciding on their major and career
         goals during their undergraduate years.
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      For legal as well as ethical reasons, librarians might want to turn away financial
         aid questions and direct their patrons to better, more helpful sources. If a question
         leads you to that conclusion, by all means, follow your instinct. A correct answer
         that takes longer to find is better than an incorrect answer immediately. However,
         it is important that students get answers to these questions in as timely a manner
         as possible, and it is every institutional representative’s duty to know either the
         answer or where the student can find the answer.
      

      
      Receiving financial aid, and, by proxy, receiving helpful, timely, and accurate information
         about financial aid, has been positively linked to institutional enrollment and retention
         (Park, Denson, and Johnson 2014). With enrollment numbers fluctuating as the economy
         tries to recover from the Great Recession, recruitment and retention has become everyone’s
         responsibility (Kalsbeek and Zucker 2013), and library staff being able to answer
         these questions competently will produce better recruitment and retention outcomes.
         Findings by Dowd, Pak, and Bensimon (2013, 3) show that positive interactions with
         employees of the university help students better accept and process information, such
         as that of financial aid. Therefore, it would stand to reason that a student who has
         already had a positive reaction with a reference librarian, either through class instruction
         or at the desk, will hold that person’s advice in higher esteem and be more likely
         to follow it and follow up with individuals that the librarian suggests they contact,
         even if the student has never interacted with them before.
      

      
      What questions, then, can a librarian answer faithfully and without fear of repercussion?
         Information-seeking questions that do not require intimate knowledge of the student’s
         account, which is privileged information, are the only acceptable questions to answer
         at the reference desk, but that category covers a wide array of information. Among
         the questions the librarian can answer are those about contacting the financial aid
         office, the average cost of attendance for their institution, the FAFSA (Free Application
         for Student Aid) process, institutional deadlines, and scholarship opportunities.
         The university financial aid office’s website is a good place to start finding the
         answers to these questions, but some answers might be found in the library’s own catalog.
         Academic libraries often have many resources for scholarship and aid information that
         they can use to assist patrons who are looking for ways to pay for college.
      

      
      Contact Information for the Financial Aid Office

      
      The first piece of information that any librarian should know is the contact information
         for the financial aid office. This information is typically found on the university
         website, already gathered for the librarian. For ease of access, the web page containing
         this information should be bookmarked on every reference computer. If the library
         has a list of helpful numbers that the faculty and staff regularly use, the financial
         aid office should be on the list. Librarians should also know or know where to find
         the physical location of the financial aid office as well as the mailing address of
         the office, which depending on the size and structure of the university may be different
         locations. Some financial aid offices also have generic e-mail addresses for certain
         types of questions, and these should also be readily available to the reference librarian.
         Also note the preferred method of contact the office employs; depending on staffing,
         they may prefer different contact methods depending on the student’s needs, whether
         it is a question, a complain, or the need for an appointment.
      

      
      Another thing that librarians should know, which does not come up often, is whether
         or not the building that houses the financial aid office (as well as other major departments
         on campus) is undergoing any kind of renovation or construction. These announcements
         are often made just one time through an administrative memo or a university-wide e-mail,
         but notes should be made about any location changes or accessibility issues that should
         arise so that students can be assisted more efficiently. Students with disabilities
         might need assistance in reaching these areas while construction is happening. Though
         the financial aid office was not involved, we had a similar situation arise during
         construction at our university, and we were able to accommodate students with assistance
         from the library to help them reach their destination because there was a chart of
         the various areas of construction and relocation.
      

      
      Finally, the librarian should know the hours of operation for the financial aid office,
         including any special hours because of holidays or university closures. If the librarian
         is at a branch campus, keeping these hours straight might be slightly more difficult
         because the financial aid representative might have fluctuating hours over the course
         of the semester. Check with the campus administrative office for an up-to-date schedule
         and keep it posted at the reference desk for staff.
      

      
      Average Cost of Attendance

      
      Average cost of attendance is an important number for students to know, especially
         if tuition costs have changed, as the maximum amount of financial aid allowed to students
         through the government is limited based on status as well as need, regardless of the
         institutional costs. Students seeking this information will also most likely be interested
         in alternative forms of aid, covered later in the chapter. Librarians are in a good
         position to help with this question in particular, and it is important that they do
         so because for first-year students, the higher the amount of unmet cost, the less
         likely students are to finish their degree where they started (Jones-White et al.
         2014, 344). The first step to realizing the unmet need and attempting to meet it is
         to find out the cost of attendance and compare that with known aid amounts.
      

      
      Average cost of attendance is calculated by the university and may be available on
         the student’s account. If the institution does this, librarians should be able to
         give students direction on how to access it, as that calculation will be most relevant
         to the student; it will more than likely take in different types of tuition (in-state,
         out-of-state, tuition incentive programs) as well as estimates of extraneous costs,
         such as room and board and textbook purchases. However, if the institution does not
         provide these more personalized estimates, a good estimation of cost should still
         be available on the website, and the amounts, rounded to make memorization easier,
         should be listed in a reference guide for the most typical student situations. Going
         one step further, the librarian should also be able to access more specific information,
         either on the website or obtained from the administration. While a librarian cannot
         advise the student on financial matters such as cost cutting, he or she should be
         able to give the students any facts that are available, so the students can make a
         more informed choice about the help they will need going forward.
      

      
      FAFSA: The Process

      
      The FAFSA (Free Application for Federal Student Aid) process is clearly outlined on
         most university financial aid websites as well as the FAFSA website (http://www.fafsa.ed.gov),
         but librarians should still be able to explain the basic process to students in a
         concise manner fitting with the length of typical reference interactions. If they
         require more detail, patrons should be directed either to the financial aid department
         at the university or to the government’s website for more thorough information. Dynarski
         and Scott-Clayton note that “complexity, delay, and lack of transparency in the aid
         process mean that students and their families have little idea how much aid they will
         receive until after they have applied to college” (2013, 76). If a student has gone
         through a family status change, they may not be able even to estimate the amount of
         aid they will get for the new year and could be anxious about finding out how much
         money they may receive.
      

      
      In addition to this, it important to be able to clearly explain the FAFSA process
         to students because while the official deadline to file is late in the year, filing
         early may result in Pell Grants or other need-based monies that are dispersed on a
         first-come, first-served basis. This above all else should be stressed when talking
         to a student so that, if they are still confused about any part of the process or
         hit a roadblock later on, they will know to seek help from the university’s financial
         aid office immediately. Though the students coming to the reference desk will have
         already gone through the FAFSA process once, assuming that they are currently enrolled
         at the university, they may have had help from high school guidance counselors or
         their parents, and filing the paperwork for their sophomore year might be the first
         time they have done it alone. Furthermore, while this chapter has been mainly focused
         on four-year institutions, studies show that community college students in particular
         are less likely to file a FAFSA and that this negatively impacts retention even in
         the second semester of their first year (McKinney and Novak 2013). Institutions that
         counsel community college students through two-plus-two programs should be especially
         aware of this fact because the students coming to them for their remaining years may
         never have filled out a FAFSA and community colleges are less well staffed than four-year
         institutions by their very nature.
      

      
      Institutional Deadlines

      
      Institutional deadlines are a common question both for the financial aid office and
         the reference desk, and an easy one for librarians to answer, provided that they know
         where to look for this information. Unfortunately, unlike other information on the
         university website, this information may be scattered. At my institution, administrative
         staff receive a paper copy of the administrative and financial calendar for the school
         year in August. This includes the academic calendar, with term beginnings, term endings,
         and school closures, withdrawal deadlines, tuition and fees deadlines, and more. This
         calendar is also in the registration guide, the contents of which advise students
         on more than just registration; there is a section on tuition and financial aid as
         well. If one does not know where to look, however, the title of this publication might
         fool the viewer into missing a plethora of information. Our university’s registration
         guide is now only available electronically, but a printed version kept at the reference
         desk might be easier to access than the digital document, depending on how technologically
         savvy the staff is and how easily searchable the university’s website is.
      

      
      If the institution does not have this type of document publically available, a representative
         from the library should contact the pertinent administrative offices (admissions,
         financial aid, and bursar) and compile a master list of dates for the reference desk
         to use. This will prove much easier than attempting to find it with the patron right
         in front of them. However, because the institution may make changes to the calendar
         after it has been compiled, be sure that someone is in charge of making sure the list
         is up to date and accurate so that patrons are not misled or confused.
      

      
      Financial Aid Opportunities

      
      Librarians should be able to explain different types of financial aid to students
         in order to guide them to the resources they need to apply. In addition to traditional
         federal loans, of which there are several subtypes, there are also private loans,
         grants, scholarships, assistantships, fellowships, and more. Librarians can become
         particularly adept at showing students financial aid opportunities that are not loans,
         and this could mean great things for the patrons. A study has shown that loans “are
         potentially detrimental to a student’s educational goals” (Jones-White et al. 2014,
         348), depending on the percentage of the financial aid package that is made up of
         loans. At the very least, a large amount of loans might set them up for future financial
         trouble. Librarians can help point students to loans they may qualify for that most
         people have not even heard of.
      

      
      Libraries typically have well-stocked shelves of the latest catalogs of scholarships
         and grants available to students in various disciplines. Directing students to those
         reference sources should be no different than directing them to any other resource
         in the library, though with how quickly things can change, some information should
         be confirmed through Internet resources, if possible. However, scholarships are not
         just handed out at the federal or state level; also of interest to a librarian should
         be the financial assistance available from the university, only for students attending
         that university. While these types of aid can still be highly competitive, the odds
         are still better for the student applying because they are competing against a limited
         pool of applicants. Not only that, but in addition to helping the student fund college,
         more regionally specific aid can help student success, with a study finding that “state/local
         grants and institutional grants were associated with greater gains in teamwork and
         leadership, respectively” (Park, Denson, and Johnson 2014, 790) than their federal
         counterparts. Librarians being well versed in the types and amounts of grants and
         scholarships available is also good for the university; while the governing body for
         these endowments will no doubt make an effort to publicize the available money, most
         institutions will have more separate accounts than can be advertised; it is then up
         to the departments to inform students of what opportunities there are. An inquisitive
         librarian might even find that their library system offers student scholarships; the
         Friends of WKU Libraries recently began giving out the Western Kentucky University
         Library Student Assistant Scholarship, a scholarship bestowed yearly upon a qualified
         library student worker.
      

      
      Student work is also a type of financial aid, albeit a type that is often overlooked
         or misunderstood. In order to qualify for the Federal Work Study Program, analysis
         of FAFSA must prove a student’s financial need. If a student does not qualify, however,
         there may be off-campus options for employment that are as flexible in their hours
         as student work often is. Students should be cautioned in this case, as anecdotal
         evidence shows that inflexible positions off campus might be detrimental to a student’s
         well-being (Case 2013). Whichever the student prefers, librarians should be able to
         guide them to available jobs, either on or off campus.
      

      
      Creating the Quick Guide

      
      Some of the information covered in this chapter is available on the institution’s
         website and can be found with relative ease. However, if an institution’s information
         seems scattered or is difficult to access, reference services may consider creating
         a “Quick Guide” to financial aid questions that could be available either as an internal-access
         web page or as a PDF on the reference desk computers. The example reference guide
         in table 20.1 has some universal answers filled in. For all other questions, a generic
         summary of information has been provided.
      

      
         
         
         
         
            
            
            Quick Guide Example
            
            
            
            
            
               
            
            
               
            
            
               
               
                  	
                     
                     Question

                  
                  
                  	
                     Answer

                  
               

               
               
                  	
                     
                     Where and when do I fill out my FAFSA for the upcoming school year?

                  
                  
                  	
                     http://www.fafsa.ed.gov , any time after January 1.
                     

                  
               

               
               
                  	
                     
                     How do I contact the financial aid office?

                  
                  
                  	
                     Phone number, mailing address, and hours of operation.

                  
               

               
               
                  	
                     
                     Who do I call about . . . ?

                  
                  
                  	
                     Bursar number, registrar number, admissions number.

                  
               

               
               
                  	
                     
                     What is the average cost of attendance or how can it be calculated?

                  
                  
                  	
                     Average costs, if provided by the university; location of tuition costs as available.

                  
               

               
               
                  	
                     
                     How can I find my cost of attendance?

                  
                  
                  	
                     Directions if available at the institution.

                  
               

               
               
                  	
                     
                     What types of financial aid are available?

                  
                  
                  	
                     Federal loans, private loans, grants, scholarships, assistantships, fellowships, work
                        study options.
                     

                  
               

               
               
                  	
                     
                     What are the institutional deadlines for financial aid?

                  
                  
                  	
                     These include registration, tuition and fee deadlines, as well as the academic calendar.

                  
               

               
               
                  	
                     
                     What are some important websites to know?

                  
                  
                  	
                     http://www.financialaidtoolkit.ed.gov/tk/ 

                     
                     https://studentloans.gov/ 

                     
                     Institutional financial aid website

                  
               

            
         

         

      

      This guide is by no means an exhaustive list, and reference librarians are encourage
         to adapt it or add to it as they see fit. It should be updated frequently, either
         on a yearly or semester basis, with some information, such as Internet links, checked
         even more often. While many reference librarians may find it unnecessary, it does
         help in training new staff who are unfamiliar with the university or student workers
         who may not take the same time and care as faculty and staff in answering questions.
      

      
      Conclusion

      
      The examples listed here are for use in answering questions about financial aid at
         the librarian’s institution that are about the library’s institution. However, librarians
         should be prepared also to answer questions about financial aid processes and information
         at other colleges and universities; students may be dual enrolled, such as in a two-plus-two
         program, where general education requirements are fulfilled at a community college
         and upper-class credits are earned at a university, or they may be seeking information
         about financial aid at an institution they are thinking about attending for an advanced
         degree. Using the information here about where to find what information (financial
         aid, the bursar, the registrar, or other campus entities), the savvy librarian should
         also be able to locate most of the information on unfamiliar institution’s website.
         Of course, when in doubt, provide the student with contact information for the appropriate
         department at the other institution.
      

      
      This guide will get librarians thinking more about the functional questions of attending
         a university, in addition to the study questions they typically receive. With a quick
         reference guide as assistance, librarians should be able to make themselves more familiar
         with the answers to these questions and improve response times without overstepping
         the bounds of their position. The quick guide is also important if the library typically
         has student workers staff the reference desk at low-traffic times; students may be
         more likely to ask someone that they identify with, rather than faculty or staff.
         Finally, if librarians are interested in learning more about the financial aid process,
         they should visit the Federal Student Aid Financial Aid Toolkit to learn more about
         governmental financial aid. It exists as a resource for anyone who might be in a position
         to counsel, mentor, or advise students about financial aid.
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      This chapter will provide a wealth of information on financial literacy, starting
         with defining the term of financial literacy and discussing why people should care
         about being in control of their finances. The website DailyFinance.com illustrates
         why people should understand the importance of financial literacy and work toward
         being financially literate. According to the website, “only 40 percent of adults keep
         a budget and track their spending. Three-fourths of American families say they live
         paycheck to paycheck. More than one-fourth of American families have no savings at
         all” (Bera 2014). This information paints a grim picture of American families and
         their finances. Living paycheck to paycheck often means that families are struggling
         to pay for basic necessities; adding funds for emergencies, vacations, or educational
         opportunities for their children are often impossible. Hopefully, learning about finances
         and the tools available to track personal finances can provide positive ways for people
         to increase their financial security.
      

      
      Financial literacy is defined as “the ability to use knowledge and skills to manage
         one’s financial resources effectively for a lifetime of financial security” (Jump$tart!
         2015). Being literate about your money encompasses many different areas of life:
      

      
      
         	
            
            Budgets

         

         
         	
            Credit scores

         

         
         	
            School loans

         

         
         	
            Bankruptcy

         

         
         	
            Savings

         

         
         	
            Retirement

         

      

      
      Finances can be a very private and personal issue, but there are also less private
         areas of finance that are just as important for your well-being; these areas include
         knowing how to spot a scam or a Ponzi scheme, thereby saving a savvy person thousands
         of dollars.
      

      
      Understanding financial matters and being knowledgeable about personal and family
         finances allows the development of financial security and plans for the future. Without
         a plan to be fiscally fit or the knowledge to create budgets, savings, or retirement
         strategies, it is very difficult to develop a sound personal financial life. The websites
         profiled in this chapter can provide the information you need to create a sound financial
         life for yourself or your family.
      

      
      Several tools are available from the federal government to increase comprehension
         about finances; these tools are available for children, adolescents, and adults. The
         U.S. government publishes a wealth of free electronic information and resources on
         finances and financial literacy. This chapter explores the variety of items available
         for various age groups and varying financial situations to assist users in becoming
         financially literate and financially stable. The resources are listed alphabetically
         and provide information on the contents of the website, the intended age groups if
         listed, and the possibility of translating the website into another language.
      

      
      United States Government Resources

      
      Consumer Financial Protection Bureau: http://www.consumerfinance.gov/learnmore/

      
      This consumer financial site provides information on many different areas:

      
      
         	
            
            Checking accounts

         

         
         	
            Disaster checklist for finances

         

         
         	
            Credit reports

         

         
         	
            Identity theft

         

         
         	
            Mortgages

         

      

      
      Another section of the website is devoted to student education; information on student
         loans and banking is presented. Students can compare offers of financial aid to determine
         which is best for their needs; schools can be compared three at a time. There are
         resources on repaying student loans offers and suggestions for students on repaying
         federal and nonfederal loans. Specific financial information is available for students,
         older persons, service members, and veterans. The site also provides access to filing
         a complaint and checking the status of your complaint. Complaints can be filed for
         many types of loans or about products and services. Some resources are available in
         several languages; content can be translated using tools located at the top of the
         pages.
      

      
      FDIC: Financial Education and Literacy: http://www.fdic.gov/consumers/education

      
      Seven links on this site provide resources and information on financial literacy for
         consumers, teachers, caregivers, and youth. Money Smart: A Financial Education Program
         offers programs for adults, older adults, youth, and small businesses. It is the official
         website of the United States federal government for financial education. Many of the
         modules in Money Smart cover the following financial areas:
      

      
      
         	
            
            Banking

         

         
         	
            Borrowing monies

         

         
         	
            Checking accounts

         

         
         	
            Credit and saving

         

         
         	
            Loans

         

         
         	
            Home ownership

         

         
         	
            Recovering from a financial setback

         

      

      
      The section for students covers paying for higher education, setting financial goals,
         and credit cards. Modules for small businesses cover time and financial management,
         record keeping, credit reporting, insurance, and taxes. This site also provides training
         resources for those who want to provide instruction on money issues. Online videos
         are available for trainers along with information on workshops. Podcasts and computer-based
         instruction are available for some topics. Many of the brochures are free and available
         in several languages.
      

      
      The Teacher Online Resource Center is another section of the FDIC financial literacy
         website. Many topics are covered, from consumer news to paying for college. An electronic
         newsletter is available highlighting tips and updates on financial education along
         with success stories from financial educators. Resources about financial literacy
         are available for teachers to use with K–12 students.
      

      
      The Parents and Caregiver Resource Page offers resources for pre-K to two years of
         age, age three to middle school, and high school and young adult. Each site contains
         a Q&A for parents and a book list with titles about buying, saving, budgeting, credit
         cards, and checking accounts. Resources are available for age-specific groups; the
         pre-K site includes a Sesame Street production about saving and spending; financial games are presented to the age-three-to-middle-school
         group; and the high school students have access to career exploration, understanding
         taxes, and consumer news. The site also provides parents and caregivers with a guide
         to being money smart for children pre-K through age two.
      

      
      MyMoney.gov: http://www.mymoney.gov/Pages/default.aspx 

      
      MyMoney.gov is a creation of the Congressionally Chartered Federal Financial Literacy
         and Education Commission and was established by the Financial Literacy and Education
         Improvement Act, Title V of the Fair and Accurate Credit Transactions Act of 2003.
         The commission is made up of more than twenty federal units, including the Consumer
         Financial Protection Bureau, the Department of Defense, the Federal Trade Commission,
         the National Credit Union Administration, and the Department of Health and Human Services.
         The site provides five key building blocks to financial literacy:
      

      
      
         	
            
            Spend

         

         
         	
            Earn

         

         
         	
            Save and invest

         

         
         	
            Protect

         

         
         	
            Borrow

         

      

      
      Each building block has a page devoted to it; often including actions you can take,
         hints and tips, and spotlight resources. The pages on the five building blocks include
         basic tips and resources and ideas to assist the user in achieving that particular
         topic. Additional resources cover kids and advertising, where kids can play the game
         Admongo and learn how different facets of advertising affect their spending. The game
         provides information and resources for parents and educators. Another section covers
         financial aid, including preparing for college, what types of aid are available, how
         students qualify, how to apply, and how to manage the loans. Each section of financial
         aid contains links to additional resources. The section on preparing for college includes
         exploring careers, choosing a school, applying to a school, and a get-ready checklist.
         The site also includes information on financial scams and how to avoid them. MyMoney.gov
         has specific resources for youth, teachers and educators, and researchers. The youth
         section contains financial games, websites, cartoons, coins and medals, mint history,
         and information for parents. The teachers and educators section can locate curricula,
         classroom resources, handouts, and guides on aspects of financial literacy. Materials
         are specifically created to work with a variety of students, from children to older
         adolescents. Among the available items are the Money Smart for Adults Curriculum,
         High School Fed Challenge, and the Federal Reserve System’s Resources for Educators.
         Researchers can search the Financial Literacy and Education Commission’s Financial
         Capability Research Clearinghouse. They have access to over four hundred reports and
         articles from federally supported research, with data sets that are available for
         use in new research on financial capability topics. Life events (new child, home ownership,
         education), tools (budget worksheets), and money quizzes (borrowing, saving, protecting)
         are also available.
      

      
      Federal Trade Commission: Consumer.gov: http://www.consumer.gov 

      
      Available in English and Spanish, the Federal Trade Commission site has three sections
         on managing your money, credit loans and debt, and scams and identity theft that provide
         solid information for consumers. Sections often begin by explaining the topic (what
         is a budget, what is a debit card). Additional sections provide basic information
         on the topic; the section on managing your money covers opening a bank account, using
         debit cards, and renting an apartment or house. The help section links resources on
         managing your money, help for immigrant communities, and scams and identity theft.
         Several of the resources are available as videos on YouTube.
      

      
      Federal Trade Commission: Consumer Information: http://www.consumer.ftc.gov

      
      The Consumer Information site of the Federal Trade Commission has coverage on the
         following areas:
      

      
      
         	
            
            Money and credit

         

         
         	
            Homes and mortgages

         

         
         	
            Health and fitness

         

         
         	
            Jobs and marketing

         

         
         	
            Privacy and identity

         

      

      
      Clicking on each topic leads the user to a series of links on information about each
         topic. Clicking on money and credit provides know-how on shopping and saving, buying
         and owning a car, credit and loan, dealing with debt, and solving consumer problems.
         A section of the website highlights scams, and you can sign up for e-mail alerts concerning
         scams. The site can also be viewed in Spanish.
      

      
      Institute of Museum and Library Services: https://www.imls.gov/issues/national-initiatives/financial-literacy
         
      

      
      The Institute of Museum and Library Services and the Consumer Financial Protection
         Bureau joined together to create financial education resources for public libraries.
         The goal is to have free resources available for librarians to promote information
         literacy to their patrons. More than twenty free publications are available, and librarians
         can sign up for free monthly e-mails that suggest programming ideas.
      

      
      Internal Revenue Service: http://www.irs.gov/Help-&-Resources 

      
      Taxes are an important part of being financially responsible, and the IRS has provided
         several resources for individuals and businesses. Individuals can receive information
         on filing and refunds, fraud, identity theft, phishing, payments, refunds, and records.
         Businesses can find resources on an employee identification number (EIN) and the tax
         calendar. One can also access the Taxpayer Bill of Rights and sign up for free e-mails
         from the IRS. Links from the home page provide information on a variety of topics,
         including charities and nonprofits, online tools, and tax codes and regulations.
      

      
      MyCreditUnion.gov: http://www.mycreditunion.gov/Pages/highlights.aspx 

      
      MyCreditUnion.gov provides facts about credit unions, including the history of credit
         unions, the differences between banks and credit unions, determining if a credit union
         is the right option for you, and joining a credit union. A link on protecting your
         finances allows users to retrieve information on consumer protection, credit reports
         and scores, identity theft, tips for young adults, and Pocket Cents. Pocket Cents
         links to resources for several groups and situations:
      

      
      
         	
            
            Youth

         

         
         	
            Teens and tweens

         

         
         	
            Young adults

         

         
         	
            Parents

         

         
         	
            Educators

         

         
         	
            Seniors

         

         
         	
            Marriage and family members

         

         
         	
            Service members

         

      

      
      Each section contains pertinent information for that particular group on debt and
         credit, prepare and save, protect and prevent, life events, education, and resources
         and activities. Financial tools and resources include a college scorecard, a glossary
         of terms, calculators on mortgages loans and savings and retirement, and personal
         budget worksheets.
      

      
      Planet Youth: Native American Youth Connection: http://www.hud.gov/offices/pih/ih/codetalk/planet/learn_financialliteracy.html
         
      

      
      Planet Youth provides resources for American Indian, Alaskan Native, and Native Hawaiian
         adolescents. Financial information covers scholarships and colleges for Native Americans,
         including tribal colleges and universities, internship, fellowships, and college preparation.
         Programs (Money Matters: Make It Count), websites (Native Financial Education Coalition,
         Native American Community Development Corporation), games (Mad Money, Practical Money
         Skills for Life), and videos (“Four Things You Can Do with Money,” “Elders Perspective
         on Money”) complete the site.
      

      
      Office of the Comptroller of the Currency: http://www.occ.gov/topics/community-affairs/resource-directories/financial-literacy/index-financial-literacy.html
         
      

      
      The Office of the Comptroller of the Currency provides information on the office’s
         mission, strategic plan, and annual reports. Resources are available by topic (credit,
         consumer protection, international banking), key resources, top tasks, and what’s
         popular. News and issuances, tools and forms (bankers, job seekers, consumers), and
         publications (news releases, bulletins, and alerts) provide a wealth of substantive
         material for viewers.
      

