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      Preface

      
         
         
         Lotsee Patterson

         
         
      

      
      Written from an Aboriginal and visible minority librarian perspective, this work represents
         a substantial contribution to understanding for the non-Native community of librarians.
         Offering introspective insight into their experiences as librarians whose own cultures
         and traditions may differ from those of the majority populations in which they often
         serve, the authors address their personal and professional challenges.
      

      
       The first of its kind featuring Canadian library professionals, this book serves
         as a primer for strengthening diversity in library environments. The benefits of having
         librarians of color, of embracing varying cultures, and of accepting diversity of
         thought and custom can be garnered from the oral histories contained in the text that
         follows. Those who are fortunate enough to have worked in a culturally diverse environment
         will testify they are richer for the experience. Those who have not can benefit from
         reading the inspirational narratives of the eighteen distinguished contributors contained
         in this volume.
      

      
       In the text, contributors write from their individual perspectives where successes
         are celebrated, challenges are faced and surmounted, and all share a commitment both
         to the profession and to minority groups in their oral histories. A few found mentors
         who guided them; others relied on networking with one another as their primary means
         of moral and professional support. All embrace their cultural identities and are encouraging
         about the future for Aboriginal and visible minority peoples who may enter the world
         of libraries, archives, museums, and the larger sphere of knowledge management.
      

      
       Unknown opportunities await those who enter the expanding field of librarianship,
         Indigenous knowledge management, and cultural preservation. For those who follow in
         the footsteps of this band of trailblazing visible minority and Aboriginal librarians
         whose stories are presented here, this volume will serve as a foundation upon which
         to build.
      

      
       

      Lotsee Patterson, PhD, Professor Emerita, University of Oklahoma

      
      
   
      Introduction

      
         
         
         Deborah Lee and Maha Kumaran

         
         
      

      
      How much do you know about librarians of color in your organization? Are there any
         librarians with Aboriginal or visible minority heritage at your library? Have you
         ever had open conversations with librarians of non-Caucasian backgrounds to learn
         and understand the challenges and/or concerns they may have? If you have never had
         a chance to sit down and talk to visible minority and Aboriginal librarians about
         their experiences in libraries, this is a book for you. Whether you are a librarian,
         manager, supervisor, director, or dean in your library or a faculty member in a library
         school, or whether you are just interested in race relations, this book will shed
         light on the issues that these librarians have silently faced and overcome in their
         professional lives. The contributors to this book not only share their experiences
         but also offer tips to other librarians like themselves.
      

      
       In spring 2012, we, the editors, discussed the idea of gathering chapters from Canadian
         visible minority and Aboriginal librarians to publish a book on their experiences
         working in Canadian libraries. Other such books had inspired us, but they were from
         the perspective of people of color and work environments in the United States (see,
         for example, Webster [2005], Neely & Abif [1996], and Roy, Bhasin & Arriaga [2011]).
         We had both previously published but wanted to provide a voice to other librarians
         of color and to hear their thoughts on working in Canadian libraries, their experiences,
         their challenges, how they overcame those challenges, and what they contributed to
         their profession. Several eager librarians responded that they would like to participate.
         A couple of visible minority librarians who were from outside of North America wanted
         to know if they could participate.
      

      
       To start the process, we asked for abstracts from interested librarians, as a way
         for them to make a commitment to the project. Almost all were asked to continue writing
         their chapters. The editors served as first reviewers of various iterations of the
         chapters before they were sent on to peer reviewers. We are tremendously grateful
         to our reviewers, who provided wonderful insight into how the authors could improve
         on their chapters, improvements that had been missed by the editors. We found that
         it really helped to have another pair of eyes take a look at the chapters and provide
         useful feedback. Eighteen chapters, including one each from the editors, were finalized
         by October 2013; these are the stories that we are proud to share with you.
      

      
       We are pleased to have found amazing similarities between the stories told by Aboriginal
         and visible minority librarians. Both groups of librarians speak of their connections
         to their individual communities, whether they are, for instance, of Filipino, Cree,
         Métis, Indian, or Jamaican ancestry. Erie Maestro mentions her connection to the Filipino
         community and her contributions to it. She also speaks of the respectful behavior
         of Filipino children in her library. In most non-Caucasian cultures, children do not
         refer to adults by their names; they use terms such as auntie or sister. Informal
         adoptions of youth happen often in these communities where the adult (librarian or
         not) takes care of the younger child and their needs. Given the collectivist nature
         of Aboriginal and visible minority cultures, the adage “it takes a village to raise
         a child” is true in both of these communities. Suzy Bear, speaking from the academic
         library world, notes that whenever she sees former students in the community, she
         asks if they have finished their postsecondary education and, if not, as a true auntie,
         asks them when they are going back to finish. For both Aboriginals and visible minorities,
         meeting the community wherever we are is essential. Despite our minority status and
         having to make it in the mainstream world, it is vitally important for us to keep
         our community connections.
      

      
       Taking pride in our cultures, speaking about our life stories and experiences, and
         contributing to our own communities in any small way we can are other commonalities
         both of our groups share. Norda Majekodunmi speaks of her association with the Canadian
         Jamaican Association in Toronto and how she volunteered her time to catalog their
         library collection. Camille Callison discusses the digitization projects she worked
         on to preserve her Tahltan community’s historical documents. Ganga Dakshinamurti talks
         about her volunteer time at the Winnipeg Hindu temple library collection. And Mary
         Weasel Fat speaks of her committee work to help set up the first public library on
         her reservation, which was also the first public library on a reserve in Alberta.
      

      
       Members of both groups of librarians often come from working-class backgrounds, have
         faced many socioeconomic barriers (from those on reserves to new immigrants), and
         are often (especially in the case of Aboriginals taking their master’s in library
         and information science [MLIS] degrees in the nineties and of first-generation visible
         minority librarians) the first university graduates in the family. They start university
         with not having a role model in the family and then come into librarianship where
         there is almost no or very little role modeling in the workplace.
      

      
       Mentorship continues to be a challenge in Aboriginal and visible minority librarianship
         in Canada. There are no mentorship programs aimed at these librarians in Canada. While
         one of the founding members from the Visible Minority Librarians of Canada (ViMLoC)
         Network has taken the initiative to work on a mentorship program, there has been a
         lack of response from other established groups with whom she hoped to connect and
         design a mentorship program for visible minority librarians.
      

      
       Other commonalities include language differences, oral traditions, and the struggle
         to write for academic publications. The Western world has created, developed, and
         mastered an academic, scholarly writing style that the rest of the world has to follow.
         Many librarians from different cultures do not have the same writing tradition. In
         fact, several Aboriginal librarians declined to contribute to the book because they
         did not feel comfortable with the writing aspect. The concept of time is also different
         in these two groups. While the Western culture emphasizes the importance of time,
         for many immigrants and Aboriginal people, there is a polychronic attitude toward
         time. Asian, African, and Aboriginal peoples have a different sense of time, seeing
         it as cyclical and not as the minute-to-minute force driving much of the Western world.
         Needless to say the editors had challenges in receiving all the chapters in a timely
         fashion.
      

      
       The library community in North America is and has been quite silent on race issues.
         In Canada, it is even more silent. The Canadian Library Association (CLA), the national
         association for librarians and library workers across the country, has no statements
         or a platform for dialogue in support of either Aboriginal or visible minority librarians
         in Canada. Isn’t it curious that the British Columbia Library Association is the only
         library association in Canada that has a diversity and multicultural services committee
         and that CLA was not the initiator of such a committee? Neither has it followed this
         lead by establishing one. Instead, many of our Canadian librarians of color have memberships
         in the American librarian of color associations and have participated in many of their
         professional development opportunities. However, it is likely that we would all prefer
         it if we had our own (i.e., Canadian) librarian of color organization(s).
      

      
       Until that happens, we are faced with little support for dealing with diversity issues
         from our national organization. To clarify, CLA’s position statement on diversity
         and inclusion states, “The Canadian Library Association believes that a diverse and
         pluralistic society is central to our country’s identity. Libraries have a responsibility
         to contribute to a culture that recognizes diversity and fosters social inclusion”
         (CLA, Position Statements, 2011, http://www.cla.ca/). The focus of their statement is on deliverable services at libraries. There is
         no statement on hiring and retaining minority librarians or inspiring them to be leaders.
         However, CLA’s counterpart in the United States, the American Library Association
         (ALA), has an office for diversity. There are many helpful initiatives and projects
         that have stemmed from this office: the Spectrum Scholarship Program, the Diversity
         Leadership Online, and so forth. ALA’s mission statement clearly states the need for
         recruiting and retaining diverse librarians.
      

      
      
         The office serves the membership through its initiatives and programs, resource development,
            active consultations and training on diversity issues that impact the profession,
            the workplace, and information services delivery. Topics include issues such as recruitment
            and retention; personal and professional leadership; organizational change; team and
            capacity building; service strategies for diverse user populations; and effective
            interpersonal communications. (ALA Office for Diversity, 2013, http://www.ala.org/offices/diversity)
         

         
      

       Not surprisingly, the topic of racism in the workplace is discussed by almost all
         of the contributors. Kelly Lau, who grew up in the multicultural city of Vancouver,
         speaks of how it was only “when I became a librarian and an archivist that I realized
         I wore difference on my face.” She continues by saying that her colleagues have covertly
         communicated to her that her work and communication styles are not valued and that
         her perceptions of racial or systemic biases are invalid because the slights or microaggressions
         (as she calls them) were unintentional. Majekodunmi discusses a heightened sense of
         “stigma consciousness” and the burden of trying to prove herself to her colleagues
         and herself, a phenomenon that haunted her throughout her pretenure career. Jim Bruce
         provides accounts of the racism he has seen in various communities, usually directed
         at students but sometimes directed at him by students; while Jessie Loyer comments
         on white privilege. Dakshinamurti speaks on establishing her differences from the
         norm with her appearance, clothing, and accent as integral parts of presenting herself.
         Even those authors who do not directly address racism or bias in their chapters do
         make some indirect references to racism in the profession, such as how long it took
         for them to find work as a librarian even after completing an MLIS. While they have
         faced many challenges, these librarians warn others to choose their battles carefully
         and to “find trusted mentors from within and outside the department, library, or institution.”
         We are also reminded to “use our differences to our advantage.”
      

      
       As editors, we want to explain some of the terminology used in this book. For instance,
         what is the definition of or what do we mean by “Aboriginal”? In Canada, there is
         a constitutional definition, that is, based on the terms used in Section 35.2 of the
         Canadian Constitution Act of 1982, those of Indian (or First Nations), Inuit, and
         Métis peoples. But the term “Aboriginal” is often not a word that we would choose
         to describe ourselves. Likewise, the term “Indigenous” has not been defined, even
         by the United Nations, within its Declaration on the Rights of Indigenous Peoples.
         We are walking in murky waters here if you want a concrete definition. The way we
         look at it, if we are accepted by the various “Aboriginal” or “Indigenous” communities,
         then we are “Aboriginal” or “Indigenous.” We don’t accept such peculiar formalities
         or technical mechanisms as “blood quantum” to determine who is Aboriginal and who
         is not because we don’t want the government to define who we are, and besides, they
         have no bearing on what we feel in our Indigenous hearts and spirits.
      

      
       As for the term “visible minority,” the Employment Equity Act of Canada defines visible
         minorities as “persons, other than Aboriginal peoples, who are non-Caucasian in race
         or non-white in colour” (s. 3; see http://laws-lois.justice.gc.ca/eng/). Also, Statistics Canada gathers data from thirteen groups that it considers visible
         minorities. Statistics on the visible minority variable include data from South Asian,
         Chinese, black, Filipino, Latin American, Arab, Southeast Asian, West Asian, Korean,
         and Japanese populations. Librarians belonging to any of these groups or multiple
         visible minorities were all invited to write chapters for this book.
      

      
       It should be noted that a number of Aboriginal librarians contributing to this book
         have worked within tribal communities and tribal libraries. We speak of working within
         community environments, finding and building community wherever we work, and feeling
         at home in them. Yet, we have all experienced many challenges. Sometimes it means
         not having a large collection-development budget but instead being patient and learning
         “to do a lot with a little.” Both Aboriginal and visible minority librarians have
         had to deal with tokenism, with organizations paying lip service to diversity, with
         a lack of mentorship, and with working in professional isolation. And we chime in
         on our successes too, such as the pride we feel in seeing our clientele take baby
         steps to using the library (and technology in the library) as well as learning the
         intricacies of information literacy and seeing ourselves growing both personally and
         professionally, despite the adversity.
      

      
       The majority of the chapters written by visible minority librarians come from those
         who were born outside of Canada. They speak of their love for their new country, its
         generosity and support toward newcomers and immigrants, and their reasons for taking
         up the library profession. While none of them speak of open racism in Canada or in
         their professional lives, they narrate their experiences, demonstrating that being
         a minority librarian meant dealing with a learning curve, one filled with challenges,
         self-doubt, and courage. New immigrant librarians had to learn quickly to adjust to
         their new country and its culture. Then they had to educate themselves in the Canadian
         system so their education would be recognized and they would be employable. Once they
         were appointed they realized, in many cases, they really were a minority. There were
         very few others like them in their libraries. They did not have mentors to offer them
         guidance, and those who had any found their mentors on their own. They had challenges
         in their organizations with tenure processes and other colleagues who could not relate
         to them. In some cases the challenges came from the clients who came to the library
         who commented on the librarians’ English-language skills and their ability to work
         in Canada.
      

      
       Not having a proper support system in place, some of these librarians had to develop
         their own strategies to deal with discrimination in the workplace. They often stayed
         silent on any racial matters. Sometimes they did not feel confident bringing up these
         issues at work and were not sure they would get any support. Instead of protesting
         against any issues, they decided to focus on developing their professionalism: they
         developed solid knowledge of their work; sought out credible colleagues who in some
         cases served as mentors; proactively engaged in many work-related committees; and
         contributed to their profession and proved their strength in writing by publishing
         their research. It is obvious from their writings that these are the librarians who
         made it in their profession in spite of their challenges. One cannot help wonder if
         there were librarians who quit because they could not find a mentor, a trusted colleague
         to lend a supporting shoulder or an ear. One e-mail I (Kumaran) received in the early
         phase of gathering abstracts for this book confirmed that there are such librarians.
         With permission from the author of this e-mail, I will relate her story. She recounted
         her librarian experience in Canada as awful, and it is even worse that comments about
         her race were made by another minority librarian who happened to be her supervisor.
         She mentioned that her experience in libraries was so distasteful that she quit her
         career in librarianship and moved into records management. We hope that such experiences
         in Canada are few and far between because no other visible minority librarians have
         mentioned similar experiences.
      

      
       The authors of this book advise other librarians of color to be positive, to be engaged
         in the organization, to find trusted mentors and seek help when needed, to keep up
         with professional development, and to find a niche for themselves in their organizations.
         When and where possible, they also advise the “other” librarians to take the opportunity
         to lead the way. And they advise librarians to be aware of their organization’s mission
         and stand regarding diversity. Does your organization support diversity? And what
         exactly does diversity seem to mean for your organization? Does your organization
         have a diversity office or officer who actively works toward hiring diverse librarians
         and faculty? If not, is this the organization where you will feel comfortable working?
         If you are already working in an organization that does not have a bold and clear
         statement on diversity, what are you doing about diversity?
      

      
       As the editors of this book, we also wondered if visible minority and Aboriginal
         librarians could collaborate to form strong communities? What would that take? There
         are some contemporary examples of combined communities working together, such as the
         Joint Librarians of Color Conference, which occurs every several years in the United
         States, and another one of which, we think, merits some discussion here. In Canada,
         we recently hosted an International Indigenous Art exhibition (known as Sakahan, an Algonquin word meaning “to light a fire”) at the National Gallery of Canada in
         Ottawa. And the corresponding exhibition catalog presents opportunities for dissemination
         of the knowledge therein, especially for those who could not attend the exhibition
         in person. The talents of artists from several continents were showcased and included
         those not only from North, Central, and South America but also from Oceania (including
         from Australia and Aotearoa/New Zealand), from the Ainu people of Japan, from the
         Paiwan people of Taiwan, from the Adivasis/Gond people of central India, and from
         the Sami people in northern Europe. Together, these artworks made a powerful impression
         on the viewer, much more powerful than if the works had come only from North America.
         Yes, we have our differences. But these were set aside to create something synergistic,
         something larger than the sum of our individual contributions. To solidify the commitment,
         networking, and partnerships made through this huge project, there will be subsequent
         Sakahan exhibitions on a continuous five-year cycle. Perhaps librarians of color in Canada
         can look at this as a model to create a stronger voice for ourselves and to ensure
         there is subsequent documentation of such gatherings.
      

      
       How will this book benefit nonvisible minority and non-Aboriginal librarians? Perhaps
         it will provide some food for thought about the “other” librarians and some understanding
         of what it is like to walk in two worlds, what it is like to experience the pressure
         of having to be twice as good in your job, and what the benefits are of having employees
         who are truly engaged in serving diverse populations in libraries, that is, being
         willing to connect on a deeper level with members of our own communities. Recruiting
         and developing the talents of visible minority and Aboriginal librarians is more than
         just about making a business case for the library; we like to think of it as bringing
         good karma to the library if our visible minority and Aboriginal librarians are totally
         supported in doing their work to engage these diverse populations in their library
         use. It also definitely helps with retention of these valuable librarians. If you
         have never thought of us that way, perhaps it is time. As an anecdote I’d like to
         share in this regard, I (Lee) had a conversation not long ago with a Caucasian librarian
         and head of a regional library system in Saskatchewan about Aboriginal librarians,
         whom he noted are “worth their weight in gold.”
      

      
       Perhaps because of the value and expertise that librarians of color bring to the
         profession, leadership and librarianship is also a critical topic. Are you a leader
         in your organization? Are you in a position to influence others, or do you have a
         title that allows you to direct, guide, inspire, and influence others? Look around
         your organization, and survey the number of minority librarians. What positions are
         they in? Are any of them either in leadership positions or working toward one? If
         not, have you ever wondered why they weren’t aspiring for anything more than what
         they are currently doing? When you learn the answers, will you consider helping them?
      

      
       We hope you enjoy reading the chapters in this book. In many ways, it has been a
         labor of love, not only by the authors but also by the coeditors. But we also feel
         privileged to have worked with our courageous authors and to bring their voices to
         the fore. We ask that you keep an open mind as you read through the chapters, as did
         our peer reviewers, who found the authors’ contributions not only valuable to the
         field of librarianship and to race studies but also enjoyable to read. After all,
         it is a different exercise to write your own oral history; many would not feel comfortable
         or even consider doing so.
      

      
       The following summaries are brief teasers for the chapters that follow.

      
       Suzy Bear demonstrates her love of librarianship and her flexibility in moving from
         head librarian at the First Nations University of Canada, Northern Campus, in Prince
         Albert, Saskatchewan, a position she held for nearly fifteen years, to an outreach
         librarian for Wapiti Regional Library System (also located in Prince Albert), and
         now to sole librarian for the Saskatchewan Health Information Resources Partnership
         program, at the Prince Albert Parkland Health Region, in Prince Albert. She is one
         of a few Aboriginal librarians who has shown that there can be mobility in professional
         librarian positions if you are flexible about where you are willing to work.
      

      
       Ganga Dakshinamurti presents a case study of her life as a visible minority librarian
         in Manitoba. She speaks of her choice of librarianship as a career, experiences as
         an academic librarian, and contributions to librarianship, and provides valuable advice
         to aspiring visible minority librarians.
      

      
       Erie Maestro’s personal account of her journey from the Philippines to Canada; her
         experiences as an immigrant woman, a single mother, and a visible minority; the challenges
         she faced and overcame; and her contributions to Canada and the library world are
         a compelling read. Canadian librarianship should be proud to have such librarians
         within our midst.
      

      
       Mary Weasel Fat speaks of her experience working in a tribal college library on the
         Blood Reserve in Alberta for the last fifteen years, working her way up to library
         coordinator. She has enjoyed many successes, has increased her skills tremendously,
         has built many professional networks, and has been awarded by the Library Association
         of Alberta for her many achievements.
      

      
       Lillian Li looks back on her reasons to enter librarianship; her enthusiasm to go
         back to library school in Canada so her education would be recognized; her move from
         a diversely populated city of Toronto to a much smaller town in Alberta; and all the
         learning that came with it. She is one of the few lucky minority librarians who found
         a mentor everywhere she went.
      

      
       Jim Bruce provides us with a summary of his work beginning as a teacher and how he
         accidentally fell into librarianship, working in a variety of capacities, from special
         libraries (the Saskatchewan Indian Cultural Centre) to school libraries (such as on
         the Blood Reserve in Alberta), an academic library (at the Nicola Valley Institute
         of Technology in Merritt, British Columbia), and the world of public libraries in
         Manitoba. His passion for and commitment to helping Aboriginal peoples in using libraries
         are evident throughout his chapter but is especially memorable in his account of helping
         Aboriginal students with transitioning from oral storytelling to the skill of writing
         academically.
      

      
       Suzanne Fernando speaks of her experiences as a patron and staff member at the Toronto
         Public Library, a library system that serves 2.6 million people. Her narrative about
         the Toronto Public Library’s Diversity Plan process and the fears others experience
         when they hear “affirmative action” are not uncommon in the library world.
      

      
       Jessie Loyer may be a newbie Cree-Métis librarian, but she doesn’t pull any punches
         in letting us know she has full understanding of what it takes to be an advocate for
         her Aboriginal clientele in an academic library in Calgary, Alberta. Her deconstruction
         of colonization and white privilege also informs us of how her “pale skin” affects
         her ability to connect with Aboriginal people on campus despite her strong familial
         ties with Métis people on the Canadian Prairies.
      

      
       Allan Cho speaks of his challenges as a Canadian-born Chinese male librarian and
         the rejuvenation he felt on receiving the Chinese American Librarians Association
         Sheila Suen Lai Scholarship award. Networking and mentorship possibilities along with
         scholarship support truly help visible minority librarians enter the profession. He
         encourages minority librarians to participate in continuing education by attending
         conferences and publishing and asks that ethnic networks help create awareness in
         the workplace and to not “siloize” or fragment minority librarians.
      

      
       Arvind Shrivatsava has had a much longer journey than most of us. He moved to Canada
         much later in his life to join his grown-up, employed kids living in this country.
         His move from Asia to Europe and finally to North America is certainly an interesting
         read. More interesting are his very newcomer views on Canadian culture and librarianship
         as it is practiced here.
      

      
       Dale Blake’s journey of becoming an Inuit cataloger at Library and Archives Canada
         is a very interesting read. When we say that First Nations and Métis librarians are
         rare, think again. The Inuit are even less represented as professionals in libraries,
         and to be a cataloger, well, this is even more intriguing. Few of us can truly speak
         to what it means to catalog Aboriginal materials from an insider’s perspective.
      

      
       Kelly Lau encourages conversations about being a librarian or archivist of color.
         Using the “rhizome” concept, a French philosophical theory about making connections
         and thereby developing oneself or an organization, she calls librarians and archivists
         of color to jointly embrace their histories and cultural identities and collaborate
         to mobilize networks that support minorities. She also discusses the impact of experiencing
         microaggressions, a lack of cultural and social intelligence in workplaces, and the
         need for organizational support when speaking of diversity.
      

      
       Camille Callison shows us her metaphor of the library as a canoe for transmitting
         knowledge from one generation to another; the importance of the library, archival,
         and museum professions for preserving the many manifestations of cultural heritage
         for First Nations people; and the necessity of training Aboriginal cultural heritage
         workers in these professions. She also demonstrates her passion for working on cultural
         preservation in her Tahltan community in northern British Columbia. This passion has
         now transitioned to her commitment to helping Aboriginal people through her work as
         a liaison librarian at the University of Manitoba Libraries.
      

      
       Aditi Gupta expresses concern over the lack of minority librarians in the workplace.
         She is aware of the lack of support for minority librarians through scholarships and
         mentorship programs and recommends strategies for library schools and associations
         on offering mentorship programs and scholarship to increase the number of minorities
         in the profession.
      

      
       Kim Lawson takes a different route in focusing her chapter on providing reference
         services in the only Aboriginal branch of an academic library in Canada (at the University
         of British Columbia [UBC]) and how these services intersect with the Truth and Reconciliation
         process, given her role in helping UBC prepare for the National Event taking place
         in Vancouver in fall 2013. She provides some thought-provoking commentary on the multitude
         of factors that play into interactions at the reference desk (with both Aboriginal
         and non-Aboriginal patrons) in her library and asks, “What is the role of librarians
         in the Truth and Reconciliation process?”
      

      
       Maha Kumaran speaks of challenges big and small that she faced as an immigrant, a
         library school student, and a librarian. She, like many others, is an accidental librarian.
         Her chapter offers suggestions to new immigrant future librarians on how to prepare
         themselves for library school and as a library professional.
      

      
       Deborah Lee’s chapter summarizes her experiences at library school and in working
         for the National Library of Canada (NLC) in Ottawa after having won a scholarship
         through a now defunct Employment Equity program called the NLC’s Library Science Trainee
         Program for Aboriginal people (the only one of its kind in Canada, and which operated
         from the late 1980s until the last hire in 2001). Leaving the federal public service
         several years ago, she also recounts some successes experienced in an academic library
         in Saskatchewan (including the tenure and promotion processes) and the excitement
         of being a part of the emerging and growing fields of Indigenous knowledge, scholarship,
         and publishing at an international level.
      

      
       Norda Majekodunmi traces her journey from recruitment to tenure. She too, like many
         others, speaks of the lack of mentorship opportunities as a visible minority and her
         personal reluctance in self-identifying as a visible minority candidate. She offers
         tips to other visible minority librarians on finding jobs, picking one’s battles carefully
         on the job, and ensuring strategic participation in projects and committees that help
         move us forward, through the tenure and promotion processes.
      

      
       Last but not least we would like to thank our peer reviewers. Although we have already
         mentioned how invaluable they were to the success of this project, we want to ensure
         that they are recognized for their good work and to let them know how much we appreciate
         their belief in us and this project. Once again, we are very grateful to you; kinanaskomitin.
      

      
      References

      
      Neely, T. Y., & Abif, K. K. (Eds.). (1996). In our own voices: The changing face of librarianship. Lanham, MD: Scarecrow Press.
      

      
      Roy, L., Bhasin, A., & Arriaga, S. K. (Eds.). (2011). Tribal libraries, archives and museums: Preserving our language, memory and lifeways. Lanham, MD: Scarecrow Press.
      

      
      Webster, K. (Ed.). (2005). Library services to Indigenous populations: Viewpoints and resources. Chicago: Office for Literacy and Outreach Services, American Library Association.
      

      
      
   
      Chapter 1

      Building Libraries One Book at a Time

      
         
         
         
          Suzy Bear

         
         
      

      
      Becoming a librarian is and has been a source of pride for me. My education has empowered
         me as a First Nations woman in terms of self-esteem, mobility, and earning power.
         I am Cree and Saulteaux and call Muskoday First Nation near Prince Albert, Saskatchewan,
         home. In the early 1990s, I obtained my bachelor of arts degree, majoring in English,
         from the University of Saskatchewan. Two years later, I completed a graduate degree
         in library and information studies from the University of Alberta.
      

      
       Over the years, I have worked in a variety of library environments, including an
         academic library, a regional library system, and currently a special library. A special
         library is a library that is not an academic, school, or public library. Special libraries
         include corporate libraries, law libraries, medical libraries, museum libraries, news
         libraries, and nonprofit libraries. These libraries are not usually open to the general
         public, but many are available to the public by scheduled appointments. Special libraries
         often have a more specific clientele than libraries in traditional educational or
         public settings and deal with more specialized kinds of information. They are developed
         to support the mission of their organization, and their collections and services are
         more targeted and specific to the needs of their clientele (adapted from Wikipedia.com).
         For example, the Prince Albert Parkland Health Region’s library is focused on library
         resources that are relevant to its health-care professionals. I feel very fortunate
         to have had the opportunity to work in these different library environments because
         each library presents its own priorities and challenges.
      

      
       Librarianship centers around three fundamental areas: user services, technical services,
         and administrative services. In one-person libraries, librarians manage all aspects
         of the work, while librarians in larger libraries generally specialize in one aspect
         of librarianship, such as acquisitions, cataloging, or reference.
      

      
       As librarians we do many things throughout the day; for instance, we

      
      
         	
            
            provide access to information in print and electronic formats;

            
         

         
         	
            teach users how to find information from many sources;

            
         

         
         	
            teach users how to analyze information;

            
         

         
         	
            assist in the research process;

            
         

         
         	
            prepare students to be lifelong learners;

            
         

         
         	
            locate current research information;

            
         

         
         	
            support the curriculum with additional resources;

            
         

         
         	
            train students to use the library and library computers;

            
         

         
         	
            market and promote the library and its collections and services; and

            
         

         
         	
            act as a link to other libraries.

            
         

         
      

      
      In short, librarians are involved in providing information, which necessitates engaging
         in a process of determining user needs. Further, the Internet and the rise of electronic
         resources make technological skills very important. The beauty of librarianship is
         that one can specialize in so many different areas! I enjoy the busyness of working
         in a library as one thing always leads to another.
      

      
       Throughout this chapter I will address a number of areas including choosing a career
         in librarianship and a thought on why I chose to become a librarian. Other areas or
         points of interest include doing graduate studies at library school; illustrating
         how I’ve made a difference in the libraries I’ve worked at; working through challenges
         and celebrating successes; reflecting on mentorship issues and the changing work environment;
         noting regrets; and offering advice to new Aboriginal library employees.
      

      
      Choosing a Career in Librarianship

      
      When I was still in high school I decided I wanted to become a librarian. I loved
         the atmosphere of the library, the quietness, and the books on the shelves packed
         full of information that could transport you to another world. However, when I discovered
         I would have to spend six years in university to realize my dream, I decided to attend
         business college instead. I worked for the federal government for a number of years
         until they began downsizing. Soon after, I realized that becoming a librarian was
         a dream that would not go away; I would have to take six required courses to complete
         my high school education first. Eventually, I enrolled in night school and also took
         some classes through correspondence to obtain my high school credits. Then I applied
         to the University of Saskatchewan, was accepted, and began my journey to a profession
         that I so enjoy.
      

      
      Library School

      
      I knew before I started studying for my undergraduate degree that I would have to
         leave home to attend another university in order to obtain my master’s in library
         and information studies (MLIS). Today one can obtain this degree through distance-education
         classes. How times have changed! Since the University of Alberta was the closest postsecondary
         institution that offered the MLIS degree, I applied to the University of Alberta and
         was accepted. When it was time to move to Edmonton, my oldest decided to remain in
         Saskatoon with her father, and the youngest moved to Edmonton with me. This was no
         easy feat for me as a mother as I would have preferred to have both children with
         me. We continued this living arrangement for the next two years while I attended the
         University of Alberta. Throughout these two years my husband was very supportive;
         it was a time when I ate, thought, and dreamed library school!
      

      
       Nothing prepared me for library school. During my undergraduate degree, I took classes
         that I enjoyed and classes that I could identify with, for instance, sociology, English,
         and even Chinese religion, which is so similar to First Nations’ spirituality. Time
         passed quickly. Attending the University of Saskatchewan was an awesome experience.
         This university has one of the most beautiful campuses in spring, summer, and fall.
         As well, I had excellent professors and thoroughly enjoyed studying there.
      

      
       On the other hand, the classes I took to obtain my master’s degree at the University
         of Alberta were boring, theoretical, and absolutely unnecessary, or so I thought.
         Especially when comparing them to reading novels for my English courses during my
         undergrad years. I could barely stay awake to do my readings! However, I did have
         excellent professors and a very good program advisor. After two years in the program,
         I finally completed the university’s requirements for my MLIS degree and officially
         had the education to manage and work in a library. That’s when I realized why we had
         to take all those boring classes! All that theory was put into practice when I began
         working in a library. Shortly thereafter, I discovered that I was one of perhaps a
         dozen First Nations librarians across Canada.
      

      
      Making a Difference in the Library

      
      Upon completion of my MLIS degree, it took me a couple of years to obtain gainful
         employment as a librarian. When I did find employment it was with the Saskatchewan
         Indian Federated College (SIFC), which later changed its name to the First Nations
         University of Canada (FNUC). I began employment with the SIFC as a library consultant
         and later became a faculty member. I discovered the First Nations University of Canada
         was a unique institution. By unique I mean there were elders at each of the three
         campuses; pipe ceremonies were held throughout the year; students could smudge with
         sweet grass and sage; feasts were held at least twice a year; and cultural camp was
         offered for the Indian Social Work Program students. Indigenous studies classes were
         offered at each campus and at all levels of academic programming.
      

      
       For quite some time, FNUC had two libraries: the main library located in Regina and
         the other library located in Saskatoon. The FNUC administration was in the process
         of establishing a third library located in Prince Albert, known as Northern Campus,
         when they hired me. It was a one-person library, which meant I managed all aspects
         of the library including acquisitions, bibliographic instruction, collection development,
         interlibrary loans, reference, and ordering of resources, materials, and office supplies;
         I tracked the library budget closely and administered the general operations of the
         library on a daily basis. Luckily, cataloging was done for the First Nations University
         by the University of Regina. I had sole responsibility for the library until they
         eventually hired a library technician to help with the library tasks.
      

      
       First Nations University Northern Campus was responsible for community-based programming,
         which meant they offered classes in various communities throughout the province and
         across Canada. As the librarian for Northern Campus, I would travel to the communities
         where First Nations University Northern Campus was offering classes and would offer
         bibliographic instruction, or library research skills instruction, to these students.
         I was like an outreach librarian, assisting First Nations students who lived in these
         communities, some of which were fly-in communities, teaching them how to do research.
         All of these communities were underserved, and it was very satisfying to obtain library
         resources and materials for them.
      

      
       However, one of the challenges I encountered was the turnaround time it took for
         these resources to arrive at Northern Campus for the students via interlibrary loan.
         To resolve this issue, I asked for a meeting with the FNUC staff at the Regina Campus
         and the University of Regina to set in motion an agreed-upon turnaround time that
         was satisfactory to both the students and myself.
      

      
       The communities that offered off-campus classes differed from semester to semester
         and from year to year. Some of the places I traveled to included but were not limited
         to the following First Nations communities: Big River First Nation, Black Lake First
         Nation, Flying Dust First Nation, Hatchet Lake First Nation, Kawacatoose First Nation,
         Lac La Ronge Indian Band, Montreal Lake First Nation, Muskowekan First Nation, One
         Arrow First Nation, Onion Lake First Nation, Peter Ballantyne Cree Nation, Red Earth
         First Nation, Shoal Lake First Nation, and Sturgeon Lake First Nation.
      

      
       One of my favorite duties as the librarian for Northern Campus was collection development.
         When I first began my employment with First Nations University Northern Campus I started
         off with a collection of approximately five wooden bookshelves filled with old books
         from their outdated Indian Social Work Program. Gradually, and with a minimal budget,
         I slowly built the Northern Campus collection specializing in resources rich in Indigenous
         knowledge. I built the collection by searching for titles by, about, and for the Indigenous
         peoples of the Americas. I searched for books steeped in culture, traditions, and
         customs of local and international Indigenous peoples. I searched the Internet for
         publishers and university presses who published resources by, about, and for the Indigenous
         peoples of the world.
      

      
       I worked with a minimal budget so I had to evaluate, order, and acquire these resources
         very carefully and learned to do a lot with a little. When I left First Nations University
         Northern Campus, the Native studies collection was packed full of cultural and ceremonial
         resources that I hope today the students still enjoy as some of these resources could
         be considered “classics”; that is, the information in these resources will never be
         dated as it is as relevant today as it was yesterday.
      

      
       In addition to the Indigenous studies classes, the Northern Campus offered classes
         in other disciplines such as Indian social work, interdisciplinary programs including
         English, Indian languages and linguistics, Indian communication arts, Indian fine
         arts, Indigenous health studies, and science, including environmental studies. After
         two years at the First Nations University Northern Campus, the students are considered
         ready to move either to Saskatoon or Regina to complete their degrees as they have
         now obtained their diplomas. First Nations University Northern Campus is not a degree-granting
         institute; this is the primary reason the students move on to other campuses. Northern
         Campus is also limited in the levels of classes offered. In addition to on- and off-campus
         programming, the First Nations University Northern Campus acquired the Nursing Education
         Program of Saskatchewan (NEPS) after many meetings and discussions with key partners.
         This program was added to the curriculum to increase the number of Aboriginal nurses.
      

      
       The other program Northern Campus began offering was the Northern Health Sciences
         Access Program (NHSAP), which is a ten-month program designed to help students enter
         and succeed in a variety of health programs offered by First Nations University of
         Canada, University of Saskatchewan, Saskatchewan Institute of Applied Science & Technology,
         and the University of Regina. Following the completion of this program, students are
         expected to meet the current entrance requirements for various health programs (see
         the Northern Health Sciences Access Program at http://www.fnuniv
.ca/).
      

      
       It was also my responsibility to work closely with faculty at Northern Campus. I
         asked them for resources they would like to see included in the library’s holdings.
         They provided their course outlines to the library, and I ordered resources according
         to what they were using to teach their classes. When received, I would place these
         resources on the “reserve” shelf for students to access once classes began.
      

      
       One subject area I worked extensively on was the Native studies discipline because,
         after all, that is what the First Nations University is about. Some of the most informative
         books on culture, traditions, and customs were out of print; therefore, I would order
         from Alibris (an independent bookseller that is now an online store). Prairie Edge
         Trading Company and Galleries in South Dakota was another bookstore I ordered from,
         even though their content, which focused on Native American arts, crafts, and culture,
         was relevant only to a select aspect of the Native studies discipline.
      

      
       As I gradually built up the Native studies discipline, I began focusing on other
         disciplines in the collection such as psychology, geography, anthropology, social
         sciences, natural law, education, fine arts, language, and literature, all of which
         included content about Indigenous peoples of the world. The Northern Campus Library
         began to feel and look like an academic library.
      

      
       In the beginning, I arranged to teach bibliographic instruction for every Native
         studies class, as well as other classes taught, both on and off campus. Most faculty
         were in agreement with this arrangement. However, it reached the point where I didn’t
         have to reach out to faculty; they automatically asked me to arrange instruction.
         They recognized the importance of having a library, and a librarian, to help the students
         with their specific information needs. The faculty and I worked collegially for the
         benefit of the students who easily identified with the First Nations faculty on campus.
      

      
       On occasion, the students would be taking more than one class from the same faculty
         member, and this worked to my advantage. For instance, a number of the students might
         end up taking bibliographic instruction more than once during a given semester, and
         I used this as an opportunity to reinforce not only the importance of research but
         also their research skills.
      

      
       Working with the many First Nations students was enjoyable. I developed and implemented
         a handout for each student who attended bibliographic instruction; this handout helped
         them understand the research process. They would be amazed at all the information
         that was at their disposal! For those who required extra instruction, I did one-on-one
         research with them in the library. My patience paid off as eventually the students
         would walk into the library, sit at a computer, and work on their papers and bibliographies
         without needing too much help. It was awesome to see this as I would remember some
         of the students when they first arrived, afraid even to sit at a computer!
      

      
       Many of the students enjoyed learning about their culture by reading the many library
         resources that dealt with cultural and ceremonial information. Reading these library
         resources was one way a number of students came to understand their culture. For those
         students in the Indian Social Work Program, they had the benefit of attending cultural
         camp at some point in their program. Many were grateful for having the opportunity
         to learn the ways of their culture. Like me, many of them did not know too much about
         their culture until they attended the First Nations University of Canada. When the
         students came to the library, they would ask to see me because they could identify
         with me as a First Nations person. Occasionally they needed someone just to listen
         to them speak about what was happening in their lives. I would patiently listen to
         them and would often refer them to their student advisors. I enjoyed watching the
         on-campus students grow intellectually and culturally.
      

      
       For the off-campus students, I was concerned about how we could offer them equitable
         access to the library’s resources and services as some of these students lived in
         fly-in communities only. I wanted to teach them research skills and help them to catch
         up with the on-campus students. Most of all, I wanted them to become lifelong learners.
         I would go into the communities once in the fall and once in the spring and would
         reinforce the importance of knowing how to research. I told the students to phone
         me anytime they needed help with their research. And some of them actually did phone
         me!
      

      
      Challenges and Successes

      
      It was my great pleasure setting up the Northern Campus Library in order to provide
         equitable access and delivery of library services and resources to the students in
         our outlying communities. Setting up the First Nations University Northern Campus
         Library was both a challenge and a success. I recall ordering the security system
         for the library piece by piece until eventually the security system was in place.
         It was a happy day when I purchased the last piece of the security system and had
         it installed. That was a proud moment in my career—Northern Campus Library finally
         felt like a real library! I worked with a minimal budget, and I learned to be patient
         and to wait for things. On the other hand, this lack of funding helped me focus on
         resources and materials that the library really needed, and so I learned to evaluate,
         order, and acquire with a critical eye. In the process I learned to do a lot with
         a little.
      

      
       When the Nursing Education Program of Saskatchewan was initiated at First Nations
         University Northern Campus, I found myself preparing to build a health sciences collection
         to accommodate the program. Setting up the health sciences collection at Northern
         Campus Library was a challenge as there never seemed to be enough space for the library—until
         they moved to their downtown location. As I had done with the Northern Campus faculty,
         I asked the nursing faculty at First Nations University Northern Campus to provide
         a copy of their course outlines to the library. As the nursing program grew, so did
         the library. The nursing program also presented another challenge: meeting requirements
         for the accreditation process. Once I had obtained resources that were acceptable
         to meet accreditation, I began focusing on developing the health sciences collection
         to include other disciplines.
      

      
       One of the biggest challenges was going into the communities to teach the library
         instruction class when, at times, there was only one computer for fifteen students
         to use or no computer at all. Luckily at the time, the federal government had the
         Computers for Schools (CFS) Program, a nationwide, federal government–led initiative
         that operated in cooperation with all provinces and territories as well as the private
         and volunteer sectors. Program funding recipients collected, repaired, and refurbished
         donated surplus computers from public and private sectors and distributed them to
         schools, public libraries, not-for-profit learning organizations and Aboriginal communities
         throughout Canada.
      

      
       A number of off-campus sites acquired computers for their students through the CFS
         Program and set up computer labs. The First Nations University Northern Campus also
         set up a computer lab on campus. This was another happy day in my career. At last,
         each student had their own computer to use in class, and it was easier for me to see
         who was struggling and perhaps not quite understanding the point of bibliographic
         instruction. A number of them were mature students and had been out of school for
         quite some time. Some students spoke their own language only. We struggled with the
         language barrier, with computer illiteracy, and with the turnaround time of library
         resources as they had, as had their on-campus peers, three weeks to use their borrowed
         resources. I had to constantly remind them to call me to renew their due dates for
         the books they borrowed in order to avoid library fines.
      

      
       Dealing with library fines was another challenge. I did what some of my colleagues
         might never do for their students when it came to library fines: I deleted them from
         circulation. I knew some of the students could never afford to pay their library fines,
         and I did not want to hinder them, or discourage them, from borrowing books that they
         so badly needed for research. Some of the students, on the other hand, paid their
         library fines without hesitation. I recall one of the off-campus students calling
         about her library fine to tell me she was sending a money order and enquiring about
         the amount of her fine.
      

      
       All challenges were met but not without work!

      
       One last area of challenges and successes in my career involves professional development
         activities. As a faculty member, the onus was on me to grow professionally; therefore,
         I presented at a number of conferences. Attending conferences, workshops, and seminars
         was a good way to network with other librarians too. One big challenge was to do an
         online presentation for the Education Institute, a first experience of this sort for
         me, and demanding because there was no face-to-face interaction with my audience.
         I also did a “book talk” at Wollaston Lake. A book talk’s objective is to encourage
         others to read a book and is articulated with that goal in mind. Book talks are usually
         carried out in classroom-like settings for students. However, book talks can be given
         outside a classroom setting, with a number of different age groups. It is not a book
         review, a book report, or a book analysis. A book talk provides the listeners with
         a hint of the setting, the characters, and/or the major conflict without providing
         the resolution. Book talks make listeners care enough about the content of the book
         to want to read it (adapted from Wikipedia.org).
      

      
       I presented this book talk to the students at Wollaston Lake who were enrolled in
         the Indian Teacher Education Program. In order to do so, I borrowed many children’s
         books from the main First Nations University library on Regina Campus and took two
         or three boxes of books with me on the plane.
      

      
       In addition, I had the opportunity to teach a children’s literature class at Meadow
         Lake. The textbook I used was (The) Pleasures of Children’s Literature, second edition, by Perry Nodelman. This author’s expertise provided readers with
         an overview of contemporary methods in literary studies and related disciplines. In
         order for all to understand children’s literature, his objective was to clarify children’s
         responses, as well as other readers’ responses, by offering insight into the ways
         these studies and approaches might help them.
      

      
      Mentorship along the Way

      
      For the most part, I worked in professional isolation and relied on my education to
         guide me in the process of setting up the Northern Campus Library. All the theory
         I ever learned in library school came rushing back! A number of faculty members mentored
         me and taught me the corporate culture of the university when I was the library consultant.
         I also learned a lot through professional development activities and by networking
         with colleagues to keep abreast of technological changes. For instance, in my current
         position, in working with a co-op student librarian, I learned the technical skill
         of developing LibGuides, utilizing a software for creating subject guides that incorporates
         multimedia information.
      

      
       From the First Nations University Northern Campus Library I gained employment with
         the Wapiti Regional Library. Located in the city of Prince Albert, Wapiti is Saskatchewan’s
         first and most populated regional library system serving approximately 123,000 residents
         through forty-nine Wapiti branch locations and boards. With representation from over
         one hundred rural municipalities, ranging from small hamlets, resorts, villages, towns,
         and area resource center cities to Prince Albert’s First Nations and the Penitentiary
         branch, all have unique needs and strengths (see http://www.wapitilibrary.ca/). The difference between the First Nations University Northern Campus Library and
         Wapiti Regional Library is the First Nations University Northern Campus is an academic
         library while the Wapiti Regional Library is a regional library and not a lending
         institute. However, Wapiti does lend to its branch libraries within its geographic
         area; therefore, Wapiti’s branch libraries are the lending institutes. An academic
         library is a library that is a component of an academic institution that offers postsecondary
         classes and, furthermore, serves the teaching and research needs of its students and
         staff. An academic library serves two complementary purposes: to support the institution’s
         curriculum and to support the research of the university faculty and students (adapted
         from Wikipedia.org). A regional library offers a broad collection of materials, both
         digital and print, as well as a variety of services and programs within its branch
         libraries.
      

      
       One of my responsibilities at the Wapiti Regional Library was collection development
         (again) to ensure the information needs of First Nations and Métis patrons was being
         met and furthermore to attract this group to the library and its resources. Who isn’t
         interested in learning about their own history, language, and culture? The regional
         library director was serious about providing culturally sensitive library services
         to this particular group of users. He, along with a number of his staff, participated
         in cultural sensitivity training, which is important when building relationships with
         First Nations and Métis communities.
      

      
       While working at Wapiti, I learned new skills such as grant writing and digital materials
         selection, and was in the process of planning a literacy program for some of the rural
         libraries within Wapiti’s geographic area, under the direction of the regional library
         director. I obtained much-needed working knowledge of local library boards while employed
         by Wapiti Regional Library. The management, control, and operation of the Wapiti Regional
         Library are under the supervision and direction of the Wapiti Regional Library Board.
         Each municipality, located within Wapiti’s geographic area, appoints a member to the
         regional board. Each member of the regional board is a member of a local library board.
         Members of the board hold office for a term of two years commencing on the date of
         the annual meeting of the regional board and until his or her successor is appointed
         (see http://www.wapitilibrary.ca/). I was on the executive board representing the First Nations and Métis populations
         within Wapiti’s geographic area for approximately three and a half years.
      

      
       While employed at Wapiti Regional Library, I also organized the fourth and final
         provincial round dance. The purpose of the four round dances was to honor the relationship
         between public libraries and First Nations’ communities. The round dance was partially
         funded and supported by the provincial library. In addition, I wrote two grants for
         funding and received funding for both grants. Under the direction of the regional
         library director, I formed a round dance committee. We invited a number of elders,
         who advised us on the protocol for this event, and who came from First Nations’ communities
         within Wapiti’s geographic area. The round dance committee consisted of a number of
         community members too. We had seven hundred plus people attend the round dance; it
         was a great success! I am thankful to the regional director of Wapiti for giving me
         the opportunity to work at the regional level and to gain new skills. I now have a
         better understanding of how the public library systems function.
      

      
       Today I work in a special library. The previous librarian left this position at the
         Prince Albert Parkland Health Region, and I thought I would apply for the position.
         I am the sole librarian but keep updated in librarianship by networking with colleagues
         I’ve met over the span of my career as well as colleagues at the Regina Qu’Appelle
         Health Region and the Saskatoon Health Region. It is a one-person library, which means
         I manage all aspects of the library including
      

      
      
         	
            
            acquisitions;

            
         

         
         	
            bibliographic instruction;

            
         

         
         	
            collection development, including evaluating, acquiring, and ordering library materials;

            
         

         
         	
            DOCLINE requests (DOCLINE is the National Library of Medicine’s automated interlibrary
               loan [ILL] request routing and referral system);
            

            
         

         
         	
            interlibrary loans;

            
         

         
         	
            tracking the library budget;

            
         

         
         	
            literature searches;

            
         

         
         	
            networking with colleagues;

            
         

         
         	
            reference;

            
         

         
         	
            marketing and promoting the library and its services and resources in terms of finding
               out what the users want and endeavoring to fulfill their needs (I promote the library
               by informing the users what I do and what I can do for them);
            

            
         

         
         	
            attending meetings, conferences, and seminars to keep abreast of what is occurring
               in terms of library technology; and
            

            
         

         
         	
            administering the general operations of the library on a daily basis.

            
         

         
      

      
      Although I am working in a one-person library, I do have a supervisor to whom I report
         all library activities.
      

      
       When I arrived at the Prince Albert Parkland Health Region library, there were few
         books on the shelves as the previous librarian had weeded the collection to a bare
         minimum. My first task was to build up the collection again. The areas I chose to
         build up were human anatomy, pharmacology, practice of medicine, communicable diseases,
         cardiovascular system, endocrine system, surgery, pediatrics, and obstetrics. I ordered
         both monographs and journals for the various nursing units. In keeping with today’s
         technology, many of the journals are e-journals.
      

      
       After collection development, the next task at hand was automation. I worked in collaboration
         with the library manager from the Regina Qu’Appelle Health Region and the customer
         service manager, North America TDNet, Inc. I was fortunate to have a co-op student
         librarian for three and a half months, so between the four of us, the Prince Albert
         Parkland Health Region’s library is fully automated. We use the University of Regina’s
         integrated library system Voyager. You can find the Prince Albert Parkland Health
         Region’s library on the web at http://www.paphr.libguides.com/. At the moment, I am adding patron names, books, and journals into the cataloging,
         circulation, and acquisitions modules. I am grateful to the library manager at the
         Regina Qu’Appelle Health Region (RQHR) for bringing Prince Albert Parkland Health
         Region on board as well as my great supervisor at Prince Albert Parkland Health Region
         for supporting the work that I do for the region!
      

      
       Prince Albert Parkland Health Region (PAPHR) is a member of the Saskatchewan Health
         Information Resources Partnership (SHIRP). SHIRP is an online library funded by the
         provincial government; as such, SHIRP provides access to electronic health resources
         to registered health practitioners all over Saskatchewan. The main office is located
         at the University of Saskatchewan from where the SHIRP librarian serves the needs
         of many health practitioners. Practice areas include medicine, nursing, pharmacy,
         psychology and behavioral, physio, recreational, speech therapies, and more. SHIRP
         also has librarians at Saskatoon Health Region (SHR), RQHR, and PAPHR. I work as a
         SHIRP librarian for PAPHR. All of SHIRP resources are accessible through SHR, RQHR,
         and PAPHR intranet sites. There are thirteen health regions in Saskatchewan; health
         regions that do not have a librarian are served by the SHIRP librarian at the University
         of Saskatchewan (U of S). SHIRP also extends its resources to the provincial health
         departments and postsecondary institutions such as the Saskatchewan Institute of Applied
         Science and Technology, U of S, and the University of Regina.
      

      
       The primary users of the Prince Albert Parkland Health Region Library consist of
         the region’s health-care professionals. The challenge presented is to persuade more
         of the health-care professionals to use their library. Currently, I am hosting open houses to draw them in and to make them aware
         they have a library and have library services at their disposal. The library is catching
         on!
      

      
       I realize my expertise appears to be in Indigenous knowledge, but my position at
         the Prince Albert Parkland Health Region is to serve all health-care professionals
         within the region. I have learned to adapt to the various situations I’ve encountered
         in my career. Change has been good.
      

      
      Changes over the Course of My Career

      
      As contemporary librarians, we are bogged down with so much information. However,
         we learn to be selective in our research; it’s a skill we pick up along the way. Technology
         and technological change have been constant trends and are ever changing. As librarians
         we learn to keep up through our professional development activities. Networking with
         our colleagues helps too. I have enjoyed the changes that have occurred over the span
         of my career as a librarian and in the various library settings in which I have been
         fortunate to have worked.
      

      
       No two days are alike when you work in a library. Whether libraries are academic
         in nature, public, or special, they endeavor to meet the needs of their diverse client
         populations. Libraries today provide quick access to information via the Internet
         and for those who have contemporary high-tech gadgets such as iPads and smartphones.
         As librarians, we are optimistic about keeping up with the changing environment.
      

      
      Regrets

      
      I was a mature student when I returned to school. I always say one of my regrets is
         not attending university sooner than I did. On the other hand, you have to be ready
         for this commitment. When the timing was right I applied, was accepted, and attended
         university. Furthermore, I spent six years studying, which I would not have thought
         possible when I was younger. It was well worth the effort because now I work at a
         profession I really enjoy!
      

      
      Advice for the Next Generation of Aboriginal Library Employees

      
      We all have challenges as we walk on “Mother Earth,” but without these challenges
         our paths would be too easy to walk. It is from these challenges we have in life that
         we learn. I attended business college because it was an easier path for me to take
         at the time. I was not prepared to attend university and to spend my time studying
         for six years. I worked for the federal government for a number of years. When the
         department I was working in began downsizing, I seized the opportunity to complete
         my grade twelve by taking night classes and by taking correspondence classes. I had
         the confidence to know I was capable of doing much more. I began telling my family
         I was going to attend university.
      

      
       When it comes to working hard to achieve a dream that takes time and commitment,
         do it sooner rather than later. Be proactive, not reactive. Do what you want to do
         with your life; do not wait because the dream will not go away—believe me, I know.
         Achieving your dream will make you happy; your education will give you self-esteem
         and more earning power, and will move you up the socioeconomic ladder. You become
         a role model for your children and grandchildren. That’s not a bad thing.
      

      
       Whenever I have the opportunity to see First Nations/Métis students I know attended
         First Nations University of Canada, I ask them if they are continuing their education
         or if they finished. If not, I encourage them to move forward and finish their undergrad
         degrees. I tell them the profession needs more First Nations/Métis librarians because
         some of us will soon retire. The profession needs staff members who are knowledgeable
         about First Nations/Métis traditions and customs. Who better to serve First Nations/Métis
         library patrons than a First Nations/Métis library technician or librarian?
      

      
       Libraries need to recruit Indigenous professional library staff. Today, more library
         staff members in our First Nations communities are taking classes by distance education,
         and I am so pleased to hear this. They are obtaining library technician certificates;
         some will move forward and further their education by working toward obtaining their
         library technician diplomas. Hopefully, we will see the day when more of them will
         obtain their degrees in library and information studies through distance education!
         More and more universities are offering online MLIS programs, making it possible for
         students to remain in their communities and obtain the education they are seeking.
      

      
      Conclusion

      
      There is always another facet to librarianship that is waiting for us to learn. Librarians
         are lifelong learners. As we help our users do their research, we are learning too.
         We are always seeking ways to improve ourselves in order that we might better serve
         diverse populations. We are continuously seeking to educate ourselves by attending
         workshops, seminars, and conferences. In so doing, we are developing our skills and
         knowledge base.
      

      
       We work with a wide variety of materials in print and nonprint formats, including
         multimedia materials that used to be videotapes, audiocassettes, and slides but are
         now available electronically and as CDs, DVDs, and Blu-ray. We work with e-books,
         electronic databases, and social media.
      

      
       Librarianship is an exciting profession! Librarianship is never static. There is
         no shortage of work in a library. As stated earlier, I enjoy the busyness of the library
         and how one thing leads to another. No two days are alike working in a library environment.
         Librarians are constantly driven and strive to be responsive to the users’ needs.
         Librarians have to stay informed, and we do this by attending workshops, conferences,
         and seminars, and by networking. Librarians have to be forward thinking and adaptable.
         Contrary to popular belief, we do more than read books all day!
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      Chapter 2

       Reflections on My Experience in Manitoba as a Visible Minority Librarian

      
         
         
         
         Ganga B. Dakshinamurti

         
         A Personal Perspective and Review of Future Challenges for Visible Minority Librarians

         
         
      

      
      As a visible minority person in Winnipeg, Manitoba, since 1965, fully engaged in many
         spheres of life in the city, my professional experience as a librarian has been varied
         and involved, offering a rich case study on visible minority librarianship.
      

      
       I am an academic librarian who happens to fit under four of the five criteria for
         eligibility for affirmative action in Canada: I am a woman; I belong to a visible
         minority group; I am “handicapped” as I wear hearing aids for both my ears; and I
         am a senior Canadian citizen who completed her seventy-fourth year. With regard to
         the fifth criteria of being a Native Indian, I actually fit half of the terminology,
         being an “Indian” originally from India!
      

      
       While I find it amusing to identify myself this way, buried in this description are
         some real issues that need to be recognized and discussed in the workplace environment.
         Being a visible minority member in a predominantly white Anglo-Saxon workforce does
         make me stand out a lot more than by any of the other affirmative action criteria.
         In that context, how have I fared in my chosen profession of academic librarianship?
         With a career spanning fifty years, I am in a good position to review my experience
         as a visible minority librarian in an academic workplace; to reflect on the advantages
         and perils of such a position for a visible minority person; and to pass on the lessons
         I have learned to the younger generation of visible minority librarians in Canada.
         To achieve these objectives, I propose to examine both my professional successes and
         my professional failures, paying attention to what enabled me to achieve the former
         and overcome the latter. Based on the case study approach well used in management
         studies, I propose to be as objective as possible and not shy away from talking about
         my successes as I remember or fear to admit my failures either!
      

      
      Choice of Librarianship as My Profession

      
      Ever since I arrived in North America in 1961 as a young bride from India, I have
         been conscious of the fact that in skin color, dress, and food habits, and so forth,
         I am visibly different from many others surrounding me, thereby reinforcing in my
         mind as well as in others’ nearby the fact that I am from another country. I decided
         to accept being different: skin color cannot be changed, so it is not worth worrying
         about; my culture I am proud of and am keen to share with others; and my sari I am
         comfortable with and lends me a noticeable visibility that I like. Accent is the one
         feature worth changing to the extent that I am understood well—after all, being understood
         is the purpose of communication. I wanted to be in a profession that would allow me
         to work anywhere in the world. My first thought was to be a schoolteacher before I
         realized that I would need to know more about American history and culture than I
         was aware of at that time. Librarianship, however, offered me a profession that would
         utilize my graduate degree of Indian philosophy and would also allow me to work anywhere
         in the world. Time has proven this to be true. My work experience in Canada has fully
         utilized the education I obtained in three countries: India (BA, MA); USA (MLS); and
         Canada (secondary and adult teaching certificates; PhD).
      

      
       I had originally completed a master’s certificate program in librarianship in Lancaster,
         Pennsylvania, that was accepted as a graduate degree equivalent in North America in
         the sixties. This enabled me to be appointed as the first librarian in a community
         college literally within a week after my arrival in Winnipeg in 1965! However, when
         I wanted to return to my profession after being a stay-at-home mother for five years
         to raise my two children, I found that professional demands in the seventies had changed,
         calling for a master’s degree in librarianship over a certificate. As I could not
         leave my young family to pursue my studies outside of Winnipeg, I decided to upgrade
         my credentials by obtaining a secondary school teaching certificate, completed over
         two years on a part-time basis to accommodate the needs of my family—not realizing
         that once that was completed, I would be eligible for a bursary to pursue a fully
         accredited master’s program in librarianship. While my husband was on sabbatical work
         in New York, and our two children were attending school in Queens, I completed my
         MLS degree at Queen’s College, City University of New York. Rather than go into a
         stream track for a particular area of librarianship as is the norm, I obtained the
         dean’s permission to take extra courses in each semester to cover all the areas of
         librarianship in order to allow myself greater choices of employment in Canada. On
         my return to Winnipeg, I was able to join the same community college as a librarian
         as before, only because I now had a fully accredited MLS.
      

      
      Lessons Learned

      
      
         	
            
            I needed to be aware of the strengths and weaknesses in my credentials and be both
               realistic and flexible in terms of upgrading them.
            