      
      United States Courts: Bankruptcy: http://www.uscourts.gov/FederalCourts/Bankruptcy.aspx
         
      

      
      Unsure how bankruptcy will change your life? The United States Federal Court site
         will provide answers to many of your questions. Bankruptcy Basics explains the bankruptcy
         process and the different types of bankruptcy known as chapters (7, 9, 10, 11, 12,
         13); a glossary of terms and bankruptcy forms are available to view. A quick links
         section leads to forms, rules, resources, case policies, and administrators.
      

      
      United States Department of Labor: Savings Fitness: A Guide to Your Money and Your Financial Future: http://www.dol.gov/ebsa/pdf/savingsfitness.pdf 
      

      
      Saving Fitness: A Guide to Your Money and Your Financial Future is a thirteen-chapter electronic book with a fitness theme focusing on finances.
         Topics include “A Financial Warm Up,” “How’s Your Financial Fitness,” “Strengthening
         Your Financial Fitness,” “Financial Fitness for the Self-Employed,” and “Maximizing
         Your Workout Potential.” Resources and worksheets complete the illustrated, easy-to-read
         book.
      

      
      United States Department of Labor: Taking the Mystery Out of Retirement Planning:
         http://www.dol.gov/ebsa/publications/nearretirement.html 
      

      
      This resource provides seven chapters in English or Spanish, plus a resource section,
         providing users admittance to a site with a diverse selection of help tools to figure
         out a successful retirement. Chapters cover tracking your money for retirement, comparing
         income and expenses, five ways to close the gap, and making your money last. Resources
         consist of calculators for retirement savings, investing, and saving and tools for
         getting help. Users can download the sixty-two-page illustrated guide or order copies
         via telephone. The online version has worksheets one can complete for each chapter.
      

      
      United States Department of Veterans Affairs: Retirement and Financial Literacy Program:
         http://www.va.gov/ohrm/worklifebenefits/rflep.asp 
      

      
      The U.S. Department of Veterans Affairs offers the Retirement and Financial Literacy
         Program (RFLEP) for those interested in budgeting, retirement, and savings. The site
         highlights the responsibility federal employers have toward making sure their employees
         are aware of resources on retirement and financial literacy, and the responsibilities
         the employees have toward themselves and their financial status. The site also provides
         calculators for debt payoff, savings, student loan repayment, IRS withholding, and
         mortgage comparison. Other tools include a savings bond wizard, money tips, and new
         credit card rules. Links give users access to additional financial literacy resources;
         most of them are links to other U.S. government agencies, including the Federal Deposit
         Insurance Corporation, Federal Reserve, and Securities and Exchange Commission.
      

      
      United States Mint: Financial Literacy: http://www.usmint.gov/kids/teachers/financialliteracy/
         
      

      
      The U.S. Mint has many activities for adolescents and younger children, including
         Alexander’s Coin Conundrum and Money Hungry Piggy Bank. A section of the website is
         devoted to educators and contains lesson plans (K–12). The site advises that all lesson
         plans were written by teachers and meet national standards. Lesson plans are broken
         into several sections:
      

      
      
         	
            
            Age groups

         

         
         	
            Coin program (one cent, nickel, quarter)

         

         
         	
            Random lesson plans

         

         
         	
            Teacher features (classroom ideas for social studies, language arts, technology)

         

         
         	
            Unit plans (ancient and modern coins, creative coin combinations)

         

      

      
      Under “Lessons for K–12” and “By Coin Program,” educators have the ability to use
         a lesson plan finder. The educator clicks on the grade, the subject, coin type, and
         coin program to determine which programs meet their criteria. One can also sign up
         for e-mails and updates concerning the website.
      

      
      United States Securities and Exchange Commission: http://www.sec.gov/ 

      
      One of the duties of the Securities and Exchange Commission (SEC) is to protect investors.
         Their website promotes resources for investors, brokers/dealers, accountants, small
         businesses, and international financial issues. A section titled Spotlight provides
         insight on many topics, including financial reports, strategic plans, money market
         funds, and the Foreign Corrupt Practices Act. Links provide access and information
         on enforcement, education, filings, and regulations involving the Securities and Exchange
         Commission.
      

      
      United States Social Security Administration: http://www.ssa.gov/ 

      
      The Social Security Administration provides many useful tools, from the ability to
         check on your Social Security statement and manage your benefits to using the online
         list of services. One can create an account to track and verify benefits and earnings,
         or one can track benefits, receive a Social Security statement, appeal a decision,
         or perform several other duties using online resources. If you need to change your
         name or apply for a Social Security card for a child, the website provides the steps
         to perform these actions. Whether you are concerned about benefits for yourself, your
         spouse, or disabled children, this site can provide the answers. Living outside the
         United States or recently released from incarceration? Social Security has you covered
         and can provide the information you need via this website. The section titled Information
         For includes resources for same-sex couples, Native Americans, the blind or visually
         impaired, wounded warriors, and several other groups. This site has a treasure trove
         of information concerning Social Security and the many questions about who can obtain
         benefits and when.
      

      
      United States Social Security Administration, Women: http://www.ssa.gov/people/women/
         
      

      
      The Social Security office has created a page specifically for women and their retirement.
         Available electronic publications include “What Every Woman Should Know,” “Understanding
         the Benefits,” and “New Numbers for Domestic Violence Victims.” An assortment of information
         is available for women in many scenarios:
      

      
      
         	
            
            Working women

         

         
         	
            New mothers

         

         
         	
            Brides

         

         
         	
            Divorcees

         

         
         	
            Caregivers

         

         
         	
            Widows

         

      

      
      Each link provides relevant information for that particular status. This site provides
         excellent information for women and their social security benefits.
      

      
      United States Treasury: Ready.Save.Grow: http://www.treasurydirect.gov/readysavegrow/readysavegrow.htm
         
      

      
      Created by the U.S. Treasury to help people save and become financially secure, this
         program provides resources on treasury saving programs. The site provides “Top Ten
         Questions and Answers” about using the treasury site for financial goals. A video
         library provides access on how to set up an account, buying bonds online and as gifts,
         and payroll savings. This site provides information on purchasing bonds and treasury
         securities.
      

      
      USA.gov: Retirement: http://www.usa.gov/Topics/Seniors/Retirement.shtml 

      
      Available in English and Spanish, this site offers a list of links to items on retirement.
         Numerous topics are covered, including cash balance pension plans, individual retirement
         plans (IRAs), ways to prepare for retirement, and working after retirement. Although
         women are not mentioned on the home page of the website, clicking on ways to prepare
         for retirement will provide a link to a web page prepared specifically for women and
         retirement savings.
      

      
      Conclusion

      
      The websites described in this chapter illustrate the resources available from the
         U.S. federal government on different aspects of financial literacy. Whatever your
         age or financial status, the federal government has electronic resources that can
         provide greater understanding concerning financial issues and lead you to a more solvent
         and secure financial future.
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      In 2012–2013, the Patchogue-Medford Library Teen Services Department in Patchogue,
         New York, was selected to receive a grant from Capital One Bank and participate in
         the bank’s Financial Literacy Challenge initiative. With five thousand dollars, we
         created a series of programs aimed at teens and their parents. Our program was so
         successful that the bank gave us an additional grant of fifteen thousand dollars to
         repeat and grow the program in 2013–2014. In a highly diverse community like ours,
         where English is the second language for many and almost 50 percent of the school
         population receives free or reduced lunch, financial knowledge is necessary for all
         our students and their families to succeed and prosper. Knowing how to make sound
         financial decisions and deal with financial institutions can make a huge difference
         and help families in our community reach their goals. For our service district’s large
         immigrant population, basic financial education about banking, saving, managing money,
         and financial planning in the United States is even more necessary. Especially for
         teens and immigrant families, lack of knowledge about financial options can have serious
         consequences, affecting educational opportunities and financing, savings, day-to-day
         spending, credit ratings, indebtedness, and avoidance of hoaxes and scams. Financial
         awareness improves not only their lives, but also the community we share. The Capital
         One Bank Financial Literacy Challenge helped us bring this important knowledge to
         the community.
      

      
      Our Financial Literacy Challenge programs taught important financial concepts to teens
         and parents in our community. We offered workshops both inside and outside the library,
         extending our outreach efforts. We structured our classes to have the greatest impact
         possible in our community. We have many teens who are graduating high school and thinking
         of college or employment, but who have little or no knowledge of even basic money
         management. We knew that many families have difficulty discussing financial matters
         and wanted to help facilitate that. We decided to schedule workshops that would separate
         teens and their parents and offer simultaneous classes for each group, with opportunities
         for them to get together and discuss what they had learned. The presence of a large
         Spanish-speaking immigrant population required that we arrange for bilingual instructors
         to properly serve the community. Since the immigrant population must understand the
         banking terms in English, we decided that the classes would be taught primarily in
         English, with explanation in Spanish where needed.
      

      
      We also offered a series of two-hour workshops taught by a college professor on topics
         of interest that were open to everyone. In the second year of the grant, we reprised
         the original workshops and used the additional money to buy iPads and tablets that
         we loaded with financial and budgeting applications. This enabled us to take the program
         out of the library, to the high school and a local residential program for homeless
         teen girls. The programs are designed to be replicable, and we look forward to continuing
         them, especially the outreach in the community.
      

      
      Our programming for the Financial Literacy Challenge was based on the free BankIt
         program for teenagers and parents provided by Capital One. The BankIt program was
         developed by Capital One in partnerships with the Search Institute. We decided to
         cover the following topics combined into four units:
      

      
      
         	
            
            Basic banking and budgeting

         

         
         	
            Setting financial goals and credit

         

         
         	
            Earning, spending, and saving

         

         
         	
            Moving forward with money

         

      

      
      Our teen programs at the library are always developed to expand outreach efforts to
         the underserved and to complement what is offered in school. Our programs for parents
         of teens are aimed at expanding outreach and availability of information to all segments
         of our very diverse community. Capital One’s BankIt program was a very good match
         with the teen and teen parenting programs we run at the Patchogue-Medford Library
         since we consider the Search Institute’s “40 Developmental Assets for Adolescents”
         when planning. The availability of program materials in both English and Spanish and
         the inclusion of the Search Institute’s developmental assets made this program a perfect
         fit for our community and aided greatly in its success.
      

      
      The full-day programs were scheduled on two Saturdays, for five hours each day. Our
         plan was to start both days with breakfast, split up the teens and adults and teach
         a unit, have lunch together, teach a unit in the afternoon, and end the day with discussion
         and snacks.
      

      
      We included meals in the day for several reasons. First, it saved time. Second, it
         kept the group together, rather than having them leave in the middle. Third, and most
         importantly, it gave us a forum for bringing the teens and adults together for unstructured
         conversations about what they were learning.
      

      
      We decided to hold the workshops on Saturdays since we hoped this would enable the
         most people to participate. Since parents work and the teens are in school, we felt
         evening meetings might be harder for them to attend. We decided to run the workshop
         over two Saturdays and limit the attendance for the two-day workshop to twenty to
         twenty-five parents and teens so that the teachers could give each participant individualized
         attention. Sign-up started slowly but went well; seventeen people preregistered for
         the first workshop. On the days the workshop ran, additional people, not preregistered,
         showed up, so we had a total of about twenty-five people. In some cases, both parents
         came with a teen. In one case, the parent came without the teen because the teen was
         working. In another case, the family had seven children and brought only one of their
         teens; the others stayed with their younger siblings. We had one participant who usually
         works Saturdays and took two days off work to come to the workshop with his wife and
         daughter.
      

      
      For all the full-day workshops, the library’s large meeting room was divided and set
         up as two classrooms. The adults were in one half of the room for most of the day,
         and the teens in the other. When the students arrived, food and coffee were set up
         on the adults’ side of the room so we could get to know each other comfortably. Each
         room had a display of books, handouts, and other materials about personal finance
         suited to the age groups.
      

      
      The workshop tables were set up with calculators, notebooks, pens, and pencils for
         each participant. The teens received check registers so they could learn to track
         transactions. The adults received household budgeting books to help them design budgets
         and track their income and spending. The adults also received flash drives loaded
         with information from the lessons so they could refer back to it later. Information
         on applying for college financial aid was available and distributed.
      

      
      Our teachers were prepared with handouts and lesson plans for each unit. Each lesson
         included evaluations (written or oral) and interactive activities to help the students
         understand and retain the learning objectives. In the final lesson, the teens played
         a bingo game where they had to show that they recognized the financial terms and concepts
         that had been introduced, and the winner received a twenty-five-dollar Visa gift card.
      

      
      At the end of the workshop, adults and teens who had completed the entire ten hours
         were awarded certificates of participation.
      

      
      In the second year, with the larger grant amount, additional gift cards were raffled
         to encourage participation in activities, and one participant was selected to win
         a five-hundred-dollar scholarship based on financial changes she made.
      

      
      In both years, a college professor presented four two-hour evening sessions on financial
         topics: budgeting, dealing with financial institutions, paying for college, and using
         credit. These topics were selected because patrons had requested information in these
         areas and the classes were open to both teens and adults. Classes were small, and
         people received individual attention. Individual investment options were not addressed;
         the workshops and all classes focused on basic budgeting, planning, and good use of
         credit.
      

      
      Tablets purchased through the grant in the second year enabled us to move beyond the
         library and reach parts of our service population that may have trouble coming to
         the library or dedicating a full day to workshops. Our staff taught financial literacy
         topics to a business class at the Patchogue-Medford High School and basic budgeting
         to girls at a local shelter. The girls are required to live on a budget, and we gave
         them calculators and budget calendars to help them meet their goals. We were glad
         to make these connections and will continue to serve these parts of the community.
      

      
      Our Financial Literacy Challenge program was extremely successful in reaching our
         community and in teaching financial concepts to teens and their families. It brought
         families in our community together to seriously think about money and open a dialogue
         about how they can improve their financial positions. Using the Capital One grant
         and the BankIt learning program they supplied, we were able to give workshop participants
         the tools to help them budget better, plan their spending and saving for the future,
         implement or reinforce good savings and spending habits, and plan for the future with
         a basic understanding of investments. The participants, many of whom struggle financially,
         are now better equipped with the tools they need to manage their finances, bills,
         expenses, and savings so that they can be more confident, in control, and plan for
         the future.
      

      
      Our stated goals for the grant were the following:

      
      
         	
            
            Improve the financial literacy of participating parents and teens, as evidenced in
               participant comments and evaluations.
            

         

         
         	
            Help families become more aware of the financial options available to them by describing
               various services available and ensuring that participants understand the differences.
            

         

         
         	
            Help parents and teens be more comfortable discussing finances, as encouraged and
               demonstrated during class discussions.
            

         

         
         	
            Help teens develop money management strategies and articulate financial goals, as
               shown by their comments and evaluations.
            

         

         
         	
            Help teens develop personal financial decision-making processes by introducing them
               to a variety of financial concepts, ensuring that they are able to undertake basic
               financial activities and that they understand how planning can help their future.
            

         

      

      
      In the process of meeting all our goals, our classes brought together people from
         all parts of our multiethnic community. People who in usual circumstances might never
         have met learned about the issues and viewpoints of different groups, often making
         for interesting conversations and information exchanges. They had an opportunity learn
         from each other and discovered both differences and similarities in their situations.
      

      
      Detailed planning helped ensure the success of our workshops. The availability of
         bilingual instructors, providing suitable tools and learning environment, providing
         enough preparation time for the instructors and the availability of the comprehensive
         BankIt program all contributed to our success. We tailored the BankIt materials based
         on our instructors’ knowledge of the community and made extensive use of the program’s
         bilingual materials. Our teacher for the adults, Gilda Ramos, was born in Peru. She
         has been employed at the Patchogue-Medford Library since 2005, starting as a clerk,
         then as a Spanish-speaking library assistant, and now as library assistant. Gilda
         loves teaching. She has taught computer classes in Spanish, English as a second language
         (ESL), and Spanish conversation classes. Rita Alfano, a bilingual young adult librarian
         employed at the library since 2008, taught our teens. At the time, Rita also worked
         for Capital One as a teller in our local branch and is extremely familiar with the
         financial issues many of our residents face on a daily basis.
      

      
      Using the Bankit program, our instructors selected topics of interest to the community,
         considering what could be covered in ten hours and what seemed to be most needed for
         both groups, the adults and the teens. They determined their specific learning objectives
         for each topic, created a schedule allowing for ample coverage of each objective,
         and planned how each objective should be presented. Time was scheduled for discussion
         and interactive activities for both groups to keep them engaged. The teens learned
         to write checks and maintain a check register. They played a bingo game to ensure
         that they understood the financial terms introduced in the classes. They created sample
         budgets. The adults received household budget books, and did exercises in budgeting,
         saving, investing, and dealing with stressful money situations, as well as some interactive
         online activities.
      

      
      Assessment tools were developed to ensure that the students were grasping the main
         concepts. Written pre- and post-tests were not used for every topic due to time constraints
         but were given at the beginning and end of the workshop. Much of the follow-up to
         each topic was oral and interactive to keep the students engaged and enable them to
         learn from each other. Although not all students completed the written evaluations,
         participants showed a good grasp of the material, and an increase in knowledge was
         demonstrated in all of the topics tested. We also solicited oral and written feedback
         from all the participants and received very positive responses. Adults were asked
         for free-form comments; the teens were asked to list three things they learned.
      

      
      Our major challenges in putting together our financial literacy program involved publicity,
         scheduling, weather, and ordering delays.
      

      
      We went through many different routes to publicize our financial literacy workshops.
         We knew the topics being covered were very important to our community, and wanted
         to fill the class. However, we found it was difficult to convince people to give up
         their free time to attend a class like this even when the subject matter is as important
         as personal finance. We publicized as widely as possible, describing the workshop
         as interesting and fun as well as educational. We used our usual methods of publicity,
         including our newsletter and flyers in the library. The flyers were in Spanish and
         English, as were the blurbs in the library’s newsletter. Additionally, we posted the
         classes to the calendar of our local Patch (http://patchogue.patch.com).  To reach
         more people, especially in the Spanish-speaking community, we made sure flyers got
         to several local businesses and organizations, and that the class was featured on
         our Spanish Facebook page and mentioned in the local Spanish newspaper and radio station.
         We talked the program up as much as possible in every venue we could.
      

      
      Scheduling programs in our building is often difficult because we have limited meeting
         space. We wanted to cover eight to ten of the topics in the BankIt program. First,
         we thought of having a series of two-hour classes, but we realized that having two
         longer sessions would work better for a variety of reasons. First, in our community,
         adults might have difficulty in coming to evening classes, either because it was right
         after work or because they work evenings. Second, reserving the meeting room for so
         many days was a logistical problem. Saturdays seemed like a logical solution to these
         problems—the room is usually available for teen programming that day. We could schedule
         two five-hour days, cover the material we wanted to, and hope that adults and teens
         would be willing to give up their day off to learn about this very important topic.
         We decided to make it more attractive by offering a continental breakfast and lunch
         as part of the program. We scheduled the program for two Saturdays, from ten a.m.
         to three p.m. The meeting room was available, as were our two very busy instructors.
      

      
      Both of our instructors have very full schedules, so it is difficult to schedule them
         to be in the building at the same time on the same day. Gilda Ramos, our teacher for
         the adults, worked full-time as a library assistant in our Reference and Adult Services
         Department during the grant period. She was also completing her master’s degree in
         library and information science. Rita Alfano, our teacher for the teens, is a part-time
         librarian in our Teen and Media Services Department. She also works part-time as a
         reference librarian at another library, and during the grant period she held a third
         job as a teller at the Capital One bank next to the library. We not only needed them
         to be available for the program itself but for preparation time since it was very
         important that they coordinate their lessons for the teens and parents. Both were
         very accommodating, rearranging their hours to get the work done.
      

      
      We planned, but winter on Long Island is unpredictable. On February 9, 2013, which
         was to have been the second day of the first-year workshop, the library’s service
         area was struggling with three feet of snow from Winter Storm Nemo, and we had to
         cancel the program. In many ways, this set us back to square one—we needed to find
         a day when the meeting rooms, our teachers, and as many of our participants as possible
         would be available. The second half of the program was rescheduled for Saturday, February
         23, from noon to five p.m. Some of the original participants did not make the second
         class, but additional people who had heard of the program came.
      

      
      In the second grant year, scheduling our workshops outside the library added an additional
         layer of complexity. At the high school, even though we had the complete support of
         the business teacher and the school administration, required testing and snow days
         made it difficult to find days that worked for everyone. Even finding open evenings
         at the girls’ shelter was difficult since the residents are required to have jobs
         and are not all available at the same time.
      

      
      Another challenge we faced the first year was the delayed receipt of the interactive
         whiteboard we planned to use in presenting our workshops. Using grant funds, we ordered
         our whiteboard in November, with the idea that it would be available and ready to
         go by our first workshops, scheduled in mid-January. We encountered two issues: First,
         the interactive whiteboard could not be mounted in the meeting room we planned to
         use because of technical issues with the screen currently in the room. We had to purchase
         a mobile cart on which the whiteboard would be placed. The cost of the cart was almost
         double the amount of the actual board, and we needed to seek additional funding to
         pay for the mobile cart. Fortunately, we received an unrestricted grant from New York
         State Congressman Lee Zeldin, which covered most of the additional cost. Second, after
         assuring us of a two-week turnaround time for delivery and assembly of the whiteboard
         and mobile cart, the vendor discovered that the company they had been contracting
         with to supply the cart had discontinued the item. Our vendor was unable to immediately
         find a suitable replacement. When the vendor finally found a new stand and had it
         delivered and assembled, we had already held our 2013 full-day workshops using our
         existing technology (laptops, projectors, and screens). The interactive whiteboard
         was available for use for our 2013 short classes and for all of our 2014 programs.
         Learning from this experience, in the future we will leave more time to order any
         necessary technology or equipment needed for the workshop, or plan programming based
         on available, existing technologies rather than newly purchased items.
      

      
      We designed our financial literacy programming so that it could be run again and again
         at our library and around our community. Our instructors are library employees who
         are ready to teach similar material as needed. The addition of our interactive whiteboard
         will allow us to use more interactive technology and continue to enhance the course.
         The purchase of the tablets and the availability of many inexpensive and free mobile
         applications and online programs will allow us to replicate and improve these important
         programs. The success of the program and the positive feedback we received from participants
         not only validated the need we saw in the community but also allowed us really to
         hear and learn about specific financial challenges our community is facing. We look
         forward to offering future classes that respond directly to the community’s needs.
      

      
      Providing this educational opportunity helped the library fulfill its mission: “to
         provide educational, cultural and recreational opportunities for the community, and
         to facilitate and support the informational needs of every community member.”
      

      
      
      Chapter 23

      Collaboration Fits the Bill for Best Practices in Programming for Public Housing Residents

      
         
         
         
         Roland Barksdale-Hall

         
         
      

      
      
         Quinby Street Resource Center Library. Photo by Roland Barksdale-Hall.

         

      

      
      Quinby Street Resource Center Library of the Mercer County Housing Authority promotes
         quality community life through education, job training, and culture. As is the case
         for most special libraries, the resource center provides (1) support to its agency
         and its resident services in fulfillment of the agency’s mission, strategic plan,
         and goals, and (2) information delivery to its administration, staff, and customers,
         in this particular case, the public housing residents and people who resided in areas
         served by public housing. Mercer County Housing Authority offers clean and affordable
         public housing for approximately 670 moderate- to low-income households, reaching
         600 minors spread out over a vast geographical area with limited public transportation.
      

      
      In 2012, I was hired as a library director at the Quinby Street Resource Center Library,
         located in Sharon, Mercer County, Pennsylvania. The Mercer County Housing Authority,
         which is one of approximately 3,300 public housing authorities in the United States,
         secured a grant from the Shenango Valley Foundation to support financial literacy.
         The public housing agency was in the implementation phase of a planning process that
         involved completion of a five-year strategic plan. The  Mercer County Housing Authority Strategic 5 Year Plan, 2013–2018 identified the following objectives:
      

      
      
         	
            
            Increase the number of working families

         

         
         	
            Increase programming at center

         

         
         	
            Establish a newsletter to market and inform community

         

         
         	
            Improve resident-supportive services

         

      

      
      The housing authority established as part of its goal to enhance the quality of life
         for families who need affordable, safe housing choices and supportive services in
         well-maintained neighborhoods. After more than a decade of service to the community,
         the Quinby Street Resource Center branch of the Shenango Valley Community Public Library
         was closing. The anticipated closure was due to the public library’s loss of funding.
         The housing authority stepped in to assume full operating responsibility for what
         became an independent library.
      

      
      Research placed the library and organization in context. The Quinby Street Resource
         Center Library collection consisted of four thousand books and one hundred multimedia
         materials along with six computers and a multiservice meeting room. Earlier studies
         identified several service factors: poverty, underemployment, and limited access to
         public transportation for residents in the area served by the Quinby Street Resource
         Center branch library. A record of crime and low education test scores were identified
         as factors. During a ten-year period, the Quinby Street Resource Center, located in
         the Malleable Housing area of Sharon, made significant inroads in the reduction of
         crime in what was considered an intractable problem neighborhood. A 2014 study by
         the Annie E. Casey Foundation reported Pennsylvania as worse in regard to educational
         outcomes for African American children than the average nationwide. The Quinby Street
         Resource Center library collection served the surrounding community, where local school
         districts reported failing scores on standardized reading and writing scores.
      

      
      Marketing strategies targeted to underserved population in the community were developed.
         Building a relationship of trust was a goal. Residents received a flyer with an introduction
         to the new librarian. Information provided his family connection to the neighborhood.
         Under the heading “Information Solutions That Work for Your Community,” the flyer
         marketed the following information services:
      

      
      
         	
            
            Employment—find a better job, plan an exciting career

         

         
         	
            Career planning—help in applying to college or technical schools

         

         
         	
            Computer training—assistance in using computers, writing letters

         

         
         	
            Community programs—various enrichment options, from courses about cooking to workshops
               about tracing your roots
            

         

      

      
      A combination of emails to site managers, announcements in newsletters and a monthly
         calendar, door-to-door distribution, telephone calls, and posting on the Resource
         Center Community Bulletin Board have provided results. Word of mouth and telephone
         calls have proved most effective. Program goals identified were the following:
      

      
      
         	
            
            To promote financial literacy

         

         
         	
            To promote marketable job skills and identify employment opportunities

         

         
         	
            To promote cultural enrichment and life skills

         

         
         	
            To undergird leadership role of residents in public housing

         

      

      
      Role of Collaboration

      
      The Quinby Street Resource Center Library has collaborated in promoting financial
         literacy. Speakers from several agencies were tapped for program offerings, which
         are described below.
      

      
      Collaboration between the housing authority, Penn State University Cooperative Extension,
         and Greenville Literacy Council made possible the first program, “Creative Holiday
         Spending.” Flyers billed the six-week program as a how-to on putting more stretch
         in your dollar, giving gifts and not going broke, and cooking holiday meals with demonstrations.
         Each time residents attended a program their name was entered into a raffle. Residents
         showed good attendance and responded favorable to the incentive of a twenty-dollar
         Walmart gift card at the end of the program.
      

      
      The Greenville Literacy Council was contracted for several classes on getting a GED,
         résumé writing, and computer training. When the Greenville Literacy Council closed,
         new partnerships to get GED classes back in the center were explored.
      

      
      “Bank on That” was a one-day program. A branch manager from First National Bank talked
         to residents on the importance of budgeting, keeping tabs on your finances, and building
         the confidence to make right financial decisions.
      

      
      An employment specialist from the local Urban League affiliate discussed résumé preparation
         and employment resources available at the Urban League.
      

      
      “Start Smart: Immediate Hire with Manpower” was a one-day program. Residents responded
         favorably to the flyer on employment opportunities available through temporary employment
         agencies. The buzz was immediate and resulted in residents being hired for positions.
         The program was well attended. Residents filled out the online application for Manpower
         immediately following the presentation.
      

      
      Pennsylvania Work Wear representative presented a statewide program that provides
         work clothing.
      

      
      Collaboration between the Quinby Street Resource Center Library, the Community Library
         of Shenango Valley, and other library team members focused on increasing technological
         access to employment resources through an Innovative Librarians Explore, Apply and
         Discover the 21st Century technology proposal. Service on a Section III Committee
         focused on job training for both underemployed and employed. According to the Housing
         and Urban Development website, Section III established legal provision for hiring
         of public housing residents for public housing projects. A four-session training program
         consisted of an introduction, résumé writing, dos and don’ts, mock interviews, and
         interviews with a temp agency, electrical contractors awarded contracts, and job trainers
         for electrical engineering.
      

      
      Role of Culture

      
      William F. Strickland, author of Make the Impossible Possible: One Man’s Crusade to Inspire Others to Dream Bigger
            and Achieve the Extraordinary , has recognized the role of the arts and culture in empowering low-income communities.
         He is a recipient of a MacArthur Genius Award and director of the Manchester Bidwell
         Corporation and its subsidiaries, Manchester Craftsman Guild and Bidwell Training
         Center, based in Pittsburgh. He played a significant role in developing the plan for
         the learning center with emphasis on targeted job training. In 2014, Pennsylvania
         Governor Tom Corbett announced a $2.6 million Economic Growth Initiative Grant for
         the local learning center based on Strickland’s concept plan in Sharon, Pennsylvania.
         The Community Foundation of Western Pennsylvania and Eastern Ohio committed to matching
         funds. Other project supporters included the local chamber of commerce and a commercial
         business development group.
      

      
      The literature has showed the great importance of extended family networks in some
         minority communities. Residents of public housing responded favorable to the role
         of culture in increased programming. Communidades Latinas Unidas En Servicio (CLUES)
         identified a connection between financial literacy and mental health. Feedback from
         a key resident contact person supported the need for a mental health piece. Respondents
         to a survey on critical issues identified the following needs: employment, care for
         family members (both children and adults), and transportation. Responses to what other
         type of programs they would like to see included ethnic cooking demonstrations.
      

      
      “Souper Tuesday” targeted unemployed, underemployed, retired, and other residents
         who go through periods of the winter blues. An Expanded Food and Nutrition Education
         (EFNEP) nutrition educator from the Penn State Cooperative Extension showed how to
         make tasty soups, from white chili to chicken noodle soup. A nurse from a hospice
         service gave free informational presentations on mental health. Topics ranged from
         winter wellness to depression, anxiety, and stress. The program had one of the highest
         attendance rates overall.
      

      
      “Celebrating Multiethnic Heritage: Searching Our Roots” was designed to recognize
         the important role of extended family networks. Residents responded favorable to discussion
         about family reunions and life lessons learned from family elders. In the past, participation
         dropped during the winter between programs. The program overlapped with “Souper Tuesday”
         to maintain participation.
      

      
      “Family Literacy Programming”: This collaboration between the Quinby Street Resource
         Center Library and Barnes and Noble Books recognized the role of community leadership.
         Both a resident and person in the neighborhood were presented with an excellence award
         in recognition of their contributions to a local history book, African Americans in Mercer County.
      

      
      Reference Questions

      
      Can I use the library’s telephone number as a call back number? Residents did not
         have a reliable telephone number. Research discovered free cell phones with a certain
         amount of minutes every month for individuals and families who meet eligibility requirements
         through the Federal Lifeline Assistance Program Q Link Wireless website.
      

      
      Where can I get a part for this model of car? Residents searched online for mail-order
         auto parts. Transportation was a significant factor in job satisfaction.
      

      
      Do you know where I can get a chair and couch? The resident was renting their furniture.
         He questioned the wisdom of rental furniture as a fixed monthly expense. The search
         into used furniture and various purchasing operations were explored. Referrals were
         made to several social service agencies as well.
      

      
      How do I effectively communicate the personal responsibility of finding a job and
         keeping a job? Mandy, a job seeker, got the free phone with minutes. She gave the
         phone to her teenage son, who used all the minutes. She asked to use the library as
         a call back number. The librarian explained the library did not offer message services
         and did not agree to take calls from her prospective employers. Mandy learned that
         a telephone is a tool for job searching and personal emergencies. She used a friend’s
         phone number on applications.
      

      
      What are the best websites? Popular websites with residents included Indeed, Monster,
         and Snag a Job. Handouts included Job Searching Websites with topics. Topic headings
         include “State Career Service Center,” “Career Service/Federal,” “Career One Stop,”
         “National Job Search Sites,” “Small Business Development Centers,” “Newspapers,” “Industrial
         Specific Search Sites,” “Disability—Work Accommodations/Education,” “Veteran’s Education/Employment,”
         “Education,” “Regional PHEAA Office,” “Ohio Employment,” and “Labor Marketing Information.”
      

      
      What is my password? Some residents forgot passwords, did not know when they worked
         at previous jobs, and expressed frustration in filling out an application online.
         Residents were encouraged to keep the same password. Residents also were told to keep
         a written record of passwords.
      

      
      How am I to remember when I worked there? Residents were encouraged to think back
         to how old their child was at the time and then calculate the year.
      

      
      Can you be my reference? Some residents were not aware that they needed the names
         of three references who are not family members, along with their addresses, telephone
         numbers, and emails, for job applications. References needed to be aware of their
         current status.
      

      
      What is a prefix or suffix for a name? In numerous cases, residents experienced frustration
         in not being able to move on to the next screen in online applications until applications
         were completely filled out. Something as simple as clicking on Ms., Mr., or Dr. challenged
         progress.
      

      
      How many cups go into a gallon? This was a question for a cooking position at a donut
         shop. Residents sometimes exhibited puzzlement over tests and online assessments for
         available positions. In some cases literacy was a factor; in other cases residents
         lacked the required job skills.
      

      
      Why do I have to go to the job career center? Some residents were required to go to
         the job career center when they showed a preference for Quinby Street Resource Center
         Library. Residents cited transportation and one-on-one assistance as factors. Some
         residents negotiated with agencies to stay closer to their home. Some received permission
         to print out or keep track of applications in lieu of visiting the job career center.
         Others were not successful in negotiations. They were required to make weekly visits
         to the job career center.
      

      
      Newsletter Publication

      
      What went wrong? The new librarian launched the Quinby Street Resource Center newsletter.
         The newsletter contained a letter from the property manager, staff profiles, program
         highlights, and a calendar. Residents had two columns with cleaning tips and a children’s
         corner. The newsletter had been published bimonthly for two years when the resident
         leadership expressed dissatisfaction with the material in the publication and the
         paper’s color. Residents expressed a need for more listings of referral agencies,
         community news, and spotlights on resident leaders. Residents produced several issues
         of their own community newsletter In-the-Know before reaching a compromise.
      

      
      Collaboration between the resource center librarian and the resident leadership resulted
         in an improved Quinby Street Resource Center newsletter and increased readership.
         The newsletter has continued to be printed on the same white paper. However, the content
         has changed. The recent issue carried empowering stories along with photos of two
         high school graduates in caps and gowns. Both graduates discussed plans to continue
         their education. The Sharon School graduate worked at Dairy Queen. She served in the
         National Guard and planned to study art in college. The Farrell High graduate was
         homecoming king. He planned to attend a college. The issue included the academic achievements
         of those on the academic achievers and honor roll. The featured heroine of the month
         told of her lifelong struggle as a resident leader to eradicate drugs, promote education,
         and build better housing. An announcement about the AmeriCorps summer program rounded
         out the issue. This issue received positive feedback from residents of public housing,
         the community, housing authority staff, and administration. Resident leaders, housing
         administration, and the librarian teamed up to distribute this issue of the newsletter.
         The new and improved Quinby Street Resource Center newsletter has achieved the target
         goals: market success stories and inform readership of leadership, community news,
         and social service agencies. Collaboration between the library and key resident leaders
         turned the situation around and into a win-win situation.
      

      
      Tips for Planning a Financial Literacy Program

      
      
         	
            
            Identify the target audience and conduct a community analysis: For the best results,
               decide on your target audience and do a community analysis at least four to five months
               in advance. I identified key resident contact persons in target groups. I worked with
               youth, adult males, adult females, caretakers with infants to eighteen, and those
               fifty-five and older.
            

         

         
         	
            Identify the stakeholders and build trust relationships: It is important to build
               trust with residents. This included members of the Residents Activities Council and
               local resource centers.
            

         

         
         	
            Identify the specific need and available services: Residents run short on food and
               need assistance with heating and utilities. They identified nutrition, budgeting,
               and cooking demonstrations as needs. They preferred hands-on cooking demonstrations
               to basic talks about cooking.
            

         

         
         	
            Plan a budget: The budget included meals, demonstrations, incentives (twenty-dollar
               Walmart card), marketing, and more. Weigh staffing time that goes into event planning
               and facility use as costs. As resources dwindled, the library cut back on incentives
               and refreshments for programming.
            

         

         
         	
            Consider collaboration and suitable venues: Collaboration between a service organization
               and a women’s shelter funded by a grant from First National Bank offered a six-week
               financial literacy course. Several public housing residents signed up for the course,
               which targeted women. The lesson plans covered finding a job, the essentials of credit,
               creating a budget, building credit history, and knowing your credit history. Residents
               received an incentive at each session they attended. Due to the number of public housing
               residents registered, the course was held on the public housing site.
            

         

         
         	
            Make appropriate referrals: A phone survey of residents showed a six-week nutrition
               and budget course offering by the Prince of Peace, a religious charitable social service
               agency. Respondents were asked what programming provided by other agencies has benefited
               them. Public housing residents who completed the program received a hundred-dollar
               home heating voucher. Residents have found the heating voucher beneficial in reducing
               service shutoff notices and building good credit history. The library compiled a list
               of referral agencies for publication in the Quinby Street Resource Center newsletter.
            

         

      

      
      Case Studies

      
      One-on-one assistance produced results. Residents sometimes did not ask questions
         in a group setting. In some instance, the librarian provided decision-making tips
         in one-on-one settings. Residents benefited from a simple decision-making worksheet.
         It contained space to formulate a list of musts, wants, and desires to use in weighing
         choices.
      

      
      Marjorie was a fiftysomething female. She had a prior work history. She possessed
         a college degree. She had not been in the job market for over three years. She had
         a vehicle with which she did not feel safe in traveling out of town to work. She applied
         at many places in her field but was unable to locate employment. She worked in AmeriCorps
         but had more substantive experience than many of the youth who volunteered. She found
         employment as a manager in a senior service employment program. She assisted fifty-five-year-olds
         from low-income households and rural communities in identifying employment opportunities.
         Her challenge looking for a job provided experience for her new job. She now assists
         her peer group in getting back in the workforce. The majority of fifty-five-year-olds
         know what type of work they do not want to do. This can be beneficial in focusing
         the job search.
      

      
      Tamika was a twentysomething single mother. She was enrolled in higher education.
         She received a call that a temporary position was available. She went to the interview
         and found she had to take a test. She did not take the test. She had not made plans
         for childcare for more than an hour. She rescheduled her interview and was hired.
      

      
      Ramos was a thirtysomething male and single parent. He had prior work experience as
         a shipping and receiving manager. He had skilled certifications in an industrial field.
         He faced a reduction in his hours and pay in his temporary job. He was unable to cover
         the cost of gas and related expenses. He possessed a license and no vehicle. He did
         not apply at certain places. He did not like working where there were other people
         he knew. He felt the employers did not hire minorities. He had anxiety about using
         a computer. He forgot his username and password. He applied online to Walmart and
         other retailers. He posted his skills online and was hired by an employer within two
         miles of his home. He had full benefits and was going to ride a bike to work. He expressed
         appreciation to the librarian for encouragement in posting his résumé online.
      

      
      Lola was a fiftysomething female. She had previously worked for ten years at one fast
         food restaraunt. She had worked thirty miles away and experienced car problems and
         quit her last job. She sought employment in retail or fast food somewhere within a
         fifteen-mile radius. She wanted Sundays off. She identified variable costs. She reduced
         costs on her car insurance to the minimum. She kept track of the minutes on her free
         phone. She used her cell phone for important business. She came in three times a week
         and spent two to three hours applying for jobs. She had interviews with a retailer.
         She would have been hired, but she did not check that she would work in the apparel
         department and needed to update her application. She could not remember her password,
         so she told the interviewers she would update the application later. She came to the
         center and tried several passwords she might have used. She finally got the right
         one. I told her she needed to keep a written record of each password used for a job
         application for each employer. She contacted the retailer and the position had been
         filled. The librarian worked with her to expand her radius to twenty miles. She found
         a fast food position. She has weekends off. The workers at her new job value her contribution.
      

      
      Conclusion

      
      As a librarian, job satisfaction has ranked high at the Quinby Street Resource Center.
         A job benefit has been to hear success stories and thank-yous from residents in public
         housing for improvements in their quality of life. A former resident in public housing,
         Lynne did the work to repair damaged credit and purchased a home through a program
         cosponsored by the Mercer County Authority program designed to promote home ownership.
         The number of families working has increased through support provided by a grant from
         the Shenango Valley Foundation for financial literacy. The Mercer County Housing Authority’s
         Quinby Street Resource Center Library, located in the vicinity of the Sharon/Farrell
         Weed and Seed, a state revitalization program, has improved the quality of services
         to residents in public housing. Collaboration between the housing authority, libraries,
         and other agencies has enhanced community choices. Thank you for support and encouragement
         to Karen Lemmons, Jason Alston, Nannette Livadas, Holly Campbell, Beth Burkhart, Charles
         Fleet, and Sheila White.
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      Chapter 24

      Fraud Alert

      
         
         How Libraries Can Help Patrons Recognize
Fraudulent Schemes
         

         
         
         
         Linda Burkey Wade

         
         
      

      
      When money gets tight, patrons utilize the library and its resources to help build
         their résumés, find a job, and sign up for health care and many other state and federal
         services. During a bad economy, scams and con artists appear more frequently, though
         they always seem to be around trying to take someone else’s hard-earned money or savings.
         This article discusses how crooks tend to target their victims and the role any library
         can play in helping all ages recognize scams. Though the elderly are the most targeted
         demographic, all ages are vulnerable to financial scams. Also, this chapter contains
         resources and ideas that librarians can utilize to help patrons avoid becoming victims
         of con artists.
      

      
      Targeting the Mark:
Con Artists Play Naughty or Nice
      

      
      Crooks tend to target seniors because they are available, likely to have money, most
         likely to talk with them on the phone, and tend to be polite. Additionally, older
         adults probably won’t report the crime or may not be able to remember the details
         if they do tell authorities. Older adults are often afraid that their families won’t
         let them live alone once they have become a victim of fraud. Also, they may not know
         who to report the fraud to. Finally, senior citizens may fall for product scams more
         easily than younger adults. Due to the various types of frauds, including online scams,
         telemarketing fraud, bill scamming, imposter scams, and job scams, not just the elderly
         are at risk. Someone at any age can become a victim to financial predators. Even Rosa
         Maymi from American Association of Retired Person (AARP), who teaches regular programs
         about all types of scams, has fallen prey to a phony email that looked like it was
         from her bank. She clicked on the link and was directed to a suspicious form asking
         for information her bank already knew; she did not fill out the form (Maymi, Leach,
         and Schifferle 2014).
      

      
      Con artists are good at getting to know their victim and making even an educated person
         feel comfortable enough to let down their guard, giving information to a stranger.
         Whether the crook gains a person’s trust or bullies the victim into sending money,
         it’s time for librarians to help patrons recognize and protect themselves against
         these crafty thieves.
      

      
      Programming: Help Patrons Recognize
and Avoid Rip-Offs 
      

      
      As with any good library programing, marketing and finding out about your target audience
         are important keys to providing presentations your customers and community will attend.
         You will need to find out the types of scams in your area and what your community
         is interested in learning about. Like most libraries, you may not have a budget for
         additional programs, but you can still provide quality informational sessions on fraud
         prevention. The good news is most of the work and materials have already been done
         for you and are free from the Federal Trade Commission (FTC), AARP, and the FBI. Links
         to these materials are provided later in this chapter.
      

      
      According to the Financial Fraud Research Center (FFRC), an estimated 25.6 million
         people fall prey to various financial scams yearly (FFRC 2014). However, the FFRC
         states that the total number of victims is underestimated because many individuals
         do not report these types of crimes. Consumers who have been victimized often will
         not share information because they lack confidence in law enforcement, don’t know
         who to report the scam to, or may feel ashamed or guilty for being tricked. One way
         victims can overcome these obstacles is to talk about these topics with others, which
         will embolden them to report fraudulent crimes to authorities.
      

      
      The library, being a trusted community resource, can help local consumers by providing
         programs that discuss popular scams and scam evasion strategies. You, as the librarian,
         can be the presenter or moderator of any of the following presentation ideas:
      

      
      
         	
            
            Invite a local law enforcement officer to talk about scams going on in your library’s
               county, town, or area. Make sure to include tactics to reject the scam/scammer and
               how to report the fraud.
            

         

         
         	
            Bring in a local attorney to discuss options for reporting and pursuing legal recourse
               after various scams. They could also cover the steps and laws for recovering from
               identify theft.
            

         

         
         	
            Moderate a discussion group called “Share Your Story.” For this program, have patrons
               talk about their own experiences. This may be difficult for some people to do as they
               may feel embarrassed at having been a victim. Emphasize how important it is to share
               their experiences to help others.
            

         

         
         	
            Provide programs detailing various types of fraud and how to avoid them. This could
               include an overview of all types of scams and their avoidance, or be about specific
               types of scams. The focus might be on schemes targeting specific age groups or one
               type of fraud, such as identity theft, bill scramming, imposter fraud, lottery scams,
               or product/health-care fraud.
            

         

         
         	
            Host webinars from well-known organizations, such as AARP and the FTC. Webinars are
               readily available on preventing fraud, and the director or another staff member could
               host a discussion after viewing the programs as a group.
            

         

         
         	
            Other library sessions or programs could focus on teaching the details of smart investing,
               safe and secure online purchasing, product scrutiny strategies, and financial literacy
               programs.
            

         

      

      
      Be flexible; even the best-planned program may turn into a “Share Your Story” session.
         Remember, talking about previous fraud experience is as important to get the word
         out as what you had planned and often makes the problem more real to listeners because
         they can put a face to the issue. This is especially true when patrons can see that
         even their respected peers have become the prey of these criminals. Good advice for
         patrons is to always take precautions, check out the information from another source/person,
         or return a phone call to a known number. One should never be in a rush to answer
         questions, click on a link, or pay for any deal that sounds too good to be true. Scammers
         are in a rush and want the victim to “act now.” When presenting or leading discussions,
         be respectful and empower your audience; don’t humiliate them or belittle their experience.
         Your information should be quick and to the point as you don’t have time to waste
         and neither does your audience.
      

      
      Don’t Be Fooled: There Are Free Tools
and Resources Available
      

      
      As mentioned earlier, AARP has the Fraud Watch Network, which can be found by searching
         using your favorite search engine. Another source for material is the Federal Trade
         Commission’s website, with their material located by searching “FTC fraud.” Additionally,
         the Federal Bureau of Investigations has resources you can find by searching “FBI
         scams.” These organizations have a wealth of information on their websites available
         to you and your patrons. They have free materials, various media files, and articles
         providing information on how to report fraud. Additionally, these establishments write
         blogs on current scams, let victims share their stories, have forms for reporting
         scams, help people get access to their credit reports, and provide phone numbers for
         identifying fraud. These agencies have done all the work for you, so you can simply
         help your patrons navigate these vast resources to the information and answers they
         need about scams. Following are listed some of the best resources from the AARP, FTC,
         and FBI websites:
      

      
      Free printed materials. The FTC provides free handouts for your patrons at https://bulkorder.ftc.gov/. Be
         sure to select “Pass It On” publications. Materials from the FTC include tear sheet
         pads/flyers, booklets, and bookmarks. Also available is a “Pass It On Sample Folder”
         to get conversations started with people who may need more information. Anyone can
         order these; however, the minimum orders are geared toward libraries and other organizations
         so that the materials can be handed out.
      

      
      Webinars and videos. At http://www.consumer.ftc.gov/media the FTC has over one hundred videos, webinars,
         and other media on fraud, scams, and help tips to avoid fraud. This website also has
         several games to test one’s knowledge about rip-offs.
      

      
      Phone numbers and online reporting of fraud. AARP provides a Fraud Watch Hotline, which allows a person to call and talk to a
         fraud expert. This person will help the caller determine if they are possibly being
         defrauded and who to contact if it is in fact a scam. The hotline number can be found
         on the Fraud Watch Network homepage or by searching for “Fraud Watch Hotline.”
      

      
      Blogs, Facebook, and news feeds. The Watchdog Alerts news feed is available from AARP even if you are not a member;
         simply look for the “Get Watchdog Alerts” button. The FTC provides and maintains a
         blog on current scams at http://www.consumer.ftc.gov/scam-alerts.
      

      
      Fraud Alert Map. AARP has a “Fight Fraud in Your State” option by selecting “Spot a scam? Tell us
         about it” from the main Fraud Watch Network homepage. This web feature allows consumers
         to share their fraud story online. The map allows viewers to look at law enforcement
         scam alerts as well as the rip-offs others have reported.
      

      
      Articles. AARP’s main Fraud Watch Network page includes links to popular articles on getting
         to know con artists, such as “Meet the Con Artist.” Also provided on the main page
         are links to news stories on the latest scams and crooks who have been caught.
      

      
       These agencies have created Facebook and Twitter accounts to help get information
         out to consumers. The Consumer Financial Protection Bureau (CFPB) at http://www.consumerfinance.gov/
         is another online resource tool for reporting financial product frauds. Both the CFPB
         and the FTC have Spanish versions of their articles and materials for those libraries
         and patrons needing them. Furthermore, don’t forget to utilize your library’s print
         and online collections for articles on fraud.
      

      
      Opting Out Is Easy: Other Tools and Ideas to
Help Patrons Avoid Rip-Offs
      

      
      Another way to help patrons avoid fraud is to choose to opt out. Are patrons tired
         of receiving insurance and credit card offers? OptOutPrescreen.com is the official
         consumer website authorized by Equifax, Experian, Innovis, and TransUnion for consumers
         to opt out of credit and insurance offers. The site offers a five-year or permanent
         opt-out option. A patron can fill out the online form for the temporary five-year
         option or print out the form and mail it to the Opt-Out Department to permanently
         stop receiving insurance and credit card offers. Though the credit reporting agencies
         remove consumers from the offer lists within five days of receiving the request, it
         can take up to thirty days before consumers stop receiving offers because their name
         may have been given out prior to filling out the form. If your patron changes their
         mind, they can opt back in on the same website by filling out the online form. This
         stops the credit reporting companies from adding a person’s name to company offers
         when they ask for a list of people with good credit ratings.
      

      
      Patrons signing up for the Do Not Call Registry will aid in cutting down the number
         of businesses that can call their phone. It won’t stop scammers, but it can cut down
         on legitimate product offer calls and telemarketing. However, one new trick illegitimate
         telemarketers are using is falsifying their call number to look like a local call.
         New technology is enabling criminals to make calls from anywhere and misrepresent
         their number with caller ID so that they can conceal who they are and where they really
         are located.
      

      
      At https://www.dmachoice.org/ a patron may “opt in” to direct marketing by only selecting
         mail they wish to receive. The Direct Marketing Association’s (DMA) website is for
         use by customers to create an account and select the mail they do want to receive.
         The site organizes direct mail into four categories: credit offers, catalogs, magazine
         offers, and other mail offers. On this site individuals may request to start or stop
         receiving mail from individual companies within each category—or from an entire category
         at once. The DMA has 3,600 business members and leaders in direct marketing. Founded
         in 1917, DMA gives the consumer power and know-how to manage mail preferences. You
         can be sure that they value any personal information you provide, and it will only
         be used to put your selections into effect.
      