            
         

         
         	
            Being aware of the changing face of librarianship and preparing myself to handle it
               helped me take advantage of emerging opportunities.
            

            
         

         
      

      
      Status as a Student

      
      In the sixties and the seventies, it was very common to assume that a visible minority
         person in Canada would be an immigrant on a student visa. The first degree obtained
         in any of the so-called third world countries is considered equivalent to matriculation.
         So my credentials of BA and MA from India were recorded at the University of Manitoba
         as BA equivalent. After several futile attempts to challenge this assumption held
         without due examination of individual capabilities, I realized that I had to accept
         the established rule in order to be able to move forward.
      

      
       This does pose a question. Is it fair to myself to accept a situation where, compared
         to my nonvisible colleague, I as a visible minority librarian am expected to try doubly
         harder, have double the academic and personal qualifications, and be doubly pleasing
         and accepting of the norms, in order to be recognized as a professional of equal value?
         The answer to this question is ultimately quite personal. Those of us who came to
         Canada in the sixties clearly stood out as visible immigrants and accepted the norm
         that “you have to be better than them” in order to succeed. Now the visible librarians
         are not primarily immigrants from other countries. They are often born and brought
         up in Canada as Canadians. Should they not enjoy the same rights as others without
         prejudice? Why should they have the extra burden of having to prove their worth before
         being accepted for their worth? It is a fair question indeed. My hope is that those
         of us who came earlier to Canada have paved the way for the second generation of visible
         Canadians to get equal rights and values and move forward.
      

      
       In another instance, however, I was able to question the assumptions made and succeeded
         in achieving a fair conclusion. When I sought entrance to the PhD program in the Department
         of Educational Administration of the Faculty of Education, University of Manitoba,
         the committee initially resisted my application on the basis that my master’s program
         in librarianship did not include sufficient subject qualifications to prepare me for
         advance studies in education. Rather than assume that this conclusion was discriminatory
         against me as a visible minority member and not pursue the matter further, I formally
         argued that this would be discriminatory against my librarian profession, as librarianship
         is very much part of the educational profession. I also offered to complete additional
         courses in subject areas not covered in my MLS program, such as educational psychology.
         The net result was that the committee was convinced I could proceed with my PhD program
         without any additional course work required.
      

      
      Lessons Learned

      
      
         	
            
            I learned to recognize where I could change the existing conditions and where I could
               not.
            

            
         

         
         	
            I recognized that not all the assumptions made about me related to my visible minority
               status. Often the assumptions were based on an inadequate understanding of subject
               matters, which could be solved by examining the issue on hand.
            

            
         

         
      

      
      Work Experience as an Academic Librarian

      
      Spanning nearly fifty years of professional life as an academic librarian, I have
         now worked in practically all types of academic libraries—academic, school, community
         college, and university, in that sequence; in all aspects of the profession—cataloging,
         technical services, systems, reference, instructional services, and teaching, in that
         sequence; and in progressively more challenging professional capacities—librarian,
         administrator, instructor, and professor equivalent, again in that sequence. I have
         taught library technicians, both in the day program and in the evening school; and
         now with a PhD in human resources development, I teach information literacy classes
         for managers and MBA students. In all of these, my varied cultural and educational
         backgrounds have proven to be assets for my work as an academic librarian and not
         a hindrance. I have made full use of both formal and ongoing opportunities available
         to gain knowledge and to keep abreast of challenges in our ever-changing technological
         world.
      

      
       My work experience has, by and large, been a positive one. The academic world is
         expected to allow the presence of differences. The university environment has long
         been populated with faculty members from all parts of the globe, allowing foreignness
         to be perceived as normative. In the academic environment, visible academic achievement
         can silence negative stereotypes.
      

      
       While the academic rules and regulated customs cannot allow discrimination and actually
         encourage open discussion, it does not rule out the existence of systemic discrimination
         at the personal level, attesting to the fact that those in the academic world do represent
         the microcosm of the world at large. In reflecting on how I managed my work environment,
         I believe that a positive approach has helped. Perhaps unconsciously, part of my personal
         strategy for dealing with the possibility of workplace discrimination has been to
         establish my “differences” from the norm (my appearance, my sari, and my accent) as
         integral parts of how I present myself and to ensure that notwithstanding all these
         differences, I am at all times very visible, vocal, and well argued. In effect, it
         appears to me, on reflection, that I have preemptively created for myself a bright,
         shiny surface that proves difficult for detractors to grip! Based on the results I
         have experienced, I believe this strategy has worked very well for me in the academic
         environment.
      

      
       In each of the positions I have held progressively at a more responsible level—first
         in a community college as a cataloging librarian, systems librarian, technical services
         coordinator, and finally library technician instructor; then at the university as
         technical services coordinator; and now subject liaison librarian and instructional
         services librarian—I have been recognized as a committed, highly trained professional.
         Both my colleagues and students have respected me for my professional knowledge, and
         I have served as a mentor for several newcomers into the library profession particularly
         for their educational aspirations. My track record shows that over the course of my
         professional work, I have worked on many committees at different levels (library,
         faculty, and university), on varied projects as either an active member or the chair.
         Based on peer evaluation of my professional performance, service record, and research
         activities, I was promoted to the highest rank—full librarian—in the university library.
         At present, according to the faculty contract with the university applicable for those
         over seventy years of age, I work halftime, and I continue to be recognized as a valued
         senior librarian in my annual performance evaluations.
      

      
       My work history would show that I had an uncommon experience of having to shift from
         a managerial position experience in technical services to a subject liaison librarian
         in public services. What was particularly unusual was the fact that I myself was instrumental
         for this change. In the early eighties, when I was the coordinator of technical services,
         I was asked to investigate the applicability of the then emerging concept of outsourcing
         acquisition and derived cataloging functions. I conducted a full investigation, studied
         the pros and cons of this issue, and recommended that outsourcing of acquisition and
         cataloging was the only practical way to proceed—fully recognizing that with such
         recommendation, I was in effect recommending the demise of my own coordinator position.
         There would be no need to coordinate a discarded set of activities. After fully implementing
         outsourcing in the department, I accepted the library director’s recommendation that
         I use my subject qualification of PhD in human resources and shift to library management
         as the liaison librarian, similar to a department head leaving her administrative
         duties to get back to being a professor without loss of value.
      

      
      Lessons Learned

      
      
         	
            
            To gain acceptance as a valued member in the working community, it is necessary to
               acquire and maintain a solid knowledge base in this ever-changing world of librarianship.
            

            
         

         
         	
            To fight prevalent stereotypes about quiet, unengaged, and nonparticipatory visible
               minority librarians, I volunteered to work on committees and participated fully in
               their deliberations. I found that soon colleagues were recognizing and remembering
               me for what I said, in addition to how I looked!
            

            
         

         
         	
            Even at the risk of encountering resistance, I did not hesitate to take leadership
               positions whenever fitting and use my knowledge and skills in managing human resources.
            

            
         

         
         	
            I learned that the more comfortable I felt with my natural differences, the more readily
               I could expect others to accept me.
            

            
         

         
         	
            I learned to value myself and cherish my natural visibility even if I encountered
               individuals with negative attitudes about my differences, recognizing that it would
               be they who would have to overcome their shortcomings.
            

            
         

         
         	
            As an administrator/manager/leader, I learned to weigh in the pros and cons of any
               issue and take a decision that would advance the cause of my profession, even if that
               meant incurring an unavoidable loss to my own position in that process.
            

            
         

         
      

      
      Contributions to Librarianship

      
      Right from the beginning of my career, I have understood the importance of my voice
         being heard in collegial gatherings. I have participated fully in professional organizations,
         first at the local level, then onto provincial and national levels, and finally moving
         into international levels, taking participatory and leadership roles, and presenting
         invited and contributed papers or posters on developing aspects of librarianship for
         the Manitoba Library Association, the Canadian Library Association, the American Library
         Association, the Asian Pacific Library Association, and the International Federation
         of Library Associations and Institutions. In 2001, I was recognized as the Librarian
         of the Year by the Manitoba Library Association; I have been formally recognized for
         my services by other library organizations as well, including the Asian Pacific American
         Librarians Association as its president. As president of the Manitoba Library Association,
         I participated in committees planning for the advancement of a public library in Winnipeg.
         I have helped to establish a library in the Hindu temple in Winnipeg, serving as a
         repository of valuable resources on Hinduism made available to all, for which I received
         an Outreach Award from the University of Manitoba. In April 2013, I was awarded the
         Queen Elizabeth Diamond Jubilee Award in recognition of my services to the library
         and the cultural world in Winnipeg.
      

      
       Research is an important aspect of librarianship, particularly in the academic world.
         Being fully involved in the research process has kept me up to date on developments
         in the library world and has enabled me to have a vital presence and to conduct ongoing
         discussions with colleagues in the academic world. As a PhD student, I won the best
         student article award from the Canadian Library Association journal, Feliciter, for my article on microcomputer applications in school libraries in Canada. Concentrating
         on certain areas of my interest and using appropriate methods of research including
         surveys and personal interviews, I have studied and conducted research on topics such
         as the effects of technology on library workers; leadership; diversity in the working
         world; and information literacy. I have published and presented at various conferences
         what I have learned.
      

      
      Lessons Learned

      
      
         	
            
            I have recognized that to be abreast in the academic world and to be recognized and
               accepted by one’s colleagues at large, an academic librarian should participate fully
               in professional organizations; be engaged in undertaking research on topics of interest;
               and share their findings.
            

            
         

         
         	
            I have learned that my being a visible minority librarian helps in people remembering
               me better after a presentation!
            

            
         

         
      

      
      Teaching

      
      I am a teacher at heart—I thoroughly enjoy teaching. My teaching experiences include
         secondary school as part of my teacher training, community college teaching, and now
         undergraduate- and graduate-level teaching. My teacher-training period in junior high
         school was a disaster—till I learned to turn my “handicap” of different accent in
         my speech into an interesting exploratory lesson on accents and where we place them
         when we speak to make the words sound different. Since then I have recognized that
         the first time the students see me, they can only note the fact that I am different—I
         look different, I speak differently. I have learned to accept this, and I clear the
         air by talking about myself first—where am I from, my language, my educational qualifications,
         and how long I have been in Canada—often surprising the students when they realize
         that I have been in this country longer than most of them! As much as possible I speak
         clearly and audibly, look at my students directly, try to inject humor where relevant,
         and basically observe all the rules pertinent to being a good speaker and a teacher.
         With this open approach, I find that very soon the students accept me as an academician
         and value me for what I know and impart regardless of how I look. There may be individual
         students who due to their own long-held prejudices express dissatisfaction in having
         to listen to me or answer me. In such instances, I ensure they do not have justifiable
         reasons in terms of my lack of knowledge or in my incomprehensible delivery, and I
         treat them equitably in requiring what is due from them.
      

      
      Lessons Learned

      
      
         	
            
            I have learned that I have to be good at what I do. When it comes to teaching, this
               means having a sound knowledge and understanding of what I am teaching, being well
               prepared, and having a proper delivery.
            

            
         

         
      

      
      Challenges Faced as a Visible Minority Librarian

      
      In 1965, when I started my professional career as the librarian in charge of setting
         up a library in a community college, I was asked by a colleague whether I should get
         permission to wear a sari to work. Naturally I did not see the need—I would not change
         my skin color, so why change wearing the sari?! So I did not ask, and I was not told
         not to either! At another time in the seventies, a staunch feminist librarian accused
         me of wearing “sexy clothes” that undermined our professional image. Till then I had
         never realized that a woman looking like a woman would be a problem! Times have changed
         considerably since then. Differences in attire as well as in food habits are more
         readily accepted, particularly in the academic world, and those who know my work history
         often credit me for the general acceptance of these different requirements in the
         library world in Winnipeg!
      

      
       However, one reality I faced repeatedly was that in order to be taken into consideration
         for a position, it appeared that I had to have double the credits and accomplishments
         of the next applicant. My first degree from India was credited as equivalent to matriculation
         and only my master’s degree from India allowed my entry to graduate studies in Canada.
         There have been some positive changes in this area since then, in terms of formalized
         assessment of foreign credentials and due weight being given to foreign curriculum
         vitae. However, there are also ongoing problems for workers who are considered “foreign”—made
         more acute by the present-day economically strained work environment.
      

      
       Is it fair that a visible minority person should be doubly good in all qualifications
         in order to get what she or he wants? What about all those who do not have some of
         the attributes that would prepare them to act from a position of strength? My belief
         is that we do need to seek such strengthening wherever possible—we have to be good
         at what we do and make ourselves visible in more ways than appearance.
      

      
       Another reality is that among my colleagues and users of the library, there are individuals
         who still carry their own prejudices due to negative stereotypical images about visible
         minority members of the community. According to that stereotypical image of a sari-clad
         brown woman, a visible minority librarian is automatically seen as lacking in knowledge,
         not engaged, difficult to understand, and not of leadership potential. Where feasible,
         I do try to have open conversations with these individuals—to consider the sources
         of their discomfort and to see whether I can address them. Many a time, my own comfort
         level in talking openly about this issue has helped them to see me in a different
         light. Of course, there are times when we have to agree to disagree and move on, so
         long as neither party is affected adversely.
      

      
      Lessons Learned

      
      
         	
            
            Acceptance of differences becomes the norm when differences become familiar.

            
         

         
         	
            I found that it helped me a lot to move forward in life comfortably if I kept a positive
               mind and a caring attitude. Anytime I was treated unfairly, I voiced my concern with
               all the reasoning that I could marshal to solve the problem.
            

            
         

         
      

      
      Advice to Aspiring Visible Minority Librarians

      
      As a senior librarian with considerable work experience at many levels of academic
         librarianship, I welcome this opportunity to share my experiences, and to suggest
         tried and tested pathways that aspiring visible minority librarians can consider for
         their own application:
      

      
      
         	
            
            Make use of all opportunities to continuously learn and to be knowledgeable in the
               field of librarianship. It is more effective to fight discrimination from a position
               of strength.
            

            
         

         
         	
            Learn to communicate effectively. Ensure you have a good command of the language spoken
               at large and that you are understood easily. After all, we speak in order to communicate,
               so the onus is on us to do it effectively.
            

            
         

         
         	
            Participate in committee gatherings, share your professional expertise wherever pertinent,
               and seek opportunities where your leadership talents will be utilized and thereby
               recognized.
            

            
         

         
         	
            Do not carry a chip on your shoulder. Do not assume wrongs when none are intended.
               Where discriminated against, seek and use whatever pathways are available to you to
               correct it.
            

            
         

         
         	
            Develop a positive attitude and reach out to people; before you know it, many of them
               will be seeing the real person in you and not just the outward differences.
            

            
         

         
         	
            Know what you can change and what you cannot. Fight your battles where it is worth
               fighting.
            

            
         

         
         	
            Believe in yourself absolutely! Persevere in reaching your personal objectives. Diversity
               is essential for all of our well-being. A hand with five fingers would be hopelessly
               nonfunctional if all five fingers were the same in length.
            

            
         

         
      

      
      Conclusion

      
      I now know that reflecting on my life to evaluate accomplishments was not an easy
         task! A plethora of anecdotes is not evidence. But hopefully this will help or inspire
         other visible minority library professionals to similarly succeed in their aspirations.
         I sincerely believe that systemic discrimination can be curtailed if not eradicated
         if those of us who are visible minority members use our differences to our advantage
         and do not take a backseat in being recognized for the values we offer. Being a visible
         minority librarian creates a strong first impression, even if it is one of difference.
         It is contingent upon us as visible minority librarians to solidify that impression
         to one of competence, knowledge, and leadership—not merely one of difference.
      

      
      
   
      Chapter 3

      Proud to Be a Filipino Librarian

      
         
         
         
          Erie Maestro

         
         
      

      
      This chapter is a narrative of my journey as a visible minority librarian, a Filipino
         woman, from my early adult years under the Marcos regime in the Philippines to my
         current context as a librarian in a public library in Canada.
      

      
       I immigrated to Canada from the Philippines in February 1991. Having never moved
         anywhere and always having maintained one mailing address, moving and settling into
         Canada was a dramatic change for both me and my four-year-old daughter. I left home,
         friends, relatives, the community that I had known all my life, and a decent-paying
         job at a private university archives. Little did I know that I would be moving six
         times after that, including moving from one coast to the other, from Halifax, Nova
         Scotia, to Vancouver, British Columbia.
      

      
       I have a liberal arts degree in history from the University of the Philippines, a
         master of library and information studies (MLIS) from Dalhousie University, and ten
         years later, a master in archival studies at the University of British Columbia.
      

      
       Before working as a librarian and a part-time archivist in Canada, I worked in a
         wide range of jobs in the Philippines: abstract writer; field researcher and interviewer;
         coordinator for a women’s center for distressed Filipina workers returning from Japan;
         human rights documentation worker and campaigner; organizer of families of human rights
         victims; high school history teacher; and for many years, a community organizer.
      

      
      
         The Marcos dictator and his downfall made me want to go to library school.

         
      

      The above line is one of the answers I give when asked why I decided to go to graduate
         school and embrace librarianship. I grew up under the Marcos dictatorship (1972–1986)
         in a martial law environment, and my personal circumstances drastically changed when
         my husband was arrested by military forces. With two nuns from the nearby convent,
         I started searching for him in several military camps, but the military denied having
         him in their custody. After several days, my family found him in one of those camps,
         but he did not appear to be well. Later, at the military hospital where we demanded
         that he be admitted, I saw electrocution marks on his body, obvious signs of military
         interrogation and torture. I quit my teaching job at a private boys’ school, focused
         all my energy on working toward my husband’s release, and joined families of other
         political prisoners to work toward having all political prisoners released. After
         two years, my husband was released, albeit with monthly reporting to the military
         camp. All of this stressed my marital life, and our marriage fell apart. I continued
         on to become a full-time human rights worker.
      

      
       In 1986, I joined the thousands of Filipinos who went into the streets, in what was
         called the People’s Power Revolution, to demand that Marcos the dictator step down.
         The thought uppermost in the minds of all human rights workers, political prisoners,
         and their families was that, just maybe, a new government would come into power and decide to free the hundreds of political
         prisoners by declaring amnesty. But the unspoken fear that was never far from our
         collective minds was that the military officers could line up the political prisoners
         against a wall and shoot them down. We were always on alert at the human rights office,
         working on rotating shifts, and waiting for and answering numerous phone calls, fax
         messages, and telegrams from different parts of the country. We kept accurate lists
         of political prisoners, sorted by detention center, and by city/province. We wanted
         to make sure that if and   when a new government took power and decided to do the right thing, we would be able to
         provide a list of all prisoners. Amidst all this chaos, I was consistently aware that
         information was crucial, more so when human lives were at stake because one error
         could mean a prisoner left behind. I wanted to help organize human rights information
         and create a more efficient process documenting such information. To make the long
         story short, the dictator fled, the widow Aquino became the president, and hundreds
         of political prisoners were released. I went back to school as a graduate student
         in library studies at the University of the Philippines.
      

      
      Life in Canada

      
      As much as I would have loved to have finished my masters in library science in the
         Philippines, I had to leave for Canada in 1991. After a couple of winter months in
         Winnipeg, I applied and was accepted into the master of library and information studies
         (MLIS) program at Dalhousie University. Halifax, Nova Scotia, became home for me and
         my daughter for the next ten years. My first job in Canada was as a summer student
         at minimum wage at the Nova Scotia Cultural Affairs Library, after which I worked
         at the Provincial Archives and at the Halifax Regional Library. When I graduated from
         the MLIS program and was officially a professional librarian, it was not possible
         to continue working in the library in a nonprofessional library position, so I was
         let go. In the midst of actively sending my applications for professional librarian
         positions, I kept myself busy as a reading support volunteer at my local library branch
         in an inner-city neighborhood and at my daughter’s school. With my community organizing
         skills, I was hired by the local immigrant service agency as the assistant coordinator
         for a capacity building project directed at immigrant women. I met many wonderful
         and strong immigrant and refugee women from different parts of the world. All of us
         became such good friends that when the project ended, we decided to form the Immigrant
         Women’s Support Association of Halifax in 1994.
      

      
       The triple oppression—where gender is linked to class and race/ethnicity/nationality—became
         a living reality for me in Canada. I was a woman, a woman of color, economically deprived,
         and a single mother. My saving graces were that I was fluent in English, had a Canadian
         degree, and some Canadian working experience. I also had a daughter whose presence
         required that I stay sane and grounded always with a plan and a backup plan while
         I charted our future in Canada. I quickly learned that my life experience in the Philippines
         would continue to inform the way I coped with challenges along the way. I compared
         every challenge ahead of me to what I had gone through and survived. This gave me
         the strength to work with current and future challenges.
      

      
       I continued to be active with the local community and their issues when I moved to
         Vancouver, British Columbia. In 2008, with other community activists, I helped cofound
         Migrante BC, a migrant group that advocates for the rights and welfare of Filipino
         migrants and immigrants, and the Canada Philippines Solidarity for Human Rights, a
         solidarity formation of Canadians and Filipinos that works to protect and promote
         human rights in the Philippines, with a particular focus on political prisoners. I
         had my day job, but my community involvement was my life outside of the library.
      

      
      Working as a Minority Librarian

      
      In Canada, I learned that I was a “minority” and a “visible minority,” even a “librarian
         of color.” While I was called names back home in the Philippines, the labels were
         made mainly because of the public perception of what I did and what I believed in—not
         entirely accurate and true—but labels just the same: activist, leftist, subversive,
         public order violator, and even communist. In Canada, the labels were directed more
         at what I looked like, at the color of my skin, physical qualities I could not and
         did not want to do change.
      

      
       I stood out as a minority woman and as a minority librarian in Halifax. Halifax was
         a small city with many groups of immigrants but not one group big enough to dominate
         other groups. Immigrants came, stayed for a short time, and eventually moved out to
         the bigger cities where there were more job opportunities and bigger ethnic communities.
         I was one of the minorities in the city. The self-identification of being a “minority”
         librarian came much later, although I knew there were a handful of “nonwhite” librarians
         in the Halifax library system then.
      

      
       As a new immigrant and a new professional librarian, I took it upon myself to study
         and quickly learn as much as I could about the city in which I lived. I familiarized
         myself with the local history and with Canadian history, geography, and politics;
         I paid attention to what Canadian adults and children in my city read, watched, and
         listened. There were many culture-specific things to understand, such as learning
         about Canadian Thanksgiving and Halloween and realizing that what I thought was related
         to car safety, called Crash Test Dummies, turned out to be a Canadian music band from
         Winnipeg!
      

      
       In the library profession, I was fortunate to have good mentors. As the new librarian
         working in adult services in Halifax, I learned excellent readers’ advisory and reference
         skills, acquired proficiency in adult programming and selecting for English as a second
         language (ESL) and the multilingual collections, and essentially learned how to be
         a good public services librarian and supervisor for readers’ advisers and student
         librarians. The training and suggestions I received from the veteran librarians I
         took to heart. I remember what they imparted to me and use this knowledge whenever
         I have the chance to train or orient new librarians. This is my way of thanking the
         library mentors for what they taught me.
      

      
       As a first-generation minority librarian, especially early on in my career, I always
         felt the pressure of proving myself. I knew that I had many skills, the knowledge,
         and the experience that made me as good or better in some areas than some of the other
         librarians. I also felt the need to do well so I could model the way for other minority
         librarians coming into the profession. I always wondered if nonminority librarians
         had similar feelings about modeling the way for other nonminority librarians. As a
         newcomer it was difficult to be assertive. I definitely knew how to navigate my way
         to assert my rights—I certainly did that with the military, the police, and the prison
         guards growing up in the Philippines—but I felt inadequate especially in my early
         years working and living in Canada. Racism was very subtle. There was condescension
         and patronization that was difficult to confront.
      

      
       Like any “visible minority,” I got the usual questions about my origins and what
         it was like coming here. Mostly, I felt that people were genuinely interested in me
         and my “being different,” and I learned how to respond without going through the whole
         explanation of migration, colonialism, and neocolonialism. I felt that people were
         not rude; they were inquisitive.
      

      
      
         Patron: “Your English is excellent!”

         
         Me (with a smile): “And so is yours!”

         
         Patron: “Are you a volunteer here?”

         
         Me: “No, I work here. I am the librarian. Can I help you?” (And no, I did not take
            it personally. We had no staff badges.)
         

         
         Patron: “Where did you learn to speak English?”

         
         Me: “In school.”

         
      

      From library experience and remarks from library patrons, I know that immigrant or
         newcomer patrons are more comfortable with someone they are more likely to identify
         with. There were always two staff members at the reference desk, and immigrant and
         newcomer patrons would often approach me. Does my “minority” face make for a welcoming
         presence at the reference desk? Perhaps. But I would like to think that it is also
         the professional, courteous, competent, and excellent library service from a professional
         librarian that completes that welcoming presence. When issues arise at the front desk
         and I am called to intervene, I walk up to the desk and see the quick flash of surprise
         in the patron’s eyes. A petite, brown-skinned woman is obviously the last person that
         most patrons expect to see.
      

      
       My first library work experience in Halifax provided me with the freedom to offer
         programs, go out into the community, and build relationships. Long before community
         engagement and community development became buzzwords in libraries, going out to the
         community was seen as an integral part of my work as a librarian—for instance, meeting
         with the organizers of the local Asia Heritage Month Committee; collaborating with
         the Children’s Department and the Filipino community to do a cultural program of stories,
         dance, and puppet show; running computer programs for immigrant seniors (“Never fear,
         the librarian’s here!”); meeting with the Chinese- and Arabic-speaking communities
         to determine how best the multilingual collections could serve them; consulting with
         ESL teachers on ESL materials for the library; and coordinating with the provincial
         library on rotating multilingual collections for refugee families coming from various
         parts of the world.
      

      
       After ten years working as an adult services librarian for the most part, I left
         Halifax with a heavy heart and an angry fourteen-year-old and moved to Vancouver,
         British Columbia. It was a drastic and brave move because I had no ties in Vancouver
         except for one dear friend and colleague who put us up until my daughter and I found
         our place. In Vancouver, the “minority” group I belonged to was huge (population of
         78,900 in 2006) and very “visible.” After the Chinese and South Asian communities,
         the Filipinos make up the third-largest “visible immigrant community” in British Columbia
         (Todd, 2011). I blended in quite quickly with all the other immigrants who live and
         work in this big city.
      

      
       I adapted to my new position as a children’s librarian, with responsibilities for
         providing services for preschool and school-aged children. There were three things
         that helped in my transition to becoming a children’s librarian. First, I had a daughter
         who was not only my critic but also my real test lab; second, I enjoyed singing and
         had a good voice; and third, I had the support of other children’s librarians. Two
         of the things that I immediately acquired when I moved to Vancouver were a Sony player
         and a new copy of Jane Cobb’s book I Am Not a Teapot. I practiced by singing and rhyming because my professional life depended on it.
         Doing regular children’s programs only made me better. The initial fear and trepidation
         passed, and I came to enjoy doing the programs for the children and their families.
      

      
      Community Outreach, Community Development, and Community Engagement

      
      Communities can be geographical or social; the community of Vancouver’s Downtown Eastside,
         the community of Filipino domestic workers and temporary foreign workers, the South
         Asian seniors community, and the mothers and children in Vancouver who are in need
         of extra support for various reasons are some examples.
      

      
       After working as a branch children’s librarian in Vancouver’s Eastside for several
         years, I joined the Ready to Read Children’s Literacy Outreach Program, a new and
         unique program of the Vancouver Public Library funded by the city of Vancouver, and
         became part of the team of five children’s outreach librarians. We were all experienced
         children’s librarians and skilled library programmers and, with our combined language
         skills, were able to provide programs in six different languages.
      

      
       The Ready to Read program targeted services for children from zero (infants) to five
         years old. “Ready to Read introduces language, vocabulary and phonological awareness to children, and helps
         them to become comfortable and familiar with the rhythm and structure of language
         during their earliest years. This early introduction to language stimulates child
         brain development, and prepares children for reading, learning and using language
         in later years” (Douglas & Whitney, 2005). I was actively involved in this project
         (Walker, 2006). This program is structured as a community-based rather than a library-based
         initiative and delivers programs outside of the library to children and families in
         the community who need it most. The mandate was to work in the community doing unconventional
         outreach. It called for community programming and partnership with food banks, city
         parks, Salvation Army centers, church halls, homes of family childcare providers,
         and various programs hosted by community centers and neighborhood houses, and so forth.
         We reached out to communities, oftentimes described as “vulnerable,” “marginalized,”
         or “in need of support,” that may not use or know of the library for a variety of
         reasons because of their status as newcomers, refugees, low-income earners, ESL learners,
         and so on.
      

      
       I believe that children’s librarians doing community work outside of the library
         bring with them their unique and special gifts of storytelling that open new pathways
         to reach children and their families. The Ready to Read team was later renamed the
         Early Years Community Program to better reflect the community-led approach of children’s
         services outside of the library and the use of effective outreach to connect with
         communities, institutions, and organizations. I continue to do this work and now manage
         the Early Years team of five community children’s librarians.  
      

      
       It was in outreach and community work that I had the opportunity to experiment with
         innovative and creative ways of providing programs and services, especially in my
         own community. With support from the library, I organized the first Parent-Child Mother
         Goose Program® in Filipino (also known as the Pinoy Mother Goose or the Programang
         Nanay Gansa) in British Columbia and probably in Canada.[1]   The demand for Filipino-language story times and Mother Goose programs remains
         significant, and interest in this continues to be expressed by the community, particularly
         the mothers. Multilingual programming reinforces the importance of using first language
         with the immigrant and newcomer families. Tagalog, which is one of the major Filipino
         languages, is now the third most common immigrant home language spoken in Canada after
         Punjabi and a number of Chinese dialects. In Vancouver, it is the fifth leading immigrant
         language spoken at home. Speakers of Tagalog have increased by 64 percent since the
         last census in 2006, the highest growth in the home languages in 2011 (Statistics
         Canada, 2012). I would often tell the story of my generation growing up in the Philippines
         that learned and spoke English in school but switched to speaking Filipino at home.
         It meant that when I was caught not speaking in English at school, my name went up on the board and I was fined a couple
         of centavos as punishment.[2]   I never imagined I would get paid to use my first language skills at work to tell
         stories in Canada.
      

      
       My community involvement combined with my library training and experience informed
         and enriched my work as a children’s librarian. These continue to influence and impact
         my work as a professional librarian. This is a great time to be a librarian, a time
         when access to information is valued, and community-led planning and partnerships
         happen. Personally for me, the library’s commitment to community engagement becomes
         part of the broader community development already happening in different sectors (youth,
         women, homeless, migrant groups, cultural groups, students, environmentalists, etc.)
         to better address different issues central to people’s lives that include poverty,
         food security, human rights, housing, literacy, access to information, and clean water.
         The library’s involvement in community engagement seeks to change relationships between
         ordinary people and powerful institutions. Libraries embracing community engagement
         and partnerships seek to make changes to the very issues that affect people’s lives
         through various means including collective action, resource and information sharing,
         information literacy, and creative collaborations.
      

      
       My work as a public librarian has allowed me to work in the geographic community
         that is Vancouver and has allowed me to reach out to the multicultural and diverse
         communities that make up this city, especially my own ethnic community. While race/ethnicity
         and language should not matter in providing library services and community outreach,
         these are definitely useful skills for librarians to have and should be employed when
         available. As a public librarian who self-identifies as Filipino, I use my fluency
         in the Filipino language, not only in speaking and writing, but also in singing and
         storytelling, especially for Filipino families and children.
      

      
      Challenges and Recommendations

      
      Public libraries in the Philippines are generally ill equipped, underfunded, or nonexistent,
         and consequently there is a lack of public library tradition and awareness. This is
         one reason many Filipino newcomers to Canada do not gravitate to the public library
         when they arrive. Alongside the church and the remittance office, I believe that the
         public library needs to be there as one of the important places for Filipinos to know
         and visit when they settle to make their new lives in Canada.
      

      
       I wish to see an increase in the number of Filipino families who come to the library.
         I meet many Filipino caregivers who bring young children in their care to library
         story times. I would like to think that when these caregivers are reunited with their
         families in Canada they will remember this positive library experience and make visits
         to the library with their own children.
      

      
       I would like to inspire Filipino Canadians to choose librarianship as a professional
         career. The challenges of ESL will be nonexistent with second-generation Filipinos,
         and hopefully they will work in their own communities and beyond to build and strengthen
         relationships between the library and the Filipino community.
      

      
       As a children’s librarian, I see many Filipino young children in the schools I visit
         or when schools visit the library. Maybe some of these young children will one day
         become librarians. I swell with pride when I visit a class, introduce myself, and
         more likely than not, a child raises a hand and proudly identifies himself or herself
         as a Filipino. My community is one big family, and I feel its warmth when young Filipino-Canadian
         children bid me goodbye at the end of their library session and whisper, “Goodbye,
         Auntie.”
      

      
       With the Filipinos being the largest source of immigrants since 2006 (Scoffield,
         2013), we will see a rapidly growing Filipino community all across Canada. The challenge
         will be to continue to bring the message to the members of my own community that libraries
         are their passports to literacy and lifelong learning and that they should use them.
         Involving members of my community in libraries personally to me means reaffirming
         the importance of community-led work, reaching out to people in the community wherever
         they are, and actively listening, working, and collaborating with them.
      

      
      Conclusion

      
      I hope that my personal story will provide a glimpse into the personal and complex
         narratives associated with minority librarianship despite the many support systems
         available in Canada’s multicultural contexts.
      

      
       A growing immigrant community such as my own Filipino community will have an impact
         on how libraries and librarians provide services to their families and children. Through
         community engagement and building strong ties, I believe that libraries will continue
         to be relevant to all users of the community.
      

      
      Notes

      
      

      References

      
      Douglas, J., & Whitney, P. (2005). Administrative report: Standing committee on city
         services and budgets. Vancouver City Council. Retrieved August 10, 2013, from http://former.vancouver.ca/ctyclerk/cclerk/20050203/cs1.htm.
      

      
      Scoffield, H. (2013). Canada’s immigrant population surges to 6.8M foreign born residents.
         CTV News. Retrieved August 10, 2013, from http://www.ctvnews.ca/canada/canada-s-immigrant-population-surges-to-6-8m-foreign-born-residents-1.1272126.
      

      
      Statistics Canada. (2012). 2011 census of population: Linguistic characteristics of
         Canadians. Retrieved August 5, 2013, from http://www.statcan.gc.ca/daily-quotidien/121024/dq121024a-eng.htm.
      

      
      Todd, D. (2011). Ethnic mapping 3: Filipinos tend to live near skytrain stations.
         Search (blog), Vancouver Sun. Retrieved August 15, 2013, from http://blogs.vancouversun.com/2011/10/17/ethnic-mapping-3-filipinos-live-beside-skytrain-stations/.
      

      
      Walker, J. (2006). Children’s outreach project six-month report. YAACING. Retrieved August 10, 2013, from http://www.bcla.bc.ca/yaacs/YAACING/2006_Summer_YAACING
.html#24.
      

      
      
         
            1. The Parent-Child Mother Goose Program® (http://nationalpcmgp.ca/ ) is an early literacy program using rhymes and stories to nurture the parent-child
                  relationship.
               

            

         

         
            2. Centavo is a Philippine one-cent coin.

            

         

      

   
      Chapter 4

      Challenges and Successes of a Tribal College Librarian

      
         
         
         
          Mary Weasel Fat

         
         
      

      
      Although it started by accident, I have thoroughly enjoyed my journey and career as
         a Blackfoot library worker over the last fifteen or so years. The late Anne Murtagh,
         PhD, hired me as a library clerk at the Red Crow Community College (RCCC) Library
         on the Blood Reserve in Southern Alberta. At that time, she was hired by our president,
         Marie Smallface-Marule, to build a library at RCCC. Not long after, I was promoted
         to library assistant, and then promoted to the position of library coordinator, which
         I still hold today. I really like the atmosphere of the library. There is a feeling
         of tranquility—knowing it is a place to go for research and knowledge, especially
         in the area of Blackfoot language and culture. Our focus is collecting Blackfoot language
         and cultural information through books, online resources, and media. We provide library
         services for our students, faculty, and staff. We also assist students with their
         research and assignments as well as teach them how to use a computer and other tools
         for learning.
      

      
       The ideas I would like to convey about my experiences as a First Nations’ (Blood)
         library coordinator will be shared in sections discussing such topics as how I made
         a difference in the library; the mentorship I received; challenges faced and those
         that became successes; how I dealt with change in the library; some comments about
         how my path could have been made easier; and some advice I’d like to pass on to the
         next generation of Aboriginal library employees.
      

      
      Making a Difference in the Library

      
      There are a number of ways in which I make a difference working in the library. These
         include interfacing with students, involving not only teaching them about how to effectively
         use a library but also introducing them to the Blackfoot language, culture, and history.
      

      
       A couple of years ago I had the opportunity to teach at the basic skills high school
         upgrading level for social studies and English. In my teachings, I used technology,
         I would put research into the assignments, and we would go to the library. They had
         to use computers and the Internet. Some students were hesitant due to a lack of computer
         training while others had computer experience and had no problem. We worked one-on-one
         or in groups of three, and we showed them how to use the computer and how to do research
         on their topics. I believe it is important to have Indigenous librarians because there
         are times when I would make some comments in the Blackfoot language to the older students
         who knew Blackfoot and they seemed more at ease and not as apprehensive to tackle
         the task at hand. Today, I still hear from former classmates who say they miss my
         class and my teachings.
      

      
       The RCCC Resource Centre is a fully operational academic library with a focus on
         Native American and First Nations’ topics. It also has a special Blackfoot book/media
         collection. From time to time, especially during the summer, researchers come to the
         library to check out our collection.
      

      
       Our most recent visitor in June 2013 was Annis May Timpson, director of the Centre
         of Canadian Studies, School of Social and Political Science, at the University of
         Edinburgh, Scotland. Timpson was visiting in the area and came to RCCC to the library
         to look at photographs and commentary used in a book she worked on called Pictures Bring Us Messages  = Sinaakssiiksi aohsimaahpihkookiyaawa: Photographs and Histories from the Kainai
            Nation. The book was a collaboration between RCCC and the University of Oxford’s Pitt Rivers
         Museum.
      

      
       In addition to my work with the students and instructors, I was also able to network
         through the various library associations, which proved invaluable to the development
         of the Resource Centre. Some of these associations include the Canadian Library Association
         (CLA), the Southern Alberta Information Connection (a CLA interest group and a founding
         member), the Alberta Association of Academic Libraries, the Library Association of
         Alberta, The Alberta Library, the American Library Association, the American Indian
         Library Association, the American Indian Higher Education Consortium Tribal College
         Libraries, the Tribal College/University Library Association, and the First Nations
         Adult and Higher Education Consortium (Canada) Tribal College Libraries (Alberta).
      

      
       Through our membership in The Alberta Library (TAL), we were also featured in the
         March 2013 Tal Tales, the association’s newsletter. This coverage profiles our library and shows the other
         265-plus libraries in Alberta that there is a First Nations academic college library
         within their association. Through another membership, the American Indian Higher Education
         Consortium (AIHEC), I wrote an article in their publication, Tribal College Journal, on Louis Soop, Blackfoot language and culture instructor who taught the language
         for twenty years at RCCC. I write for TCJ occasionally when I think I can contribute to their journal’s topic.
      

      
       The Resource Centre has also worked on projects like the Indian Residential School,
         a Truth, Reconciliation, and Commemoration project. We are involved in two projects:
         a permanent exhibit in the Resource Centre and the Time Capsule Project, which is
         to be housed at the Blood Tribe Department of Health and will be opened in twenty-five
         years. A monument, signage, book, and oral history project are also being developed.
         The unveiling of the projects will be in September 2013 at the Health Centre.
      

      
       Another of our projects is building the RCCC Archives, which will be housed within
         the Resource Centre. It will be administered by the Resource Centre and will involve
         collection development, preservation of artifacts, and policy development. We have
         just become members of the Archives Association of Alberta, and we are receiving assistance
         by the Galt Museum and Archives, in Lethbridge, Alberta.
      

      
       I have also had the privilege of attending international library conferences, including
         two International Indigenous Librarians’ Forums (IILFs), one in Santa Fe, New Mexico,
         and the other in Regina, Saskatchewan. (In 2015, a group of Indigenous librarians
         in western Canada will be organizing the ninth IILF, and I am proud to be one of them.)
         We, the library assistant and I, have attended two Association of Tribal Archives,
         Libraries and Museums (ATALM) conferences, in Oklahoma City and Tulsa, Oklahoma. Through
         these associations, I received valuable training that helped me to improve library
         services for the students and instructors at RCCC.
      

      
       At the ATALM conference, they had workshops on such topics as archives, exhibits,
         time capsules, how to make e-books, fund-raising for libraries, and planning new buildings.
         These workshops were of value as they pertained to my projects like the Residential
         School Projects Exhibit and Time Capsule, and the archives workshops gave me information
         on how to care for and handle archival material.
      

      
      Mentorship

      
      I was very fortunate to have good mentorship along the way, starting with Anne Murtagh
         who first hired me. Some of the best teachings l learned from her included how to
         build a library through collection development; cataloging; organizing books on shelves;
         purchasing furniture and equipment; monitoring book loans; assisting students and
         instructors with their research on various topics and with computer use, including
         Internet research and how to use the online catalog; and other practical, hands-on
         types of experience.
      

      
       For example, when the Resource Centre was in the chapel, Anne would bring students
         to the library, sign them up into the system, and show them the resources. Today we
         call these visits library seminars: we give the students a tour of the library and
         its services. Anne also taught me about the workplace culture of RCCC, such as how
         the organization operates and where the library fits in. A few years ago, we had undergone
         restructuring, and we were organized into three departments: Administration, Academics,
         and Student Services. The Resource Centre is under Student Services, and my supervisor
         is Henry Big Throat, the vice president. We work with the Academic Department to provide
         library services to our patrons, that is, staff, instructors, and students.
      

      
       Anne said I was a natural librarian; this encouraged me to continue working in the
         library. Anne had taken a leave to teach English as a second language in St. Lucia
         in the Caribbean. During this time I had been the library assistant for a few years.
         I asked our president, Marie Smallface-Marule, if I could be considered for the position
         of library coordinator; she agreed, and I was promoted. After the fire of 2001 that
         destroyed the library, I almost felt like quitting and began looking for other employment.
         I had a heart-to-heart talk with my mother, and she encouraged me to rebuild the library.
         By this time, Anne had retired so I asked her to assist me to rebuild the library,
         and she agreed. Anne had confidence in my work and encouraged me to continue to work
         there.
      

      
       Then I had very good mentorship from Anne Carr-Wiggin, NEOS and Native studies librarian
         at the University of Alberta. She helped with the training of RCCC library staff on
         databases, how to use online resources, and how to use the SirsiDynix automation system.
         She was also the University of Alberta liaison for the First Nations Adult and Higher
         Education Consortium (FNAHEC) Tribal College Libraries. She accompanied us to conferences
         and workshops and helped us feel comfortable during our participation, by making hotel
         arrangements, registering us for conferences, getting together for meals, and discussing
         our presentations by focusing on the topic we would be presenting. Both Anne and Alison
         Faid, special assistant to the University of Alberta Library head, Ernie Ingles, encouraged
         us by asking us if there was anything they could do to assist us, such as with developing
         our collections with First Nations’ titles. They also kept an eye on possible conferences
         we could attend and present at for our professional development.
      

      
       A few years ago, members of the Alberta College Libraries attended the Alberta Library
         Conference in Jasper, Alberta. Anne and Alison were part of the organizing committee
         and made our stay enjoyable. They paid for our registration fee and our room at Jasper
         Fairmont Hotel, introduced us to other library workers at the conference, and generally
         made us feel welcome. This conference attracts about eight hundred delegates from
         libraries throughout the province; without Anne’s or Alison’s help, we would have
         felt overwhelmed by such a big conference and we would not have enjoyed it so much.
      

      
       Another mentor was Mary Anne Hansen, reference librarian at Montana State University,
         and co-coordinator of the Tribal College Librarians Professional Development Institute
         in Bozeman, Montana. This is an annual weeklong professional development program focusing
         on best practices for tribal college libraries, and I have participated in this workshop
         many times. Three years ago, the institute received a three-year funding grant from
         the Institute of Museum and Library Services (IMLS) in the United States. The grant
         allowed them to continue with the institute workshop, to provide travel for attendees,
         and to attend an international conference. The institute workshop was held last year
         at the ATALM conference in Tulsa, Oklahoma. We started the week off on a shortened
         tribal college library workshop for two days where we discussed and learned about
         issues such as updates on other tribal college library initiatives; burning issues
         such as social networking policies; and disaster plans (e.g., for floods, fires, and
         other disasters affecting library/college campuses). Then we attended preconference
         sessions and the ATALM conference itself. It was a wonderful experience, meeting and
         networking with other Indigenous library, museum, and archives workers. Also wonderful
         was the location: Tulsa, Oklahoma, at the Hard Rock Casino. We drove from Alberta
         through the states of Montana, Wyoming, Kansas, and Nebraska to Oklahoma and saw different
         parts of the country. I traveled with my library assistant and two family members.
      

      
       I find this weeklong professional development opportunity beneficial because there
         are no Canadian or provincial Indian library associations to facilitate our meeting
         and mingling with others in our field. It gives us a chance to find out what is happening
         in Indigenous librarianship. Mary Anne includes Canadian content in the weeklong institute
         program. The Canadian contingent does presentations about their respective libraries,
         and we share this information and take home what we can use for our own libraries.
         It is a great opportunity for information sharing made possible because the institute
         pays for our travel.
      

      
       Another mentor is Loriene Roy, a professor at the School of Information at the University
         of Texas at Austin. She is Anishnabe, enrolled on the White Earth Reservation, and
         a member of the Minnesota Chippewa Tribe. She was president of the American Library
         Association in 2007–2008. I first met Loriene at a Tribal College Librarians Professional
         Development Institute workshop in Bozeman. We became friends, and she was interested
         in our work at RCCC. She encouraged me to become a member of the American Library
         Association (ALA) and the American Indian Library Association (AILA). Many of the
         AIHEC Tribal College Libraries are members. Through these memberships, we have access
         to their listservs, and we gain knowledge about what is happening such as new technologies
         and new books we might be interested in purchasing. AILA also has a newsletter from
         which we obtain information such as book reviews and upcoming conferences we may be
         interested in attending.
      

      
      Challenges along the Way

      
      One of the biggest challenges I have faced is our library location. It is in a section
         of the old St. Mary’s Residential School. We need a new college with a new state-of-the-art
         learner resource center; we have been fund-raising toward this goal of a new campus
         and library, which is in the neighborhood of thirty-five million dollars. We cannot
         get funding from the Canadian government because it does not provide infrastructure
         support to postsecondary education institutions. The government feels postsecondary
         educational institutions are a “gift” and not a right.
      

      
       Plus, we also need more space for our library. The history of our library space has
         been a story of constant change. The original space we had for the library was in
         the chapel; a fire destroyed this library in November 2001. Our rebuilding efforts
         were hampered by a flood in the basement. We had moved five times before we moved
         to our present location.
      

      
       Another challenge is keeping up with technology. We have a small materials budget,
         and I pay for new books, DVDs, library supplies, office supplies, library fees, equipment
         purchases, and public relations/promotional items. There is not much left over to
         purchase laptops or iPads. Although I currently do not use social media tools, I do
         maintain a library page on the Internet that is used to keep patrons updated on news
         about the library.
      

      
       A continuing challenge is the need for more staffing. We used to have a staff of
         4.5 people—the library coordinator, the library assistant, two library clerks and
         a half-time library consultant. This was during our building and rebuilding efforts.
         Today, we have only two staff members, the library coordinator and the library assistant.
         Sometimes I feel “stretched” because I am also a teacher assistant/tutor for the Aboriginal
         Workplace Literacy Program at our main campus. We have two campuses, one on the Blood
         Reserve and one in Lethbridge, Alberta. Our Lethbridge campus does not have space
         for a library, which is why I pursued the TAL card. As a result, our satellite campus
         students and instructors now have access to various holdings at libraries across the
         province, including local libraries such as the University of Lethbridge library,
         the Lethbridge College Library, and the Lethbridge Public Libraries or any of the
         other many government, academic, or public libraries in Alberta. It would also be
         very helpful to obtain at least a library clerk to assist with library services at
         our satellite campus. I do go there to show the students our First Nations Information
         Connection (FNIC) portal and how to use it, and to give them TAL cards.
      

      
       It has also been challenging working with instructors who are used to having their
         own resources in their classrooms but are also now beginning to use the library. As
         part of our three-year plan, we decided to offer library seminars at the beginning
         of each semester. I show the students the FNIC portal that holds our library collection
         and a vast array of online resources including the Lois Hole Campus Alberta Digital
         Library (LHCADL). The Alberta government started a digital library project that holds
         a universal core of free databases for all Albertans through academic, public, and
         government libraries, including tribal college libraries. Library seminars take place
         at our satellite campus in Lethbridge. Some of our instructors who teach upgrading
         courses feel these library seminars should be mandatory for all students. At the main
         campus, we have had four classes come down for a hands-on library seminar. In the
         near future, I hope to schedule the library seminar as part of student orientation.
      

      
      Successes

      
      I have experienced many successes as a result of working at the Red Crow Community
         College Library. One of these was getting involved and electronically connected to
         the Alberta government project administered by the University of Alberta Libraries—the
         LHCADL. This provides free access to electronic databases to all postsecondary institutions
         in Alberta, including tribal colleges. When I first arrived at the RCCC Library, I
         worked out of a small room on the second floor. There were a few shelves with donated
         books from retiring professors from the University of Lethbridge. I started out typing
         spine book labels; today, everything is done electronically through our SirsiDynix
         library automation system. Back in the day when we were located in the chapel, we
         had no databases, online resources, e-books, or website; we had an automation system
         that was geared toward the K–12 level, and we had two computer stations for student
         use. But all this changed due to our participation in the LHCADL and the development
         of the FNIC portal.
      

      
       LHCADL was an initiative of the Province of Alberta, and its objective was to provide
         access to databases for all Albertans, including tribal colleges. The FNIC portal
         was an initiative of the University of Alberta Library and was formally launched on
         November 13, 2008, at Siksika Museum, Blackfoot Crossing Historical Park, Siksika
         Nation. The portal consists of the book/media collection, online resources, e-books,
         and databases of the tribal college libraries in Alberta:
      

      
      
         	
            
            Bear Paw Resource Centre, Edmonton;

            
         

         
         	
            Nechi Training Institute, Edmonton;

            
         

         
         	
            Yellowhead Tribal College, Edmonton;

            
         

         
         	
            Blue Quills Tribal College, St. Paul;

            
         

         
         	
            Maskwachees Cultural College, Hobbema;

            
         

         
         	
            Old Sun Community College, Siksika; and

            
         

         
         	
            Red Crow Community College, Standoff.

            
         

         
      

      
      In addition, in the early 2000s, the University of Alberta (U of A) Library recognized
         the need to upgrade the tribal college libraries in Alberta. These tribal colleges
         are members of the First Nations Adult and Higher Education Consortium. The U of A
         then obtained funding from several organizations to develop the First Nations Library
         Initiative, which provided library infrastructure, such as new computers, a new automation
         system (SirsiDynix), training on the new system, and travel for professional development
         such as attending the Alberta Library Conference and the AIHEC Tribal College Librarians
         Professional Development Institute. The First Nations Library Initiative was a major
         initiative that we were very fortunate to be a part of.
      

      
       After the RCCC Resource Centre became automated and upgraded its collection, we were
         able to become a member of The Alberta Library (TAL). RCCC Resource Centre was the
         first First Nations library to become a member of TAL; Yellowhead Tribal College,
         Edmonton, Alberta, was the second tribal college library to become a member. TAL is
         a world-renowned library consortium of 265-plus academic, government, and public libraries
         that have a shared one-card system. TAL member libraries meet twice yearly in the
         spring and fall. We meet to discuss the business at hand, and we network and exchange
         ideas. The current provincial government continues to fund the LHCADL and its databases
         mainly because of the tribal college participation. The tribal college libraries were
         identified by the U of A Library (the holders of the LHCADL databases) as the most
         vulnerable if access to the databases were to be cut off. As a result, the rest of
         the consortium has also benefitted from our participation in LHCADL because they continue
         to have access to the databases.
      

      
       The RCCC Resource Centre is considered the most functional and successful library
         of the Alberta Tribal College Libraries. We are not the prettiest library, but we
         do what we can with what we have.
      

      
       I am also blessed to have a competent library assistant, Nora Stabs Down, which allows
         me to work on library projects and teaching. In addition to being a teaching assistant
         and tutor for the Aboriginal Workplace Literacy Program (as mentioned earlier), I
         have taught basic skills in English and social studies. The library projects and the
         teaching are very rewarding for me, both personally and professionally. The projects
         like the Residential School Projects Exhibit and the Time Capsule give us an opportunity
         to showcase our research skills and to assemble an exhibit that will be viewed and
         used by present and future learners of the college.
      

      
       The students and instructors I work with make my job a rewarding experience. I like
         to see the progression of the students when they first begin and at the end when they
         graduate from the program. It is rewarding to see the students grow academically and
         culturally, to learn more about who they are and where they come from as Niisitapi
         (which means “real people” in Blackfoot) people. Many of our younger students do not
         know the language or culture, but once they start taking Blackfoot language and culture
         studies at the high school upgrading level or through the Kainai Studies Program,
         they start knowing who they are as Blackfoot-speaking people. This education validates
         their Blackfoot identity, and they develop a greater sense of pride in knowing about
         what it means to be Blackfoot.
      

      
       As mentioned earlier, TAL is a large consortium of academic, government, and public
         libraries in Alberta with a one-card shared system, access to databases via the Lois
         Hole Campus Alberta Digital Library, and access to other library services. RCCC Resource
         Centre is the first First Nations library to become a member of TAL, which is a renowned
         library association. Other provinces and countries in the world are looking at this
         library consortium in order to emulate services provided by TAL.
      

      
       At the TAL meetings, I had the opportunity to meet people such as Maggie McDonald,
         CEO Chinook Arch Regional Library System and former TAL president. I have also met
         members of the Alberta Municipal Affairs Public Library Branch, namely Bonnie Gray,
         Pat McNamee, and Diana Davidson. We discussed establishing a public library on the
         reserve. Pat and Diana made a site visit to our library at RCCC to discuss setting
         up a public library in Standoff.
      

      
       Last year, due to my library experience I was invited to become a member of the Kainai
         Board of Education Literacy Committee. One of their mandates was to establish a public
         library on the Blood Reserve. The Kainai board valued my library experience and membership
         in a variety of library associations such as TAL.
      

      
       The literacy committee wanted to meet with Maggie McDonald. Chinook Arch Regional
         Library System is a consortium of thirty-five public libraries in Southern Alberta
         and provides infrastructure and support to its member libraries. The meeting was arranged
         and so began the work of establishing the public library. It is up and running now,
         twenty-five hours per week, and is being temporarily housed in the Old Saipoyi School
         in Standoff. It will be moved to the multipurpose building that is presently under
         construction.
      

      
       The literacy committee also received the Government of Alberta Premier’s Award for
         Innovation at the Alberta Library Conference this year. They received the award during
         a luncheon and received a standing ovation by the eight hundred library delegates
         from around the province. Conference organizers told me that has never happened there
         before. No one has ever received a standing ovation. It is a great achievement for
         the literacy committee to be able to establish a public library on the Blood Reserve.
         To tackle literacy is a much-needed service in the community as some of our tribal
         members lack or have limited basic reading and writing skills. The Kainai Public Library
         will be used as a model for other First Nations tribes and Métis settlements to start
         their own.
      

      
       The RCCC Resource Centre was the only First Nations library to participate in the
         Alberta library organizations, and I am one of the few First Nations librarians. Yellowhead
         Tribal College in Edmonton has recently joined these organizations, and they are the
         first First Nations library to become a member of the Alberta Association of Academic
         Libraries. Since then, RCCC Resource Centre was invited to become a member of this
         organization. Over the years, the mainstream library folks in Alberta have come to
         welcome my attendance at meetings, and I am now able to share information and educate
         mainstream librarians about First Nations people. They are especially interested in
         where we are located, and I inform them we are the most southern college library in
         Alberta some twenty miles north of the American border.
      

      
       Other successes include co-coordinating two fund-raising galas for our new college
         building and library. One was in Calgary in 2008, with well-known environmentalist
         David Suzuki as our keynote speaker. The other took place in Lethbridge in 2012 and
         was a Celebration of Native Talent. I learned I was able to organize special events.
         We did not raise thirty-five million dollars, but we were able to raise awareness
         of our dream college and library facility. Hopefully my dream for a new facility will
         become a reality (before I retire).
      

      
       I also consider my invitation by Deborah Lee, Indigenous studies liaison librarian
         at the University of Saskatchewan Library in Saskatoon, to submit a chapter to this
         book a reflection of my success in the world of Aboriginal librarianship.
      

      
      Dealing with Change in Library Work

      
      I have seen quite a lot of change since I started working in the Red Crow Community
         College Resource Centre way back in 1998. First of all, I started as a library clerk
         but moved up all the way to being the library coordinator. Technology changed also
         in a huge way: databases, online resources, e-books, Facebook, FNIC portal, upgrading
         our infrastructure, and having more computers for student use. Learning new technology
         and showing our students what the electronic resources are and how to use them is
         one of the more satisfying parts of library work.
      

      
       I like the atmosphere in the Resource Centre. I learn something new almost every
         day whether it’s through searching for new book titles for the library or assisting
         students with their research. Lately I have been delving into the archives part of
         the library. I like to build things, so my next task will be developing the archives.
      

      
      What Would Have Made My Path Easier?

      
      In terms of making my path easier on this journey of library work, probably what would
         have helped the most is a masters in library science. Instead, I learned on the job,
         and my previous education/work experience was also helpful. For instance, I have a
         bachelor of education and a bachelor of arts from the University of Lethbridge, as
         well as two diplomas, one in communications and the other in business administration.
      

      
       All of this higher education has served me well with working in the Resource Centre.
         For instance, the education degree helped me to understand curriculum, the process
         of teaching, and how to use book, media, and online resources. My BA was in Native
         studies; this assists me to understand Indigenous history, how government works, and
         the different types of resources available to enhance our students’ learning. Also,
         the communications diploma has helped me to write articles for various newsletters
         and the Tribal College Journal to highlight activities at the RCCC. And my business administration diploma has made
         it easier for me to understand the financial process, and it helps me with our library
         budget and fund-raising.
      

      
      Advice for the Next Generation of Aboriginal Library Employees

      
      The next generation of Aboriginal library employees should have an MLIS or a library
         technician certificate. There should also be an online program in Canada for First
         Nations people because most cannot leave their home communities due to family or employment
         responsibilities. Having some type of local First Nations library training program
         would be another helpful option.
      

      
       I would encourage First Nations people to consider a library career. Today it is
         not just about books or a quiet place to study. Libraries are vibrant places with
         mega information from books to online resources. We even subscribe to the Lethbridge
         Herald online; we also have an online subscription to Glacier Report, the local newspaper in Browning, Montana. We have relatives and friends who live
         there, and we subscribe to the newspaper to hear news of our Blackfoot members.
      

      
       First Nations people who are looking at a career in librarianship should find a mentor
         who can help them research the profession and what educational opportunities are available.
         In Alberta, the U of A has a library school (i.e., masters’ program), and there are
         two library technician programs, one at the Southern Alberta Institute of Technology,
         in Calgary, and one at Grant MacEwan University in Edmonton.
      

      
      Conclusion

      
      It has been quite the experience working in the library at RCCC. Fifteen years ago
         I thought I would just stay as a part-time library clerk for a few months, but I ended
         up finding my niche, my place in this world we live in. There are many people who
         assisted with building and rebuilding the library to its present state. I would like
         to thank them for assisting us in a shared vision of having an academic library at
         RCCC.
      

      
       I like helping students with their educational journey and seeing them grow, flourish,
         and graduate from our own educational programs or other mainstream institutions. We
         went from a small room on the second floor with a few shelves of donated books to
         having a fully operational academic library with high-speed Internet, a vast array
         of electronic resources, and a library automation system on par with other postsecondary
         institutions; we have also become a member of many library associations, locally,
         regionally, nationally, and internationally and are able to expand our services in
         order for our students to excel in their studies. It has been quite the journey, and
         I have enjoyed the trials and tribulations experienced at this tribal college library.
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      This chapter is an account of my personal journey into librarianship in China and
         then in Canada. As a new immigrant, I faced many of the challenges that most immigrants
         face: lack of money; culture shock; realizing the need to repeat my education in spite
         of having two degrees from China; and challenges in getting the right job and settling
         into this culture. I am happy that I made a decision to retake my librarian degree
         here in Canada and would highly recommend it to new visible minorities who are looking
         forward to a future in libraries here. I cherish the enjoyable moments: my learning
         experience, the strong mentorship I have received so far, and the variety offered
         by the nature of this job where I was involved in everything from developing collections
         to answering reference questions and fixing photocopiers.
      