      
      Another helpful free service is Nomorobo, which blocks “robo calls,” calls made automatically
         using a computer that delivers a recorded message. Nomorobo is a free service that
         will hang up on robo calls after one ring so your patron will never receive it. However,
         some phone companies and services aren’t allowing their customers to sign up. A patron
         would need to go to the site and answer questions about whether they have a land line
         or cell phone and the carrier or type of phone service it is (i.e., choose carrier
         or other phone service, such as Internet VoIP). Unfortunately, if a customer’s carrier
         isn’t on the list, they probably won’t be able to use this service. Here is a summary
         of these options:
      

      
      
         	
            
            Opt out of credit and insurance offers provided by consumer credit companies at OptOutPrescreen.com.

         

         
         	
            Sign up for the Dot Not Call Registry at DoNotCall.gov.

         

         
         	
            Select your mail preferences with Direct Mail Association Choice at DMAChoice.org.

         

         
         	
            Sign up for Nomorobo, a free robo call blocking service at Nomorobo.com.

         

      

      
      Other Non-Internet Tips for Patrons

      
      Now for some things your patrons can do to avoid scams that don’t involve the Internet.

      
      Calls. Hang up right away, keep your number to yourself, tell companies you do not do business
         over the phone and not to call anymore, and do not answer calls from numbers you do
         not recognize.
      

      
      Call blocking devices or a phone with call blocking lists. Another way to stop robo calls is by using a number blocking device. Some newer phones
         provide a call block list with a limited the number of calls that can be blocked (e.g.,
         some phones only block thirty numbers), while newer phones will let an owner block
         one hundred to three hundred numbers. Usually, these blockers work by letting the
         phone ring once and then hanging up on a blocked caller. Separate blocking devices
         are available for use to route calls through, but note that some blocker devices draw
         their power from the phone line, in which case the device may not work if too much
         power is being used. That tends to happen in assisted living and apartment buildings,
         so a patron may wish to find a blocker with a separate power cord.
      

      
      Check those bills and read each entry. Scammers add service fees and annual “membership” charges to bills, trying to collect
         money. Patrons need to be on the alert to make sure there aren’t any services or fees
         added to a bill that were not approved or agreed to by them.
      

      
      Stop mail delivery. It is always a good idea to stop mail and other materials from being delivered to
         a home when on vacation or away for extended periods of time.
      

      
      Lock your mail box. Purchasing a locking mail box is a simple way for patrons to protect themselves from
         credit card scamming or having crooks obtain other account information.
      

      
      How Libraries Can Help Patrons

      
      According to a congressional hearing on fraud on the elderly (House of Representatives
         Energy and Commerce Committee 2013), the education of consumers and a massive public
         awareness campaign are the best ways to combat financial fraud. Libraries are great
         tools to disseminate information and can assist the public in learning about financial
         exploitation and how to avoid it.
      

      
      We as librarians must be understanding and approachable. Therefore, don’t be condescending
         or say you told them so. Encourage them to report the crime and help them find the
         appropriate authorities to report the fraud to. Many of those options have been discussed
         throughout this chapter, and here is a quick recap:
      

      
      
         	
            
            Call the AARP Fraud Watch Hotline.

         

         
         	
            Fill out a form on the FTC website or utilize their article on who to contact.

         

         
         	
            For financial and product scams, contact the CFPB and local police.

         

         
         	
            Encourage patrons to share their stories when it becomes appropriate to help others.

         

      

      
      To help make your customer successful at identifying and avoiding fraud, your program
         should do the following:
      

      
      
         	
            
            Be relevant to your audience (i.e., age, interest, types of fraud for various age
               groups)
            

         

         
         	
            Be brief and to the point

         

         
         	
            Be empowering and respectful, not demeaning

         

         
         	
            Provide resources and tools

         

         
         	
            Enable and encourage them to share their knowledge with others

         

      

      
      Be flexible: sometimes your outreach programs will turn into discussion sessions on
         the various types of schemes people have experienced. That’s okay, as sharing those
         stories will help another person not fall prey to those scams. The ultimate goal is
         to help your patrons share their knowledge with others. It is likely they already
         know about scams whether by first hand as a victim or through avoiding the scam. What
         your customers may not know is that they are a trusted source to help others avoid
         fraud. Provide them with the tools to have conversations with their friends, family,
         and other groups. Crooks tend to target seniors, though anyone of any age can be vulnerable
         to a scam. The library is not just helping patrons avoid fraudulent schemes; it is
         helping the entire community.
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      As is the case with many financial literacy topics, salary negotiation is a skill
         for which only a limited number of students receive practical instruction and coaching.
         Being armed with a strategy is key, as is having the reliable information needed to
         persuade the other party and reach an amicable consensus. As the cost and value of
         higher education is hotly debated, institutions are increasingly accountable for student
         career outcomes, including quality of placement and compensation. Academic librarians
         are uniquely positioned to assist patrons in salary negotiations, connecting students
         at all levels with the information they need to secure competitive salary and benefits
         packages. However, little has been written about this opportunity in the library literature.
         This chapter highlights salary research resources, related library services, strategies
         for implementation, and the importance of collaborating with campus partners to maximize
         resource and service offerings.
      

      
      Sources of Wage Data

      
      Identifying reliable, relevant, and current sources for salary and wage data can be
         challenging for students and librarians. Having accurate data for evaluating a salary
         offer is key, as is the ability to locate oneself within a given salary range based
         on geography, skill set, experience, or institution type. The following section reviews
         various salary data sources and discusses their applicability in order for the patron
         and librarian to evaluate each source according to their needs and priorities.
      

      
      In order to provide effective reference support for salary negotiation beyond what
         patrons can self-source online, librarians must be able to assess the various sources
         of compensation data in order to match resources to patron’s needs, explain data gaps,
         and assist in selection of the best data points. Variables to consider include methodology
         and data source (either sourced from employers or individual employees) and scope
         (geographical or institution specific), as well as precision (standard occupational
         classification [SOC] or job title) and the perennial evaluative criteria of currency,
         data transparency, and accuracy. Organization-level data will be the most difficult
         to obtain, as a rule, unless the organization is required to disclose this as a public
         entity or through some type of filing requirements, or chooses to publicly disclose
         data. In addition, identifying salary data alone will be insufficient for a patron
         seeking to navigate and evaluate an employment offer that is likely to include a number
         of nonsalary compensation factors such as benefits, flexibility of scheduling, or
         professional development support.
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      The United States federal government collects salary and wage data through a number
         of national programs, primarily the U.S. Census Bureau and the Department of Labor’s
         Bureau of Labor Statistics. Most career centers and job help services have a copy
         of the government-produced Occupational Outlook Handbook on hand or will direct clients
         to the online edition (U.S. Bureau of Labor Statistics 2014). Median salary figures
         cited in the handbook are derived from the Bureau of Labor Statistics’ Occupational
         Employment Statistics (OES) program, which generates annual estimates for a range
         of occupations. Over eight hundred OES occupational profiles, organized within major
         groups, feature national wage estimates as a well as state- and city-level average
         hourly and annual wages and employment counts. Occupational income data is also collected
         by the federal government as part of the U.S. Census, which can be searched with great
         geographic precision, albeit with much broader and fewer occupational categories than
         available in the OES data. The American FactFinder interface allows users to select
         topics related to People (Employment: Occupations and Income/Earnings: Individual)
         and then specify desired geography (U.S. Census Bureau n.d.). This query returns occupation
         by sex and median earnings in the past twelve months, derived from American Community
         Survey five-year estimates, organized by broad occupational categories and then gender.
      

      
      For patrons seeking state or local public-sector salary data, access varies depending
         on the state. Many state and local governments mandate the release of compensation
         data of public-sector employees on request, and while some share the data preemptively,
         independent organizations may also organize and provide access to the information.
         For example, the California State Comptroller developed a salary database that allows
         users to search by position, agency, and department, with data current to 2013 (California
         State Controller’s Office n.d.). A similar database is maintained by the State of
         New Jersey Transparency Center (State of New Jersey n.d.). While the New York State
         government does not provide its own platform, a number of other organizations have
         developed their own tools. SeeThroughNY.net is comprehensive and browseable by employer
         type (City of New York, villages, public authorities, schools, and more), but the
         position field is largely unpopulated, requiring users to rely on agency designations
         or knowledge of individual assignments (Empire Center n.d.). Ultimately, the comprehensiveness,
         currency, and relevance of public-sector salary data available depend on the state.
      

      
      Many professional organizations and industry groups maintain occupation- and industry-specific
         salary surveys that serve as a more in-depth benchmark for salaries, as a resource
         for employers and employees alike in addition to maintaining a longitudinal knowledge
         base. Often survey data is available as part of a membership benefit and not readily
         accessible online, so students may be surprised to learn that reports are often available
         through a university library or interlibrary loan.
      

      
      When patrons search Google for salary data, they inevitably stumble upon a few free,
         commercially maintained resources. Differentiating between the top three—Salary.com,
         Payscale.com, and Glassdoor.com—may be a challenge initially, especially as the free
         data largely serves as a teaser for services or products, but there are a couple of
         important points of divergence.
      

      
      Salary.com is a website that provides free salary data and career guidance in addition
         to marketing HR and compensation software. Their SalaryWizard is searchable by job
         title and location, or browseable by industry, occupational category, and salary range,
         and then location. The basic profile includes national or local employer size, educational
         level and years of experience, as well as salary and benefits values ranges. Full
         occupational or customized reports can be purchased. Salary data is available for
         the United States and Canada, and an enhanced subscription is available to businesses.
         Salary data is derived from employer surveys, but viewable data are not linked to
         specific institutions.
      

      
      Payscale.com similarly features free salary data while marketing subscription content
         and services, but it differs from Salary.com in a key aspect: data source. The salary
         data marketed is generated through individual employee surveys (“over 40 million people”).
         Users seeking salary data are prompted to answer demographic and career questions
         about their location, years of experience, skills, employment status, or job offer—essentially
         populating the database. Users are then directed to a “Full Salary Report” that includes
         local and regional hourly median wage and salary data, with some variables like certification
         or degree.
      

      
      Like Payscale.com, the salary data available at Glassdoor.com is crowdsourced from
         individuals. An initial search for a salary by position title and location results
         in national and locational averages within a tenth-to-ninetieth-percentile range along
         with the last date of update. Users are prompted to contribute additional information
         (either a salary number for a job, or a review of an organization, for either a current
         or former employer) in order to access institution-level salary data and reviews,
         a feature that differentiates the site from Salary.com. As with Payscale.com and Salary.com,
         users are also directed to job postings, and ultimately, the product at hand is the
         suite of services being marketed to employers.
      

      
      In higher education, universities are developing proprietary institutional databases
         or subscribing to platforms that facilitate the collection and tracking of alumni
         salary data. One company offering this type of solution is 12Twenty. Platforms are
         typically purchased and maintained by schools (although alumni and career departments
         often lead implementation) and branded to conform to the school’s identity. Data is
         frequently limited in scope to self-reported offers and entry-level salaries. Successful
         implementations employ concepts from behavioral economics (incentives, competition)
         to increase reporting and grow the data set. These databases can include other information
         germane to recruiting: other forms of compensation, number and themes of hiring manager’s
         questions, and so on. Librarians without strong preexisting ties to their career centers
         may find it challenging to access such databases.
      

      
      Locating trustworthy and current nonsalary compensation information about an organization is even more challenging than identifying
         position-level salary data. The precise makeup of benefits packages are generally
         specific to the organizational context as opposed to an industry norm and unless shared
         on a public website are likely inaccessible outside of the interview process. Relying
         solely on “Top 100 Companies” or “Best Places to Work”–type articles, which favor
         large organizations as best examples of family leave or other benefits policies, can
         be problematic when interviewing in a smaller organizational context, although they
         can be quite useful in facilitating patron exploration of potential job and career
         preferences and in identifying cultural attributes of an organization beyond compensation.
         Augmenting found salary ranges with standard company/organizational research sources
         like Hoover’s, Guidestar, or ESG Manager, as well as crowdsourced information from
         websites like Glassdoor.com, can provide the patron with a broader sense of organizational
         culture and policy to guide them through the initial application, interview, and negotiation
         process, until more specific information is provided by the potential employer. Ultimately,
         the additional information can assist the patron in selecting between multiple comparable
         offers, while building an awareness of resources to support future choices.
      

      
      Enterprise solutions can be deployed within the library information environment with
         broad appeal. ERI Platform Library’s Salary Assessor is a subscription database developed
         by the Economic Research Institute and is used by many companies. Cornell University’s
         Martin P. Catherwood Library maintains single-point access that is used by a range
         of patrons, including students, faculty, community members, and administrative staff.
         Salary data is sourced from employer surveys and public records and augmented by internal
         job analysis, and is searchable for over six thousand position titles in over seven
         thousand cities in North America and the United Kingdom (Economic Research Institute
         2015). Base salary and total compensation ranges are available in median and percentiles
         (adjustable) and by years of experience (customizable). Users can also generate a
         set of geographic comparables that include the ERI mean as well as cost of living
         for a specific occupation. Salary Assessor access and training is publicized through
         Cornell University Library research guides serving the hospitality, management, and
         labor relations schools, as well as through library-level relationships with individual
         career services offices and in library instruction sessions.
      

      
      Comprehensive career support tools are not the exclusive purview of the academic library.
         Cornell University provides student access to Vault.com’s Career Insider, which in
         addition to organizational, occupational, and industry overviews, features some basic
         salary ranges for positions. However, library liaisons can serve as access points
         for navigating and contextualizing the information while suggesting additional compensation
         resources specific to the discipline, industry, or occupation.
      

      
      Library research guides are ideal reference and instructional vehicles for showcasing
         the broad range of data sources, outlining research strategies, and directing students
         to more in-depth liaison assistance. The University of Pittsburgh Library’s Career
         Resources @ Pitt provides a tightly curated list of salary negotiation resources and
         links to federal and industry salary data (University of Pittsburgh Library 2015),
         while Simmons College Library’s Salary Data guide is broad, with multiple tabs directing
         to resources for national and industry data as well as negotiation advice and strategies
         (Simmons Library 2014). Cornell University research guides that target communities
         within the schools of Industrial Relations and Hotel Administration are tightly aligned
         to disciplinary resources and reflect close collaboration with the career services
         offices of the respective schools.
      

      
      Library Services and Service Models

      
      For students seeking assistance in their job hunt, librarians can help them make sense
         of an often complex and fragmented career service and resource landscape. It is important
         to be able to articulate the library’s service ethos for finding job and salary information
         to manage patron expectations. Librarians should be careful to explain the scope of
         their assistance, and refer patrons when the need for coaching or strategy goes beyond
         librarian expertise.
      

      
      Understanding how patrons envision their preferred career trajectory and their “plan
         B” alternative can guide librarians when considering what types of information to
         seek and what resources to consult. An undergraduate with military experience seeking
         his or her first civilian job approaches sources of salary data in a different way
         than a graduate student embarking on an academic career or an alumnus making a midcareer
         transition.
      

      
      The following are a few points to take into consideration when helping patrons: the
         patron’s experience and standing in the academy, the job function they intend to pursue,
         the potential employer’s sector (public, private, NGO/not-for-profit) and industry,
         geographic preferences, desired salary range, and preferences for organizational culture
         or size.
      

      
      Establishing a strategic framework for supporting career research is key for reference
         work focused on career and salary information. The service should be user centered,
         scalable to a targeted user base, and sensitive to the confidentiality of the hiring
         and negotiation HR process. Librarians have to determine what service levels they
         offer to different patron groups (undergraduates, graduates, alumni, etc.) and be
         prepared to justify those distinctions.
      

      
      Librarians must assess their career and salary-related work. One method to determine
         what is most important to measure is to ask, “Why is this service valuable to my patrons?
         What proves this? How do I go about collecting this proof?” Depending on the library
         environment, a quantitative measure of consultations might be most appropriate. In
         another, anecdotal testimonials may be the most persuasive. Ideal measures of outcomes
         (as opposed to perceptions), such as placement data for all students helped or measures
         of future fluency with salary information, may be beyond the ability of the individual
         librarian to collect.
      

      
      Strategies for Implementation

      
      Libraries have both the resources and services to assist students with aspects of
         career support and salary negotiation; however, students receive the most relevant
         and meaningful support when librarians step outside of the library and partner with
         other campus stakeholders with relevant expertise. For academic libraries, career
         services departments are natural partners with similar goals: assist students with
         finding job placements. Career services provide key assistance, such as résumé reviews
         and interview preparation. While the value of potential collaborations has been discussed
         in library literature, most studies have found that career services staff and librarians
         believe greater impact could come from deeper collaboration.
      

      
      Abel (1992) found that these units were not cooperating meaningfully or frequently.
         A 2003 follow-up study by Quenoy and Oregeron found less than 40 percent of the career
         services representatives and library staff responders surveyed collaborated with their
         counterparts (Quenoy and Orgeron 2003). The examples given included career services
         advertising library collections and services and using library resources within their
         own sessions. The study found that while library career sessions were presented jointly
         with career services 78 percent of the time, career services presentations only included
         a library presence 20 percent of the time. When surveyed about prioritizing collaboration,
         less than 10 percent of career professionals felt that this was a priority. To optimize
         the student experience, librarians need to market themselves to career services, highlighting
         their value as partners in the career support arena. It is important to acknowledge
         that career services providers may have limited experiences with and expectations
         of the library. They may be unaware of the resources purchased and the workshops and
         consultations provided by the library. In addition to communicating the library’s
         value to career services and related campus departments, it is necessary to set expectations
         for partnerships. The availability of library staff and needs of students help dictate
         the necessary time commitments and frequency of offerings.
      

      
      In most universities, a small number of career services staff are responsible for
         assisting large and diverse student populations. According to the National Association
         of Colleges and Employers, the average student to career services professional was
         1 to 1,889 students. While the 2014 fiscal year was the first overall financial increase
         in career services operating budgets since the recession, the median operating budget
         is still lower than it was at the height of the recession. Recognizing the constraints
         on career services offices helps librarians frame their potential value: Market collaborations
         with the library as meaningful strategies for saving time and increasing student success.
         Clearly articulate librarian strengths, as well as areas that career services can
         provide valuable information. For example, highlight resources that help students
         identify themselves in a salary range; then connect students to career services staff
         that are better trained to assist with the protocol for initiating and guiding negotiation
         strategy. It is critical to emphasize the importance of networking with professionals
         in the same field. While career services staff and librarians can recommend networking
         outlets, job seekers must ultimately find and form long-term connections within their
         industry to gain insight or advantageous benefits from these relationships. In addition
         to career services, other potential partners for collaboration include subject librarian
         colleagues, academic advisors, alumni affairs officers, and professional organizations.
      

      
      Campus collaborations look different at each institution, but library literature is
         sparse on specific examples of innovative collaborations. In 2013, Wake Forest University
         hosted the Rethinking Success Conference to discuss how helping students develop careers
         and succeed in the professional world must be prioritized for academic institutions
         (Chan and Derry 2013). The conference included representatives from seventy-four academic
         institutions, with attendance by career services officers, university presidents,
         deans, faculty members, and professional employers. Their mission was to develop new
         methods for integrating career services support into all aspects of the student experience,
         involving partnerships with senior administration, faculty, career services, alumni
         relations, and others. The result was “A Roadmap for Transforming the College-to-Career
         Experience.” While the library is only mentioned once, the framework of developing
         new strategic partnerships represents an opportunity for librarians to join university-wide
         efforts.
      

      
      Cornell University Case Study

      
      The Johnson Graduate School of Management at Cornell University has about 550 two-year
         MBA students. The professional nature of this degree program makes career placement
         support a priority. Johnson has a prominent Career Management Center with academic
         advisors for each student concentration. Johnson also has an on-location Management
         Library, with four librarians responsible for connecting with faculty and academic
         staff. In 2013, an opportunity for collaboration emerged when a librarian, academic
         advisor, and career services staff member held joint consultations with each student
         in the Sustainable Global Enterprise track who had not received a full-time job offer
         by the spring semester. This allowed the librarian to gain a further understanding
         of the personal and physical resources available through these related departments,
         while simultaneously enhancing both the student and partners’ understanding of the
         library. Librarians assisted students with gathering information needed to prepare
         for interviews and information on salary ranges for similar positions in the geographic
         area. Academic advisors and Career Management Center staff were able to connect students
         to alumni in similar positions, who provided advice and potential job opportunities.
         The Career Management Center provided access to in-house yearly employment reports
         that included extremely valuable placement data and salary information for alumni.
         Students gained the benefit of having three unique perspectives in one consultation
         and were able to better understand the unique yet valuable roles of each contributor.
         While individual consultations for all two-year students was not realistic, identifying
         target student populations and committing to pilot programs can lead to exciting new
         opportunities for the library to interact with patrons.
      

      
      After establishing which partners would be both willing and able to collaborate on
         providing career support services, examine ways these groups can meaningfully come
         together to work with students. Potential outlets for collaboration, workshops, consultations,
         webinars, learning tools, and the like are endless. Examples of best practices for
         collaborations include the following:
      

      
      
         	
            
            Gathering patron data: Before students attend a workshop or consultation, provide
               an online or paper registration form that asks students to briefly describe their
               particular career need. This allows all partners in the session to prepare or determine
               if the student’s immediate need would be best addressed by another campus partner.
            

         

         
         	
            Host programs in nonlibrary spaces: While students may be frequent library visitors,
               an event in the career services center may draw a more varied audience.
            

         

         
         	
            Embed library resources into preexisting career services websites.

         

         
         	
            Host office hours in the career services department.

         

         
         	
            Subscribe to local and national Listservs and organizations: Determine what organizations
               the university subscribes to that could provide valued insight, such as the National
               Association of College and Employers and the National Career Development Association.
            

         

         
         	
            Professional development for career services providers: While the intended audience
               may be career services staff or academic advisors, these opportunities can impart
               valuable skills that enhance librarians’ ability to provide meaningful research assistance.
            

         

      

      
      It is critical that the library connect with campus partners to provide students with
         the wide range of career-related support they need to navigate the job market and
         negotiate offers to gain employment after graduation. The best collaborations can
         begin organically, on a small scale, and grow as demand and success stories proliferate.
         Librarians must clearly communicate realistic expectations, both of services and sources
         they can provide as well as the extent to which the job seeker must take an active
         role in the process. Marketing offerings by collaborating with existing networks,
         such as advisors, alumni, and LinkedIn, allows students to gain perspectives from
         professionals with a wide range of expertise.
      

      
      Implications and Future Research

      
      There is still much work to do to examine the impact of services and collaborations
         related to compensation-themed reference interactions. Future research may begin by
         gauging customer satisfaction and perceptions of efficacy. Ideally, a study measuring
         salary negotiation outcomes, including those with information-based interventions,
         would better illuminate the real-world impact of services. A challenging but valuable
         study would be surveying hiring managers, looking at the information used in negotiations
         from a prospective employer’s viewpoint.
      

      
      As academic libraries seek to further align their work with the goals and priorities
         of the university, librarians must ensure that their work dovetails with the institution’s
         top-level measures of success. While student academic output in the form of grades
         has been a primary focus, an examination of the economic success of students postgraduation
         pervades the popular discourse about the value of higher education. The resources
         and strategies discussed in this chapter are a first step toward libraries contributing
         to that goal. By collaborating with career service providers, librarians arm students
         and alumni with information that enables the use of negotiation strategies to secure
         desirable jobs and competitive salaries. Doing so strongly links the value of library
         service providers to an emergent measure of student success.
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      Telling the Story

      
      Having the greatest financial resources, programs, and workshops available in your
         library is pretty much irrelevant if no one knows about them. Successful library-based
         financial education programs incorporate marketing planning as a component of program
         planning. As with all planning activities, marketing planning is intentional and inclusive.
         Marketing planning helps library staff and volunteers stay focused on the target audience,
         and it helps ensure that communication messages lead with the customer needs—not with
         what the library has and does. The process evolves through predictable stages. It
         is circular in nature since we are always learning from the outcome of our communication
         activities and adapting the next communication effort to what we learned, as shown
         in figure 26.1.
      

      
         Communication Is a Planning Process.

         

      

      Assemble a Marketing Team and Train Them

      
      The investment of time spent building a local library marketing team to plan and implement
         an effective marketing strategy pays dividends in library customer engagement and
         community awareness. Library staff and volunteers on the marketing team can use a
         simple marketing planning template to make decisions about how to best reach their
         target audience. The marketing template can help the team schedule and implement communication
         efforts that will influence that audience and connect them with financial education
         resources to help solve financial problems unique to their financial life stage. Communication
         materials will be customized for that target audience. These materials will also build
         community buzz around financial education activities available in the library and
         online—amplifying word-of-mouth marketing through outreach, social networking, and
         trusted intermediaries to help spread the word.
      

      
      Marketing is not a skill taught in most library schools. Recent research shows that
         librarians need to be exposed to marketing concepts in order to maintain their central
         position as information providers, communicating through traditional tools as well
         as new and emerging technology. The techniques and tools used in Smart investing@your
         library grant projects serve as models for librarians as effective communication practices
         that can be applied to new and existing library programs and services.
      

      
      Marketing training resources for library staff and volunteers are readily available.
         For example, see materials developed through ALA/FINRA Smart Investing@your library
         grants, including the “Media Training Guide for Smart investing@your library Project
         Leaders” (http://smartinvesting.ala.org/wp-content/uploads/2011/08/How-to-Work-with-the-Media-2.0-Training-Guide.pdf)
         and the webinars “Taking a Blended Approach to PR” (http://smartinvesting.ala.org/pr-webinar/)
         and Smart investing@your library Builds Nebraska Communities’ “Marketing Customer
         Training @ Your Library” (http://nlc.nebraska.gov/grants/finra/webinars.aspx). Marketing
         training gives the marketing team confidence in their ability to communicate with
         members of the target audience about the educational resources that will help address
         their financial concerns. The training can be conducted in an informal setting—be
         sure to bring the popcorn when watching the webinars in a group.
      