      
      My Personal Journey into Librarianship

      
      In the 1990s in China, libraries were a luxury only accessible to urban residents
         and scholars. After graduating from high school with good marks on the university
         entrance exam, I debated whether to go to medical school or work in a library. Chinese
         parents are very involved with their children’s career choices, and my mother was
         no exception. She was quite adamant that librarianship would suit a young woman. She
         pictured me working in a quiet, clean library in a vibrant metropolitan city that
         offers many cultural enjoyments and endless possibilities, where I would work with
         other scholars and professionals. As a good daughter, I listened to my mother and
         was accepted to a library school that prepared me well for a career as a professional
         librarian. I furthered my knowledge of librarianship with a master’s degree that specialized
         in systems analysis and database retrieval. All of my training has given me a strong
         foundation in how to function in libraries where technology changes swiftly.
      

      
       Shortly after I graduated with my master’s degree in library and information sciences,
         I uprooted myself from China and landed in the magnificent country of Canada. In this
         new country, I turned to Canada’s well-structured public library systems for my information
         needs in order to set up a new life. My positive experience as a public library patron
         certainly helped me decide to pursue librarianship as a profession in Canada. I quickly
         found out I needed to go back to library school to obtain a degree that is accredited
         by the American Library Association (ALA) in order to work as a professional librarian.
         Although it was a disappointment at first, it turned out to be an educational experience
         that was well worth the time and effort. Librarians are well represented in Canada.
         They are actively contributing to enhancing Canadian people’s lives in many aspects
         through effective public, academic, corporate, and special library systems. The easy
         access to vast amount of information, varieties of services, open door policies, equal
         access philosophy, open access philosophy, and the respect and reputation that the
         library and the librarians have in the community convinced me that librarianship would
         be a great career choice and an excellent way to serve the community on a professional
         level.
      

      
       To almost all immigrants, the requirement to have a library science degree from an
         ALA-accredited institution in order to work as a professional librarian in Canada
         means it is necessary to go back to school, regardless of what other advanced degree
         was acquired before. It can be frustrating, time consuming, and financially straining,
         but looking back, I am glad that I went back to school here because I learned a lot
         more about the educational system in Canada and enjoyed the possibilities of networking.
         Based on my own experience, I would advise any aspiring visible minority professional
         who would like to pursue librarianship in Canada to take on the challenge and enroll
         in library school here. It is a great opportunity to get to know the culture and the
         education system, and to meet potential future colleagues.
      

      
       The Canadian education system encourages self-directed studies, a structure that
         is different from what I was used to in China. The Chinese education came with lots
         of instructions and not many options. In Canada, time management and project management
         are important skills to have in order to be successful with the studies. Students
         in the library school come from different backgrounds. It is common to meet classmates
         who already have years of experience in the library field or who had studied in other
         fields and decided to switch to pursue librarianship. It makes the classroom conversation
         interesting and inspiring because often one can gain knowledge based on others’ experience
         and perspectives.
      

      
       My two years in library school in Canada involved many assignments, group projects,
         presentations, and sleepless nights. Since I began the library program soon after
         I arrived in Canada, in addition to adjusting to living in a new environment and other
         complications of culture shock, I immersed myself in intensive schoolwork. I did not
         completely realize what I had gotten myself into. Some of the traditional, required
         courses such as the ones on reference, collection development, and cataloging were
         not new to me but challenging in other ways. It was certainly a steep learning curve
         since I was trying to grasp complex concepts in a second language. Writing at an academic
         level was also a challenge, something I had to learn by writing assignments. Elective
         courses such as database management, website design, and records management were enjoyable
         since I got to select them according to my personal preferences.
      

      
       It took me a few months to get used to the instruction style in Canadian university
         classrooms. Coming from an education system dominated by lectures and exams, the highly
         encouraged and engaging free debates in Canadian classes were at first a difficult
         adjustment. Debating and not being in agreement with others was not something I was
         initially comfortable with. It took me some time to realize that it was a way to share
         thoughts and explore new ideas. Professors were creative with their instructions.
         The goal was to create a learning experience that was relevant and interactive. For
         example, instead of telling us how to conduct a reference interview, the instructor
         designed the class in such a way that we were constantly participating in role-playing
         activities for different kinds of real-world scenarios. It was more work but certainly
         fun and relevant. The training I received in China focused on theory in library science.
         I would have appreciated the reference classes back in China if it had involved interactive
         components. Group projects were good opportunities to practice teamwork, project management,
         and time management. Collaborations on many projects enabled me to form many friendships
         that extended beyond school and have continued long after graduation.
      

      
       The Canadian library program I was enrolled in had an integrated co-op program. Co-op
         programs enable library school students to apply for term job opportunities before
         completing their degree studies. Students have the option to be away for one or two
         semesters to work in organizations as interns. When enrolled in an institution that
         has an integrated co-op program, the librarian-to-be has the opportunity to gain valuable
         working experience and a chance to meet potential future employers. For new immigrants
         in Canada, it is important to have relevant Canadian work experience in order to secure
         a permanent position in Canadian libraries. I would highly recommend that visibly
         minorities interested in librarianship enroll in programs that offer co-op opportunities.
         Many immigrants like me come with years of experiences from home countries, but having
         Canadian experience is highly regarded and often hard to obtain without the proper
         credentials. The library and information science (LIS) co-op program bridges this
         gap and provides way to demonstrate that new immigrant librarians can also succeed
         in the Canadian context. Since most co-op positions are paid opportunities, it also
         helps on the financial front. Besides gaining experience and providing financial relief,
         another important advantage that a co-op program can provide is networking opportunities.
         This is certainly an important aspect needed for new immigrants. The professional
         connections I made during my co-op placements paved the way to getting a “real” job
         after graduation.
      

      
       Being a visible minority, my first professional job-hunting journey was challenging
         and also interesting. I gradually learned in the process that a well-written résumé
         and the ability to clearly articulate to future employers what I could do and how
         I could learn where needed were keys to finding the right job. In a country like Canada
         that advocates multiculturalism, most of the employers welcome and value visible minority
         applicants. The job competition is usually open and fair. In my experience, I found
         that the ability to speak a language other than English and the ability to adapt to
         a changing environment were advantageous benefits. In large urban communities at public
         libraries, there is so much diversity in the user population. This diversity calls
         for librarians who can speak other languages and therefore communicate with newcomers
         and make them feel welcome. Based on Citizenship and Immigration Canada (2012), there
         were 80,915 international students enrolled in universities in 2003, and by 2012,
         the number went up to 145,164. In academic libraries, the rapidly growing number of
         international students has created a niche for visible minority librarian presence.
      

      
       My first job in libraries was in the area of health sciences librarianship in Toronto.
         After two years in this position, I relocated to Medicine Hat for a more challenging
         job opportunity. Medicine Hat is a relatively small and conservative town in southeastern
         Alberta. I was surprised and delighted to be welcomed into the community and into
         a very supportive working environment. Although my mother’s dream of librarianship
         leading to big-city life didn’t come true, I am happily settled in a small town in
         the middle of the vast Canadian Prairies, working in a community college that is dynamic
         and ever evolving.
      

      
      College Librarianship in a Small Canadian Prairie Community

      
      Medicine Hat is a growing community in southeastern Alberta with a population of about
         seventy thousand (Statistics Canada, 2011). Medicine Hat College is a comprehensive
         community college that offers a broad range of programs to prepare students for employment
         opportunities or further studies. The programs range from degree studies to certificate
         courses and apprenticeship possibilities.
      

      
       Because of the wide variety of programs offered by the college, students come into
         the library with very different skill sets and expectations. Since Medicine Hat College
         students are enrolled in a range of programs from those in premed intensively preparing
         for admission into medical schools to those in apprenticeship programs who are there
         for a couple of months, their information needs are diverse. It is almost impossible
         to set up the library to meet all students’ needs at once. Providing library services
         in this environment is both interesting and challenging. Serving such various needs
         demands creativity, flexibility, and forward thinking, all of which I enjoyed.
      

      
       Canadian college librarians are generally classified as academic staff or faculty
         along with librarians working at universities (Association of College and Research
         Libraries, 2011). Since there are many departments in a college setting, very similar
         to the academic university setting, and there is a smaller-sized staff unit, librarians
         perform different duties to fulfill all the needs of their students and their faculty.
         As a librarian, I am expected to know most aspects of the library’s daily operations.
         Beyond my main duties of supervising the information desk, offering instruction, leading
         technology initiatives, developing and managing collections, and managing licenses
         for electronic resources, I also process interlibrary loan requests, help students
         at the circulation desk, and often get on my knees to fix photocopiers and printers.
      

      
       College librarianship provides new library school graduates with opportunities to
         discover various areas of the profession and decide what they are mostly interested
         in. Since there is little or no expectation to publish for tenure, the focus tends
         to be more on teaching rather than research. There are many opportunities to work
         as a team, and often there are no distinct differences as to what is expected of a
         librarian and what is expected of library technicians and other staff. Everyone works
         together to get all the work done. Librarians concentrate more on tasks such as instructions
         and collection development, while technicians mainly take care of the technical services
         such as cataloging and acquisition.
      

      
       For new librarians with management aspirations, a college library can be the perfect
         training field. Due to small numbers among librarians, there are opportunities for
         taking on supervisory duties such as managing student employees or overseeing the
         circulation department. In fact, there is usually an expectation that new librarians
         will lead a team or manage a project soon after they are hired. In the Medicine Hat
         College library, I am responsible for a team of about ten staff members who provide
         information and reference services to the library users.
      

      
       Close interaction with students is another aspect that I have really enjoyed while
         working in a college library. With a smaller student body and a more centralized service
         structure, it is common to get to know the students more intimately at a college library
         than one could at a big academic library setting. Students are not just another “user”
         to librarians at the college library but individuals with unique needs. Students who
         move to larger university settings have often come back for visits and commented that
         they miss the personal attention they got from the college library.
      

      
       Similar close-knit interactions happen with the instructors as well. It is common
         for college librarians to collaborate with instructors on individual assignments to
         ensure that students are well supported for their research needs. It usually involves
         tailored instructions from the librarians to help with a particular assignment. Embedded
         librarianship takes librarians out of the physical library building to an on-site
         setting that “enables close coordination and collaboration with researchers or teaching
         faculty” (Carlson & Kneale, 2011, p. 167). This type of practice is flourishing in
         the college library community. Librarians can be seen in the classrooms and labs actively
         participating in the process of delivering desired learning outcomes.
      

      
       While college librarianship offers many advantages, there are also many challenges.
         Librarians working here need to have time management skills, project managing abilities,
         and prioritization skills. Since there is very little solo work, effective communication
         skills and leadership skills are the key to success. Librarians who enjoy research
         work may not find opportunities to research and publish due to time restrictions and
         job demands. It is often common to feel frustrated over the fact that one has to multitask
         and therefore not be able to focus deeply enough on one project. The issue of faculty
         status is another much-debated topic in the college library community. Based on the
         “Association of College and Research Libraries Joint Statement on Faculty Status of
         College and University Librarians” (2011) statement that “where the role of college
         and university librarians, as described in the preceding paragraphs, requires them
         to function essentially as part of the faculty, this functional identity should be
         recognized by granting of faculty status. Neither administrative responsibilities
         nor professional degrees, titles, or skills, per se, qualify members of the academic
         community for faculty status. The function of the librarian as participant in the
         processes of teaching, research, and service is the essential criterion of faculty
         status.”
      

      
       Although it is clear in this statement that college librarians are entitled to faculty
         status, it is not a common practice at the Medicine Hat College. Librarians are often
         likened to managers, academic advisors, and counselors. Librarians are not invited
         to participate in faculty council activities, which creates gaps and distance when
         librarians try to establish meaningful relationships with faculty. There are times
         when the lack of equality with faculty contributes to the unnecessary barriers when
         trying to integrate information literacy programs into the classrooms and curriculum
         planning.
      

      
       During my ten years of experience as a college librarian, I have enjoyed the variety
         of responsibilities, the opportunities for growth, and the support to take on a leadership
         role. Working in a small community college has its advantages that extend into the
         community that it serves. The Medicine Hat College library has formed partnerships
         with local Medicine Hat public library and regional library systems such as the Shortgrass
         Library System of which Medicine Hat is the member municipality. This small networking
         opportunity provides possibilities to collaborate and share ideas on how to serve
         the community. Recently the Medicine Hat public library, the Medicine Hat college
         library, and the Shortgrass Library System launched a popular initiative to allow
         users of the college library and the public library to use their home library card
         to place holds, pick up items, and return materials at a location of their choice.
         In Alberta, public libraries and academic libraries are governed under different ministries
         and therefore run on separate systems. But the desire to create a one-card library
         access for all Albertans is strong. For the libraries in our small community, we were
         able to achieve this on a small scale, and we are very proud of this.
      

      
      Mentorship and Looking Forward

      
      When I started my first job as a health science librarian in Toronto, I had a very
         accomplished librarian as my manager. She was a visible minority librarian herself
         and mentored me well at the beginning of my career. She was a great example of how
         everyone can succeed in this profession. Many of my early conversations with her were
         about health sciences librarianship and how visible minority librarians can find their
         places in the profession. Her mentorship convinced me that with passion and dedication,
         all librarians can succeed in the field.
      

      
       My college library introduced me to another great mentor, who directly supervises
         my work as the library director. He has mentored me for the past ten years of my professional
         life at the Medicine Hat College. His lifetime passion for college librarianship really
         inspired and encouraged me. As the only college librarian who has ever served as the
         president of the Canadian Library Association, he demonstrated that college librarians
         can be visionary national leaders as well. I have enjoyed many opportunities to further
         develop my leadership skills thanks to the great support from my mentors.
      

      
       Not everyone is lucky enough to have such mentors, especially so early in their career.
         But it is important that visible minority librarians find their mentors in their own
         institutions and through networking to create a supportive professional work environment
         for themselves and to advance in their positions. It is unfortunate that the Canadian
         Library Association does not have any mentorship programs for visible minority librarians.
      

      
       My journey as a visible minority librarian in Canada has been a positive and rewarding
         experience. Most of the time, I do not even realize my “visible minority” status.
         I cannot predict where life is going to take me next, but I can say for sure that
         I have no regrets for the career choices I made. Canada, as a multicultural country,
         has welcomed and offered me what I need to live a fulfilling professional life.
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      Almost all of my major decisions in life were the result of surprising circumstances.
         My first interest in libraries came as a result of being a team teacher in English
         and mathematics at Boundary Central School in Midway, British Columbia. It was a brand-new
         school without walls, offices, and doors. The school was a child of the sixties and
         reflected the radical vision in a number of areas: open-area design, team teaching,
         and individualized programming.
      

      
       I had read Summerhill by A. S. Neil as an undergrad and traveled to England, in part to see the Summerhill
         school and to apply to teach there. This influenced the kind of environment I wanted
         to teach in once I became a teacher. I was seeking an opportunity for something radically
         different; a school that was doorless and bell-less and a principal who was hunting
         for visionary teachers was enough to convince me to move from Surrey, British Columbia,
         to Midway, British Columbia. During my brief stay there, the librarian had to resign
         for medical reasons. I was team teaching English with Larry Kuhen who went on to become
         president of the British Columbia Teacher’s Federation. For our English units, we
         raided the library for magazines and books, loading them on carts and building our
         units around them. It seemed natural that I accept an offer to take over the library
         when the librarian resigned and that I give up my math teaching assignment to someone
         else.
      

      
       From that point on, the library almost became the property of the English department.
         We set up a seminar room for film showings and used library corners for media production.
         Students would make slides from magazines for their projects, or even make 8 mm films,
         some of them animated, using early “pixilation” techniques. We handed out assignment
         sheets that specified for each unit what you had to complete for an A, B, C+, and
         so forth. The A assignments required the development of a product that other students
         could learn from and enjoy.
      

      
       I became a fan of Daniel Fader’s Hooked on Books and ran a contest that gave credit for reading based on the number of pages students
         read. I can honestly say it was a heady experience; the most successful teaching of
         my life may have been done there. I became convinced that the library could be more
         than a repository; it could take on an activist role in changing life experiences.
      

      
       Larry Kuhen gets credit for being my first mentor; from him I learned how to center
         what I taught on interesting themes that motivated student involvement. Using this
         thematic approach, I learned how to achieve the somewhat dry learning outcomes that
         were expected within the curriculum guides of the time but doing it in a way that
         I felt was more student-centered.
      

      
       My next teaching assignment was in Salmon Arm, British Columbia, where I became,
         at about twenty-eight years of age, the youngest administrator of the district as
         the Resource Centre coordinator, during a time when media centers were the rage. I
         had started an MEd at Central Washington State College (now university) in library
         and audiovisual studies. It was at this point that I began to learn a great deal about
         “the Indian in me” that my dad used to talk about. All of my dad’s relatives were
         brown; my mother’s family members were white and looked more like me. I had noticed
         the two sides did not mix as well as they might. In those days, being Aboriginal was
         not well understood, even within my own family. My dad’s uncles attended residential
         schools, and my grandmother apparently spoke fluent Cree but would try to keep the
         kids from hearing it.
      

      
       Mary Thomas, a Secwepemc (Shuswap) elder, helped me to learn about “the Indian in
         me” and adopted me as her official photographer for some of the cultural projects
         she was involved in. This provided me with the opportunity to document the building
         of a pit house and a reed house, the tanning of hides, and moccasin making among other
         things. Mary heard about my background, and looking back now, I realize that she trusted
         me and gradually taught me about the residential schools and about what life was like
         in Secwepemc villages long before that time.
      

      
       I learned that nature set the order for the tribe and how this was the essence of
         their tribal knowledge. Members of the tribe peeled the bark off cedar trees and tucked
         it in the branches so that it would start fires in winter. They picked the reeds when
         they were ready so that they could be woven into the fabric of summerhouses when needed.
         Mary was proud that even in more contemporary times, young tribal men would abandon
         good-paying jobs to pick apples, because the apples had to be picked “when they were
         ready.” She contrasted that approach with that of public schools where students sat
         uncomfortably still and did schoolwork that had no bearing on their daily survival
         and no relationship to the world changing around them with the seasons.
      

      
       Because of Mary’s teachings, I began to see why Dad smiled about “the Indian in me.”
         When I was a student, he saw part of me wanting to behave like the Indian kids he
         knew who hated sitting in rows and having to learn what seemed to have no connection
         with the world outside the school walls. I was blessed with having an aptitude for
         doing schoolwork but was always out of sync with my friends who knew how to perform
         for marks and acceptance, something I never clued into.
      

      
       Mary’s teachings assisted me when many years later I became a teacher-librarian at
         the Peigan School in Brocket, Alberta. I learned to deepen my relationships with the
         First Nations and also learned some reality lessons. I learned about the “invisible
         ceiling” to student success. Children in grade school would do remarkably well, but
         something would set in with older students who could not believe that they could continue
         to do well. My grade 11 students could read and enjoy Romeo and Juliet but perform at a grade 6 level on the Canadian Tests of Basic Skills (CTBS), which
         we routinely gave every year. Unlike their public school counterparts, they seemed
         to assume they would flunk easy tests and so performed according to their own predictions
         (or their self-fulfilling prophecies). I saw in them a reflection of myself. They
         wanted to perform because it interested them. Of course, like most of us, they would
         respond to bribes and perks in the short run, and many fellow teachers were overindulgent
         in that regard with free pencils, stars, pictures, and the like.
      

      
       One of my favorite memories of that time was seeing how regalia and ceremony transformed
         my students. Outfitted for dance, their backs straightened and dignity descended on
         them. The change was electrifying! Another fond memory took place in the library,
         where I witnessed the power of storytelling with children. The reading levels of the
         kids were average, but their interest level in stories was remarkable.
      

      
       I also learned what prejudice felt like that year. I remember taking a group of six
         students to play in a badminton tournament and the feeling of panic when I walked
         into the gym with them. I realized the sea of faces was all white, and like my students,
         I felt isolated and intimidated. I remember being stunned when one of my older students
         looking glum responded to my concern with, “I would rather find a drunk Indian on
         a curb in Calgary than tell YOU my problems.” He was an activist and wanted in the
         worst way to find solutions that his own friends and family could provide. I felt
         the sting of prejudice, something I had felt rarely prior to this, and wondered what
         it would be like to feel it daily. After all, I was a nonvisible Métis who could adopt
         a “white identity” when it suited me.
      

      
       During my first winter there, I witnessed a community tragedy when one of our grade
         10 students was found frozen and dead outside the school one morning; we all cried.
         He was such a likeable, affable guy who seemed to be above problems.
      

      
       Hazel Bigsmoke was our library technician. It was a luxury to have her because she
         could manage all the library clerical duties with great efficiency, leaving me free
         to introduce kids to the use of the library, read stories, and look after our computer
         database using early-generation Apple computers. She was Peigan and lived on the reserve.
         She provided me with many insights into their way of life, their victories, and their
         challenges.
      

      
       Our biggest problem was with our students above grade 9. At that point some decided
         to go to a school in Pincher Creek that had more academic courses. Some would drop
         out. There was a “glass achievement ceiling” of sorts. Because high school graduation
         was the exception rather than the rule, many kids who did really well in early grades
         would suddenly just give up trying.
      

      
       Peigan School was pleased with the way their school had changed the views of the
         community toward education. One example of progress made was to drive the report cards
         directly to the homes. We would typically be invited inside the homes for a tea-and-talk
         about progress of their kids. Apparently, ten years earlier the parents usually locked
         their doors and kept the teachers out; that was a legacy of the residential schools.
         Teachers were simply not welcomed.
      

      
       I learned much from the elders as well. For the most part, they occupy a role within
         the First Nations that is sadly lacking in the mainstream world, that is, the “wise
         older teacher/mentor” who, traditionally, was treated with respect and admiration.
         The students showed me much love and were an inspiration for me, all the way from
         kindergarten to grade 11. What I learned is that it isn’t really a question of skin
         color that affects your reception as a teacher or librarian on the reserve. I was
         told that they would warm up to me as soon as they found I was staying on. It was
         true. By the end of the year, they warmed up and were all asking me, “Are you coming
         back?” Unfortunately, it seems to be the case that many don’t come back.
      

      
       For anyone who wants to become a librarian for the First Nations, my advice would
         be, do it and stick with it. There will be some reluctance at first to accept you, but if you work with acceptance
         and persistence, your efforts will be rewarded.
      

      
       My next First Nations library assignment was after I got my master of library and
         information studies (MLIS) from the University of Alberta in 1993. Two years later,
         I was the library director at the Saskatchewan Indian Cultural Centre (SICC) in Saskatoon,
         Saskatchewan. My best mentors were two library technicians: Donna Ahenakew and Evelyn
         Daniels. Here is where I really learned. On my first day, Donna marched down the stacks
         and brought back  The Genealogy of the First Métis Nation. She pointed out the name of my great-great-grandfather James Bruce, and there were
         pages of other family members as well.
      

      
       My involvement with First Nations people evolved to a deeper level. Gerry Fineday,
         the elder’s coordinator, taught me about ceremony and protocol. I remember him gathering
         a plate of food from a feast and having me drive out to a back country road. We stood
         outside with the wind blowing fine snow at our feet while he scattered tobacco over
         the food and sang to the spirits. He told me that the spirits didn’t like our people
         noise and would gather with him in the peacefulness of the night. I was taught some
         elementary Cree by Judy Bear, and she made it great fun. My dad was delighted with
         the simple phrases I could use, and he related what he knew of his mother’s language
         to me. His knowledge of speaking Cree was sketchy, as the “half-breed” people of my
         grandmother’s generation did not want their children to know they were Aboriginal.
         It was a stigma at the time, not a blessing. Dad was ordered out of the house when
         his mother spoke Cree with her friends.
      

      
       I was expected to help out First Nations libraries and found a role as the chair
         of the Library Services for the Saskatchewan Aboriginal Peoples Committee. We held
         workshops and lobbied for the interests of the First Nations libraries in the province.
         I was also expected to travel to the school libraries and did so on many occasions,
         assisting them with organizing new or old libraries, and offering advice to a wide
         variety of library assistants, some of whom had no library experience at all. In all
         cases though, help was so gratefully received that it made my efforts more of a delight
         than work.
      

      
       After my experiences at Peigan School and at SICC, I found myself being more and
         more assertive in my defense of the First Nations. I saw my patrons served differently
         in stores than I was, waiting longer for taxis, and followed about with some regularity
         while shopping. I have watched them be checked out more carefully in banks. Some years
         later, I watched dumbstruck when I was allowed into a bar at midnight and my status
         wife was stopped and told it was too late; she was all of three feet behind me. I
         have watched her backpack get searched going into an outdoor concert, when mine was
         not. I learned not to argue Native discrimination issues with some of my friends,
         however, given that the dominant view in private during these times was, “Natives
         make too much of an issue over these things.” Arguing only made me feel better; it
         did not advance the cause. If it has not been done already, I think there is room
         for a terrific PhD thesis studying “subtle (or covert) discrimination” through assessing
         service levels to First Nations peoples and control groups.
      

      
       My next position, which I held until my retirement last year, was as the librarian
         at the Nicola Valley Institute of Technology (NVIT). The daily activity and programming
         was more like a mainstream institution than the SICC, but I continued to learn over
         the next ten years. My fourth First Nations library staff person was the coordinator,
         Sherry Garcia. I worked with her for all that time, and I can honestly say we never
         had an angry discussion, and she was wonderfully wise and compassionate. The biggest
         thing I learned at NVIT was how much potential there was in First Nations students
         who “returned to try again.” I found out that many students had not done well in high
         school, but once they became serious about their postsecondary education and applied
         to start college, they could be surprising performers in terms of effort.
      

      
       Don Beauchesne was our Métis elder at NVIT, and he taught me much about my Métis
         history, for instance, how the buffalo-hunting way of life produced strong, responsible
         men and women. He remembered participating in summer camps where stoves were tossed
         on wagons or pickup trucks and the community would go out in the fields to camp. The
         men would hunt; the women would pick berries and bake bannock and pies on their stoves.
         At night the men would return, and the game would be cooked along with the pies and
         bannock. After feasting, a fiddle player would start, and everyone would get up to
         jig.
      

      
       I think I surprised him that I knew how to jig; my sister showed me as we were growing
         up. And I have many childhood memories of some of the fiddling and jigging parties
         my family attended.
      

      
       The same mentorship role found in First Nations communities also existed within Métis
         communities. As a young man, a trusted adult would take you aside and give you your
         first knife. The blade would be sharp enough to shave with. You would be warned that
         if that blade was ever found dirty or dull, the knife would be taken away from you.
      

      
       In Western teaching, one “expert” lectures or provides work to twenty or so children.
         In the Aboriginal tradition, education is a community function with trusted mentors
         teaching you about responsibility and teaching you skills at the moment when your
         heart and mind were open and willing to learn.
      

      
       I don’t remember who told me that in the old days stories were told by the elders
         and that these stories would have personal meaning. If children were arguing, a story
         would be told about children who argue too much. There was seldom a singling out of
         an individual to shame them. That was more of a Western adaptation.
      

      
       A good example of a childhood teaching story is provided in Shingwauk’s Vision by J. R. Miller. A young boy participated with friends throwing stones at an old widow
         trying to do her laundry in the creek. When the father heard of this, he invited the
         woman into their home, a tepee I believe, and concluded the teaching by asking his
         son to go get his pony and give it to this woman to honor her. The boy did as he was
         told. Not a word was spoken about the behavior, but the boy really learned the lesson.
      

      
       I like to think that the oral teachings of elders are living books and belong as
         part of our library. I am sure that all Western speakers come from cultures that had
         revered elders and teacher storytellers as well. Unfortunately, we sometimes prefer
         to put their words on pages, put covers on the pages, and leave them to sit on the
         shelves. In teaching writing, I encouraged students to consult the elders and showed
         them how oral teachings could be cited.
      

      
       I became a resident writing and research person. Students would often come by and
         have me look at their papers. My usual approach would be to offer them either a quick
         glance of their paper and a few comments or to work with them in detail. If they chose
         the second option, it could take a series of hour-long appointments of bringing revised
         drafts in over and over.
      

      
       The students who took me up on the second option became my delight. Three or four
         of them went on to win writing awards from the experience. One day I might write a
         book on “writing the First Nations way.” It would have some steps in it different
         from what is customarily provided to college-level writers.
      

      
       First of all I have learned that almost all of my students wanted to write narratives
         even when asked for essays. The First Nations love stories. If you bring in an elder
         for a talk on anything at all, you will probably hear first a series of short stories
         about their own experience. Over that time as an audience member, you develop respect
         for who they are and where they are coming from.
      

      
       The best chance I had to apply my growing feeling for “what was Aboriginal” was at
         NVIT as college librarian. Here, I was able to practice “teaching in context,” showing
         students how to use their talents to be successful at the moment they realized the
         need. This was like Mary showing young people how to stretch deer hides at just the
         right time when the hide was supple.
      

      
       Usually students would come to see me asking about their essay, because they had
         to learn “APA format.” Often, I would discover the real problem: they had no knowledge
         of how to communicate in writing. The APA problems were just the tiny tip of an iceberg.
      

      
       I recall looking at a mature adult woman’s paper about global warming. It was a hodgepodge
         of random material, partly personal and partly a collection of information from the
         web. I presented her with my usual suggestion: “Do you want to learn how to write,
         or are you asking me to help you with punctuation and style to just make this ‘look
         better’ for your teacher?” She decided she wanted to learn how to write. Now I had
         that “teachable moment” that a good friend or elder looks for. I asked her, “Why do
         you want to write on this topic?” It took some probing questions to discover her concern
         about environmental changes that were occurring in her community and other areas nearby.
         For instance, a tornado had blown apart a building on her reserve in northern Alberta.
         The fish had parasites they had never had before. Cougars had been seen when they
         had never been there before. The elders were worried that things were changing from
         the old ways, in a dangerous way.
      

      
       I sent her on her way to put this story in the first person, using “I” freely. We
         looked at some writing of Chief Dan George and noted how powerfully he wrote and how
         simply. I challenged her to write me a story as she would tell it to her children
         about what she had seen. She came back with a beautiful piece from what she had learned
         about weather change on her reserve.
      

      
       I asked her, “What do you think is happening?” She said, “The weather is warming,
         and it is affecting our wildlife and our lives.” My next question was, “What should
         we do?” She replied, “We need to discover what is causing the change and stop it before
         it is too late.” I said, “Write that down just as you said it. Do you see that what
         you said is what we call a ‘thesis statement’? This is something you want to prove
         to your reader, to help make a difference. Now that you have written well in the ‘Aboriginal
         way,’ starting with stories, you can use the mainstream academic way.”
      

      
       I then proceeded to work with her to use online databases and library books to locate
         the science behind global warming. We found perhaps a half-dozen accounts we could
         cite, documenting what was happening to weather patterns in the north and the science
         behind the changes.
      

      
       Each one of her cited sources told the same story about weather change; each source
         acted like another wave of information impacting the reader, making the thesis more
         and more convincing. After my student had finished her introduction, I had her go
         back to the personal stories in her community and give an impassioned summary of what
         was clearly happening to weather in the north and how it was affecting her reserve
         and others. She had then developed the authority to state what should be done, based
         on her personal observations and documented science. Clearing up the APA formatting
         was the easy part really.
      

      
       I have related this story because I think as teachers and librarians we make a serious
         mistake by trying to make people who remain by nature oral, people who are great storytellers,
         into writers according to the Western academic writing tradition. We do need to teach
         this type of writing, but there are many kinds of “good writing”; we can incorporate
         the aspirations and feelings of our Aboriginal students and marry that with the blessings
         of Western-style academic writing to produce something different, acceptable stylistically,
         and powerful.
      

      
       The work this student achieved went on to win our Meilleur writing prize. Of course,
         I had to let a committee rate the work since I had a biased view of the piece.
      

      
       At times, it seems that instructors are giving up on First Nations student writers
         too soon. Older students can learn writing skills, but they need more patience to
         overcome earlier negative feedback on their work. What I have found is that once they
         begin to learn that writing is “not rocket science,” then their progress can be remarkable.
      

      
       Since leaving NVIT, I have worked a little with assisting public libraries as a consultant
         in Manitoba and would like to conclude with some observations. Since traditional First
         Nations instruction was based on a mentorship model, it should have occurred to educators
         long ago that teaching could be offered the same way—that is, the way librarians help
         patrons with reference or readers’ advisory needs, patiently and one-on-one. This
         is how First Nations children used to be taught and could be better instructed today.
      

      
       If public libraries had been located on reserves with the resources to reach out
         to families instead of herding children to remote locations; if teaching had worked
         with instead of against the elders; and if English/French instruction had been aimed
         at adding to rather than replacing languages spoken at home, successes would have
         been commonplace rather than exceptional. It is not too late to remedy this, and librarians
         need to be advocates for the necessary changes.
      

      
       At the moment, large amounts of funding are invested in building reserve capacity
         for local instruction. Lovely new schools abound. The problem remains though that
         little progress seems possible without simultaneous progress in the homes. I had a
         Ginn Reading Series instructor point out to me that the basal reading programs in
         public schools could not possibly account for the vocabulary mainstream students accumulate:
         they have to read at home. The education level of parents has a dramatic effect on
         the learning and educational outcomes of the child. Public libraries have historically
         played a major role in building the literacy capacity of these adult readers.
      

      
       Money is also being invested in literacy projects, but I have my doubts that any
         “projects” will progress far enough without permanent, long-term funding that links
         literacy initiatives to the homes and communities.
      

      
       Our reserves desperately need passionate “public-library-like” education that works
         with parents, elders, and community. To be honest, I hated my own elementary education
         and would have loved something like this. If you watch First Nations children around
         their elders, you will be surprised by how much children like to surround their elders,
         and even “hang with them.” They are unlike students in mainstream, public schools
         who often overtly shun their parents and grandparents. First Nations kids want to
         grow as part of their community; it is time that we stop separating education from
         family life, which is the route chosen, for better or worse, by our public school
         system. It never was the traditional way of the First Nations, so of course they have
         adapted to it in a less enthusiastic way than the public educational system would
         like. However, public libraries have always served families and are positioned to
         help in the educational process in a more traditional means.
      

      
       Over the last fifty or so years, Aboriginal leadership has gained from acknowledgment
         of a more accurate history of the experiences of Aboriginal peoples in Canada (thanks
         to the work of many visionaries, as well as groups such as the Royal Commission on
         Aboriginal Peoples and the Truth and Reconciliation Commission). Documentation has
         been building steadily on the horrors of residential school history, on the thievery
         of reserve assets, and on outright racism toward Aboriginal peoples generally in our
         society. What has been missing to this point is an alternative to redressing these
         issues that does not involve money. I asked my father-in-law, who is an elder, why
         he and other residential school victims were dispensing so much of their residential
         school money to friends and relatives instead of saving and investing it. His answer
         electrified me; he said approximately this: “Jim, anything they pay me for those years
         in that school is like blood money; it is evil. It is payment to buy my silence about
         the horrible things that were done. It is best that I do what good I can do quickly
         and get rid of it.”
      

      
       The mainstream world is moving toward a monolithic economy where we all buy and sell
         by the same rules, where every good and service is reproduced identically as cheaply
         as possible, distributed efficiently, and sold with as high a margin as possible in
         a competitive marketplace. Education, literacy, and libraries are valuable to the
         extent that they enable workers to retrain and specialize within this model, and that
         applies to the First Nations and Aboriginal peoples as a subset of the uniform economic
         vision of the world.
      

      
       As mentioned earlier, the First Nations are becoming progressively more vocal about
         the evils perpetrated on them and ultimately the huge debt mainstream society owes
         them for these abuses. What has yet to evolve is a generation of Aboriginal leadership
         that does not see redress in terms of getting payoffs from the government, making
         Aboriginal society into a darker version of the mainstream world. As with the State
         of Israel in the 1940s and 1950s, a decision has to be made to rebuild an alternative
         to mainstream society that encompasses the undying spirit of Aboriginal society. One
         cannot re-create the North American world before colonial settlement, but one can
         re-create a unique Aboriginal presence that incorporates its foundational beliefs.
         A Canadian mosaic should start with a pattern started by Aboriginal people, not the
         converse.
      

      
       What would a new vision for society with a foundation of aboriginality mean? I believe
         it means starting with families rather than the individual. The family helps each
         other, and the community helps the family. Children would not be fragmented from the
         wider community in an educational island called “school”; social responsibilities
         would be undertaken by everyone, not just the professionally trained.
      

      
       In the old days’ routine, community life would stop for hunting and fishing expeditions
         or for seasonal moves. In the same way, the school should stop and reprogram its activities
         around community needs: arithmetic can be taught on a schedule that suits the migration
         of animals; the converse is not true! A more involved community can also pause and
         refocus to help children and families read together; everything should be done around
         the family and community as it was when traditional values were being observed.
      

      
       It is my passionate belief that the original vision of public libraries already suits
         such an Aboriginal vision. Andrew Carnegie believed his success was due to his being
         able to self-educate in a library. Abraham Lincoln followed the same path, borrowing
         books and knowledge from wherever he could find it.
      

      
       The only change needed from the original public library vision of the Carnegie generation
         is that the Aboriginal world wants “living books” in its elders and something more
         of a “library without walls” since its traditions do not hold with massive accumulation
         and protection of resources. I envision that library staff will have to take resources
         to the community rather than hold them neatly against walls. Parents and family members
         will have to be involved in the process of education, part of which is literacy and
         the preservation of First Nations languages.
      

      
       I believe that even though colonialism is less pervasive than it was, there is a
         lingering Aboriginal belief that progress can be made by modeling mainstream society,
         playing a game of “catch up” as it were. I believe Aboriginal people can look to strengths
         from their traditions; they need not look to create little mainstream worlds on reserve
         communities. That would be a poor use of their resources, including their time. The
         goal should be to produce an alternative world through Aboriginal vision, self-determination,
         and decolonization. A small start can be made in a new vision for Aboriginal society
         through the public libraries. They can serve Aboriginal peoples without dominating
         them, staying flexible to serve an unfolding Aboriginal vision for their new but different
         life in the Canadian mosaic.
      

      
       Unfortunately, it has proven difficult to create public libraries in Aboriginal communities.
         Public libraries are generally funded via a system of residential tax assessments
         that don’t exist on reserves. With some exceptions, there are not enough on-reserve
         libraries. We need public libraries on reserves to be funded cooperatively between
         federal and provincial governments with reserve leadership on board from the planning
         stage onward.
      

      
       Aboriginal leadership needs to lobby so that the federal government understands that
         having public libraries is part of their responsibility toward the education of Aboriginal
         peoples. From there, cooperation can ensue with provincial governments to contribute
         to the costs and operations of libraries on reserves within their respective provinces.
      

      
       In developing Aboriginal public libraries, it will be important to allow communities
         to found their own vision of community library service. Aboriginality will always
         mean less compartmentalization. Libraries might have to function with less reliance
         on housing and protecting of resources. The library might visit the homes rather than
         people travelling to the library. In this way it can serve families ahead of individuals.
         People, in particular the elders, might have to become “part of the collection,” enabling
         their stories and wisdom to circulate as do books in the mainstream model. The delivery
         of literacy might become more of a goal than delivery of books: process ahead of content.
         Community events and ceremony scheduling would have to determine the framework for
         library services. It is a mainstream world idea that each institution should function
         with its own schedule driven by its unique goals. The library would have to be part
         of the fabric of the community to succeed.
      

      
       To conclude, librarians need to have sufficient faith in their historical role as
         recorders, preservers, and transmitters of knowledge, and in the unique educative
         role they can play in Aboriginal communities. Many Aboriginal peoples can relate to
         the image of the scrolls and early texts of the ancient scribes who, like elders,
         gathered silently in a keeping-house of wisdom, waiting for those who had ears to
         hear and eyes to see. While traditional modes of education may have negative connotations
         for many Aboriginal peoples, libraries past and present offer something wonderful—self-directed
         education that is not forced or imposed. With a little faith in our history, librarians
         are uniquely placed to support the Aboriginal trek to literacy and knowledge.
      

      
      
   
      Chapter 7

      The Toronto Public Library

      
         
         
         
         Suzanne Fernando

         
         A Personal Reflection on the 2010 Diversity Initiative

         
         
      

      
      Public librarianship has come a long way since the days of books being locked away
         and librarians holding the key. Today, information is accessible from all corners
         of our world in print and digital formats. The role of a public librarian has shifted
         to that of a community, print, and e-resource expert who can wear different hats to
         meet the needs of various patrons. The choices librarians make on all library-related
         issues from programming to staffing and book selection must be sensitive to a diverse
         body of patrons and their needs.
      

      
       I am a staff member of North America’s busiest library system, the Toronto Public
         Library (TPL), which certainly has its challenges in meeting the needs of its diverse
         community. It serves a population of over 2.6 million, and reference needs vary. For
         example, the needs of a new Canadian inquiring where to find a suitable day care certainly
         differs from a student seeking access to eighteenth-century Victorian literature.
         While the broad range of questions from public library patrons are interesting and
         engaging, it is also important that staff be prepared to answer these questions.
      

      
       In addition to meeting the needs of a diverse community through services and programming,
         TPL must also step back and look at its own internal “diversity.” Does TPL staff reflect
         the diversity of our community? Has TPL employed a cadre of staff that is knowledgeable
         about the diverse information needs of its patrons? Is TPL being representative of
         its communities in its hiring practices? Have visible minority librarians at TPL been
         given opportunities to garner support in their institutions to progress further in
         their careers? These questions, among others, are important when discussing equity
         and diversity in library systems.
      

      
       The creation of the Visible Minority Librarians of Canada (ViMLoC) Network in 2011
         was the beginning of conversations about the needs and challenges of visible minority
         librarians. As a visible minority library worker, the questions I have raised above
         only begin to address the needs of minority librarians. As a minority I would like
         to talk about my own experiences as a patron and staff member of the Toronto Public
         Library. I will discuss my decision to pursue librarianship as a career and provide
         examples to show why I believe it is invaluable and important to have staff members
         that reflect diversity. Finally, I will share some of my own challenges I faced as
         a visible minority library worker and share some words of wisdom for aspiring minority
         librarians.
      

      
      Current Literature—What Does It Say?

      
      Interestingly, Canada, unlike the United States, does not have a history of literature
         on the visible minority librarian experience. While American literature is fraught
         with information on African American or Hispanic experiences in librarianship, there
         is hardly anything about minority experiences in Canadian library literature. Despite
         Canada being a country that prides itself on multiculturalism, the literature on librarianship
         does very little to address the current state of visible minorities in the profession.
         The difference may be attributable to our differing cultural ethos, with Canadians
         being much less likely to call themselves African Canadian or Latin Canadian and thus
         less likely to create ethnic titles for themselves. Canada prides itself on being
         a multicultural mosaic rather than a melting pot. However, simply deciding that our
         Canadianness overrides our visible minority identity is not enough justification for
         the lack of literature. It is surprising to see a real gap in library literature with
         regard to issues of diversity and equity. In 2011, a nationwide survey was distributed
         to approximately 1,500 Canadian academic librarians to address issues of ethnicity
         and diversity (Kandiuk, 2014). A similar survey would benefit public libraries, as
         many of the challenges faced by academic librarians are also faced by their public
         library peers. The for-profit world often recognizes the benefits of diversity readily,
         with business literature stating that companies are more competitive when they have
         a diverse workforce so they “can serve a multi-ethnic, multilingual clientele” (Dib,
         2004). The library world would benefit from a similar perspective.
      

      
      Personal Perspective

      
      As a young girl, the library was an invaluable resource to me as a book lover. With
         an engineer and elementary school teacher as parents, our home was full of books;
         but math textbooks and picture books weren’t what I was looking for. I would eagerly
         borrow stacks of novels from our local public library only to finish them in a weekend
         and be ready for more. Throughout my childhood, the library was one of my favorite
         places to visit, but as a teenager I lost touch with it. In high school I went back
         to it when I applied for a page position at my local library and was offered the job.
         I held this job throughout my very interdisciplinary undergraduate degree (psychology,
         health studies, and English), and during my graduate degree in community development.
         I considered a number of career possibilities ranging from being a psychologist to
         a career counselor or a journalist. I worked in counseling for a short time but always
         had one foot in the library world, where I really seemed to excel in performance.
         I finally realized that I wanted to be a librarian. Librarianship was the perfect
         blend of all my interests and really made sense to me as a career choice. Librarianship
         brought together various skills and knowledge I had learned and practiced over the
         years. It appealed to me as a profession that would nurture my creativity and fulfill
         my longing to offer valuable community service and my love of being around books and
         working with new people every day.
      

      
       In my family, librarianship was definitely a unique career choice. While there are
         a number of educators (teachers and principals) in the family, I was the first to
         pursue librarianship. I got the usual questions that come with library and information
         science (LIS) studies; “you need a degree for that?” “So how much more school do you
         need?” “Oh and then you can be a librarian—only then?” I answered most of these questions with a smile as someone confident in knowing
         that I was right where I wanted to be. However, a part of me also wondered about my
         position as a visible minority woman in the field. While I had worked with numerous
         people from various ethnic backgrounds in a number of jobs I had held, I knew of very
         few visible minority librarians and of even fewer visible minorities in supervisory
         or managerial positions in libraries.
      

      
      Institutional Support for Equity and Diversity

      
      In 2010, the Toronto Public Library conducted a survey on diversity in the library.
         According to the feedback from interviewees, the top four issues to be addressed in
         a Diversity Plan for TPL were as follows:
      

      
      
         	
            
            To have the TPL workforce reflect the diversity of the City of Toronto and its communities
               throughout its hierarchy;
            

            
         

         
         	
            To have an examination of policies, practices, and systems in the organization to
               identify and remove systemic barriers to access and full participation;
            

            
         

         
         	
            To provide training and development in diversity, equity, and antiracism to all staff,
               including management and leadership, to ensure a common understanding of diversity
               and equity and their meaning within the TPL context, and to understand, identify,
               and address systemic barriers; and
            

            
         

         
         	
            To gather reliable information about the TPL workforce composition and diversity.
               (Toronto Public Library, 2010)
            

            
         

         
      

      
      The document broke down the plan further into “B: Critical Factors in Advancing Diversity
         in the Library”; “C: Existing Measures and Approaches that Support a Diversity Strategy”;
         and “D: The Way Forward—the Next Steps.” Some sections in particular that addressed
         visible minority staff members were Section C.1.: “The diversity of the current workforce,
         especially among younger employees in the entry level classifications; and the number
         of staff from diverse backgrounds who are enrolled in Master’s, Information Science”;
         Section C.4.: “The leadership of the Library, both at the Library Board and senior
         management level, has expressed a strong commitment to the diversity agenda, and included
         it in the Strategic Plan, 2008–2011”; and Section C.5.: “The steps taken to hire the
         Manager, Diversity to begin focused work in this area.”
      

      
       

      
       The Next Steps section promised to do the following:

      
      
         	
            
            Complete the internal environmental scan and collection of data on diversity plans
               and implementation strategies from other public and private sector organizations;
               and review full results with an emphasis on best practices;
            

            
         

         
         	
            Establish an internal Diversity Steering Committee and begin a schedule of meetings;

            
         

         
         	
            Develop and implement diversity and equity training and a development program for
               TPL leadership, management and staff;
            

            
         

         
         	
            Develop system-wide introductory communications to TPL employees, service users and
               other stakeholders, that among other messages, articulates why and how the diversity
               agenda is moving forward at this time;
            

            
         

         
         	
            Develop methodology for gathering reliable information about the TPL workforce and
               its diversity;
            

            
         

         
         	
            Conduct an Employment Systems Review of TPL policies and practices to identify and
               address barriers to participation in the Library workforce for members of Toronto’s
               various communities;
            

            
         

         
         	
            Facilitate the opportunity for a broader cross-section of staff to participate in
               the diversity strategy. (Toronto Public Library, 2010)
            

            
         

         
      

      
      This document was promising and suggested that diversity was finally officially coming
         into the conversation. Previously it had only been discussed informally around the
         watercooler. The following year, TPL distributed a workforce survey to its staff members
         with questions about their demographic information including gender, sexual orientation,
         and ethnicity, among others. It also gave the opportunity for staff members to voice
         any concerns or issues they have with diversity in the workplace in any capacity.
         Some interesting conversations were happening around the watercooler at this time.
         I recall one staff member saying, “Are we doing this for affirmative action? Because
         I don’t want to do a survey for someone to get a job for who they are and not what
         they can do.” I was bothered by this comment because I was aware that affirmative
         action is not meant to take jobs away from people but create opportunities for them
         when there are systemic barriers in place that limit their opportunities. This staff
         member insisted that she would not fill out the survey. I urged her to do so suggesting
         that if she read the description of the survey she might feel more comfortable filling
         it out. I never found out if she did fill it out, but it made me wonder about other
         staff members who must have felt the same way. I had always felt that affirmative
         action was something positive that encouraged workplace equity, but obviously my sentiments
         were not unanimous.
      

      
       Interestingly, shortly after this interaction, a discussion on affirmative action
         took place in one of my MLIS courses, where sentiments similar to my colleagues’ were
         shared in an online forum. A classmate expressed wariness at the notion of selecting
         staff based on demographic factors like gender or ethnicity. Once again these sentiments
         bothered me, as I felt they came from a lack of understanding about the positive impacts
         of affirmative action. I contributed to the conversation as much as I could to dispel
         their fears. The fear is often that such programs exist to fill quotas, when in reality
         many affirmative action programs operate without depriving nonminority persons of
         their rights (Riggs & Tarin, 1994). Often these programs are simply in place to ensure
         that a workplace hires equitably and not to cause fear through typical assumptions
         that affirmative action will deprive the qualified of their jobs.
      

      
      Positive Impact of Diversity in the Workplace

      
      In my own work in public libraries, I have observed the positive impact of having
         visible minority library staff in a diverse community like Toronto. After over a decade
         of working for a diverse library community, I have definitely observed numerous moments
         where a diverse staff creates a better library environment. First, patrons are able
         to identify with the library staff and feel they can approach staff members with questions.
         For example, a diverse staff member may be able to offer a sense of familiarity to
         a reluctant visible minority library user, especially if he or she is a new immigrant.
         Immigrant seniors who come to Canada later in life feel a sense of comfort with someone
         from their cultural background. I have witnessed older Chinese and South Asian patrons
         speaking to staff in Mandarin or Hindi in order to ask for assistance in the library.
         Having staff that caters to cultural needs—like speaking a language or being knowledgeable
         in a particular subject area—sets up the public library as an inviting and welcoming
         space for the public. That being said, cultural sensitivity training is equally important
         when working with a diverse community. Oftentimes a new immigrant does not have a
         language barrier or need special assistance, and it is the librarian’s duty to pay
         attention to the obvious and subtle clues given by a patron.
      

      
       My own experience of being a second-generation visible minority woman in the library
         has certainly been eye-opening. As I got older and practically “grew up” in the library
         system, I found it disconcerting that the public library served such a diverse population
         but had a workforce that was still “catching up” in its representation of the community.
         While Canada consists of over 16 percent visible minorities, only 7 percent of librarians
         are visible minorities (Ingles et al., 2005). These numbers jump up in Toronto, where
         49 percent of the population is from outside of Canada, demonstrating an even greater
         necessity for a library workforce that reflects its community. The creation of a Diversity
         Plan is a monumental step in TPL’s future, as this demonstrates a stated assertion
         to address issues of diversity in their hiring practices. The real test will be to
         observe how the plan translates into action, as the biggest library system in North
         America steps up to the plate and addresses diversity as an important part of future
         planning. So far, workplace initiatives and support for LGBTQ staff members have arisen
         from this Diversity Plan—it will be exciting to see what comes next on the path to
         creating a more diversity-conscientious workforce.
      

      
       I have been lucky to have a manager who is a visible minority and an extremely positive
         role model. I wonder about other new visible minority library staff members who may
         not have had the opportunity to work with a positive minority supervisor. I can see
         why a number of these staff and potential librarians are reluctant to apply for more
         senior positions. There is serious underrepresentation of visible minorities in higher-level
         positions. Current and future visible minority librarians, managers, and library staff
         members must act as role models and mentors for newer generations of library staff
         members who come into the profession with many hopes and dreams.
      

      
       As a longtime staff member transitioning to the librarian role, I know I will strive
         to be an example for my incoming peers because of the gap I felt as a young visible
         minority woman working in the library. It wasn’t that I didn’t feel I belonged—there’s
         no place I would rather be; but having someone who could offer me guidance as someone
         who has “been there” would have been welcome! Feeling encouraged by ones’ peers and
         being guided by their past experiences is the best way to strive for excellence. I
         hope that public librarianship in Canada continues to strive to implement better hiring
         practices and mentorship opportunities for visible minority librarians. By addressing
         the need to make diversity a priority, we can only move forward in our attempt to
         make Canadian libraries a welcoming workplace for all staff. Libraries can be welcoming
         places if their staff reflect the demographics of the community.
      

      
      Conclusion

      
      Canada continues to pride itself as a multicultural society. Toronto has a high volume
         of immigrants, and its libraries should be a microcosm of the society. TPL is doing
         its best to move forward with its diversity initiatives, and its next step should
         be to educate its staff about these processes. Without this education the diversity
         initiative may be slow to establish itself and even lose the most-needed internal
         support from staff in the long run. Staff understanding and support will ensure that
         TPL moves forward in a direction that addresses the needs of minority staff.
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      Chapter 8

      Not a Mônîyâw Librarian

      
         
         
         
         Jessie Loyer

         
         
      

      
      This happened to me:

      
      
         I saw you at the info session for the First Nations concentration. You’re a current
            student?
         

         
         Yes! It’s interesting. It’s a good way to think more broadly about the application
               of information to diverse groups of people and cultural conceptions of information.
               Plus, you can take courses outside of the department.

         
         What’s your background?

         
         I’m Cree-Métis.

         
         Oh, um, your undergrad, I meant?

         
         Oh, I’m sorry. I have a degree in English and sociology.

         
         Wait, what did you say? You’re Native?

         
         Yes.

         
         But your skin . . . so white!

         
      

      While I was an MLIS student at University of British Columbia (UBC), specializing
         in the First Nations curriculum concentration, a student who was interested in also
         taking this specialization approached me in the computer lab. What shocked me was
         that this student followed up this line of questioning with the comment, “You look
         nothing like a Native. I didn’t know that could happen.” I should have just pointed
         to the big beaded earrings I was wearing, but instead I responded, “Yes, there’s variability
         in our community too, what a surprise, right? Colonialism, man.” I then suggested
         that as part of his studies, he should probably take an introductory Indigenous studies
         class because ignorance is such a burden.
      

      
       This willful ignorance around Indigenous people and issues is hardly limited to students.
         A colleague at a professional event joined the conversation about Aboriginal people
         with a broad smile, and said, “Nothing I have seen has discounted the worst stereotypes
         I had about Natives. My experiences showed me those are generally quite true.” He
         followed it up by saying that he knew his opinion was unpopular, but it was how he
         felt, so he tried not to let it get him down.
      

      
       This casual racism should not be surprising in a world that has always constructed
         institutional and historical barriers for my family. As I start this reflection on
         my own journey into librarianship, any discussion of my role as an Indigenous academic
         librarian must touch on my family’s cultural connection to education and commitment
         to our communities and how that influenced my career choices. Equally important is
         the timing of my entry into the field at a time when I had a plethora of amazing mentors
         and colleagues from tribes across North America. Both my family’s and my mentors’
         support was integral for a successful transition into the academic library, to deal
         with the challenges and opportunities that I have faced. I will acknowledge that ethnicity
         and identity politics are always in operation, and navigating the assumptions and
         trials of my own positionality as a fair-skinned Indigenous person has required relationship-building
         at every step of the way.
      

      
       And as an Indigenous librarian, not only do I battle against a set of stereotypes
         about my ethnicity and culture, but I also counter the oft-repeated misconceptions
         around libraries: “No one uses books anymore, right?” Put those two stereotype-laden
         assumptions beside each other, “Aboriginal” plus “librarian,” and suddenly people
         do a double take. “That’s rare,” they murmur. “I don’t think I’ve met another one.”
      

      
       Aboriginal librarians are rare: Deborah Lee estimated that there were less than twenty-five
         professional librarians in 2004 in Canada, according to the 8R’s study data (Lee,
         2008, p. 149); this number has certainly increased since then but not exponentially.
         Yet we exist. Training programs, mentoring, and recruitment have improved, and as
         a new librarian, I certainly felt welcomed into the fold when I graduated.
      

      
       Maybe this cultural reticence to join the ranks of librarians comes from the historical
         antagonistic relationship between Aboriginal people and education. Riding the bus
         with a fellow Indigenous librarian, I was asked if I was the first generation to go
         to university. I paused. No, I said, I am the third generation on my mother’s side
         to go to university, the second on my father’s side. I know this is rare, becoming
         more common as more Indigenous people engage with the university as a viable option,
         but the legacy of education for my family certainly influenced my educational choices.
         My father has a BEd and a BA, was a teacher on-reserve for years, and then worked
         for the government. My mother was pregnant with me while she completed her BA in linguistics
         and works now as an Aboriginal programmer at a museum. My mother’s father worked out
         on the land as a trapper and a lumberjack, became an Aboriginal parole officer, and
         then, in his retirement, taught old-time Métis fiddle. My mother’s mother was a nurse
         and went to the University of Alberta at a time when she still could not vote. She
         used to tell a story about being approached by a canvasser who urged her to vote,
         and when she said she was unable to, they were stunned that this elegant student nurse,
         by virtue of her gender and her ethnicity, was legally banned from voting. My great-grandfather,
         my maternal grandmother’s father, was the first Native lieutenant governor of Alberta,
         Ralph Steinhauer. So in my family, particularly my mother’s side (though my father’s
         family is equally committed to our community), there has been a legacy of engagement
         and education and working for and with Indigenous people—education that directly related
         back to our community. Librarianship, as a profession steeped in intellectual curiosity
         and public service, appealingly fit into this pattern to which I was born.
      

      
       Despite my family’s access to and belief in education, it is impossible to ignore
         the ways that schooling was and is a system of oppression for Indigenous people. This
         cultural distrust of the system meant that my family approached education cautiously.
         Why would you encourage your children to engage in a process that stripped generations
         of culture, language, family ties, and a way of life?
      

      
       The distinction was that education became a tool; formal postsecondary could only
         ever be one part of our education. The following description could have described
         me in my first year:
      

      
      
         A Native student . . . can become quickly overwhelmed when encountering large numbers
            of non-Natives with concomitant stereotypical beliefs about those outside the dominant
            culture, insensitive teachers and classmates, and the stressful university life, in
            addition to being forced to conform to differing world-views, values, and social skills.
            (Mihesuah, 2004, p. 220)
         

         
      

      The education I received from my family outside of school helped me negotiate these
         moments when otherwise normal, intelligent students’ racist attitudes about Indigenous
         people emerged.
      

      
       Yet even as I had to negotiate the problematic and terrifying culture of university,
         it was through education that I met my people: Indigenous nerds. I think that Indigenous
         librarians are the nerdiest, best people in the world: combining two worlds effortlessly,
         finding connections between the way we were raised and the world in which we work.
         We are rare beasts, but for me, graduating with my MLIS in 2012, I entered a profession
         with many role models, and more importantly, I had ready access to them.
      

      
       When I was first investigating the possibility of becoming a librarian, I did not
         expect my cultural identity to play a role in my future life as a librarian. In hindsight,
         that attitude was naive; I’m a Native person, and that fact influences every aspect
         of my life. At the time, I was more interested in the way that librarianship could
         allow me to be curious and informed about a wide variety of interesting topics. Continuing
         my education was an idea I toyed with as other friends moved on to master’s programs,
         but I abhorred the necessity of drastically narrowing my focus to a single academic
         topic, for life.
      

      
       I wanted to be deliberate about the choice so I took a class taught by a librarian
         in the last semester of my undergraduate degree that was titled “Critical Strategies
         for the Information Universe.” The class was supposed to answer two important questions:
         Do I want to become a librarian simply because I am nostalgic, or is there more to
         this interest than memories of story time? And, am I good at this? I found that I
         liked the work and embraced the nontraditional aspects of it: digitization, the paradoxes
         around online access, and copyright concerns.
      

      
       Choosing a library school was difficult. I applied to the University of Alberta (U
         of A), the University of Toronto, and UBC. I realized I wanted to take the opportunity
         to live in a different part of Canada for a few years, so the decision was between
         Toronto and Vancouver. Both cities were intriguing, with good programs, yet UBC offered
         a First Nations concentration, and the more I thought about how I would likely use
         this degree, the more I saw my future as a professional librarian serving in Indigenous
         organizations. The opportunity to learn about information management from this unique
         perspective allowed me to thrive in a program with other people who were interested
         in Indigenous issues, working with professionals and instructors who were knowledgeable
         and passionate. There were certainly times when being the only Indigenous librarian
         in my cohort was challenging and I fell into the “Native as expert” dilemma, but ultimately,
         the process allowed me to retain that broad approach to interesting subjects. Despite
         my original feeling that librarianship would be devoid of connections to my culture,
         I turned most class assignments into projects with an Indigenous focus: record keeping
         for First Nations organizations, a website detailing how Aboriginal elders found information
         online, and a project on the preservation of animal hides.
      