      
      Select a Target Audience

      
      The first step of the marketing planning process, “Know Your Community,” jump-starts
         target audience selection and segmentation. When it comes to marketing library-based
         financial education programs, one size does not fit all. This is clearly demonstrated by recipients of Smart investing@your library
         (SIYL) grants. As part of the application process, all libraries completed a community
         needs assessment in the area of financial literacy topics—investing, saving, budgeting,
         financial planning, earning, spending, credit, and so on. There is a wide variety
         of topics that could address local needs, and levels of content within each topic,
         from the very basic to the more complex. Community assessment, often overlooked in
         program development and communication efforts, can be critical to successful communication
         about and implementation of the activity.
      

      
      Increasingly, libraries serve as connectors, joining community organizations with
         people who need their services and connecting both people and organizations with authoritative
         information resources to meet shared needs. Knowing one’s community is a key factor
         in the successful completion of this community role. Successful program delivery is
         accomplished when libraries use community assessment to better understand and respond
         to changing community needs, and build communication efforts around those needs.
      

      
      Assessing community financial education needs is an important first step. The library
         marketing team researches community demographics and reaches out to others in the
         community for information on specific target audiences. Since financial education
         needs differ dramatically based on the particular financial issues library customers
         are facing, community demographics play a key role in marketing planning. The National
         Financial Capability Study (FINRA 2012) is a good starting point. This study provides
         state-level data about “indicators of financial capability and evaluate[s] how these
         indicators vary with underlying demographic, behavioral, attitudinal and financial
         literacy characteristics” (FINRA 2014).
      

      
      Additional assessment tools are available from the SIYL website, including sample
         survey instruments, Gen X pre- and post-survey instruments, and other tips and successful
         techniques for learning about specific community needs related to financial education.
      

      
      Schaumburg Township District Library in Illinois conducted a community assessment
         and learned that approximately fourteen thousand individuals in the community were
         unemployed at the time of the library’s SIYL grant application. They identified the
         primary target audience as Schaumburg residents twenty-five to fifty years of age
         who were nonlibrary users and who were struggling financially. One critical strategy
         was to train local employment counselors and social service providers to serve as
         intermediaries by providing basic financial information and resources and referring
         clients to the library for assistance. Their understanding of the needs of their target
         audience informed the communication process.
      

      
      Once the marketing team circles in on the potential target audience, it’s very important
         to involve key informants—individuals at organizations that serve the target audience.
         Listening to these key informants can generate a wealth of information about the target
         audience: their financial problems to be solved, challenges to be overcome, and worries
         to be alleviated. Focusing on the specific audience reminds the marketing team that
         “it’s not us, it’s them.” Consulting with trusted friends and intermediaries who represent
         and work with that audience keeps the customer in front of us as we develop marketing
         messages. The initial marketing exercise should be carried out by the marketing team,
         as shown in textbox 26.1. Consult the two worksheets provided in the appendix to this
         chapter as aids for this exercise. This is a great activity to do over coffee, and
         it solidifies the outward focus of the marketing team.
      

      
      The second step of the marketing planning process, “Know Your Library," helps the
         marketing team accurately assess the library in order to ensure that marketing messages
         present the library in a way that connects with the target audience. Library staff
         and volunteers know their own libraries pretty well, but the marketing team can learn
         something new by taking a systematic look at the library. Marketing teams are encouraged
         to select from the following exercises to get to know the library in a different way.
      

      
      Know Your Library Exercises for Marketing Teams

      
      Brainstorm

      
      Brainstorm the first words that come to mind when answering the following questions:

      
      Value: What is the library value to the community?
      

      
      Values: What are the core values of the library’s service to the community?
      

      
      Voice: What is the tone or personality to be projected in communication about this educational
         opportunity?
      

      
      The marketing team can use the words generated by this brainstorm in marketing messages
         to remind the community of the value and values of the library—and to ensure that
         the message has the right voice and tone.
      

      
      
         
         
         
         Textbox 26.1

         
         Know Your Community Exercise for Marketing Teams

         

         
         Brainstorm ten questions a potential partner might ask about the library educational
            opportunity, and make a list of seven to ten organizations (clubs, agencies, groups,
            businesses, etc.) that are potential library partners or represent potential library
            customers in the target audience for the training.
         

         
         Use your local newspaper, telephone directory, or other appropriate resources for
            this activity. Contact local churches, social service organizations, and senior centers,
            and ask staff for recommendations of community groups. A simple Google search for
            “community groups” in your area can provide a list of potential partner groups. For
            each of the organizations listed, provide the following information:
         

         
         
            	
               
               Name, address, email, and telephone number for a contact person in the organization

            

            
            	
               Connection between library financial education activities, services, and products—and
                  the benefit to their organization
               

            

            
            	
               Possible activities that would communicate—or market—the library’s services and products
                  to the organization (e.g., offsite demonstrations or training, speaking engagements,
                  etc.)
               

            

            
            	
               Ways a partnership with this organization would benefit the library (it’s not an accident
                  that this is the last prompt; the marketing team is training itself to think about
                  the customer need and the partner organization first—and the library benefit last)
               

            

         

      

      
      Guided Visualization

      
      Try to approach this with a fresh eye. Turn down the lights. Sit with eyes closed.
         Ask the marketing team to pretend that they are members of the target group, a person
         with no experience with the library. Put yourself in their shoes and ask a recorder
         to chart the marketing team’s observations as they pretend to walk up the sidewalk
         to the library, pass through the door, and move throughout the library. Start at the
         street or in the parking lot. Notice the exterior signage and condition of your library.
         How are customers greeted when they enter the library? Is the library arrangement
         convenient, easily accessible? Is your library signage easy to read? Is it easy to
         spot library staff? Are the staff members approachable? What barriers to the library’s
         staff and materials do library customers face?
      

      
      Photo Safari

      
      One way to really get to know your library is to try to see it through the eyes of
         a stranger by studying photographs of the library. Work with the marketing team to
         take photographs of your library. Take the photographs from the point of view of the
         customer. Go outside and enter the library through the door that library customers
         use. Look at everything you see with fresh eyes and take pictures from the perspective
         of someone who has never been in the library before. As much as possible, analyze
         the photos from the point of view of someone who is not familiar with the library.
         Try to involve representatives of the partner organizations and members of the target
         audience in this analysis, especially if they are not current library customers.
      

      
      Mystery Customers

      
      Ask representatives of the partner organizations and members of the target audience
         to “mystery shop” the library. Mystery customers are asked to look for information
         to help solve their financial problems and share their assessment of existing library
         services and products to meet their financial education needs with the marketing team.
      

      
      The marketing team can use the observations generated by the guided visualization,
         photo safari, and mystery customers exercises to inform communication messages and
         reform the library space prior to initiating financial education activities. These
         exercises can help the marketing team assess the curriculum, the physical facility,
         and the collection to determine how they will meet the needs of the target audience
         and what needs to be communicated about the library resources to sell the product
         (training and resources) to the target audience.
      

      
      To initiate the next step, “Implement Communication Strategies,” the marketing team
         can use the Worksheet Strategy Menu provided in this chapter’s appendix to determine
         the mix of communication strategies that will be used, who will be responsible, and
         when they will be implemented. This mix of communication strategies is critically
         important for successful project implementation. When SIYL grant participants were
         surveyed about their most successful promotional activities, the responses included
         a mix of both old and new methods. The chart in figure 26.2 shows communication activities
         that were ranked by respondents as either moderately effective or very effective for
         promoting grant activities.
      

      
         Communication Methods Ranked by Their Degree of Success in Promoting Grant Activities.

         

      

      Interestingly, old-fashioned word-of-mouth activities ranked for three successive
         years by grant participants as highly successful marketing methods. As we discuss
         later in this chapter, libraries are encouraged to initiate activities that build
         word-of-mouth marketing—not just wait around for it to happen. In-library displays
         were another popular means of getting materials into the hands of community members.
         However, many participants also explored nontraditional marketing techniques, often
         in an effort to reach nonlibrary users and community members who traditionally do
         not walk through the library’s front door.
      

      
      Orange County Library System in Florida implemented two successful SIYL grants in
         which they partnered with the Graduate School of Business at Rollins College to serve
         the financial and investor education needs of lower-income and Spanish-speaking residents,
         especially wage earners in the region’s hospitality industry. Library staff implemented
         effective marketing and outreach activities that resulted in increased awareness among
         this target audience. These included colorful ads placed on buses, creative videos
         targeting the hospitality trade, and other nontraditional methods that were developed
         following analysis of their target market. The project manager noted, “The marketing
         we did promoting the workshops had quite an impact because we got quite a few people
         coming into the library who’d never been to there before and really just came because
         they saw one of the bus ads for the workshop. So when they said, ‘I’m here for the
         workshop,’ we responded, ‘Welcome to the library.’ We showed them what else we had
         to offer, and we got new cardholders as a result.” Also, they created videos specifically
         targeted at people who work in the service industry, employing the largest percentage
         of people in the area (see, e.g., “Money Tips,” https://www.youtube.com/watch?v=4DD-0dx2eKs).
      

      
      Richland Library in Columbia, South Carolina, sought to improve the financial literacy
         of low- to moderate-income residents, with a special focus on the African American
         community. The library partnered with Lunch Money, a children’s band that “brings
         indie-rock to family audiences,” to write a children’s song about money, earning,
         and saving for the future (“Shake, Shake, My Piggy-Bank”: https://www.youtube.com/watch?v=X7HZoZbhiSY).
         They integrated performances into the library’s story-time programs and other events
         for young children. The library also worked with Columbia College and local schools
         to engage teens in creating performances and games that teach younger children financial
         basics.
      

      
      Mix the Old with the New

      
      Brooklyn Public Library developed its highly popular Teen Virtual Investment Club
         as part of their second SIYL grant. The club is a competitive financial literacy program
         for teens. Volunteers (ages fourteen to nineteen) attend free training from experienced
         financial educators to learn how to make smart investment choices and work closely
         with each other and educators to manage an online virtual stock portfolio while building
         personal finance knowledge and skills. The original club was expanded to engage more
         teens in the library’s branches. Teens were encouraged to recruit their peers, and
         they used social media to enhance their learning. Peer recruiting proved very effective
         and resulted in the unintended consequence of empowering the teen recruiters, who
         adopted the role of representing both the program and the library, demonstrating a
         sense of ownership and becoming loyal, informed library representatives among their
         peer population.
      

      
      Greenville County Library System in South Carolina created a multifaceted marketing
         theme to reach their target audience of low-income women. In a needs assessment survey,
         these women had used words like “dread,” “nervous,” and “indifferent” to describe
         their attitudes toward managing money. The campaign used relatable terms such as “dreams,”
         “success,” and “empowerment.” It was called “Your Recipe for Success: Become Master
         Chef of Your Financial Future.” Along with the approachable, nonthreatening tone,
         Greenville identified opportunities to intersect with the target audience:
      

      
      
         	
            
            Created bus ads

         

         
         	
            Engaged Spanish-language media and placed local cable television ads on the Lifetime
               channel, Food Network, Oxygen, and A&E
            

         

         
         	
            Distributed twelve thousand newsletters at grocery stores

         

      

      
      The images and metaphors in this project turned personal finance assumptions into
         changed attitudes, changed attitudes into changed behaviors, and changed behaviors
         into changed financial habits.
      

      
      As the marketing team determines the marketing mix, the focus should be telling the
         story of this educational opportunity, who the potential learner is, and how they
         will be helped by the experience. With each communication strategy, the team also
         asks who can help tell the story using this strategy—identifying ambassadors who can help create word-of-mouth
         marketing (like Brooklyn’s teen recruiters). Events inside and outside the library
         can raise awareness of financial education curriculum and other resources. The event
         planning form provided in the appendix will be a helpful guide (figure 26.03, Know
         Your Community Worksheet).
      

      
      When crafting marketing messages, personalize the message and lead with the concerns
         of the target audience. Answer their question, “What’s in this for me?,” before it
         gets asked. An example of this can be seen if, instead of this message—“The library
         has financial education materials available, workshops scheduled . . .”—the marketing
         team uses this message—“Money for college or to buy a home? Take a free, online, self-paced
         class to improve your skills at money management and help you meet your goals.”
      

      
      One way to personalize the message is to “storify” it—tell a story (protecting confidentiality)
         of someone who represents the target audience and uses the educational opportunity
         to solve a financial problem, overcome a challenge, or alleviate worries and fears.
         Including a testimonial in the message can be a good way to “storify” the message—something
         like, “Susan L. lives in rural Nebraska. She says her family lives ‘paycheck to paycheck’
         and worries that they won’t be able to buy a home. She’s not alone. In Nebraska, 19
         percent of individuals reported that over the past year, their household spent more
         than their income (National Financial Capability Study 2012). Susan learned about
         credit scores, home mortgages, incentives for first-time homebuyers, and more at the
         Communityville Public Library.”
      

      
      This story is a good hook. It leads with the customer and mentions what the library
         can do about her concerns. It appeals to the heart and to the head. But what’s missing?
         Always include a call to action in every communication message. A call to action is
         something like, “Call the library at 444-555-1234 to register for next month’s homebuyer’s
         workshop, or email the library at moneyforyou@communityvillelibrary.org to get your
         login password for the online home ownership class offered by the Communityville Public
         Library.”
      

      
      Evaluation of the effectiveness of the communication effort is critical to crafting the next
         message. Feedback is essential to inform new communication efforts. Ask customers,
         “How did you hear about the program/resources/curriculum?” Ask the partners and intermediaries
         what they observed and if there is any buzz in the community. Accepting feedback with
         an open mind and an open heart is essential to the marketing process.
      

      
      Planning for the marketing aspect of your financial education program is a critical
         piece of a successful program. When well executed, the planning process facilitates
         reaching the target audience and sending a message that motivates participation.
      

      
      Appendix

      
      Know Your Community Worksheet.

      

      
      

      

      
      Know Your Community Index Cards.

      

      
      

      

      
      Worksheet Strategy Menu.

      

      
      

      

      
      Worksheet Strategy Menu, continued.
         

      

      
      Event Planning Form.
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      In the spring of 2015, Lane Library at Ripon College, a small, residential liberal
         arts college, began offering the financial literacy workshop MoneyFitness. The course
         was six weeks long, meeting once a week with two-hour sessions between four and six
         o’clock at night. The first hour focused on personal money management and the second
         hour on finding and winning scholarships. Students received no credit for attending,
         yet in the first semester it was offered, sixteen students, 2 percent of the population
         of Ripon College, completed MoneyFitness.
      

      
      How MoneyFitness Came into Being

      
      Recently, student loan debt became the second largest form of consumer debt after
         home mortgages, surpassing credit cards (Chopra 2013). While there are good arguments
         for why a liberal arts school is not responsible for teaching life skills like financial
         literacy, we felt that we could not ignore the fact that we are increasingly graduating
         students with unprecedented debt, which will have a lasting and potentially negative
         effect on their lives. If we believe that such a debt burden is worth incurring, we
         should at least give students the tools to manage its effects on their finances appropriately.
      

      
      Data show that college students are not just bad with money; a majority are functionally
         financially illiterate (Inceptia 2013). On our campus, in speaking with students who
         had taken out student loans, we found that only a small minority knew the difference
         between a subsidized and an unsubsidized loan; just one student was able to explain
         how credit cards make money. These are anecdotal examples but indicative of a common
         problem and suggested a need among the students for exposure to basic financial concepts.
         Lastly, the recent initiative by Association of College & Research Libraries (ACRL)
         President Trevor Dawes to bring financial literacy to academic libraries highlighted
         precedent and the need for us to get involved.
      

      
      Using Our Strengths

      
      We began brainstorming what our financial literacy program would look like by reviewing
         programs at other schools by searching online and reading through the 2013–2014 College & Research Library News series on financial literacy. The programs we found tended to be based out of either
         financial aid or student services or were their own department. Some schools even
         offer financial literacy courses for credit. They are supported by multiple grants
         from national and state organizations. They have full-time staff dedicated to financial
         literacy. While we did not have the resources of the other schools, we did have the
         determination to create a successful program.
      

      
      To make our size work for us, we leveraged the advantages of being part of a small
         school—little bureaucracy and a close relationship with the students. The program
         was given the green light after a short discussion with the chair of the library.
         We created the logo and all advertisements, physical and digital, ourselves. To communicate
         to all students at once, librarians at Ripon can send an all-student email at any
         time. This accommodating environment reduced the amount of time and effort it took
         to get the project up and running. Because of the tight-knit community, students came
         to the librarians in person to learn more about the program and librarians could promote
         the workshop to students they knew on an individual basis.
      

      
      Determining Patron Need

      
      One of our main concerns was getting students who most needed financial literacy training
         to join a class that offered no credit. To involve students who would otherwise never
         come to a financial literacy program, we paired it with a scholarship workshop. We
         got this idea from Roggenkamp (2014). To assess student interest we sent out a “one-minute
         survey” that asked students for the following:
      

      
      
         	
            
            Demographic information

         

         
         	
            If they had taken out loans for school

         

         
         	
            If they needed help paying for school

         

         
         	
            How many scholarships they had applied for

         

         
         	
            How many they planned on applying for

         

         
         	
            If they were interested in taking a scholarship workshop

         

      

      
      There were 141 respondents, 18 percent of the student body. Nearly all needed help
         paying for school. About one-third had applied for more than nine scholarships, and
         one-third were planning to apply for more than nine scholarships. Twenty percent did
         not know what kind of student loans they had. Fifty-four percent were very interested
         in taking a scholarship workshop, and only 7 percent professed no interest. We already
         knew that there was a need for financial literacy on campus; now we had our proof
         that there was a market for a scholarship workshop.
      

      
      Collaborators

      
      In 2014, at a speaking event at Marquette University, Trevor Dawes, former president
         of the ACRL, discussed the need for libraries to make connections across campus to
         support financial literacy. These connections could aid in promotion, bringing in
         speakers, and getting students involved. When asked who in particular we should collaborate
         with on campus, the answer was essentially everyone who will have you.
      

      
      To identify collaborators, we listed all the departments and offices on campus that
         might be interested in working with us and contacted them. We had hoped to involve
         the Financial Aid Office and Student Support Services, but both of these offices were
         satisfied with their existing offerings, which touch on aspects of financial literacy.
         Ripon’s Center for Social Responsibility, an organization dedicated to reducing injustice
         and guiding students into leadership roles to engage and support local area organizations,
         was our most enthusiastic supporter, offering to connect us with downtown businesses.
         We joined meetings of RC Hawk, a student life organization made up of representatives
         from departments improving any of six aspects of student wellness, including financial
         wellness. This forum provided contact with departments working closely with students’
         needs. They were very helpful in getting word out about MoneyFitness to students and
         employees alike.
      

      
      Alumni Affairs and Career Services offered to have a panel discussion with recent
         graduates who were working in the financial industry to talk about life after school
         and what they thought was most important for students to know about money before graduation.
         Admissions was supportive as they saw it as a good enticement for prospective students;
         however, they needed outcomes before they could throw any weight behind our initiative.
         Our most successful collaboration was with the student business club, Enactus. Their
         president, Taihua Li, a passionate advocate for personal finance, became a cofounder
         of the MoneyFitness program. He helped teach the workshop, created curriculum, and
         designed the advertisements.
      

      
      Our overall experience in trying to collaborate with other departments was a mixed
         bag. Mr. Dawes’s advice, to get as many collaborators as you can, was wise as otherwise
         we would have only contacted the two departments who ended up turning us down. We
         ultimately drew on our flexibility as educators and decided to teach the workshop
         ourselves, with the help of Mr. Li. Our library staff is already comfortable with
         the idea of teaching outside our areas of expertise and crafting programming for an
         uninitiated audience since we have been running a MakerSpace workshop series for years,
         which requires librarians to teach basic skills in software, design, and other digital
         humanities media. If we could not find anyone else to teach the workshop, we would
         do it ourselves.
      

      
      Resource Evaluation

      
      To teach our own classes, we needed to get informed on the topic and be able to point
         students to solid resources when they wanted to learn more. There is an avalanche
         of information on financial literacy available online and in print. The quality and
         reliability of these sources varies widely. Many banks and credit institutions have
         resources that can be very useful. But buyer beware! While the majority of the information
         they present is accurate, they tend to show bias and present information that is in
         their own, rather than the consumer’s, interest.
      

      
      Federal and state government financial literacy materials are far better sources,
         as they are not trying to sell products or perpetuate debt-incurring consumer behavior.
         However, occasionally they can be hard to navigate and show all the signs of having
         been written by a committee. Here are a few of the sites we relied on to educate ourselves
         and our students:
      

      
      
         	
            
            For creating class content, the FDIC Teacher Online Resource Center: https://www.fdic.gov/consumers/education/teachers.html.

         

         
         	
            The Consumer Financial Protection Bureau has a section of its website dedicated to
               helping librarians spread financial literacy. They also offer online training and
               digital and print materials: http://www.consumerfinance.gov/library-resources/.
            

         

         
         	
            MyCreditUnion.gov has great resources and tools for consumers and educators, as well
               as useful links to other government websites: http://www.mycreditunion.gov/.
            

         

         
         	
            MyMoney.gov breaks down financial literacy into five main categories. Helpful for
               coming up with curriculum: http://www.mymoney.gov/.
            

         

         
         	
            The ALA provides a short bibliography of resources from FINRA (the Financial Industry
               Regulatory Authority) that covers points other sites missed: http://smartinvesting.ala.org/reliable-content/.
            

         

      

      
      Marketing

      
      An important step in marketing a financial literacy program to college students, we
         believe, is to call it anything but “financial literacy.” To the average nineteen-year-old,
         that term sounds official, intimidating, and indefinable. When explaining the program
         to our students, we prefer terms like “money management” and sometimes “personal finance.”
         This is why we chose to call our program MoneyFitness and consciously left “financial
         literacy” off all of our materials. The title incorporates ideas students are already
         familiar and comfortable with. Students know and like money. They also know that fitness
         is a good thing, even if they may not practice it themselves.
      

      
      We found that when we approached students to see if they would be interested in taking
         part in “MoneyFitness, a money management workshop,” we got a positive reaction. They
         listened courteously, were open to the idea, and thought it would be an important
         course to take. The response was notably different when they were asked if they would
         be interested in a financial literacy workshop. In that situation, they would often
         get a little tense, fumble with their words, admit ignorance when it came to money
         issues, and say they should take it but probably would not.
      

      
      We began advertising at the end of the fall semester. The workshop was to start in
         the second week of the next semester. Throughout campus we put up posters designed
         to garner interest. The posters said things like, “in small text] If you win one $500
         scholarship, that will be the same as earning [large text] $35.71 an hour” and “6
         weeks of free money, coming soon.” The bottom of both posters were lined with small
         images of one-hundred-dollar bills, just like phone numbers to be torn off and taken
         home. Our goal was not to explain what the workshop was but simply to plant a seed
         in the students’ minds that something new and big would be coming to campus.
      

      
      We used the basic economic principle of supply and demand to increase the number of
         students who wanted to take the workshop. Unlike most library classes open to the
         community, MoneyFitness was not a drop-in workshop. The classroom it was held in easily
         holds twenty students, but we only made twelve spots available. To be considered for
         one of these spots, students had to compete with each other by filling out a short
         application asking them about their loans, if they could define a set of financial
         terms, what they knew about personal finance, and finally, why they wanted to get
         into the program. The application was embedded into an email, making it easy to fill
         out. By creating scarcity and competition for the workshop, we increased student demand.
      

      
      We had a very positive response to the email. Many students came to us to find out
         more. We offered two sessions of MoneyFitness in the spring semester, we had a total
         of thirty-five students apply for only twenty-four spots. We chose who would get in
         based on their enthusiasm, reason for applying, and student standing. Of the students
         admitted, we had a 66 percent retention rate.
      

      
      Controlling Costs

      
      There are many free resources for curriculum building. The FDIC offers teachers a
         free CD-ROM of financial literacy lessons and PowerPoint presentations targeted to
         students. Banks sent free brochures on financial literacy, which were, mostly, useful.
         The government websites such as those listed above and sites like YouTube provided
         the rest of the course content.
      

      
      As with so many projects, MoneyFitness was run on a shoestring budget. We bought a
         few financial literacy and scholarship books to add to the collection from our general
         book fund. We contacted various parties on campus for support and managed to get the
         Dean of Students to pay for pizza, once. We used the leftover snacks purchased for
         finals to have during our breaks. We met in the library’s computer lab and used library
         equipment such as whiteboards, projectors, and computers—all free of cost. The one
         item purchased that was not library related was some play money we used during the
         budgeting and credit card exercises. Six thousand dollars of play money cost us roughly
         twenty dollars in real money. Printouts, the few made, were done with regular library
         funds.
      

      
      Curriculum

      
      We tried to base our curriculum on the data we collected from our students and on
         various studies of college students’ financial knowledge. From all this data, we came
         to the conclusion that our workshop needed to start with money management basics and
         cover things we are all expected to know but are rarely formally educated on. After
         brainstorming possible class topics with Mr. Li, we came up with the following six-week
         financial literacy curriculum (the scholarship workshop curriculum is omitted):
      

      
      
         	
            
            Importance of money management, overview of workshop, budgeting basics

         

         
         	
            Budgeting and building emergency savings

         

         
         	
            Credit score (including finding out what yours is) and credit card basics

         

         
         	
            Student loans (types, payback options) and credit cards (interest rates, types, how
               to choose one, how to use it responsibly)
            

         

         
         	
            Financial institutions (banks and credit unions) and products (CDs, money market accounts,
               stocks, bonds, mutual funds)
            

         

         
         	
            Taxes (the progressive tax system and the difference between marginal and average
               tax rate) and saving for retirement (options and the importance of starting early)
            

         

      

      
      Working with a student was tremendously helpful in determining what students needed
         to learn. He had valuable insights into student finances, and during class the other
         students were able to relate to him.
      

      
      In trying to get the students engaged and make the subject matter applicable to their
         lives, we incorporated an interactive exercise into each class. Class began with a
         quick recap of what we had gone over during the last class. When we needed to emphasize
         the reason a week’s topic was important, we began with an interactive exercise to
         highlight what happens if money is mismanaged. For example, we have a budget role-playing
         game in which one student plays “The Banker” and the other plays “Jane Dough.” The
         Banker gives and takes money as Jane gets paid and spends it but does not explain
         what the money is being spent on. After about five minutes, the students go through
         the same process, except Jane is told what she has spent her money on. It is a succinct
         illustration of why budgeting is vital to proper money management, and led to productive,
         sometimes heated, class discussions. No matter the interactive exercise we began with,
         it was followed by a short lecture on the topic, and students worked together or individually
         to apply the topic to their own lives.
      

      
      If we did not need to “sell” the subject, we would start with a lecture and possibly
         a short YouTube video, then move on to an exercise and class discussion. We found
         videos kept students’ interest, legitimized what we taught, and reinforced our lessons.
         The combination of lecture and video helped cement the information in our students’
         understanding.
      

      
      Outcomes

      
      We were very pleased with the success of MoneyFitness. All students had to take a
         pre- and post-MoneyFitness assessment, a short series mostly of true-and-false questions.
         The postworkshop test also included a section evaluating the workshop itself.
      

      
      
         	
            
            The average entrance score was 57.5 percent; the exit score was 80.0 percent.

         

         
         	
            When asked if they would recommend this workshop to other students, on a scale of
               1 (I would not recommend it) to 5 (I would recommend it to everyone), students rated
               MoneyFitness a 4.6.
            

         

         
         	
            93 percent of students said they did change or planned to change the way they manage
               their money.
            

         

         
         	
            86 percent of students felt they had a better grasp on money management.

         

      

      
      Program Revisions

      
      The first session of MoneyFitness went well, but we identified several things we could
         improve upon for subsequent sessions.
      

      
      Greater Focus on Less Information

      
      Classes must be tightly focused to achieve our goals. We had to triage what we had
         time to teach, what was essential to cover, and what should be built into a separate
         class or left out entirely. For example, the first time we discussed budgets, we tried
         to include converting expense categories into percentages. Explaining the mathematics
         took up too much of our limited time, rushed the rest of the lesson, and confused
         and sidetracked students’ attention. When we ran the budgeting class in the second
         session, we simplified the lesson by concentrating our efforts on getting students
         to understand why budgeting is necessary and empowering, how to build a budget, and
         building a budget for themselves. Greater focus on less information was more successful.
         We provided additional resources if students wanted to go deeper with the topic.
      

      
      Class Time and More Food

      
      Having taught this twice, we plan to shorten the length of each class from two hours
         to one, and to focus each session on either money management or scholarships, but
         not both. From a teaching perspective, two hours is ideal for covering two discrete
         topics, but it is a lot to ask of students. Student feedback suggested that we would
         receive more applications if the time commitment were shorter. And, to no one’s surprise,
         they also said we would get more involvement if we regularly provided pizza.
      

      
      Do Not Give Out a Syllabus

      
      Some students do not understand why certain topics are important, or they believe
         they already know enough, so there is no reason to come to class. If they know the
         topic well, we want them in class so they can help explain it to their peers. If they
         think they know the topic but only have a partial or incorrect understanding, we can
         correct those errors. We found it best for attendance to let the next class topic
         be unveiled at the next class.
      

      
      Take Attendance

      
      Taking attendance discourages skipping class, keeps track of student engagement, and
         helped us learn their names.
      

      
      Classroom Camaraderie Is Essential

      
      We increased the amount of time spent on role-playing activities and class discussions,
         as these built a positive classroom dynamic. The more the students got to know each
         other, the more likely they were to open up, offer advice, ask questions, request
         help, and be willing to take risks. They also tended to retain information far better
         through discussion than any other method.
      

      
      Make the Material Relatable

      
      It is hard for our college students to understand the burden of paying for rent and
         groceries, so using those as examples for budgeting seemed abstract to them. In contrast,
         the idea of searching for the best deal hit home when we asked what everyone pays
         each month for their cell phones. Many students pay for their own phone, think of
         it as a necessity, and the prices they pay range from thirty dollars to upward of
         one hundred dollars.
      

      
      Give out Certificates of Completion

      
      Students who attended five of six sessions earned a certificate of completion. To
         add levity and encourage pride in this accomplishment, we played “Pomp and Circumstance,”
         called their names, and gave them their award. The students thought it was fun and
         appreciated the recognition of their efforts. We took a class picture with everyone
         holding their certificates. This is also a nice reminder for the librarians of why
         we have taken on this extra work.
      

      
      Future Plans

      
      MoneyFitness was highly successful in its first semester, graduating 2 percent of
         the student body. We plan on expanding the program to increase the number of students
         reached and the manner in which we reach them. Our financial literacy program will
         consist of three divisions:
      

      
      
         	
            
            MoneyFitness workshop

         

         
         	
            Outreach programming

         

         
         	
            Online education

         

      

      
      It will be structured with six positions: four peer mentors, who are managed by an
         intern, all of whom are going to be supervised by the librarian.
      

      
      As the library does not have funds to pay students who are not doing library work,
         we have collaborated with our Center for Social Responsibility, who will fund an “Economic
         Justice through Financial Literacy” internship. The intern and peer tutors will be
         trained in personal finance, counseling, and teaching methodology. The intern will
         teach MoneyFitness, organize and present money management programming to various student
         groups, and manage the peer tutors. Peer tutors will not be paid positions. They will
         work with other students on a one-on-one basis for anyone who wants to learn about
         managing their money and serve as teaching assistants during MoneyFitness. The intern
         will also implement CashCourse, a free online, customizable money management tutorial
         from the National Endowment for Financial Education, for students who want to learn
         more but do not want to attend MoneyFitness or work with a peer tutor. We have applied
         for a grant to get trainers for the intern and peer mentors and pay for food for MoneyFitness
         participants.
      

      
      References

      
      Chopra, Rohit. 2013. “Student Debt Swells, Federal Loans Now Top a Trillion.” Consumer Protection Financial Bureau Blog, July 17. http://www.consumerfinance.gov/newsroom/student-debt-swells-federal-loans-now-top-a-trillion/.
      

      
      Inceptia. 2013. “First-Year College Students Score Poorly in Basic Financial Literacy,
         Inceptia Survey Reports.” Press Release, January 22. https://www.inceptia.org/resource-center/news/jan-22-2013/.
      

      
      Roggenkamp, John. 2014. “Financial Literacy and Community Colleges: How Can Libraries
         Get Involved.” College & Research Library News 75 (3): 142–43.
      

      
      
      Chapter 28

      Money Smart Week Activities for Any Library

      
         
         
         
         Joanne Kuster and Maryann Mori

         
         
      

      
      Each April, Money Smart Week is conducted nationally. The American Library Association
         is a national partner of Money Smart Week (MSW) and encourages libraries to participate
         in activities and to promote their financial literacy resources during MSW. According
         to the American Library Association (ALA),  “in 2014, 700 plus public, academic, school,
         and even prison libraries in 48 states participated” in MSW (ALA 2015). Often it is
         easier for libraries to participate in activities that are sponsored or coordinated
         by a local or statewide MSW committee, which is the case for librarians in Iowa, where
         a strong MSW planning team exists statewide along with several regional MSW committees.
         
      

      
      However, the absence of a state or regional MSW committee should not deter librarians
         from getting involved in financial literacy events or from participating in MSW activities.
         Librarians may want to consider leading the way to develop MSW ideas that can be shared
         among neighboring libraries, or they may want to serve on a local, regional, or statewide
         MSW planning committee (if one exists) in order to help the committee realize the
         value of libraries in the promotion of financial literacy. It is possible that a local
         librarian will be the impetus for a larger circle of financial literacy activities
         as a result of this enthusiasm! In fact, the now-retired director at  Dubuque Public
         Library, Michelle Helmer, wanted to be involved in MSW before Iowa had a planning
         team in that area. She was very involved in financial literacy education and always
         did a lot of library programming for MSW. Because of Michelle’s initial efforts in
         her area, Iowa now has an extremely active local MSW planning team in Dubuque.
      

      
      There are many activities libraries can do to observe MSW, but the Money Smart Week
         Iowa committee has developed numerous creative ideas almost any type of library anywhere
         can implement. The following are twelve financial literacy event ideas that can be
         replicated exactly or with variations by any kind of library. These ideas were created
         especially for Money Smart Week but could be conducted at any time of the year in
         order to promote financial literacy information. Per Money Smart Week stipulations,
         all events should be offered free of charge to participants and without any kind of
         sales pitch or profit motive. 
      

      
      Money Smart Week READ

      
      The Money Smart Week READ or “MSW READ” is an event for kids and parents or grandparents.
         It is not a typical preschool story time. Rather, it involves older children and their
         adult caregiver, who together explore concepts of a book, complete an activity, and
         receive a copy of the designated book to further discuss the topic at home. In 2014,
         MSW Iowa piloted a program that provided public libraries with books that focused
         on the themes of saving and investing. Two different books were selected for the READ,
         based on availability, topic, and quantity pricing. The first title, designated for
         students in grades two through four, was  Rock, Brock, and the Savings Shock   by Sheila Bair. The book features a rhyming story about two brothers—one a spendthrift
         and the other a saver. The second title, designated for older students in grades seven
         and eight, was  Stock Market Pie: Grandma Helps Emily Make a Million   by J. M. Seymour. This book covers more advanced ideas of saving and investing,
         including concepts of investing in the stock market. Participating libraries received
         a copy of each book for the library’s collection and up to twenty-five copies of each
         title to give away at the library-sponsored READ events. Iowa AARP sponsored the program,
         sponsored the cost of about six hundred books for the READ programs, and encouraged
         libraries to target grandparents with grandchildren. 
      

      
      The pilot program was so successful that it was repeated again in 2015 with books
         that focused on entrepreneurship. Longtime MSW partner  the Iowa Credit Union Foundation
         requested to be the READ sponsor for 2015 and provided about nine hundred books. The
         goal was to connect kids with their parents in discussions about summer jobs, being
         an entrepreneur, and creating products. The 2015 READ featured  Isabel’s Carwash   by Sheila Bair (for students in grades three and four) and  Entrepreneur Extraordinaire: Grandpa Helps Emily Build a Business   by J. M. Seymour (for students in grades five and above). Grade levels were tweaked
         after the 2014 program and based on recommendations and comments from participating
         librarians. As previously mentioned, the READ program differs from traditional children’s
         story-time programs; instead of actually reading the book, librarians (or local entrepreneurs)
         conduct a short discussion about the general topic, perhaps tie in another read-aloud
         book that brings home the topic, considers a craft or activity tie-in, and highlights
         portions of the featured READ book. As an example for the 2015 theme of entrepreneurship,
         librarians and program attendees could have a short discussion about some famous (or
         local) entrepreneurs and also discuss how kids might start a business to make money
         in the summer (think lawn mowing, babysitting, gardening). Perhaps a local business
         owner could address the attendees and discuss (on a child’s level) the process of
         starting and maintaining the business. 
      

      
      A successful READ program was conducted at the Muscatine Public Library in Iowa in
         2014. The programming librarian, Betty Collins, wrote in a message to the MSW Iowa
         chair these comments and descriptions of her program: 
      

      
         I wanted to let you know that we held our Money Smart Week event on Thursday . . .
            at 6 p.m. We had a healthy snack (fruit, veggies, cheese slices, milk, and juice)
            and channeled this program into our regular Thursday evening family literacy session
            called Sparkplugs. We had advertised via our Facebook page, our website, in-house
            flyers, and flyers sent out to all local second and third grade students by way of
            the public schools. . . . We began with the snack, then invited kids to sit down in
            the front of the room where they met a historic Muscatine businessman, Oscar Grossheim,
            famous local photographer from the early 1900s. He was portrayed by one of our reference
            librarians/local history specialists. He spoke about how he had needed to save money
            in order to establish a successful photography business in town and encouraged the
            audience to be wise with their money as well. He then sat down with the kids to listen
            to me read Rock, Brock, and the Savings Shock. After the book was done, we gave the kids a demonstration of how to make themselves
            a “piggy bank” out of recyclable materials such as a macaroni box, a yogurt container,
            or other free, easy-to-find materials. (Collins 2014)
         

      

      After the program, those participants who had preregistered for the program received
         a free copy of the book, provided by the AARP sponsors.
      

      
      Libraries participating in the READ program are provided with promotional posters
         that feature Ben Franklin in a library (Ben was an entrepreneur and is a leading “mascot”
         figure for MSW Iowa) and suggestions for actively promoting their READ in their community.
         Suggestions to librarians for promotion of the READ include these ideas: 
      

      
      
         	
            
            Send the provided press release to local media. 

         

         
         	
            Use the Ben Franklin posters to display the library’s event date and time. 

         

         
         	
            Put the READ event on local community calendars. 

         

         
         	
            Add the event to the library’s calendar of events. 

         

         
         	
            Invite homeschoolers, scout groups, 4-Hers, and the like. 

         

         
         	
            Send invitations to upper elementary teachers (TAG teachers are particularly interested
               in entrepreneurship). 
            

         

         
         	
            Connect with local financial groups such as Junior Achievement, Chamber of Commerce,
               SCORE, or the Small Business Administration. 
            

         

         
         	
            Set up a display of library books about entrepreneurs and businesses. 

         

         
         	
            Consider real stories of entrepreneurs that would appeal to children (think Walt Disney
               and Bill Gates) and kids’ books (like  The Toothpaste Millionaire   by Jean Merrill). 
            

         

      

      
      DASH for the STASH

      
      Iowa’s DASH for the STASH contest is an easy way to participate in Money Smart Week
         and gives library patrons an educational financial literacy opportunity along with
         a chance to win a thousand-dollar individual retirement account. Library patrons do
         not have to know about the stock market, financial planning, or investing in order
         to participate, so librarians and patrons alike can learn a bit. Librarians only have
         to hang four posters during Money Smart Week (display one per day or keep four up
         for the week). The contest mechanics are handled by the Money Smart Week Iowa team.
         Players use their smartphones (or public computers) to play a quiz game; each poster
         has a QR code that can be scanned for a quiz question. Answers to the question are
         available by reading the DASH posters. (The questions can be accessed by typing a
         URL into a browser as well.) Librarians are eligible to play too! Each poster features
         a different investing topic: f inding good financial advisors, understanding investment
         fees, avoiding investor fraud, and building a nest egg. The sponsor of the statewide
         prize (one-thousand-dollar IRA) is the Iowa Insurance Division and the Investor Protection
         Institute (IPI). An additional prize of one hundred dollars is presented to the Iowa
         library with the most players, and more than eighty Iowa libraries played in 2014.
         For 2015, Iowa opened up its DASH contest for workplaces as well. In addition, the
         Iowa Insurance Division arranged for librarians to receive investor education materials
         for patrons, including IPI resources produced by Kiplingers.
      

      
      A press release, promotional poster, and table tent are provided so librarians can
         advertise the DASH at their library. There is also a video tutorial to answer FAQs.
         Libraries are encouraged to display books about investing and introduce all the financial
         literacy resources the library offers (including those in the reference and periodical
         sections). They are also encouraged to consider hosting a speaker or two to discuss
         investing topics and to share information about the event with investment clubs and
         others who may use the library’s meeting rooms regularly (such as Kiwanis, Rotary,
         or Lions). 
      

      
      Shred Days

      
      Shred events are among the most popular activities for Money Smart Week (and also
         a good time to highlight Earth Day in April). Money Smart Week Iowa has partnered
         with a shredding company willing to work with libraries to provide free or reduced-cost
         shredding. Companies vary in what they will shred, but all shred documents, while
         some also shred computers and other hardware. Libraries must have ample parking space
         in order to park the shred trucks and accommodate increased traffic. Shred events
         are carefully coordinated by the Money Smart Week Iowa committee in conjunction with
         the sponsoring shredding company. 
      

      
      Kite Fest

      
      The kite fest Set to Soar is the newest Money Smart Week Iowa event, and one thousand
         kite kits are expected to be completed during the inaugural 2015 event. Set to Soar
         is being sponsored by Wells Fargo and focuses on concepts of savings. Wells Fargo
         is encouraging its bankers and financial planners to assist librarians with this program.
         
      

      
      Basically, Set to Soar is a two-part event: first, participants assemble a kite with
         librarian guidance (and using a kite kit), and then participants gather outdoors to
         fly the kites. Librarians are encouraged to find a local sponsor to donate a small
         prize (merchandise or gift certificate) for the highest-flying kite. Local kite clubs
         have proven extremely valuable in running this type of event and are usually eager
         to be involved, so librarians are encouraged to enlist their help. 
      

      
      The program is geared to older elementary students and could make a good tween program.
         The kite-making program can be complemented with a story about Benjamin Franklin,
         who is famous not only for his kite-flying adventures but also for his money wisdom
         and entrepreneurial activities. Teens may also have fun with this kind of program,
         and trivia games about Ben Franklin’s life and his famous money sayings could be played
         with this age group. 
      

      
      Piggy Bank Pageant

      
      MSW Iowa’s Great Piggy Bank Pageant is on Pinterest this year. In partnership with
         the Iowa Saves initiative, the program provides cardboard piggy banks (which fold
         to form a four-by-eight-inch box with a pig design on it) that students decorate.
         Libraries (and other MSW partners hosting events) can receive up to twenty-five of
         these banks; nearly three thousand banks were distributed in 2014. The program is
         ideal as an after-school activity at the library, and previous years’ piggy bank programs
         have proven that it is not just young children who enjoy making banks; even some colleges
         have had students design banks from recyclable materials! Libraries provide the decorating
         materials (stickers, markers, paint, yarn, colored paper, etc.). The banks can serve
         as a craft project for a more traditional story time that includes books about money,
         savings, and even pigs in general. Participants can then display their banks at the
         library or a local bank, or photos of the banks can be posted on the Money Smart Week
         Pinterest site as part of a “piggy bank parade.” Prizes are awarded for the best piggies
         on Pinterest. 
      

      
      The website EveryoneCanSave.org is sponsored by United Way of Central Iowa and includes
         a variety of support materials that librarians and parents can access to complement
         a piggy bank program, including a lesson about saving. 
      

      
      Tele-Town Hall Meeting

      
      The first MSW Tele-Town Hall Meeting is set to be sponsored by the Iowa AARP in 2015
         and will provide financial information of relevance to retirees and pre-retirees.
         This hour-long event will reach consumers by telephone in their homes. However, a
         taped session is also expected to be distributed to librarians who want to host a
         session in their library’s meeting room. There is no charge for libraries to participate.
         Local financial information experts can expand on the AARP topics to make a longer,
         more personal program for libraries to host. 
      

      
      Personal Finance Seminars

      
      Libraries are encouraged to host seminars on a variety of personal finance topics
         during Money Smart Week. Thanks to the Financial Planning Association of Iowa, MSW
         Iowa is able to provide some experts for librarians looking for a speaker for a library-sponsored
         event. 
      

      
      Money Smart Week Iowa publicizes these events to librarians throughout the state via
         a Listserv sponsored by Iowa Library Services. A library consultant from Iowa Library
         Services serves on the MSW Iowa committee and oversees publicity of any MSW information
         via the Listserv. Notices about the events are posted in late December or early January
         with a deadline of January 30 to notify the MSW Iowa committee of a library’s intent
         to participate. Materials for any of the above-mentioned programs are distributed
         in March to the participating libraries via the Iowa Library Services liaison, who
         gets the materials from the MSW Iowa committee chair and distributes them to other
         consultants with Iowa Library Services who are located in various districts of the
         state. Librarians can then coordinate with their district consultant for pickup of
         the materials at the district offices of Iowa Library Services.
      

      
      According to the Federal Reserve’s rules for Money Smart Week, all events at the library
         during Money Smart Week must be free, educational only (no sales), and open to the
         public. In addition, library events need to be posted on the Money Smart Week website
         by early February for inclusion as a partner activity. 
      

      
      Joanne Kuster, MSW Iowa chair, has developed several tips for hosting a creative,
         successful MSW event. Some of her tips were developed with the aid of other librarians.
         Together, they compiled this list: 
      

      
      
         	
            
            Create a display to complement the program (investing to go with the DASH for the
               STASH or entrepreneurship for the READ or savings for the Kite Fest). 
            

         

         
         	
            Bring in a local entrepreneur, small business owner, or financial expert to speak.
               Consider speakers not just for adults, but also ones that could be good for teens
               or children. These speakers do not have to be polished PowerPoint professionals; consider
               a coin collector or a banker who can bring in counterfeit bills (and the tools to
               look for counterfeits). 
            

         

         
         	
            Have a “be an informed librarian” morning when DASH for the STASH posters are displayed
               and library staff plays. Everyone, including library staff, is eligible to play, and
               it is a great way to anticipate patrons’ questions about the program. 
            

         

         
         	
            Enlist the help of a teen advisory board and have a workshop to make the piggy banks
               or kites with a younger audience. 
            

         

         
         	
            Promote the library’s MSW events not just on the library’s calendar or bulletin board
               but also in the local newspaper and at local banks, schools, grocery stores, coffee
               shops, hair salons, and the like. 
            

         

      

      
      Ben Franklin Visits

      
      The Money Smart Week Iowa committee has several Ben Franklin costumes, as well as
         a few regular volunteers willing to play the part. “Ben” is willing to visit libraries
         as part of special MSW programs. Marion Public Library hosted Ben Franklin as part
         of a special library-sponsored program for homeschool kids. Ben was a big hit, and
         the students liked having him sign their comic book (Be Money Smart) and getting their picture taken with him. Ben has also posed on some of the MSW
         Iowa publicity posters. Ideally, the person volunteering to dress like Ben should
         have some good biographical insights into Mr. Franklin’s life—particularly, his life
         as an entrepreneur and saver. These additional insights will allow the volunteer to
         really play the part and interact with audiences in order to complement library programming
         that may choose to focus on Franklin’s life or aspects thereof. The Money Smart Week
         Iowa team provides volunteer with a script and some talking points so Ben stays on
         target with the message “Save Your Money.”
      

      
      Scout Nights

      
      These events are often held in library meeting rooms, with libraries serving as the
         sponsor of the event. Events can also be held at schools or community centers. Each
         community or library determines the age of scouts (girls and/or boys) to invite. For
         the evening event, the room is set up with multiple “stations” or tables, each featuring
         a different financial literacy topic for scouts. MSW partners (volunteers) staff these
         stations and teach about assigned topics such as making change, learning the magic
         of compounding interest, or comparing costs before buying. Scouts move to a new table
         every fifteen to twenty minutes.
      

      
      Templates for setup and financial literacy topics are provided to the hosting organization,
         all prepared by members of the MSW Iowa team. Special MSW scout badges are provided
         to leaders to award to scouts later, courtesy of the Iowa Insurance Division. The
         scout badges and accompanying paper certificate were designed by the MSW Iowa chair
         Joanne Kuster and are custom made. The badges are especially popular with scouts,
         but printed certificates or ribbons could also be awarded to participants. Attendance
         at past events ranged from twenty to 250 people (mostly children with a few scout
         leaders). Scout Night events are good ways for libraries to open their doors to people
         who may not have previously visited the library, to display items from the children’s
         collection that promote financial literacy, and to partner with various financial
         institutions who may serve as the station leaders.
      

      
      GeoCache for College Cash

      
      This contest is ideal for academic libraries. The MSW Iowa team first unveiled this
         event in 2013 and based it on the popular geocache concept (a scavenger-hunt type
         of game). The idea developed because the MSW Iowa team had been seeking a way to reach
         eighteen- to twenty-four-year-olds since people in that age group typically do not
         attend MSW events but are still in desperate need of financial knowledge. The MSW
         Iowa committee determined that this age demographic typically is interested in geocache
         events, likes to use mobile technology, and could be engaged on college campuses throughout
         Iowa. Since the committee strives to find highly visible, fun events and programs
         that can be easily replicated using few resources and a small time commitment from
         MSW partners, the geocache event seemed like a good idea. It has proven popular with
         college students and has grown in participation every year; approximately one thousand
         students across twelve different Iowa college campuses played the GeoCache for College
         Cash game in 2014. In 2015, even more colleges and students participated.
      

      
      By playing the game, students earn chances to win one thousand dollars in college
         tuition, provided by Iowa Jump$tart!, “a nonprofit organization comprised of over
         30 individuals and organizations representing business, government, and education
         that have joined together to improve the personal financial literacy of all Iowans”
         (Iowa Jump$tart! 2015). Iowa Jump$tart! is “an affiliate of the national Jump$tart
         Coalition for Personal Financial Literacy” (Iowa Jump$tart! 2015).
      

      
      Traditional geocaching is a national game that involves “the activity of hiding a
         geocache container from public view for the challenge of participants using a global
         positioning system (GPS) device and internet-published coordinates to then locate.
         Once [the geocache is] located, the participants typically take an item from the geocache,
         replacing it with one that they contribute” (Iowa Department of Natural Resources
         2015). In the MSW version, participants leave proof that they visited by answering
         a question.
      

      
      To play GeoCache for College Cash, students found and read seven different posters,
         each discussing one personal finance topic: car loans, college loans, cyber security,
         credit scores, paychecks, debit cards, and budgeting to save. Using their mobile devices
         to scan QR codes, students left answers to seven quiz questions that every young adult
         should understand. While the GeoCache for College Cash events were most often overseen
         by college admissions or financial aid offices, college libraries were also encouraged
         to serve as hosting locations.
      

      
      Poster Contest

      
      The MSW poster contest is designed for students in grades two through six. The statewide
         prize is sponsored by Community Bankers of Iowa, which selects a state winner from
         all entries (about 2,200 in 2014) after the entries are displayed during Money Smart
         Week. Posters hang in each community during Money Smart Week in locations such as
         banks, business, and school or public libraries. This is an important part of the
         contest: the posters hang during MSW, and the state winner is named after MSW. Local planning teams may also select a local winner (and offer a small prize)
         prior to MSW.
      