      
       Because there was a shortage of classes being offered with Indigenous content, my
         First Nations concentration cohort attended the Truth and Reconciliation Commission
         of Canada discussion around the National Research Centre, and we met Indigenous people
         from around the world working in information management. Being at UBC gave me access
         to the Museum of Anthropology, where I met Ann Stevenson, who worked in the museum
         library. As a student librarian working at Xwi7xwa Library (at UBC), I was so lucky to have Kim Lawson and Sarah Dupont—two Indigenous
         librarians—as my colleagues, and through various activities, I met Gene Joseph, whom
         I like to call the grandmother of us all. She is an inspiring role model for me, and
         her generous scholarship helped finance my studies. All of these people, plus many
         other Indigenous librarians, came together for the International Federation of Library
         Associations and Institutions (IFLA) presidential meeting in the spring of 2013. As
         the volunteer coordinator, I sat and watched Loriene Roy and Cheryl Metoyer—people
         whose work I’d read for my studies—stand and speak eloquently about the projects they
         were working on. Yes! I thought. This is exactly who I am; this is exactly what I
         want to do.
      

      
       The incredible thing about this event was that it connected me to all these amazing
         librarians, but it also allowed me to see the diversity found in Indigenous librarianship
         around the world: Maori, Saami, Indigenous Australian, and Native Hawaiian librarians,
         all with incredible life stories and doing incredible work. I stood at the back and
         looked out at these amazing nerds doing the work that I hoped to do.
      

      
       Witnessing the work of these Indigenous librarians was a touchstone when I joined
         a university as the only Indigenous librarian (and one of only a few Indigenous faculty
         members). Lee notes how there are few Indigenous librarians and even fewer who are
         in academic settings, and these connections became essential in helping me acclimatize
         to the unique demands of being a professional academic Indigenous librarian (Lee,
         2008, p. 149).
      

      
       One of the arguments for recruiting Indigenous faculty and librarians is subject
         knowledge. I have intimate connections to many of the topics students and faculty
         research; this is lived knowledge, deeply ingrained, and regularly discussed around
         kitchen tables. Not all librarians are comfortable with the topics raised concerning
         Indigenous research: “Although it is possible (though rare) that non-Aboriginal librarians
         know something about appropriation and protection issues related to Indigenous knowledge,
         it is likely that they would experience more discomfort in discussing these issues
         at the reference desk” (Lee, 2008, pp. 152–153). My lived knowledge is therefore an
         essential resource for students. University added to my experiences and added a different
         context and structure, but I know about the White Paper because it directly affected
         the rights of my family. I knew what enfranchisement meant because it happened to
         my nation. I know what a registration number is because I have a status card.
      

      
       I speak Cree, but I was raised in a Métis way. My status card says I am a member
         of the Blood Tribe, because that was my grandmother’s first husband’s band. I identify
         as Cree-Métis. My identity is as complicated as any Indigenous student juggling his
         or her cultural background within an academic institution. The complexity of identifying
         as Aboriginal is often overlooked by administrators and registrars who create self-identification
         policies that do not reflect the complicated realities of many Indigenous students.
         Evidently, there is a widespread lack of understanding of Indigenous issues that feeds
         the misconceptions of administrators. Universities, recognizing historic and systemic
         inequality, are recruiting Indigenous students aggressively. But whom they are targeting
         can sometimes seem like one single homogenous person—the Aboriginal. That monolithic
         image is problematized and pathologized by university recruitment strategies, including
         common assumptions that this theoretical student is probably a first-generation student;
         they will probably have poor attendance; he or she will achieve lower grades; and
         they will have children. Yes. There are students who fit that category, as there are
         non-Indigenous students who do as well. But a one-size-fits-all approach will not
         help transition First Nations, Métis, and Inuit students into an academic environment.
         Universities need people who understand that complexity. There are complicated identity
         politics at work for most students; my lived understanding of that messiness helps
         me teach them. I remember what it feels like to be afraid to enter a library.
      

      
       In orientations for Indigenous students, I tell the same story: In my first year
         of university, I never entered the library. I might have walked through once or twice,
         but I never spoke to a librarian or signed out a book. I was a nerd. I loved books.
         I was someone who should have been most comfortable in that space, but I did my studying
         in the student union building. And now I’m a librarian! It is a good reminder, especially
         for me. Lee notes, “It takes a lot of courage for first-year Aboriginal students to
         approach the library (which is often hugely intimidating to these students as a user
         group), not to mention a reference desk” (2008, p. 151). She could have been describing
         me. Yet even if I have become more comfortable in this academic institution and have
         learned to adapt to the expectations and norms, there was a time when I was uncomfortable
         and remembering and sharing that background with the students helps me connect with
         them.
      

      
      
         Universities are the world’s largest mental institutions.—my grandmother

         
      

      Universities are strange and foreign institutions, outdated, elitist, and following
         in a tradition of settler colonialism; what do they offer to Indigenous people? Recent
         discussions about efforts to change the culture of universities were brought together
         in the 2004 book Indigenizing the Academy, and the editors articulate the core meaning of what that phrase entails. It is:
      

      
      
         about empowering ourselves through the examination of what we can do to Indigenize
            the academy; to carve a space where Indigenous values and knowledge are respected;
            to create an environment that supports research and methodologies useful to Indigenous
            nation building; to support one another as institutional foundations are shaken; and
            to compel institutional responsiveness to Indigenous issues, concerns, and communities.
            (Mihesuah & Wilson, 2004, p. 2)
         

         
      

      Being an Indigenous librarian situated in an academic setting, these words speak deeply
         to me, particularly the desire to create a research environment where Indigenous values
         and knowledge are respected. Like the authors of Indigenizing the Academy, I start from “the presumption that the academy is worth Indigenizing because something
         productive will happen as a consequence” (ibid., p. 5). I believe that my work has
         the potential to alter relationships within the library and the institution; I also
         think about how far we have to go to achieve that.
      

      
       I studied Cree at the University of Alberta with Dorothy Thunder, and my dad, looking
         at an assignment, told me about the Cree class he had taken as an undergrad. It was
         an anthropology class taught by a linguist who did not speak Cree. He relied on a
         student volunteer to provide the content, but she spoke Bush Cree and the Plains Cree
         speakers in the class, including my dad, made fun of her; it wasn’t their language.
         The difference between my father’s experience taking Cree in school and mine are vast:
         by the time I entered the university, they had an entire faculty for Native studies.
         This story is inspiring; in a few short decades, Indigenous people had taken back
         their language and the way it was taught within the university.
      

      
       Being a librarian who is also Indigenous allows me to advocate for creating inclusive
         spaces for Indigenous students and faculty within the library and within research.
         Similarly, being an Indigenous person who is also a librarian enables me to connect
         Indigenous organizations and departments to the library. Devon Abbott Mihesuah articulates
         the crucial need to create “academic programs that focus on helping Native students
         develop strong self-esteem and a sense of empowerment” (2004, p. 195), and in the
         library, I am well placed to connect to a variety of students in a variety of disciplines
         who need that empowerment. Most students will pass by the library at some point in
         their academic career.
      

      
       Yet there are challenges. I am an Indigenous person who benefits from white privilege,
         and to disregard or downplay that fact would be false. Referring back to the scenario
         that opened this chapter, the insensitive and ignorant library school student experienced
         a moment of cognitive dissonance, where the face in front of him did not match the
         concept of an Indigenous person in his head. My grandmother, born and raised on Saddle
         Lake Reserve, had blond hair, and old ladies would find it hilarious to listen to
         her respond in Cree to their questions. She also got skin cancer as an adult because
         she tried to tan her skin darker to match that of her sisters. This tension between
         ethnicity and skin color is not new to my family and is certainly not an avoidable
         element of my identity. I know who I am and where I come from. But my visual presentation
         has ramifications for my work as a librarian.
      

      
       Cornel Pewewardy exposes “ethnic fraud,” that is, faculty members who claim Native
         ancestry despite not being enrolled tribal members. Though this concept is particularly
         American, I worry that people might see my white skin and assume that I too fit into
         the category of people who give in to “the temptation to take advantage of what has
         become in higher education a ‘luxury’ of self-identification as American Indian” (Pewewardy,
         2004, p. 202). I am not here to play the Aboriginal card; I am here to be an Indigenous
         person who is a librarian and whose work is not compartmentalized into two separate
         spheres of practice but instead holistically combines these two seemingly disparate
         worlds of research and knowledge.
      

      
       Sarah Henderson wrote a blog post where she discussed the complexities of experiencing
         white privilege as an Australian Aboriginal person: “The reality is I don’t look Aboriginal
         to most people” (2013, para. 4). Her comments are familiar to me, despite being situated
         halfway around the world: “People treat me differently because they think I’m white
         compared to the ways that they treated my darker friends and family members” (ibid.,
         para. 14). I have also sat with a group of Indigenous people and seen the distinct
         shift people make when they talk to me. Juggling these false expectations with the
         need to assert my knowledge (earned through experience) can be difficult.
      

      
       In speaking to white students, I can sympathize with the guilt people might feel
         when they recognize their privilege: “For people who benefit from white privilege
         it can be quite challenging to accept that this is something that exists. It can bring
         feelings of guilt because they may not consider themselves racist but unknowingly
         have benefitted” (Henderson, 2013, para. 8). It forces me to observe my own privilege
         as I approach students from all backgrounds. But it also creates a professional obstacle
         from a library service perspective: how can I signal (if not visually) to Aboriginal
         students and faculty that I am knowledgeable about Aboriginal culture and issues and
         am trustworthy?
      

      
       Visual presentation plays a factor in how people feel welcomed or ostracized, engaged
         or rejected, and heard or ignored. As a professional person, I come into contact with
         the public on a daily basis. And as Lee says, “Knowing that the librarian at the reference
         desk is Aboriginal could be the catalyst that enables the Aboriginal student to approach
         the librarian and thereby learn what library resources would be best for their particular
         information need” (2008, p. 152). I want an Indigenous person walking into my library
         to see me, feel more comfortable, and come up and talk to me, and start building a
         research relationship, but my white skin can be a barrier. In my case, the process
         of building that research relationship will take longer. I have to engage in my community,
         take part in events, connect with students, and slowly build a trusting research relationship.
      

      
       As another academic librarian, Lee affirms the utter necessity of building relationships
         with faculty, particularly from an Indigenous perspective (2008, p. 150). For me,
         long-lasting, trusting research relationships are far more important to build than
         rudimentary skills for accessing a database—one is an element of lifelong learning,
         while the other is simply task-based. A major element of indigenizing the academy
         is to look beyond the Western structures of teaching that we rely on and think critically
         about the way we are engaging in research and teaching. In academic librarianship,
         the teaching culture often pivots around one-off information literacy sessions, where
         librarian instructors often do not get a chance to see that class again. This short
         interaction is not enough to build a research relationship between faculty members
         or students, so I approach students in alternative ways, such as
      

      
      
         	
            
            seeing them at events or at the Native Students’ Center and

            
         

         
         	
            asking their instructors to point them in my direction.

            
         

         
      

      
      I also meet with faculty at a variety of collegial events. These are not easily established
         relationships; it is essential for trust to be built up over time, and a one-off session
         alone cannot accomplish that.
      

      
       Despite not being formally identified in my job description, outreach is a crucial
         part of my job as there is no historical relationship between my library and the Native
         Students’ Center on campus. For me, attending powwows, film screenings, and feasts
         are not extra; they are essential. Mihesuah simply states the obvious for faculty
         seeking to indigenize their universities: “Social events are necessary” to engage
         students beyond the classroom (2004, p. 197). And Lee agrees that “the relationship-building
         will also sometimes involve attending and hosting events in order to appeal to and
         attract a broad range of faculty involved in the interdisciplinary area of Indigenous
         Studies” (2008, p. 150). These moments outside a traditional library information session
         are necessary for students to recognize that the library is a place where they are
         welcome, where they can engage in research, and where someone will help them.
      

      
       In terms of practical advice, presenting as a white librarian means that I have to
         work harder to create those connections—to connect with the people I work with, to
         connect to organizations, and to connect to students. It means using examples and
         stories from my personal life in my practice, using examples that show my breadth
         of knowledge in this area, and using my history as a way to encourage research—elements
         that are important ways to make a presentation holistic, “thereby honoring an Indigenous
         world view of attending to both spiritual and intellectual nourishment” (Lee, 2008,
         p. 150).
      

      
       What I look like also provides a strange opportunity to educate people who are inadvertently
         racist about Indigenous people in the way they talk to me because they pass me off
         as white and assume I am part of their in-group. This type of racism is more subtle,
         more insidious; people will talk to me about theories of conspiracy and corruption
         and how “they’re all gaming the system,” not realizing that I am part of the “they”
         and not part of their “we.” As uncomfortable as these encounters can be, it provides
         an opportunity to inform and to challenge this opinion, to show people that colonialism
         and other factors have created fair-skinned Indigenous people. While I may not be
         immediately visible as Indigenous (despite my love of big beaded earrings), I am here
         and aware of my indigeneity, and this reality encourages me to attempt to effect change
         at my university.
      

      
       As a newly hatched librarian, I entered this profession at a time when universities,
         workplaces, and communities were more open to integrating Indigenous people into their
         systems (often through strategic planning documents and vision and mission statements)
         and recognizing the unique relationship that Canada has to First Nations, Métis, and
         Inuit peoples. I have followed in the footsteps of my educated family and amazing
         Indigenous librarians; I am grateful that I ended up choosing this profession. In
         my first year as a professional librarian, I have raved about the best job I have
         ever had. It is a career that requires me to be curious, build relationships, teach,
         and be connected to my community. It is a job that is rewarding, where I am instrumental
         in helping people, and where I get to say, “You’re welcome” frequently. Although I
         am the only Indigenous librarian at my institution and must always engage with the
         ethnicity and identity politics, that unique position allows me to stay connected
         not only to the wider Indigenous community but also to my people—Indigenous nerds.
      

      
       My friend recently went on a date with an Indigenous man. She said, “It’s so odd—all
         my material for the first five dates, all that talk about what being Indigenous means,
         where I’m from, the issues my community faces, is no good. He actually knows about
         things already.” As glib as that is, I hope that in my career, I get that same feeling:
         I hope that Indigenous librarians become so common that we no longer need to educate
         people on the simple concepts but rather are able to tackle more complex issues, broader
         research questions, and community engagement that goes beyond promises.
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      As a Canadian-born Chinese (CBC), I have personally experienced and seen some of the
         barriers that ethnic librarians face entering the library profession. As with most
         ethnic minority librarians, I have faced challenges of misperceptions and biases that
         are attached to librarians of color, and like most, I strive to stay as professional
         as possible in dealing with and learning from cultural barriers in the workplace.
         Oftentimes, I have heard from mentors and colleagues that ethnic Chinese librarians
         such as myself need to be more outgoing and sociable, or to “break out of the shell”
         and engage more. Research studies have supported these conceptions of Chinese as a
         “model minority” by using labels such as “conservative” and “lacking in interpersonal
         skills” (Oyserman & Sakamoto, 1997; Lin, Kwan, Cheung, & Fiske, 2005). In fact, in
         one case study, Kathlyn Wilson finds that supervisors evaluate performances differently
         for different ethnic groups because of preconceived biases (Wilson, 2010, p. 1903).
      

      
       Thanks to some great mentors and relationships with colleagues, I have for the most
         part experienced positive and rewarding experiences as a librarian, but it has not
         been without its rocky moments. Perfecting the craft of reference work, collection-development
         techniques, and best practices for information literacy instruction classes is challenging
         as it requires vast amounts of time and dedication, but in addition to that, as a
         visible minority librarian, I also needed to appreciate the nuances of fitting firmly
         into a particular organizational culture while still feeling comfortable in my own
         skin. This chapter provides strategies for visible minority librarians in the areas
         of education, training, and mentorship to balance the facing realities in the library
         workplace, particularly in the fast-paced world of technology and new areas of librarianship.
      

      
      The Association of College and Research Libraries (ACRL) and the Canadian Library
         Association
      

      
      Although still in its early stages, awareness of diversity has been growing in the
         field of librarianship, and not surprisingly, library associations have started to
         acknowledge the importance of it. But this has not always been the case. Elonnie Josey
         and Ismail Abdullahi (2002) point out that for much of the history of the American
         Library Association (ALA), little has been done to promote diversity, for while it
         never deliberately segregated minorities, the ALA, like many other national professions,
         did not actively push for the integration of librarians and the recruitment of minorities
         to the profession until 1997 when the Spectrum Program came into being to recruit
         people of color to the profession (Adkins & Espinal, 2004). Perhaps much of the problem
         stems from the fact that library science graduate programs have not historically been
         active in recruiting students into the library profession (Knowles, 1990).
      

      
       In addition, much of the advances of diversity from the national library associations
         of Canada and the United States have been mere acknowledgment and official position
         statements. In 2008, the Canadian Library Association (CLA) issued a statement that
         libraries have a responsibility to contribute to a culture that recognizes diversity
         and fosters social inclusion and that focuses on inclusive service and committed to
         tolerance and understanding. In 2012, the Association of College and Research Libraries
         (ACRL) released the “Diversity Standards: Cultural Competency for Academic Libraries”
         statement, which emphasized the need and obligation for academic and research libraries
         to serve, and advocate for, racial and ethnically diverse constituencies (ACRL, 2012).
         ACRL president Steven J. Bell acknowledged that these standards would enable academic
         librarians to “excel in helping their college or university to achieve excellence
         in serving multicultural constituencies” while recruiting and maintaining a diverse
         library workforce (Free, 2012). The ACRL has also begun a campaign called the “Empowering
         Diverse Voices,” which is a leadership video series featuring more than thirty leaders
         from across the association, including past American Library Association (ALA) presidents,
         division presidents, round table and state chapter leaders, and presidents of affiliate
         associations. But this is only a small step in a long journey.
      

      
       While core competencies are critical in positioning libraries for a multicultural
         populace, they still do not fully attend to the challenges of the profession’s workforce:
         librarians and library staff of visible minority background in Canada often have to
         search for their own place in the profession. Perhaps one of the main reasons there
         are not more visible minorities entering the field of librarianship is the lack of
         knowledge about the profession in the first place (Jackson, 2010). It was not until
         2012 that a group of progressive-minded librarians across Canada endeavored together
         for the creation of a network called the Visible Minority Librarians of Canada Network.
      

      
      Early History of Minority Librarians in Canada and the United States

      
      African American Librarians

      
      One need not search too far to see the early struggles of African Americans whose
         experiences reflect the earliest challenges of diversity in librarianship during a
         period primarily dominated by Caucasian librarians in North America and when the civil
         rights movement was still in infancy. Nicholas Gaymon’s “Reflections of a Black Librarian”
         (1981) is a touching account of the struggles of African American librarians and is
         a reminder of the struggles of the visible minority librarian. Gaymon revealed that
         he needed to be “twice as good” as a librarian working in a nonblack environment (Gaymon,
         1981, 42). As a black librarian, he is “something or someone unique, strange, and
         different” because black librarians have to be so many things to so many people (Gaymon,
         1981, 42). Gaymon often found that race took precedence over degrees and qualifications
         in the workplace.
      

      
      Asian American Librarians

      
      The challenges of glass ceilings or subtle racial discrimination faced by African
         American librarians oftentimes resonate with other ethnic librarians. Visible minorities
         in both the United States and Canada have faced a number of hardships and difficulties,
         especially racial discrimination and unequal opportunities. Treatment of Chinese in
         North America has been hostile as early immigrants were treated with suspicion and
         disdain, which was reflected in laws that barred Asians from citizenship (Gold, 2012).
         For many years, white and ethnic minorities were segregated and visible ethnic minorities
         had very limited opportunities for education and employment in which the effects are
         still felt today. In the United States, the federal Glass Ceiling Report in 1995 disturbingly
         revealed jobs filled by minorities often have short or no career ladders (Lynch, 1997).
         Studies continue to show that minorities advance far slower in their careers than
         do their mainstream peers. It is clear then that in this climate of change in which
         everyone must take control of his or her own career, visible minorities are in an
         even more precarious situation.
      

      
       Jian-zhong Zhou’s “Asian American Librarians and Chinese American Librarians” argues
         the representation of Chinese American librarians working in the management category
         remains below the national average, a common phenomenon among Asian Americans in general
         (Zhou, 2003). Wendy Tan’s “Chinese American Librarianship: Status Quo and Future”
         laments the scarcity of leadership positions held by Chinese Americans. Based on her
         experience and personal contacts with many Chinese American librarians while serving
         for Chinese American Librarians Association (CALA) North East Chapter for the past
         decade, she has sensed the frustration about the prospect of climbing the organizational
         ladder. With Chinese American librarians rarely holding positions or leadership roles
         in major institutions or corporations, it has dampened many Chinese Americans’ desire
         to pursue a career in libraries (Tan, 2004). These findings and trends are unfortunately
         reflected in the Canadian condition as well (Pendakur & Pendakur, 2011).
      

      
      Situating Canada: Population, Demography, and History

      
      Indeed, Canada has not been without racial intolerance, including the infamous Chinese
         Head Tax and Exclusion Act, the internment of Ukrainian Canadians, the internment
         of Japanese Canadians, and the Komagata Maru Incident (Ward, 2002). But despite the
         racial intolerance toward them, Asians have maintained a large presence in Canada.
         The 2001 census confirms that Chinese is the third most common mother tongue in Canada,
         after English and French (Li & Lee, 2005). Canada, along with Australia, is different
         from most other Western countries in that immigrants comprise a much larger share
         of its population. In 2001, the Chinese and South Asians were the two largest groups;
         in 2017, they are projected to remain the largest and to account for almost half of
         all visible minority persons (Bélanger & Malenfant, 2005). One must ask, why hasn’t
         this sharp increase in visible minorities over the past thirty years led to higher
         proportions of visible minorities in the library profession?
      

      
       Alongside this apparent demographic trend is a scarcity of library and information
         science (LIS) research about Canadian diversity in librarianship, and this gap has
         led Canadian academic librarian Maha Kumaran to conduct further research. Because
         her study on ethnic minority librarians in Saskatchewan yielded such difficulties
         of finding relevant statistical information on minority librarians in the country,
         Kumaran was inspired by her research to create a network for minority librarians to
         discuss issues relevant and important to them in the profession. Along with ten librarians
         across Canada, Kumaran founded the Visible Minority Librarians of Canada (ViMLoC)Network
         as a first major step in promoting and advancing librarians of diverse backgrounds
         (Kumaran, 2011). But this is just the tip of the iceberg and a long road lays ahead
         to make diversity a priority for libraries.
      

      
      Personal Reflections

      
      Perhaps Miu Chung Yan, a social work scholar, puts it best when he asserts that a
         profession such as social work has its roots deeply embedded in colonialist origins,
         with a history steeped in British methodologies and history (Yan, 2005). Librarianship
         offers similar comparisons as it is deeply influenced by British and Anglo-American
         thinkers and practitioners. Sidney Ditzion proposed that since America drew much of
         its cultural influence from the European continent, it is not surprising that librarianship
         should be one of them (Ditzion, 1946). To understand the bridge between librarianship
         and cultural diversity, one also needs to understand that the phenomenon is intrinsically
         tied to society as much as the profession. ALA leaders constituted an elite corps
         of white Anglo-Saxon Protestants (WASPs)—mostly male, middle-class professionals immersed
         in the disciplinary and literary canons of the dominant culture who shared a common
         ideology (Wiegand, 1999). However, when a profession lacks diversity, it unfortunately
         loses relevance for many of its users (Adkins & Espinal, 2004). Libraries are a microcosm
         of society, and if libraries are not a reflection of our society, then there is real
         cause for concern (Echavarria & Wertheimer, 1997).
      

      
       As a librarian earning his stripes in a profession steeped in tradition and unwritten
         rules, it feels overwhelming at times. But I survived, and although still on my journey
         as a visible minority librarian, I have found some strategies that have worked for
         me in coping and performing at a high level as a professional librarian. Not only
         is being connected to fellow colleagues critical, but also one must have commitment
         to one’s own professional and personal development at all times. Keeping abreast of
         technical knowledge and other developments in the field of librarianship is important,
         but equally vital are the soft skills such as interpersonal relations, confidence,
         and a positive mindset. As the oft-quoted screenwriter Melissa Rosenberg puts it,
         “It doesn’t matter if you’re the smartest person in the room: If you’re not someone
         who people want to be around, you won’t get far.” Here are four ways to grow as a
         librarian.
      

      
      Mentoring

      
      A profession without mentors cannot evolve. As the library workforce becomes older
         and retirements continue to increase, library organizations should be attracting a
         more diverse workforce, including minority groups and women (Kim & Sin, 2008). Mentoring
         enables and helps library organizations to recruit, retain, and revitalize the library
         workforce as well as enables them to be engaged in a continuous learning process for
         professional development (Freedman, 2009). Rosenberg puts it nicely when she points
         out that it is important professionals who have had success to help “those in line
         behind,” and as such she takes her role seriously as a mentor to young female filmmakers,
         making sure that her “time is tithed” (Arnold-Ratliff, 2012).
      

      
       Those who are ethnic librarians have an important duty to nurture future promising
         librarians, particularly those from minority populations. Using past and present experiences,
         I have gained some great mentors in the profession whose backgrounds are ethnic Chinese
         and Asian. Finding those with experience who were also dedicated to building trust
         and being a champion for me was important in my growth as a librarian. Theo Jones-Quartey
         proposes that mentorship falls into two main categories: mentorship programs, which
         are formalized and structured, and personal mentorships, whose participants are self-selected
         and where relationships are often naturally occurring (Jones-Quartey, 2000). While
         mentorship is commonly defined as when someone with more experience and knowledge
         is committed to providing his mentee upward career guidance and advice, Kathy Kram
         further adds that mentorship involves two distinct categories: career and psychosocial.
         Whereas career mentoring is a specific behavior that is supportive of a mentee’s career
         success, psychosocial mentoring is the personal aspect of a relationship that is about
         supporting a protégé’s professional identity and sense of conﬁdence (Kram, 1988).
      

      
       Mentorship from experienced colleagues was an immensely important resource for me
         in navigating the first years of my professional library experience, particularly
         starting out as a student librarian and then moving up the ladder as a professional
         librarian. Working in one of the country’s largest libraries (with more than three
         hundred staff members), one can easily feel overwhelmed. As a junior librarian, I
         have had the fortune to be able to reach out and be accepted by experienced librarian
         colleagues who provide their willingness for mentorship, continuing and nurturing
         the relationship from my graduate student days. With Asian studies librarians Jing
         Liu and Eleanor Yuen, I was often able to just meet with them for coffee or go outside
         of the library to exchange ideas or talk about nonlibrary matters. In my experience,
         mentorship is not about strategizing on climbing the career ladder but about sharing
         successes and failures with one another with moments for reflection.
      

      
       I also developed a strong professional relationship with medical librarian Dean Giustini,
         who has mentored student librarians and takes pride in keeping up with all of his
         past students from either his Introduction to Social Media class or his Health Information
         Services class, both of which I have taken. What does it mean to be a mentee? As an
         inexperienced librarian, it was critical to learn from a “veteran” of the library
         about the history of the library institution as well as the unwritten rules of professionalism
         that only experience could provide. It was particularly rewarding to be able build
         a relationship with an experienced librarian working in the system; I learned about
         the trials of a minority librarian and received feedback from him about strategies
         for dealing with what may appear to be stressful incidents more objectively and dispassionately.
      

      
       In return, I have also taken opportunities to give back to the profession after some
         years now as a librarian. Participating in the mentorship programs from ethnic library
         associations, namely, the Chinese American Librarians Association (CALA), Asian Pacific
         American Librarians Association (APALA), and my alma mater, the School of Library,
         Archival and Information Studies (SLAIS), has been a remarkably rewarding experience.
         With these programs, a librarian is usually matched up with a graduate student; the
         relationship is built through either online or in-person meetings depending on the
         geography of the corresponding participants. I have been very fortunate to develop
         some enriching communication with my own mentees who are often in different parts
         of North American and the world. One student mentee, Dawn Wong from SLAIS, even participated
         with me in presenting at the World Confederation of Institutes and Libraries in Chinese
         Overseas Studies (WCILCOS) Conference in Vancouver, British Columbia. Hopefully, the
         chain will continue and she will likewise mentor future librarians.
      

      
      Ethnic Librarians Caucuses and Networking

      
      Networking is a useful practice by professionals in most fields, but it is perhaps
         even more critical for ethnic minority librarians. I have found that keeping up with
         the latest in the field of ethnic librarianship is incredibly significant in feeling
         psychologically connected and professionally relevant to my choices as a librarian.
         Being involved with library associations has allowed me to work with both local and
         overseas librarians, giving me a breadth of knowledge and level of participation that
         is often not available in my workplace.
      

      
       My experience as a member of the British Columbia Library Association (BCLA) Multicultural
         and Diversity Committee allowed me to move beyond the confines of academic libraries
         to a deeper understanding of how public libraries in the province served their ethnic
         communities and improved collections and access to collections in non-English languages,
         and how as a consortia the British Columbia provincial libraries are able to share
         information, resources, and experience with libraries and library staff in British
         Columbia. My involvement with the Chinese American Librarians Association opened my
         eyes to how internationally librarians advocate for diversity and equality of library
         services not only within North America but also to the Chinese diaspora. As a result
         of dialogue with these librarians, I gained tremendous insight into diversity around
         the world. As part of the Asian Pacific American Librarians Association, I participated
         in its Asian/Pacific American Award for Literature jury selection and interacted with
         librarians across the continent, learning much about publishing and collection development
         from my American counterparts.
      

      
       One of the most exciting developments has been the Visible Minority Librarians of
         Canada (ViMLoC) Network, which I recently joined. As a collaborative network that
         connects and supports visible minority librarians of Canada, it aims to not only connect
         and represent visible minority librarians in Canada but also empower visible minority
         librarians of Canada by providing professional development support and engaging, collaborating,
         and supporting research in the area of visible minority librarianship, while extending
         its support to librarians working with multicultural users and collections (Kumaran,
         2011).
      

      
       As a new initiative, ViMLoC provides a forum for visible minority librarians across
         Canada to discuss issues and concerns specifically related to their profession while
         facilitating the discussion and sharing of information to provide and improve upon
         information services to multicultural populations. It organizes professional development
         activities, such as webinars and workshops to advance the profile and role of visible
         minority librarians in Canada. It will be extremely exciting to see and anticipate
         what types of activities and roles ViMLoC will establish in Canada in the years to
         come.
      