      
      Posters should be designed on a financial literacy theme, which changes every year.
         The 2014 theme was “There’s a lot to know about money. What should you know now?”
         The 2015 theme was “Why is it important to know about money?” The first-place prize
         is a certificate of deposit for five hundred dollars, while second- and third-place
         prizes are two-hundred-dollar certificates of deposit. Not only do school and public
         libraries serve as designated places to display the poster entries, but the libraries
         often strongly promote the contest.
      

      
      Essay Contest

      
      The MSW essay contest has existed in Iowa since 2007, thanks to the Iowa Bankers Association.
         It is for students in grades seven through eleven. Students write an essay (three
         hundred words or fewer) based on a given question or theme. The 2015 question had
         two parts: What is the biggest obstacle to saving your money? And what technological
         or banking solutions might help you and your friends begin to save? Essays are judged
         by a team of volunteers (note: librarians often make excellent essay judges!). The
         winning essay writer receives a one-thousand-dollar prize (for college) donated by
         the Iowa Bankers Association. Essay finalists are announced just prior to Money Smart
         Week, and the final winner reads his or her essay at one or more events during MSW.
         Libraries often promote this event but could certainly sponsor it by partnering with
         their Friends of the Library group or a local bank or similar organization as the
         prize giver.
      

      
      Conclusion

      
      In summary, librarians who put on their thinking caps can adapt any of these ideas
         for their community. Partnerships with local financial institutions can often be a
         viable way to develop these kinds of programs. Money Smart Week is fun, doable, and
         highly rewarding. In Iowa, the MSW planning team’s goal is to find unique, fun, scalable,
         and easy-to-execute programs that librarians will take and run with, adding their
         own spin. The librarians have come through every year with new success stories!
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      Chapter 29

      Presenting Financial Literacy in Conferences to Public Librarians

      
         
         
         
         Melissa Jeter

         
         
      

      
      The grant specialist librarian and I were researching information on financial literacy
         in public libraries. We had convinced ourselves that we should implement financial
         literacy programming in our library. The business technology manager of the main library
         suggested we present our findings at chapter conferences of the Ohio Library Council.
         We agreed and gave a lot of thought to how we could present financial literacy to
         our fellow public librarians.
      

      
      Presenting financial literacy information to public librarians can be an engaging
         process if the information is conveyed in a way consistent with how the brain processes
         information. Knowing how the brain works and how people learn is beneficial when discussing
         an intimidating topic like financial literacy. This article discusses how people learn,
         the strategies we used to present information about financial literacy to librarians,
         and some of the information presented.
      

      
      How People Learn

      
      Information is presented effectively when it is conceptualized in an engaging process
         of teaching and learning. Consequently, it is helpful to have some basic understanding
         of how the brain processes information. With this in mind, we understood that an effective
         presentation on financial literacy to librarians would deliver information so that
         their brains were receptive. For librarians, issues of privacy and the accuracy of
         information are central to reference interviews. Being asked a computer question is
         something a librarian is ready to handle; however, being asked to look at and evaluate
         sensitive information on a credit report can cause some librarians to have heart palpitations.
         In order to present information about financial literacy in public libraries—specifically,
         the reasons to seek information and how to handle questions from patrons—we needed
         to decrease some of that anxiety.
      

      
      Theories on how the brain processes information suggest there are strategies that
         facilitate learning and hinder learning. Maximizing the strategies that facilitate
         learning was key to teaching librarians about financial literacy in the public library.
      

      
      Facilitating Learning

      
      According to theories on how the brain processes information, novelty keeps the brain
         focused and engaged (McGinty, Radin, and Kaminski 2013). Additionally, it is important
         to build on information people already have. Establishing credibility is also important
         (Hill 2014). One way to establish credibility is to be transparent. Transparency can
         come from making information accessible—for example, making the information we present
         accessible to librarians who may have questions. This is where the compilation of
         financial literacy information on a wiki came in handy. The environment in which learning
         is to take place is also a factor. Creating a learning environment includes showing
         concern for the people learning. Accordingly, theories suggest that learning is better
         facilitated by knowledgeable people who are good listeners, appear positive, and have
         a sense of humor (McGinty, Radin, and Kaminski 2013; Hill 2014).
      

      
      Hindrances to Learning

      
      Learning is hindered when the brain is under stress. The emotional parts of the brain—in
         fact, the entire limbic system—can take over the rational and cognitive parts of the
         brain and cause people to be more emotional in their decision making (Garfinkel and
         Critchley 2014). Hindrances that cause the emotional brain to take over include anything
         that is perceived as a threat (McGinty, Radin, and Kaminski 2013). According to a
         survey of librarians in the public library where I work, most were concerned that
         they might lack the right knowledge, provide inaccurate or old information, be unable
         to help patrons make informed decisions, or fail to protect private information, especially
         when using public computers. While they may seem minor, these kinds of threats can
         override rational thinking. Our presentation would need to avoid this kind of stress
         on the brain and hindrance to learning.
      

      
      Presenting Financial Literacy Information
to Librarians
      

      
      Knowing a little about learning theory is beneficial to librarians presenting information
         to their colleagues, who in this case are adult learners. There is an entire discipline,
         called instructional design, that examines learning processes and the strategies used
         to teach. This discipline provides a variety of theories and strategies steeped in
         a long history of research on learning and the brain. Having touched on this discipline
         in information literacy course work in library school, I found that even the rudiments
         of these learning theories and strategies for teaching were helpful in designing a
         presentation on financial literacy. The role of a librarian is to teach people “when
         information is needed, how to locate, evaluate and effectively use information” to
         solve a problem. This is called information literacy. Consequently, as public librarians
         who in their own library recognized the need for more information literacy on personal
         finance and learned how to locate and evaluate personal finance information sources,
         we were in a unique position to teach colleagues about financial literacy in public
         libraries. Our purpose was to teach our fellow librarians to recognize patrons’ need
         for financial literacy services and programming in their library.
      

      
      In presenting information to librarians about financial literacy, using strategies
         that facilitate learning and lessen the hindrances was important. In alignment with
         these theories, our presentation was designed to use strategies that would build on
         the experiences of librarians. The presentation would engage the librarians in order
         to build a relationship with the presenters and prepare for the overall conveyance
         of information.
      

      
      An agenda is a tool that can aid effective presentation. Our agenda included measurable
         learning objectives. Measurable learning objectives are what the teacher, or presenter
         in this case, wants people to learn. For example, in presenting about financial literacy
         to public librarians, our objectives were to get public librarians to know more financial
         information, feel less apprehensive about reference questions, and consider conducting
         financial literacy programs in their respective public libraries. In addition, we
         hoped the librarians would come away with at least three actions that they could take
         when they received financial questions. Those actions could include intentions to
         research information on financial literacy. Moreover, it was also important to implement
         these learning objectives in an interesting, fun way that eased the concerns librarians
         might have about reference questions and programming about financial literacy.
      

      
      Financial Literacy Information Presented
to Librarians
      

      
      Initially, to engage the librarians in the presentation, we asked them for their thoughts
         and experiences with financial literacy in their respective public libraries. Asking
         the librarians what they knew about financial literacy gave everyone an opportunity
         to demonstrate that they already knew something about the topic, but also to release
         the concerns they may have about financial literacy questions. Recognizing that the
         librarians had some knowledge about financial literacy allowed us to build on what
         they already knew. In addition, as librarians listening to fellow librarians, we were
         able to build a nonthreatening environment that reduced stress and allowed people
         to be receptive to learning about financial literacy in public libraries.
      

      
      In keeping with theories on how the brain processes information, we aimed to maintain
         novelty and grab their attention. Thus, the presentation included a variety of techniques
         to deliver the information. The information was be delivered via wiki, PowerPoint
         with live Internet links, role play, and questions, with incentives for participation.
      

      
      While it seems like this is a lot of activity for even two presenters to handle, using
         a well-thought-out agenda with learning objectives allowed for focus and continuity
         throughout the presentation. One of the basic ideas in learning theory is telling
         learners what will happen. Stress is reduced when people in a learning environment
         know what is expected of them. Consequently, we told the librarians what was going
         to happen in the fifty-minute presentation and what the presentation objectives were,
         and at the end of the presentation we told them what we had presented to them.
      

      
      One way to let librarians attending the presentation know what would happen was to
         share an agenda. The agenda used in the presentations at the Ohio Library Council
         workshops included objectives as well as a time-specific notes. This agenda was presented
         on a wiki that was projected on a screen. We referred to this agenda throughout the
         presentation as links to PowerPoint slides as well as specific Internet sites were
         shared. The following is the agenda that was used in the presentation:
      

      
      
         	
            
            5 minutes: Welcome and introductions  (Linda Koss, librarian grant specialist, and Melissa Jeter, adult services librarian,
               Toledo Lucas County Public Library)

         

         
         	
            Introduce program content: presentation objectives. We will have four parts to our presentation that will be
               presented in different ways. The informational section will be a PowerPoint, the reference
               part will include role play where we will ask you to be the patron who has questions
               (so please think of some questions for that part). The third part of the presentation
               will be on programming, and the fourth part will be on partnerships. Our goal is to
               get you comfortable with all these areas of financial literacy, and hopefully you
               will come away with at least three actions you can take when you receive financial
               questions.
            

         

         
         	
            40 minutes: Present the program content

         

         
         	
            Informational (informationpresent.pptx)
            

         

         
         	
            Reference

         

         
         	
            Programming

         

         
         	
            How to make the presentation

         

         
         	
            Role play—interactive, providing the information that it is a good idea

         

         
         	
            Librarian to administrators or bosses and administrators to librarians

         

         
         	
            Partnerships (Partners[1].pptx)
            

         

         
         	
            Financially literate

         

         
         	
            5 minutes: Review program content

         

         
         	
            List three things you can do to make your community more financially literate

         

         
         	
            Contact information: Give out link to wiki

         

         
         	
            Thank them

         

         
         	
            Survey? Prize raffle?

         

      

      
      After the welcome and introductions, we divided the topic of financial literacy into
         four parts: informational, reference, programming, and partnerships. Print and online
         sources of information are familiar to librarians. Discussing print and online sources
         first built on what librarians already do. Of course, books “provide in-depth material
         on how to save, budget, invest, borrow, and how to anticipate money needs like college,
         retirement, raising children, and more. For people new to financial literacy ideas,
         they can explain ideas and provide a roadmap for achieving fiscal soundness. Information
         can be on many levels, for people new to money management all the way up to sophisticated
         investors.”
      

      
      Other print sources included pamphlets and booklets. These may come from government
         or nonprofit agencies, such as the Federal Trade Commission, the Educator’s Advisory
         Board, or the Financial Industry Regulatory Authority (FINRA), all of which have resources
         librarians can order online. In addition, Consumer.gov has lower-literacy sheets and
         pamphlets that librarians can order. With links embedded in this part of the presentation,
         including specific PowerPoint slides, we were able to show librarians the online location
         of those sources. Therefore, the section on online sources of information on borrowing,
         investments, and other information was accessible and able to be shown on a projection
         screen:
      

      
         Now, there are online actuarial sources that can give interest rate and payment tables.
            A fact not well known by many patrons is that there is only one website, www.annualcreditreport.com,
            where you can truly get your credit report for free and many other sites require you
            to sign up for a subscription to a credit report update. You can also look up your
            own federal student debt on http://www.nslds.ed.gov/nslds_SA/.
         

         
         Many other interactive sites can calculate payments, help create budgets, and help
            with financial planning. Glossaries can tell patrons about words and concepts in finance
            and investment. Others are created to give people information to help with decisions
            at particular points in their lives: financing an education, retirement, home purchase,
            raising children, and so on. For people who want comparative information on financial
            tools like credit cards and their rates, see www.cardratings.com or www.lowcards.com,
            or, for information on CD rates, mortgages, and insurance as well as credit cards,
            see www.bankrate.com. Included in online resources are calculators and budget software,
            such as http://www.mymoney.gov/tools/Pages/tools.aspx. Other sites have similar tools
            that can help people figure out both the overall and monthly costs of borrowing money,
            or how much is needed to retire, glossaries of financial terms, and financial how-tos.
            You can use these for reference work, but also use them on your library’s web page
            for direct patron access.
         

      

      The next source of information was fun, interactive online sources. Once again this
         information was delivered dynamically, as it could be accessed, and showed to librarians
         how this information teaches children and teenagers the basics of money management
         and helps them formulate good decisions on money management.
      

      
      In the informational part of the presentation, contact information for local groups
         and agencies that assist people with financial education and avoiding predatory lending
         were suggested for patrons with such questions. Such local groups and agencies include
         the following:
      

      
      
         	
            
            National Foundation for Credit Counseling consumer credit counseling services: https://www.nfcc.org/our-services/credit-debt-counseling/
               
            

         

         
         	
            Local HUD-certified housing agencies: http://www.hud.gov/offices/hsg/sfh/hcc/hcs.cfm

         

         
         	
            2-1-1 call centers: http://www.211ohio.net/approved.htm 

         

         
         	
            Ohio Save the Dream website: http://www.savethedream.ohio.gov 

         

      

      
      In addition, we presented federal and state agencies, such as the Ohio Attorney General,
         the Federal Trade Commission, the Better Business Bureau, and the Ohio Office of the
         Treasurer.
      

      
      The reference part of the presentation began by building on the familiar foundation
         of the reference interview. We asked the librarians about the financial questions
         that they received. In case a librarian did not receive such questions, we came prepared
         with cards that listed financial questions. These questions were derived from the
         survey of librarians at our library. We passed the cards out to the librarians and
         began a game called “Stump the Librarian.” Thus, the librarians were engaged in the
         learning process. By answering the questions, we were modeling behaviors of a librarian
         who could conduct a basic reference interview but with financial questions. To encourage
         as well as reward participation, we handed out chocolate. After the short game, the
         librarians were given the opportunity to ask questions about the simulated reference
         interviews. For example, one question involved pulling credit reports and privacy
         and security issues with public computers. With information from the IT department
         of our library, we were able to confidently answer that it is necessary to shut down
         the computer to clear information before another patron can use it. In summarizing
         this section of the presentation, we referred the librarians to the Business Reference
         and Services section of the Reference Users Services Association of the American Library
         Association for online information in the “Public Libraries Briefcase,” where various
         sources are listed that librarians can use to answer patron questions.
      

      
      In the programming section of the presentation, we gently challenged the librarians.
         Having presented information about where to locate financial information, it was time
         to ask the librarians if they thought about doing financial literacy programming in
         their public libraries. With the aforementioned resources and recognition that there
         were increasing numbers of reference questions about personal finance, library services
         could add value by starting financial literacy programming. Creating financial literacy
         programming, however, could be structured to demonstrate that patrons in attendance
         at such programs were actually learning and being helped. Similar to how we developed
         the presentation, we strongly suggested that programming should have outcomes that
         could be used as evidence that the community has a need for this kind of information.
         When planning programming for financial literacy, it is important to know the audience
         to address their financial information needs. If at all possible, find out what they
         need by asking people in a survey. Public libraries are conventionally seen as a trusted
         source of information in the community. Asking for information in a survey about patrons’
         financial information needs lets people know that the library is a place where they
         can be connected to a variety of sources on financial information.
      

      
      Programming, however, does not have to be done alone. Programming can be created with
         partners. The partnership part of the program included information that might be new
         to librarians. Partners in programming can include financial institutions as well
         as credit counseling services, community-based organizations and or faith-based organizations,
         state attorney general offices, departments of commerce that assist people with finances
         or housing, and state extension services. State organizations and local agencies like
         the Better Business Bureau may come to speak about a program for free as part of their
         services to the community. Some organizations may want to work with the public library
         because it is a trusted resource in the community.
      

      
      Working with partners adds a knowledge base to your work. They publicize the financial
         literacy services and programs that are at the public library and are willing to offer
         their own programming in the library. Many financial institutions and nonprofits already
         do financial counseling and literacy programs and know their subject and the issues.
         This is beneficial because many of these organizations may already have programs and
         are eager to have a wider audience. Partners such as these can add financial information
         in the form of promotional materials and speakers.
      

      
      Some organizations may want to work with the library because the public library is
         a trusted resource in the community. In addition, partnerships are great when considering
         grant funding for financial literacy services and programs in the public library.
         Grantors strongly support collaboration efforts between agencies in a community.
      

      
      The discussion about partnerships brought the presentation to a close. We asked the
         librarians what three ideas they could take back to their public libraries. The discussion
         of these three things served as a review of the presentation. There were a variety
         of responses in this last part of the presentation, including librarians who said
         that they might create a program at their library, as well as those who said that
         they felt they had more tools that they could use when addressing questions patrons
         had about personal finances.
      

      
      Evaluation

      
      Librarians at Ohio Library Council workshops were receptive to the financial literacy
         presentations. Giving thought to how people learn and the role of the librarian in
         helping adults become information literate was a great benefit. Just looking at the
         evaluations from the Northwest Ohio Library Chapter, most of the librarians indicated
         that we met or exceeded their expectations, while most indicated that the content
         exceeded their expectations. The following are some of the comments from librarians
         who attended the presentation:
      

      
      
         	
            
            “Many great ideas to assist patrons”

         

         
         	
            “Sources relevant and easy to access”

         

         
         	
            “Question prompts helpful because they were real questions; we often forget what to
               ask when we get here”
            

         

         
         	
            “Candy”

         

         
         	
            “Covered information for teens and kids; too much info for one hour”

         

         
         	
            “Great at engaging audience”

         

         
         	
            “Speaker hard to follow”

         

         
         	
            “Good overview on resources, tactics, strategies, for patrons, staff partners”

         

      

      
      The grant specialist and I still research information on financial literacy. There
         is more and new information that comes out all the time. In addition, financial literacy
         programs and services have been building in our library system since 2008, when small
         programs were started. Now, with the financial literacy programs in our library system,
         people in our community are “living better and spending smarter” (see http://lbss.toledolibrary.org/).
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      California is home to more military service people and veterans than any other state
         in the nation. A great majority of these folks reside in San Diego County. According
         to the U.S. Department of Defense’s (2013) most recent “Demographics Profile of the
         Military Community,” more than 204,000 active military personnel and their dependents
         live in the San Diego area. The U.S. Department of Veterans Affairs (2014) also reports
         that nearly 232,000 veterans call San Diego County home.
      

      
      In 2013, the San Diego Public Library (SDPL) received a Smart investing@your library
         grant to provide a yearlong series of financial and investment services to active-duty
         military, their families, and veterans. The program, called “Start Here: Your Road
         to Smart and Savvy Finance,” proved to be very popular, especially with participants
         who attended financial literacy workshops offered at several SDPL branches. The real
         strength of the program, however, was the various partnerships the library was able
         to leverage to provide the required services. A nonprofit organization called Home
         Start and the military’s Fleet and Family Support Services were major collaborators,
         as was Point Loma High School, whose film students created three excellent videos
         to promote the library’s financial resources to military personnel. This chapter examines
         the library’s success in working with community agencies to provide much needed financial
         literacy services to San Diego residents.
      

      
      Identifying Need

      
      Since 2007, the Financial Industry Regulatory Authority (FINRA) Investor Education
         Foundation and the American Library Association (ALA) have partnered to offer Smart
         investing@your library, a grant program that helps libraries provide effective, unbiased
         educational resources about personal finance and investing. In recent years, over
         one million dollars in grant money has been awarded annually through a competitive
         application process. Each year’s awardees, representing a mix of public libraries,
         community college libraries, and library networks, meet together at the ALA midwinter
         conference to receive training before their grant projects begin. The Smart investing@your
         library website is also filled with toolkits and other resources to help grant recipients,
         as well as nonawardees, deliver the best financial literacy services possible. Based
         on a belief that libraries are uniquely positioned to assist community members with
         their financial information needs, the FINRA Foundation and ALA partnership hopes
         to make unbiased resources available to everyone regardless of age or economic circumstance.
      

      
      In 2012, the FINRA Foundation conducted a National Financial Capability Study to measure
         how U.S. adults manage their money and make financial decisions. A separate survey
         of military personnel was undertaken, showing mixed results. While a majority of respondents
         indicated that they have no trouble paying their bills and, in fact, have “rainy day”
         funds set aside in case of emergency, nearly half said they engage in risky financial
         behaviors, like paying credit card minimums, paying late fees, or getting cash advances
         from their credit cards. Over a third also reported using nonbank, alternative-borrowing
         methods, such as payday loans, advances on tax refunds, or pawnshops. Moreover, though
         four out of five military respondents considered themselves financially literate,
         only 15 percent were able to answer all five financial “quiz” questions correctly
         on the survey (FINRA Investor Education Foundation 2013).
      

      
      Although nationwide in scope, the findings of the FINRA Foundation report motivated
         SDPL to investigate and begin planning financial literacy programs for military families
         in San Diego. Library staff were asked for feedback on financial education programs
         they had offered in the past, including number of attendees. This information was
         then used to identify which financial and investment programs best addressed the needs
         of San Diego’s various communities. A multibranch program was developed and a Smart
         investing@your library grant proposal submitted.
      

      
      Partners

      
      The library enlisted several partner agencies when pulling together its Start Here
         program. The first was Fleet and Family Services, a support center that provides emergency
         financial and other assistance to military families when needed. With a strong track
         record of already offering well-received programs at SDPL branches, Fleet and Family
         Services not only promoted the Start Here program among its constituents, it also
         hosted its own events in conjunction with the grant project. Five independent, one-day
         financial literacy workshops for active military were offered at the Logan Heights
         branch. “Eating Healthy on a Budget” events were also held at both the Logan Heights
         and Mira Mesa branches. In addition, a financial resources fair was held at Bayview,
         a military housing complex. Gaining entry into Bayview posed a logistical challenge
         due to military regulations, but Fleet and Family Services persevered.
      

      
      Home Start, a 501(c)(3) nonprofit corporation that provides family support services,
         was another important partner. Through its Financial Opportunity Centers, San Diegans
         receive employment assistance, financial coaching services, and income support to
         achieve self-sufficiency. Home Start staff provided extensive content expertise and
         trained military spouse fellows, who then conducted the grant project’s financial
         literacy workshop series.
      

      
      The FINRA Foundation was also a major partner, connecting SDPL to its Military Spouse
         Fellowship program, which supports military spouses as they work toward achieving
         an accredited financial counselor certificate. Once trained by Home Start, the military
         spouse fellows then became responsible for conducting the workshops that were so integral
         to the overall program’s success. Without this particular partnership, it would have
         been extremely difficult to achieve the grant’s goals. Military spouse fellows also
         provided one-on-one financial counseling following the various workshops.
      

      
      The final piece of the Start Here program was accomplished through the San Diego Unified
         School District (SDUSD). Unlike new partners Home Start and the military spouse fellows,
         the library already had a long-standing relationship with the school district. Still,
         getting permission to work with the school was an arduous process that caused a slight
         delay in the project time line. An agreement between SDUSD and SDPL had to be approved
         by the district’s legal team as well as the board of education. Ultimately, the project
         manager was given permission to partner with Point Loma High School, whose film students
         created three videos promoting the library’s financial resources. Students enrolled
         in the school district’s Reserve Officers’ Training Corps (ROTC) also helped with
         outreach to military families.
      

      
      The Program

      
      The library used several methods to introduce financial literacy to its target population.
         These included community resource fairs, a series of weekly workshops conducted at
         five branches, collection development, and promotion via brochures, online videos,
         and local word of mouth. Resource fairs were held in locations close to military housing
         and installations. Nearly three hundred families attended the first fair, called “Summer
         Is for Saving,” on the lawn outside the Logan Heights library. Teens helped younger
         children make wallets out of duct tape, and free piggy banks were given away. The
         library, Home Start, and San Diego Gas and Electric all staffed booths, providing
         information on how to better manage one’s money. A band played music nearby, attracting
         visitors. In all, more than two thousand people attended a total of five financial
         resource fairs.
      

      
      At the heart of the Start Here program were two rounds of weekly financial literacy
         workshops offered at five SDPL branches. The workshop sites were chosen specifically
         because of their proximity to military installations: the Mira Mesa and Serra Mesa/Kearney
         Mesa Libraries, for instance, are adjacent to the Marine Corps Air Station at Miramar,
         while the Valencia Park/Malcolm X, City Heights/Weingart, and Logan Heights Libraries
         are all close to the San Diego and Coronado naval bases. These particular branches
         also have meeting rooms big enough to accommodate large groups of participants and
         are readily accessible by freeway and public transportation. To support the workshops,
         Financial Literacy Centers were developed in each of the five branches, making well-stocked
         collections of financial materials available to all community members.
      

      
      Subject experts from Home Start developed the workshop series curriculum and corresponding
         PowerPoint presentations, based on the FINRA Foundation’s educational content. All
         the workshops were aimed at a beginner’s level. The hour-long sessions were initially
         held over six consecutive weeks. But after the first round, the content was combined
         into four hour-and-a-half-long sessions to attract more participants. Some branches
         offered the workshops on Saturday mornings; others scheduled them on weeknights. The
         six- and four-week branch schedules were staggered as much as possible so the trainers
         would not have to lead more than one session a week.
      

      
      Each workshop module focused on one or two subjects a week. Topics included the following:

      
      
         	
            
            Credit (e.g., store cards vs. other types of credit cards, how to maintain good credit,
               and how to check credit reports)
            

         

         
         	
            Budgeting (e.g., expenses, discretionary spending, housing, income, and local support
               programs)
            

         

         
         	
            Financial goals (e.g., different types of savings plans)

         

         
         	
            Banking products (e.g., predatory lending, investing, stocks, bonds, and IRAs)

         

         
         	
            Tax rates and responsibilities

         

      

      
      All community members were welcome to attend whether or not they registered ahead
         of time. Participants were asked to sign in each week to track attendance and repeat
         customers. Some attended almost every session, while others came to only one. A catered
         buffet, provided at every session, motivated attendees to stay afterward and discuss
         what they had learned.
      

      
      Overall, the workshops were very well received. Not only did the presenters make the
         subject matter easy to understand by interjecting personal stories, they also created
         a casual, safe environment where everyone was encouraged to share experiences. Several
         people said they enjoyed the participative nature of the workshops and liked learning
         from other attendees. Indeed, many participants were happy to relate their experiences
         with bad credit scores, car leasing, rent-to-own homes, identity theft, and exorbitant
         loans. Some obviously attended the workshops to address specific issues and so asked
         very pointed questions, while others were there to gather as much information as possible
         on all topics. Most people took copious notes on the handouts the trainers provided.
      

      
      The program was heavily promoted via brochures distributed by the library’s partner
         agencies and by online videos created through a film competition held at Point Loma
         High School. Thirteen teams of youngsters initially pitched their project ideas before
         a jury of panelists from SDPL and Fleet and Family Services. Five teams were then
         invited to create videos that were then judged by another panel, which included a
         FINRA Foundation representative. In the end, three short films (less than two minutes
         long) were selected:
      

      
      
         	
            
            “Smart Investing at Library,” featuring two uniformed service members providing commonsense
               advice about credit and short-term financial planning
            

         

         
         	
            “Draw My Life,” warning against overextended credit while encouraging viewers to take
               advantage of SDPL’s financial literacy programs
            

         

         
         	
            “Wants vs. Needs,” promoting the library’s services to help young military families
               achieve “a debt-free life”
            

         

      

      
      The videos were posted on the high school’s website as well as on SDPL’s Smart investing@your
         library Facebook page. They were also streamed directly to personnel at military installations
         and on naval ships.
      

      
      Goals Achieved

      
      Like most grant-funded projects, an evaluation plan was required as part of the application
         process. An outside evaluator was hired to measure achievement of the following three
         project goals:
      

      
      
         	
            
            Target audience will be better consumers in regard to spending, budgeting, saving,
               and investing.
            

         

         
         	
            Make the library one of the first places people think of when they consider getting
               information about savings, investments, and loans.
            

         

         
         	
            Increase awareness of the program and program enrollment.

         

      

      
      Because they offered a more controlled group of participants than the community resource
         fairs, workshops were the program’s main evaluation focus. Methods included the following:
      

      
      
         	
            
            Surveying workshop participants to gauge an increase in financial knowledge

         

         
         	
            Attending at least one session of every financial literacy workshop series to observe
               audience engagement and overall content effectiveness
            

         

         
         	
            Conducting a longitudinal survey to assess the long-range impact of the workshops

         

         
         	
            Collecting and reviewing sign-up sheets for all workshop sessions

         

      

      
      To measure how well the Start Here program accomplished its first goal of helping
         the target audience become better consumers, pre- and post-test surveys were administered
         before and after a sample number of workshops. As the survey responses revealed, many
         participants gained financial knowledge and even changed some of their spending behaviors
         as a result of the workshops. “I can buy a house,” one person enthused after realizing,
         for the first time, that the “American dream” was within reach. Another said the training
         “opened up a conversation with [my] spouse to initiate more conversations on money
         topics. This is BIG for us!” In particular, those who took the credit workshop indicated
         increased knowledge on “why credit is important,” “how to build good credit,” “what
         a credit score is,” and the “difference between ‘store cards’ and ‘credit cards.’”
         Those who attended the session on budgeting said they now knew how to recognize the
         warning signs of financial trouble.
      

      
      In hopes of capturing longitudinal changes in attendees’ financial behaviors, an online
         questionnaire was also conducted several months after the workshop series ended. The
         questionnaire was sent directly to participants, who had voluntarily provided their
         email addresses when signing into each training session. Unfortunately, not many people
         responded to the online survey request. Still, the handful of participants who did
         respond overwhelmingly indicated that the training had helped them better manage their
         finances. One person said they were now “able to check credit reports,” and another
         claimed the workshops “helped fix my credit.” A third respondent admitted, “I’ve become
         more aware of my spending habits.”
      

      
      In addition to surveying the workshop participants, feedback was solicited from the
         Point Loma teenagers who had created the online videos. The project manager and consultant
         met with the students to see what they had learned from the process. Certainly, they
         now know how to use cameras, tripods, storyboards, appropriate lighting, and professional
         editing software, as well as how to find copyright-free music. But they also gained
         practical financial experience, creating budgets for their video projects and developing
         partnerships with the various businesses and agencies featured in their films. Taking
         the message of their projects to heart, they learned that it is best to invest money
         at a steady pace and that it is never too late to seek advice. As one student said,
         “Thanks to the library, you’re never alone.”
      

      
      Although it is difficult to measure whether people indeed think of the library first
         when seeking financial information (i.e., the program’s second goal), the student
         videos did an effective job of emphasizing the availability of reliable, free resources
         at the San Diego Public Library. The trainers at each workshop also reminded attendees
         of the various financial materials available for checkout at SDPL. However, since
         59 percent of attendees said they learned about the workshops through their local
         library, it is possible that many if not most project participants were already library
         users.
      

      
      More than five hundred people attended the forty workshop sessions offered during
         the yearlong Start Here program. Of these, roughly half were unique visitors, with
         51 percent attending two or more sessions. Obviously, the modules were deemed valuable
         enough to spend more than just one evening or Saturday at the library learning about
         personal finance. Most of the sessions attracted an ethnically diverse mix of African
         Americans, Latinos/Latinas, Asians, and Caucasians. Participants were older—maybe
         even retired—though younger people did attend, sometimes with a parent in tow. Adult
         men and women were equally represented. The attendees interacted well and were engaged
         with the subject matter. In fact, the Mira Mesa participants bonded so well they took
         group photographs and even held a potluck at their last meeting. In accomplishing
         its third goal (i.e., increasing awareness of the program), positive word of mouth
         may have been the library’s best marketing plan.
      

      
      Elements of Success

      
      According to San Diego Public Library director Misty Jones, “Start Here was instrumental
         in continuing our community partnerships with Fleet and Family Services, Home Start,
         and the San Diego Unified School District. These financial workshops at our neighborhood
         libraries connected many participants to the knowledge they need to be smart and savvy
         about their finances for a lifetime.” Indeed, the Start Here program was a huge success.
         Thousands of people attended the library’s community resource fairs, and both rounds
         of the financial literacy workshops were extremely popular. What made this program
         so successful?
      

      
      The workshop participants clearly welcomed the opportunity to learn about topics that
         relate directly to their lives. “These complimentary workshops are a blessing to have
         within one public library!” one attendee commented. Another explained, “I found it
         all very educational and appreciate all the time and effort put into these workshops.”
         When asked why they decided to attend the sessions, many participants said they needed
         help with their credit or wanted to learn how to better manage their money. In fact,
         the need for financial literacy training was so urgent that the audience far exceeded
         the program’s original target population, attracting nonmilitary folks as well as
         veterans, active-duty service members, and their families. Not surprisingly, programs
         dealing with money management have wide appeal. As San Diego librarians learned, the
         workshops were so well received that participants wanted more: more sessions, more
         in-depth information on an array of financial subjects, and more real-life case studies.
         “I would love to attend more workshops like these to help others with financial planning
         and goal setting,” an attendee offered at the end of one of the series.
      

      
      Although a majority of participants attended more than one session, attendance was
         better sustained when the content was combined and offered over a shorter period.
         In fact, the number of per session participants increased by 45 percent when the series
         was reduced from six weeks to four. Most people have busy lives and can only make
         a short-term commitment to voluntary training, even when the topic is as relevant
         as personal finance. Workshops need to be as convenient as possible to draw the greatest
         number of participants.
      

      
      Of course, without SDPL’s partners, there would not even be a Start Here program.
         The success of the project was based largely on the library’s ability to make the
         most of its partnerships. Without Home Start and the military spouse fellows, for
         instance, there would have been no financial literacy workshops. Not only did Home
         Start create the workshop curriculum, they also trained the military spouses to present
         the content in a way that was accessible to a broad cross section of attendees. Participants
         had high praise for the trainers, describing them as “knowledgeable,” “courteous,”
         and “professional.” But even more important, the presenters made personal finance
         easier to understand by sharing their own real-life experiences. Audience members
         related to their stories and were even encouraged to share stories of their own. The
         workshops were relevant and engaging, in no small part, because they were led by real
         people who were sincerely interested in helping improve others’ lives.
      

      
      Credit must also be given to Sheila Burnett, the supervising librarian in charge Start
         Here. A former navy wife herself, Burnett understands military culture and knows firsthand
         the challenges faced by military families. Her empathy toward the target population
         was invaluable in helping shape the program. As with any library service, the best
         formula for success is good partnerships and staff members who have a strong connection
         to the community.
      

      
      Epilogue

      
      The Start Here program so impressed the FINRA Foundation and ALA that a second grant
         was awarded in 2015 to expand the program. Partnerships continue with Home Start and
         Fleet and Family Services, while new relationships are being cultivated with groups
         that serve seniors and homeless youth—two new audiences being targeted by the expanded
         program. Workshops will be offered in Spanish as well as English and credit counseling
         will be provided. A total of ten branches will participate. The road to smart and
         savvy personal finance truly does start at the San Diego Public Library.
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      Keeping an ample stock of basic federal and state tax forms was once an annual ritual
         for many libraries. However, with fewer federal and state tax forms being delivered
         to libraries each year, librarians are changing the way they provide access to these
         materials. Librarians now often assist patrons by helping them search for and access
         tax forms online. Yet without a great deal of additional work for library staff, libraries
         can offer much more to their patrons than access to tax forms. By partnering with
         nonprofit volunteer tax assistance programs, libraries can provide tax preparation
         services and tax advice, free of charge, to their patrons. This chapter describes
         the three most popular volunteer tax preparation services, discusses the benefits
         of these services to both patrons and libraries, and gives advice on how libraries
         can implement these services to best meet the needs of their patrons.
      

      
      Free Tax Preparation Services

      
      The easiest way for libraries to provide tax assistance is to host a volunteer tax
         assistance program certified by the Internal Revenue Service. The three most prevalent
         tax assistance programs in the United States are Volunteer Income Tax Assistance (VITA),
         Tax Counseling for the Elderly (TCE), and the AARP Foundation’s Tax-Aide program.
         Sponsored by the IRS, both VITA and TCE provide free tax preparation for a wide variety
         of individuals and families. The AARP Foundation operates its Tax-Aide program as
         part of the IRS’s TCE program (IRS 2015).
      

      
      The main focus of VITA is to serve taxpayers who have income below an amount set by
         the IRS. Although the IRS set the maximum family income level for the 2014 tax season
         at $53,000 (IRS 2015), this limit varies based on location. For example, VITA sites
         operating in Rock Island, Illinois, and Davenport and Bettendorf, Iowa, were authorized
         to increase the limit to $57,000 (United Way of the Quad Cities Area 2015). VITA also
         serves people with disabilities, the elderly, and clients who are not proficient with
         the English language (IRS 2015).
      

      
      Although sponsorship of the two programs differs, TCE and Tax-Aide share a common
         purpose. Both programs focus on serving taxpayers sixty years of age and older with
         no income limit (IRS 2015). Unlike VITA, all volunteers at TCE and Tax-Aide sites
         are trained to assist older taxpayers. Pertinent topics include Social Security benefits,
         pensions, and other retirement income (IRA 2015). Although TCE and Tax-Aide sites
         focus services for older individuals, they also provide tax services for taxpayers
         of all ages (AARP Foundation 2014; IRA 2015). Table 31.1 indicates the differences
         among the three tax preparation programs.
      

      
         
         
         
         
            
            
            A Comparison of Tax Preparation Programs
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      Trained volunteers from a wide variety of backgrounds staff all three tax preparation
         programs. In many cases, working certified public accountants or professional tax
         preparers volunteer their time to prepare returns and give tax advice. Some sites
         rely on the service of retired individuals wishing to stay active; while other sites
         are staffed by accounting students in college looking to gain experience working with
         clients or earn college credit. Regardless of an individual volunteer’s background,
         all VITA, TCE, and Tax-Aide preparers receive training through the IRS (IRS 2014f).
         Further, the IRS requires that all sites have a site coordinator who possess additional
         experience and who has received additional IRS training. The three programs must follow
         the IRS’s standards of conduct, and all sites may use IRS-provided tax preparation
         software.
      

      
      Operation of Tax Preparation Sites

      
      Although VITA, TCE, and Tax-Aide sites may differ in their intended clientele, all
         follow similar operating procedures prescribed by the IRS. Libraries and other organizations
         offering tax preparation services must keep current with these operating procedures
         to ensure that their site meets IRS requirements. If a site does not follow the IRS
         requirements or violates the standards of conduct, the IRS may close the site.
      

      
      All volunteers that assist at tax preparation sites must complete a minimum amount
         of training. This rule applies to all level of volunteers, ranging from site coordinators
         to greeters. The IRS requires that VITA, TCE, and Tax-Aide sites follow certain standards
         of conduct, including the following:
      

      
      
         	
            
            Volunteers must follow the quality site requirements established by the IRS.

         

         
         	
            No volunteer may receive payment or solicit donations for tax return preparation services.

         

         
         	
            No volunteer may solicit business from a taxpayer or use a taxpayer’s personal information
               for personal benefit.
            

         

         
         	
            No volunteer may knowingly prepare false returns.

         

         
         	
            No volunteer may engage in criminal conduct or conduct deemed to have a negative effect
               on the VITA or TCE programs.
            

         

         
         	
            Volunteers must treat taxpayers in a professional, courteous, and respectful manner.
               (IRS 2014b)
            

         

      

      
      In addition, the tax preparation site or sponsor may not accept payment from taxpayers
         in exchange for tax preparation services and cannot have tip jars at the tax preparation
         site to encourage donations from taxpayers (IRS 2014f). To ensure that volunteers
         follow these standards of conduct, all volunteers must complete an ethics training
         course and pass an IRS ethics test. This rule also applies to volunteers who do not
         prepare tax returns. The good news for libraries hosting a tax preparation site is
         that not all library staff members are required to complete the IRS ethics training.
         Only staff members who work directly with taxpayers and assist in the tax preparation
         services must complete the training.
      

      
      Volunteer tax preparers must complete an IRS training program on tax preparation.
         Volunteers may choose from several levels of tax preparation and are allowed to complete
         returns only for their respective level of training. The lowest level of training
         is basic training. Under basic training, volunteers complete simple returns, which
         include a limited number of income items such as wages and salaries reported on W-2s,
         Social Security income, and interest income (IRS 2014e). If a tax preparation site
         wants volunteers to prepare more complex returns, the site’s tax preparers must complete
         advanced training. In advanced training, volunteers learn how to handle, for example,
         self-employment income, itemized deductions, and certain pensions and annuities (IRS
         2014e). VITA and TCE sites provide tax preparation for basic and advanced returns.
         However, Tax-Aide sites are required to provide preparation services for clients with
         advanced tax returns (IRS 2014g). Additional training options are available if any
         VITA, TCE, or Tax-Aide site wishes to provide specialized services. These options
         include tax returns for the following:
      

      
      
         	
            
            Foreign students

         

         
         	
            Individuals with health savings accounts

         

         
         	
            Taxpayers who are in the military

         

         
         	
            U.S. citizens who live overseas (IRS 2014d)

         

      

      
      Although tax sites can offer a variety of services, the IRS considers certain types
         of tax situations out of scope for all VITA, TCE, and Tax-Aide sites and will not
         provide training for such situations. Examples of these out-of-scope situations include
         the following:
      

      
      
         	
            
            Business losses

         

         
         	
            Farm income

         

         
         	
            Certain types of partnership income

         

         
         	
            Income of nonresident aliens who are not students (IRS 2014e)

         

      

      
      All VITA, TCE, and Tax-Aide sites follow a similar set of procedures when working
         with clients. The taxpayer first completes an IRS intake sheet. The intake sheet lists
         the taxpayer’s personal information and the information of all other individuals listed
         on the tax return (IRS 2014a). The intake sheet is essential because it lists a taxpayer’s
         income and expenses, and the tax preparer uses it to determine if the preparer is
         qualified to complete the return and whether the return is out of scope for the tax
         preparation site.
      

      
      When preparing a tax return, the tax preparer must make sure that the taxpayer has
         provided all necessary information, including items such as a photo ID, Social Security
         cards for all individuals listed on the return, and any forms provided by employers,
         banks, or other parties that report the taxpayer’s income. The IRS requires a second
         volunteer to perform a quality review of the finalized return. The volunteer who performs
         the quality review must possess the proper level of certification to prepare the return
         and should have some prior experience in tax preparation services. After the quality
         review, the final step is to file the return. The tax preparation site may file the
         return electronically, and the site coordinator usually completes this step. The taxpayer
         may choose instead to mail the forms to the IRS and state revenue departments.
      

      
      All VITA, TCE, and Tax-Aide sites must have a site coordinator to oversee operations.
         The site coordinator completes ethics training, quality review training, and additional
         site coordinator training (IRS 2014g). If the site coordinator prepares returns, corrects
         errors, provides tax advice, and performs quality reviews, he or she must also complete
         IRS tax training based on the type of tax returns completed at the site (IRS 2014g).
         If the site offers specialized services such as health savings account returns, the
         site coordinator must receive training in those areas. The site coordinator must also
         handle unstructured problems that may arise at a site. Two common problems encountered
         by volunteers are returns that do not qualify for filing with the IRS and taxpayers
         who are unsatisfied with the amount of their refund or taxes owed.
      

      
      Although site coordinators cannot accept payment from taxpayers, they may receive
         compensation for their time and expenses from the organization operating the tax preparation
         site. If, for example, a librarian employed by the host library serves as the site’s
         coordinator, the librarian is allowed to receive compensation.
      

      
      It is important for libraries hosting sites to know that during the tax season the
         IRS may perform a review of the operating procedures at VITA, TCE, and Tax-Aide sites.
         These reviews may be announced or unannounced. At times the IRS will perform “shopper”
         visits, where an IRS representative poses as a taxpayer and observes the tax preparation
         operations at the site (IRS 2014d).
      

      
      Benefits to Patrons

      
      The benefits of volunteer tax preparation programs extend beyond simply completing
         patrons’ tax returns and giving them advice. Volunteer tax preparation services save
         the taxpayer money that would otherwise have to be paid to a for-profit tax preparer
         or for a self-preparation software program. This is of particular importance to the
         lower-income individuals served by VITA, many of whom qualify for an earned income
         credit (EIC), a tax program designed to give money back to low-income taxpayers. If
         a portion of the taxpayer’s EIC is spent on tax preparation, the net effect of the
         program is reduced.
      

      
      Patrons also benefit by receiving quality, professional tax preparation services in
         a nonintimidating environment. This is especially important for patrons who have difficulty
         speaking English, and many volunteer tax programs either specialize in working with
         ESL clients or have on-site interpreters to assist in the tax preparation process.
         The same is true of TCE and Tax-Aide sites, where volunteers are trained to work with
         older clients.
      

      
      Benefits to Libraries

      
      Volunteer tax preparation is not only beneficial to the clients receiving tax assistance.
         The libraries offering these services may benefit in many ways:
      

      
      
         	
            
            Attracting new patrons

         

         
         	
            Cross-promoting library collections and programs

         

         
         	
            Increasing the library’s visibility in the community

         

         
         	
            Relieving the burden on library staff

         

      

      
      Beyond the obvious altruistic reasons for offering tax preparation services, libraries
         can benefit by attracting new patrons. Along with promoting the tax preparation services
         to their specific clientele, libraries can use the tax preparation site as a venue
         to sign up new patrons for library cards. At the same time, librarians and library
         staff can cross-promote both related and unrelated collections and services to these
         new patrons. For example, librarians at a TCE site could promote related collections
         and services by constructing displays of retirement planning books and videos near
         the preparation site and displaying posters of upcoming financial planning programs.
         At a VITA site focusing on low-income families, librarians could offer children’s
         programing during VITA hours to assist parents in need of childcare. When done correctly,
         cross-promotion at library volunteer tax preparation sites can help retain new patrons
         whose original intentions were to come to the library only for tax services.
      

      
      At a time when both public and academic libraries often compete with other public
         organizations for resources, increasing a library’s visibility among stakeholders
         can serve as a valuable tool for securing funding. Libraries can use their tax preparation
         programs as a way to generate publicity through their own press releases and promotions
         and through news outlets. Libraries can leverage this publicity to demonstrate their
         value beyond traditional collections and programs to members of the community otherwise
         not interested in library offerings.
      

      
      Finally, library staff members benefit by not having to deal with patrons’ tax questions.
         Of course, librarians will still want to assist patrons with basic directional questions
         about finding tax forms on the Internet. But having a tax preparation site at the
         library gives staff the easy task of directing tax questions to the volunteer preparers.
         And, as detailed in the section on site setup, if the tax preparation site is located
         in an area clearly visible and easily accessible to patrons, librarians may avoid
         tax questions altogether.
      

      
      Options for Offering a VITA or TCE Site

      
      If a library wishes to offer tax preparation services, it may either set up its own
         VITA or TCE site or partner with an organization that offers VITA or TCE programs.
         When setting up a VITA or TCE site, the hosting library must follow several IRS requirements.
         A library-run site also requires a great deal of work from the library staff. The
         first step in the process is for the library to request approval from the IRS to host
         the site. If and when the IRS approves a site, it will provide a Site Identification
         Number and Electronic Filing Identification Number to the library (IRS 2014d).
      

      
      Second, the library recruits individuals to serve as the site coordinator and tax
         preparers. The IRS allows the library to compensate the coordinator with a stipend.
         However, all tax preparers must volunteer their services to reduce their legal liability
         and to be protected under the Volunteer Protection Act of 1997 (IRS 2014f).
      

      
      A third requirement is that the library must offer training opportunities to its volunteers.
         The IRS provides print and online training resources but no individual training classes.
         It is extremely helpful to both the volunteers and the tax preparation site if there
         is a knowledgeable individual available to assist volunteers in tax training, especially
         if volunteers have no formal education in taxation.
      

      
      Next, the library must provide adequate computer equipment for the tax preparers to
         complete tax returns. Although the IRS provides funding through VITA and TCE grants
         to help cover costs of operating tax preparation sites (IRS 2014c, 2014h), libraries
         may need to cover the costs of equipment and supplies out of pocket.
      

      
      Finally, the library administration must allow the IRS to review the tax preparation
         site as described above. If the administration has an ample supply of resources and
         a pool of willing volunteers, they may decide that organizing a volunteer tax site
         is the best option for their library. However, other librarians may find that all
         of these requirements make creating a VITA or TCE site an unfeasible option for their
         organization.
      

      
      Many colleges and universities offer VITA sites. In addition, nonprofit organizations
         such as the United Way operate VITA and TCE sites (United Way of the Quad Cities Area
         2015). If a library chooses to partner with an organization that offers VITA or TCE
         programs instead of organizing its own site, fewer steps are involved. Although the
         library still has to seek out a partner, this option allows the library to provide
         a much needed service to the community without taking on the burden of registering
         with the IRS and training volunteers. In return for the partnering organization providing
         the work, applying to the IRS to operate the site at the library, obtaining the proper
         Site Identification Number and Electronic Filing Identification Number, hiring and
         compensating the site coordinator, recruiting volunteers, and applying for VITA or
         TCE grants, the library provides space for the program and may help in promoting the
         services. The library’s partner also ensures that the site coordinator is qualified
         to oversee the site and file returns, is responsible for any issues that come up,
         and is accountable to the IRS.
      

      
      A library may also partner with another organization if it prefers to offer tax preparation
         services on a limited basis. Some organizations operate mobile tax preparation sites.
         With mobile sites, the partner will bring the site coordinator, volunteers, and equipment
         to the site for a few days during the tax season. The partner also obtains a Site
         Identification Number and Electronic Filing Identification Number to be used at all
         mobile sites rather than obtaining numbers for each site. This option is best for
         libraries that have patrons who would benefit from free tax preparation services but
         which are unable to designate space for such services on a regular basis.
      

      
      Know Your Patrons

      
      To provide the best tax services possible, it is important for a library to understand
         the best options for its patrons. For a patron base consisting mostly of the elderly,
         a library may choose to offer a TCE or Tax-Aide site. If serving primarily low-income
         or foreign-language-speaking patrons, the library may prefer to host a VITA site.
         In addition, libraries must consider whether a tax preparation site may be of any
         assistance at all to its patrons. For example, as mentioned above, tax returns for
         nonresident aliens are considered out of scope for all VITA, TCE, and Tax-Aide sites.
         If the sites are unable to prepare the returns of its patrons, a library may not want
         to offer such services. If a library serves mostly an upper-income demographic, VITA’s
         services may be of no use. Also, if a library has some patrons who would benefit from
         VITA or TCE tax preparation services but not enough patrons to warrant a full VITA
         or TCE site, the library may prefer to offer a mobile site for a few days during the
         tax season.
      

      
      Site Setup

      
      If a library partners with another organization to offer a VITA or TCE site, it is
         important to consider the location of the site within the library. Many libraries
         that partner with organizations to provide tax preparation services only provide space
         within the library for the site. It is important for a library to separate the site
         from normal library functions if possible. This is easily accomplished if the library
         uses an area separate from the main collection, such as a conference room or activity
         room. Providing the tax preparation services in a separate room will also allow for
         the privacy required by the IRS.
      

      
      When providing tax forms to patrons, most libraries post notices that indicate library
         staff do not provide tax advice. This is especially important for a library that offers
         tax preparation services. The library should post notices that indicate library staff
         do not provide tax services and tax advice, and library staff should refer patrons
         to the partnering organization for tax advice.
      

      
      Scheduling

      
      One option for libraries offering tax preparation services is to have set hours each
         week. Another option is to offer services on a very limited basis, such as at one
         or two sessions throughout the entire tax season. A library must determine how often
         it would like to offer the services to its patrons, if taxpayers must schedule appointments,
         and whether the site will take walk-in appointments. Although the partner would handle
         the scheduled or walk-in appointments, the library should indicate its preference
         to the partner.
      

      
      Conclusion

      
      Regardless of the type of library, patrons, library staff, and the community as a
         whole have much to gain if a library provides volunteer tax preparation services.
         With all the IRS requirements, a library staff may find it daunting to create a site
         on their own. Therefore, libraries that want to offer these services may find that
         partnering with a college, university, or other nonprofit organization benefits all
         parties involved. As an added bonus, these collaborations between the library and
         organizing group may lead to new community partnerships.
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