      
       The abovementioned associations are only a selection of ethnic library associations
         in which I have participated. There are a number of other excellent ethnic associations
         available that include the following:
      

      
      
         	
            
            American Indian Library Association (AILA)

            
         

         
         	
            Asian Pacific American Librarians Association (APALA)

            
         

         
         	
            Black Caucus of the American Library Association (BCALA)

            
         

         
         	
            Chinese American Librarians Association (CALA)

            
         

         
         	
            Korean American Librarians and Information Professionals Association (KALIPA)

            
         

         
         	
            National Association to Promote Library and Information Services to Latinos and the
               Spanish Speaking (REFORMA)
            

            
         

         
         	
            Visible Minority Librarians of Canada (ViMLoC) Network

            
         

         
         	
            Canadian Association of Professional Academic Librarians (CAPAL) Equity and Diversity
               Committee
            

            
         

         
      

      
      Scholarships and Grants

      
      As a library school student, winning a scholarship was a turning point of my library
         school experience. The Chinese American Librarians Association Sheila Suen Lai Scholarship
         was an important enhancement of my professional and personal confidence and aspirations
         of being a librarian. At a time when I was not completely certain about career choices,
         my winning of this award midway into my graduate program sent a surge of rejuvenation
         and reassurance of my abilities in becoming a librarian. Hence, the award did exactly
         what it was mandated to do: encourage the professional and leadership development
         in librarianship. The award ultimately created a bond between the association and
         me. Since winning the award, I have continued to contribute to CALA by offering my
         services as a mentor as well as presenting to colleagues about the benefits of CALA.
      

      
       Listed here are some other grants available of which minority students and new librarians
         should be aware.
      

      
      
         	
            
            Asian Pacific American Librarians Association Scholarship: Provides financial assistance
               to a student of Asian or Pacific background who is enrolled, or has been accepted
               into, a master’s or doctoral degree program in library and/or information science
               at a school accredited by the American Library Association (ALA).
            

            
         

         
         	
            Sheila Suen Lai Scholarship: Applicants should be enrolled in ALA-accredited master’s
               programs or in doctoral programs in library and information science in degree-granting
               institutions in North America.
            

            
         

         
         	
            The Spectrum Scholarship Program: This is one of ALA’s national diversity and recruitment
               efforts designed to address the specific issue of underrepresentation of critically
               needed ethnic librarians within the profession while serving as a model for ways to
               bring attention to larger diversity issues in the future as well as students of underrepresented
               groups who might help shape the future of library services.
            

            
         

         
      

      
      Continued Learning through Continuing Studies, Attending Conferences, and Publishing

      
      Attending conferences is critical to building both skills and professional networks
         and is oftentimes necessary to establish credibility in one’s profession. There have
         been important conferences that I have gone to and participated in, but the ones that
         were most fruitful involved conferences outside of the country as well as those locally
         with a blend of diverse topics. One conference I have followed closely is the World
         Confederation of Institutes and Libraries in Chinese Overseas Studies (WCILCOS), which
         I have attended both locally in Vancouver and internationally in Guangdong, China.
         WCILCOS is a federation established by participating institutes and libraries for
         a Chinese overseas studies program in libraries and archives in different parts of
         the world.
      

      
       The Joint Conference of Librarians of Color (JCLC) is one of the few conferences
         that is devoted entirely to exploring issues of diversity in libraries and how they
         affect their ethnic user communities. JCLC reinforces the need for library workers
         to share their successes, opportunities, and challenges while networking and acknowledging
         pressing issues affecting both librarians and communities of color. The conference
         includes speakers, skills-building workshops, research-based panels, networking opportunities,
         and exhibits. Sponsored by all five ethnic associations, the JCLC deepens connections
         and unifies and strengthens the voices of each association.
      

      
       It is important that visible minority librarians not only attend the conference but
         also participate in presenting to their colleagues about issues of diversity, whether
         it is project based or topics of personal experiences. As library diversity conferences
         such as JCLC are few and far between, it is important to support Canadian conferences,
         particularly as more topics about diversity arise. Visible Minority Librarians of
         Canada Network presented a round table session at the Ontario Library Association
         Super Conference in January 2013. At that conference, ViMLoC’s founding members Maha
         Kumaran, May Chan, Chau Ha, Grace Liu, Norda Majekodunmi, and Kam Teo created a forum
         for participants to share their views of diversity.
      

      
       Even nonlibrary conferences can be important in advancing one’s career. For example,
         one conference I attended that was hosted by the British Columbian Ministry of Multiculturalism’s
         BC Embrace was called “Embracing Difference, Engaging Community Symposium” and offered
         an excellent opportunity to participate with audiences outside of the library field
         and make contacts with professionals who do similar work but with different titles.
         In this conference, the idea of “Multiculturalism 3.0” was raised, which deeply enriched
         my understanding of interracial relationships, mixed-race children, and the developments
         of diversity in urban areas of Canada.
      

      
       Of course, there are multiple opportunities for ongoing training without the costs
         of attending conferences. For instance, Library Juice Academy offers courses on “Diversity
         Plans for Academic Libraries” entirely online. These online professional development
         workshops for library staff not only focus on building new skills but also allow for
         learners to earn continuing education units for professional development activities.
      

      
       Race remains poorly understood and inadequately represented in library and information
         science (LIS) education. Unfortunately, current LIS students often go through their
         entire graduate course work without confronting racial issues (Pawley, 2006). As a
         result, graduates who do encounter racial tensions when they enter their professional
         careers often have to cope on their own without adequate knowledge of resources or
         help available to them. Research has found that not only are the LIS curricula not
         adequately educating its graduates’ diversity issues but also there are distinct knowledge
         gaps in LIS graduates’ cultural competence measures (Kumasi & Franklin Hill, 2011;
         Overall, 2009). As such, continuing education courses such as Library Juice’s on how
         to develop and implement a diversity plan for your academic library is often the best
         (and only) method of upgrading one’s knowledge in an area that is still in its infancy.
      

      
       Librarians, whose professional duty it is to provide access to information, are in
         a unique position to contribute to the fields in which they develop their areas of
         expertise. There is no better way to enhance one’s profession and personal contribution
         to it than publishing. As Norman Kester asserts, librarians should be involved in
         research, contributing where we can, debating issues and furthering knowledge about
         librarianship (Kester, 1997).
      

      
      Conclusion

      
      The entire field of librarianship is changing before our eyes, and this is reflected
         by the diverse populations that we are serving. While a majority of public libraries
         have maintained heritage language materials that reflect European immigration in the
         1950s, many of these resources are no longer actively collected by respondent libraries.
         This focus has shifted to highlighting the needs of newcomers to Canada, and a number
         of urban librarians have reported that materials in languages such as Chinese, Hindi,
         and Arabic are now in greatest demand within their metropolitan service areas in Canada
         (Library and Archives Canada, 2006). As such, programs and services development should
         be a key priority (rather than just collection development) as patrons now visit the
         library in order to access Internet and other communications technologies, settlement
         resources, citizenship materials, and audiovisual materials to support second-language
         learning.
      

      
       It is precisely for these needs in libraries that visible minority librarians can
         step in and fill a critical role in shaping the library’s programs and services. Haiwang
         Yuan argues that as a Chinese American librarian, he has the best of both worlds of
         being bilingual and understanding both Chinese and American cultures. An ethnic minority
         librarian has not only the advantage of acting as a bridge between two cultures but
         also the opportunity to position himself at the forefront of diversity promotion (Yuan,
         2004). The reality is that ethnic minority librarians may not always have equal opportunities,
         but they can still find opportunities in their library work to make a difference if
         they get involved. As Gaymon recounts, “Some of my experiences as a Black librarian
         have been good and some not so good. But that’s life. . . . Disappointments build
         strength and character unequaled to those built by success” (Gaymon, 1981, 45).
      

      
       This chapter builds on a number of points, and here is a summary of themes for visible
         minority librarians to consider:
      

      
      
         	
            
            Mutual mentorship, mutual gain: Mentorship should be not a passive one-way flow of knowledge from mentor to mentee
               but rather a mutual relationship where both individuals can learn from one another.
               While mentors provide not only feedback and advice but also reality checks and anecdotes
               of wisdom, mentees can provide an immense source of inspiration and a breath of fresh
               air to the profession, particularly with new perspectives and trends from the library
               and information science world. There is a shortage of pioneers and models to look
               up to in librarianship for ethnic minority librarians; by being a mentor, one takes
               a step in creating a legacy for the future.
            

            
         

         
         	
            A habit of assessment: Make it a habit to continually challenge the status quo, and that could mean contributing
               to the scholarship of the profession by a combination of continuing education, conference
               participation, and publishing. With diversity expertise being such an underwhelming
               area of librarianship, there is a real opportunity for professionals to step up to
               the plate and deliver an injection of new research and best practices for ethnic minority
               librarians. What can we improve on together to make this profession better? What are
               knowledge gaps that need to be filled? These are questions that need to be answered
               for the next generation of practitioners in the field of libraries.
            

            
         

         
         	
            Less multicultural, more intercultural: Building a network of support does not mean limiting the network to one’s particular
               ethnic group. In doing so, one risks contributing to the siloization and deeper fragmentation
               of the library profession. In fact, research has found that exposure to information
               concerning “status hierarchies” only reinforces those hierarchies (Amoroso, Loyd &
               Hoobler, 2010). While sharing their challenges is important, ethnic minority librarians
               must avoid alienating themselves from their colleagues. Whether it is joining an ethnic
               library association or creating mentorship relationships, the end goal of a network
               is to engage all ethnicities to create awareness of workplace imbalances and erase cultural misconceptions
               and stereotypes. The multiculturalism with which we are familiar in Canada is one
               of peaceful coexistence based on politeness and political correctness (Olneck, 1990).
               That era has ended. The new multiculturalism, or Multiculturalism 2.0, that has emerged
               is not a one-size-fits-all mindset straightjacketed through by top-down government
               policies but rather fluid, negotiated, and changing (Fleras, 2011). We are increasingly
               seeing the interracial couples forming families with extended family members across
               color lines and children with hybrid identities no longer defined by geography or
               ethnicity. Similarly, as librarians representing the new Canada, we have a large role
               to play in not only engaging these new changes but also understanding how the profession
               should fit in this dynamic future.
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      Chapter 10

      Observations of a New Immigrant Library Professional

      
         
         
         
         Arvind Shrivatsava

         
         Career Journey from India to Canada via the Netherlands

         
         
      

      
      I share my story of choosing librarianship over other studies, namely, medicine and
         engineering. I envisioned studying library science as a passport to a career in the
         modern world. I narrate my employment journey that started as a scientific assistant
         (documentation) in 1977 at the Research Library of the Defence Research & Development
         Establishment (DRDE) in Gwalior, India (1977–1997), and continued as an archive officer
         in the Organization for the Prohibition of Chemical Weapons (OPCW), a 2013 Nobel Peace
         Prize winner organization, in The Hague, Netherlands (1997–2004). After returning
         to India in 2004, I served in related areas of the information profession including
         scientific editing and publishing.
      

      
       In 2012, I moved to Canada. Citing my candidature as a visible minority information
         professional, I see the creation of the Visible Minority Librarians of Canada (ViMLoC)
         Network as a major milestone in the history of Canadian visible minority librarianship.
         With my brief experience in making myself job-ready in the Canadian environment, I
         provide my observations to aspiring visible minority librarians.
      

      
       I appreciate the Canadian governmental and nongovernmental efforts to support newcomers
         in their settlement phases with emphasis on employment. I recognize that better understanding
         of the diversified workforce and ensuring fast integration of minorities into the
         mainstream are the priorities for planners and policy makers. I believe that Canada
         has rightly earned the reputation as one of the best immigrant-friendly, hospitable,
         and generous nations across the globe and is competent to consistently maintain it.
      

      
      Biology Science to Library Science, 1976

      
      Back in India, it was an established practice that parents and guardians generally
         dictated their children’s career choices. There were only a handful of options to
         choose from. If a student performed well in science and mathematics, his or her career
         was thought to be aligned toward engineering. Alternatively, if the student was weak
         in math but interested in sciences, he or she would be directed to choose medicine.
         Following this trend, I had to choose biology science. However, finally, considering
         the high cost of entering medicine, and my family’s requirement for me to be on my
         feet quickly, I had to accept my father’s proposal and choose a bachelor’s degree
         in library science. The attraction presented to me was that first, I would be in a
         position to advance my knowledge and career by entering this profession; and second,
         there was a growing recognition of librarianship in developed countries. Buzz words
         and expressions such as “information age” and “knowledge workers” enhanced this perception.
         I completed my bachelor’s degree in library science in 1976 and subsequently obtained
         a master’s degree in 1981, in India.
      

      
      Library Science to Librarianship, in India, 1977–1997

      
      My career journey commenced in India in 1977 as an assistant in the DRDE, in Gwalior.
         Later, I became scientist-in-charge of this library in 1986. I was responsible for
         offering scientific and technical information support to the scientists by keeping
         them abreast of information related to their projects.
      

      
       During my time at this institution, I was lucky to have P. K. Ramachandran as the
         head of the establishment. I found in him my first and foremost mentor, guide, and
         guru. He was a visionary, a voracious reader, and a regular library patron with love
         for books and a deep understanding of the role of a well-managed and maintained library
         that would further the research and development activities.
      

      
       The conducive atmosphere of the DRDE allowed me the space for innovation and contribution
         in a few areas: rationalization of acquisition efforts of scientific and technical
         journals aimed at avoiding duplication in subscription and sharing the journal resources;
         centralized ordering of reprints of research papers, which proved an effective economical
         source of primary communication and provided a partial but meaningful solution to
         the escalating cost of scientific and technical journals; and selection and procurement
         of scientific and technical books and documents through a participative management
         process, ensuring the optimum utilization of funds and thereby resulting in core/quality
         collection development.
      

      
       DRDE scientists were publishing a good number of original scientific research papers,
         and we realized the importance of citation analysis in gauging the quality of research
         papers/journals and used this information in selecting journals for the library. Respecting
         Ranganathan’s fifth law of library science that “library is a growing organism” (Ranganathan,
         1931), a timely action was taken for the expansion of our library building. The library
         team ensured that the scientists were provided efficient services in a clean and comfortable
         atmosphere. By effecting timely automation in the library, we furthered the quality
         of library services. Managing this library was truly a rich experience. I consider
         my time spent at DRDE as the first phase of my professional journey (1977–1997).
      

      
      Librarianship to Information Management and Archiving, the Netherlands, 1997–2004

      
      My journey took another positive turn in 1997 when I had the opportunity to serve
         at an acclaimed United Nations body, the Organization for the Prohibition of Chemical
         Weapons (OPCW) in The Hague, Netherlands. This was a shift from working with the learned
         scientists to working in an international organization with a multicultural environment
         and handling highly confidential, verification, and inspection-related information;
         there was an extremely skilled staff of the secretariat on one side and representative
         of states parties from the Chemical Weapons Convention (CWC) on the other. This transition
         was from a national to an international organization, from a research library to an
         information management and archives unit, from a nonsecurity critical scientific and
         technical information setup to a highly security-based work environment, and from
         serving the information needs of scientists to distinguished representatives of states
         parties; this undeniably provided me with an interesting and transforming experience.
      

      
       Dealing with highly sensitive information for over seven years initially as an information
         officer and later as an archive officer under a strict confidentiality regime was
         unquestionably quite demanding, challenging, and at times very stressful. For me it
         was a big leap in my career journey. It boosted my morale, provided great job satisfaction,
         and taught me lessons on institutional diversity. I consider this the golden period
         of my personal and professional life. It gives me immense gratification knowing that
         I served this Nobel Peace Prize (2013) winner institution for over seven years.
      

      
       Now, when I look back over my professional journey that began in 1977, in India at
         the DRDE, and concluded in 2004 with the successful incident-free completion of my
         tenure with the OPCW in the Netherlands (1997–2004, second phase), I feel contented
         about my career choice in librarianship and information management in particular.
      

      
       Once back in India, I opted to work in interesting allied areas, namely, scientific
         writing, editing, and publishing.
      

      
      Landing in Canada—My New Home, 2012–Present

      
      Another dream came true in 2012 when I landed in Canada as an immigrant under the
         federal skilled worker class. Firstly, it gave me great satisfaction since it was
         a reunion for me and my wife with our children who had already come to Canada to pursue
         their university studies; and secondly, it offered me an opportunity to accept a challenge
         to adjust and be involved personally and professionally in my new home in Canada.
      

      
       “The ‘Better Life Index’ from the Organisation for Economic Co-operation and Development
         (OECD) finds Canada among the leaders in most of the 24 indicators measured, everything
         from hard data dealing with jobs and income, to perceptions of something the OECD
         calls life satisfaction” (Canadian Press, 2013). Such studies undoubtedly give happiness,
         boost confidence, and support my decision to move to Canada.
      

      
       In Canada, witnessing the diverse population all around, I am rediscovering the real
         value of multiculturalism and diversity through reflection of my long tenure with
         the OPCW in the Netherlands, where the core values of the UN were professionalism,
         integrity, and respect for diversity.
      

      
       My experience by now agrees with what Kumaran observed in her book Leadership in Libraries: A Focus on Ethnic-Minority Librarians that immigrants, in general, despite their education and experience in their home
         countries, often have a hard time in finding jobs, especially those they are trained
         for, and in settling and securing a place in the society (Kumaran, 2012, p. 1).
      

      
       The countdown in this third phase of my journey began soon after arrival in Canada
         in 2012.
      

      
      Some Key Concepts and Practices in a Diverse Society

      
      It is appropriate for newcomers to be conversant with the concepts and practices that
         need to be respected and put in proper perspective by an immigrant-friendly society
         like Canada. Here are a few:
      

      
      Diversity

      
      Renée Bazile-Jones feels that “diversity is about all differences and dissimilarities among people. It speaks to those differences and expectations
         that are based on any characteristic that helps shape a person’s attitudes, behaviours,
         and perspectives. Diversity is simply about individual differences, and it is inclusive—it
         is about all of us” (2005, pp. 133–134).
      

      
       The Racial and Ethnic Diversity Committee of the Association of College and Research
         Libraries (ACRL) developed standards such as the “Diversity standards cultural competency
         for academic libraries (2012)” that emphasize the need and obligation to serve and
         advocate for racial and ethnically diverse constituencies. These standards are meant
         to apply to all libraries supporting academic programs at institutions of higher education
         (ACRL, 2013).
      

      
       Further, highlighting the importance of diversity, ACRL president Steven J. Bell
         states that “higher education institutions thrive when the campus community is racially
         and ethnically diverse” and adds that “these new standards will enable academic librarians
         to excel in helping their college or university to achieve excellence in serving multicultural
         constituencies” (Free, 2012).
      

      
       Elaborating the concept of diversity in totality, Tracie Hall leaned on Ranganathan’s
         famous “Five Laws of Library Science” in giving his “Five Laws of Diversity”: (1)
         diversity is for practice; (2) every unit of a library has its own diversity information
         and training needs; (3) every aspect of diversity is relevant to a library or one
         of its units; (4) save the time of the library; and (5) diversity initiatives are
         growing organisms (Hall, 2006, pp. 36–37). Librarians and other policy makers may
         seek good guidance from these laws in general, in teaching, preaching, and practicing
         diversity in libraries.
      

      
       In her concluding remarks discussing diversity in Canadian libraries, Ganga Dakshinamurti
         observes, “Diversity is a process, a journey that develops our diversity consciousness.
         For Canadian libraries, the journey has begun and can be expected to be ongoing. Diversity
         is like the five fingers of our hand—each one of us is unique and uniquely needed in what we can do, but we function best when we can work together and yet be distinct”
         (Dakshinamurti, 2006, pp. 54–55). This statement “the journey has just begun” gives
         a sense of contentment to us, considering the scope and importance of the matter.
      

      
      Social Inclusion

      
      Social inclusion is an ideal and requisite phenomenon in a multicultural and multiethnic
         society. The Canadian Urban Libraries Council (CULC) defines social inclusion as “the
         participatory, authentic and accountable manner in which institutions uphold and reinforce
         the principles of access, equity and, as a result, social inclusion for all” (CULC,
         2010). CULC believes libraries have a vital role to play in breaking the barriers
         for new immigrants; they offer a safe place, a learning atmosphere, and valuable services
         on a gratis basis. Undoubtedly, “public libraries can help resolve social exclusion
         and promote social inclusion” (CULC, 2010).
      

      
      Multiculturalism (Multi + culture + ism)

      
      This is a very popular expression in a diverse society like Canada. Caleb Rosado provides
         an operational definition of multiculturalism as “a system of beliefs and behaviors
         that recognizes and respects the presence of all diverse groups in an organization
         or society, acknowledges and values their socio-cultural differences, and encourages
         and enables their continued contribution within an inclusive cultural context which
         empowers all within the organization or society” (Rosado, 1996).
      

      
      Visible Minority

      
      The Employment Equity Act defines visible minorities as “persons, other than Aboriginal
         peoples, who are non-Caucasian in race or non-white in color” (Statistics Canada,
         2012). Kumaran notes that “the terms ethnic minorities, visible minorities, new immigrants,
         immigrants, are all being used interchangeably, and they all mean minorities living
         in majority white countries” (Kumaran, 2012, p. 3).
      

      
       The current demographic scenario in Canada suggests that “since Confederation, for
         the first time one can pick any five people at random in Canada and at least one of
         them won’t be white. Statistics Canada’s 2011 National Household Survey has found
         that about 19% of Canada’s total population is now a Visible Minority—an almost three-point
         increase from 2006” (Proussalidi, 2013).
      

      
       Highlighting the importance and the crucial role immigrants play in boosting the
         Canadian economy, Henry Akanko, director of Hire Immigrants Ottawa (HIO) states that
         “employing immigrants is an economic issue, rather than a social-justice issue, employers
         and the local economy both benefit when immigrants secure jobs that match their qualification
         and experience” (Lofaro, 2013, p. 4).
      

      
      Visible Minority Librarianship and Visible Minority Librarians of Canada (ViMLoC)
         Network
      

      
      To put the picture in proper perspective, it is reasonable to go through some relevant
         literature and study the status of the visible minority librarianship in Canada:
      

      
      
         In 2003/4, 7 percent of librarians were visible minorities (and just 1 percent were
            Aboriginal). This is half of the comparable statistic for the entire Canadian labour
            force at that time (14 percent). These findings raise questions about the effectiveness
            of human resource policies in attracting diversity applicants. Alternatively, it is
            also quite possible that there is simply a shortage of visible minorities applying
            to work in libraries. (DeLong, 2013)
         

         
      

      In the concluding paragraph of the report entitled “The Future of Human Resources
         in Canadian Libraries,” it was hoped that
      

      
      
         many human resource initiatives implied by the results of this study will be actively
            investigated by the various library community stakeholders. We further encourage the
            community to continue to build a solid understanding of the nature of its work and
            its people. Since the sector is a human-resource-intensive environment, this information
            is crucial to the future development of effective human resource strategies at the
            national, provincial, local, and individual library levels. (8Rs Research Team, 2005,
            p. 197)
         

         
      

      Emphasizing the appropriateness of a diverse workforce at top levels, Karen Downing
         and colleagues (2007) state that “the profession has a responsibility to insure that
         the next generation of library leaders more closely reflects the populations their
         library institutions serve” (p. 36). Jerome Offord’s (2012) assertion that “as the
         world continues to develop globally, and our cultural boarders blend, libraries should
         encourage immigrant librarians to fill the leadership gap” is remarkable considering
         the importance of the said representation at top levels from where the power flows
         (p. xvi). Alexandra Yarrow (2013) elaborates that “we have greatly improved the ways
         in which we reduce or eliminate barriers for our customers, but much work has yet
         to be done to reduce or eliminate barriers to a more diverse library workforce.” Mary
         Kandiuk (2014) examined racial and ethnic diversity among Canadian academic librarians
         (p. 2). The outcome of her study revealed the necessity of more diversity awareness
         and training and leadership with respect to diversity on the part of academic libraries
         and the profession at large in Canada.
      

      
       It is reasonable to add here that “in 2012/13, the 8Rs Research Team has scoped out
         two major research projects designed to build upon the original 8Rs data by generating
         longitudinal data that will allow for the re-examination of the state of human resources
         in the Canadian Association of Research Libraries (CARL) and libraries that are members
         of the Canadian Urban Libraries Council (CULC)” (DeLong, 2013).
      

      
       I agree that Canada in general deserves appreciation for realizing the importance
         of diversity, multiculturalism, social inclusion, and the efforts for creating the
         needful infrastructure and setting up laws, policies, and procedures to encourage
         integration of visual minorities into the mainstream. However, aforesaid statements
         indicate a somewhat inconsistent picture when it comes to reality. Hence there is
         a need for the assessment of diversity-related priorities, policies, practices, and
         achievements in Canadian organizations, in particular libraries.
      

      
       A major milestone was set in December 2011 with the approval of the Canadian Library
         Association (CLA) of a network for visible minority librarians in Canada entitled
         Visible Minority Librarians of Canada (ViMLoC). In the words of Norda Majekodunmi
         (2013), “ViMLoC is a collaborative network intended to connect, engage, and support
         the visible minority librarians of Canada. ViMLoC is open to anyone who is a visible
         minority working in libraries and to anyone interested in issues concerning visible
         minorities or serving multicultural populations.” She has outlined the justification
         of the creation and promotion of a network of visible minority librarians working
         specifically in Canadian libraries. She adds, “Librarians in the United States have
         organized several ethnicity-based library associations since the 1970s. . . . Before
         the creation of ViMLoC, the only forum available for Canadian visible minority librarians
         to network with one other was through the existing—and of course ethnicity-specific—American
         associations” (pp. 31–32).
      

      
       Now ViMLoC is a reality, and its facilitators have proposed definite plan of activities.
         One of the projects of precedence for ViMLoC is the collection of statistical information
         for research purposes on the number of visible minority librarians living and working
         in Canada. ViMLoC is working on this initiative (Kumaran, 2013). The data on the potential
         numbers of visible minority librarians that intend to join the Canadian job market,
         namely, candidates enrolled in various library and information management degree programs
         in Canada and internationally educated immigrants waiting for jobs in the library
         and information management sectors, are vital as well.
      

      
      My Candidature as Visible Minority Librarian and My Experience and Advice to New Immigrant
         Library Professionals
      

      
      The following discussion is primarily based on my personal experience:

      
      National Occupational Classification (NOC) of Canada

      
      NOC of Canada is an authoritative resource on occupational information in Canada.
         It “provides a standardized language for describing the work performed by Canadians
         in the labor market. It gives statisticians, labour market analysts, career counsellors,
         employers and individual job seekers a consistent way to collect data and describe
         and understand the nature of work.” In addition, other useful information may also
         be found under the heads “Working in Canada,” “Job Bank,” and “Foreign Credential”
         (Employment and Social Development Canada, 2013).
      

      
      Library Systems and Support

      
      In Ontario one can seek full advantage from the Library Settlement Partnerships (LSP)
         program that can be found at www.lsp-peb.ca. It provides newcomer information services in areas ranging from career and employment
         to learning English or French, health care, and immigration. The first and foremost
         source of information and guidance for a newcomer is the public library system. Since
         I landed in Ottawa, for me it was the Ottawa Public Library (OPL). One is helped immensely
         through valuable library services extended purely for free. Services on areas of one’s
         specific subject interests (requiring resources of the college and university libraries)
         are provided indirectly through a user’s privilege of being a member of the OPL. OPL
         also provides other useful programs for newcomers, for example, on languages English
         and French. My experience with the OPL has been quite positive, and I have been extensively
         using its extended library network of partner libraries: the Sm@rtLibrary system.
         The Sm@rtLibrary system facilitates the access to the collections of twelve college/university
         and other libraries in the national capital region.
      

      
      Community Settlement Services and Career Counseling

      
      Community settlement services organizations offer a variety of programs and services
         for new immigrants, including employment counseling, résumé services, translation
         and interpretation, language, child care, family counseling, and referrals. These
         organizations are of huge help to newcomers. In Ottawa, where I live, chief agencies
         with emphasis on employment support to newcomers are as follows: (1) Employment Access
         Centres of Young Men’s Christian Association and Young Women’s Christian Association
         (http://www.ymcaywca.ca/); (2) Ottawa Community Immigrant Services Organization (http://ociso.org/En/); and (3) Local Agencies Serving Immigrants (http://ottawa-worldskills.org/EN). The “Immigrant Services in Your Area” page of the Citizenship and Immigration Canada
         website is worth browsing in this context (Citizenship and Immigration Canada, 2013).
      

      
      Some Tips for Newcomers to be Job Ready

      
      Internationally educated librarians or information management professionals could
         initially start their career journey in Canada by attending relevant career-oriented
         workshops, events, and trainings sessions that are regularly provided by the aforesaid
         organizations. The points given below are important in strategizing a newcomer’s career
         journey:
      

      
      
         	
            
            Have an updated résumé or curriculum vitae.

            
         

         
         	
            Register with the selected hiring agencies that specialize in one’s subject interests.

            
         

         
         	
            Upload a profile on LinkedIn and other professional social sites, join relevant groups
               and forums, actively participate in the discussions, and keep an eye out for suitable
               job advertisements.
            

            
         

         
         	
            Create online job profiles with relevant governmental/nongovernmental profit and nonprofit
               institutions, most importantly the voluntary ones (e.g., federal, provincial, territorial,
               OPL, City of Ottawa, and Volunteer Ottawa websites), and apply to the most relevant
               jobs.
            

            
         

         
         	
            Create a list of professional associations to which one might want to belong (e.g.,
               Canadian Library Association, Ontario Library Association, Special Library Association,
               Association of Records Managers and Administrators [ARMA], etc.) and join the most
               appropriate ones.
            

            
         

         
         	
            Associate with the clubs like Toastmasters to learn or enhance speaking and presentation
               skills.
            

            
         

         
         	
            Attend job fairs, for example, the Toronto-based National Job Fair and Training Expo,
               and similar events.
            

            
         

         
         	
            Have foreign credentials evaluated. I would recommend getting credentials assessed
               before landing in Canada. This process becomes extremely difficult in one’s absence
               owing to the procedures in place and inadequacy of resources in most academic institutions
               of one’s graduation.
            

            
         

         
         	
            Be aware that the master’s degree from a program accredited by the American Library
               Association is the appropriate required professional qualification.
            

            
         

         
         	
            Language is also a critical factor. It is advised that one needs to be proactive in
               learning or improving language skills as per the Canadian benchmarks. Most of the
               newcomers (especially those who come under the skilled worker class) meet the Canadian
               English benchmark. However, learning French is normally taken as secondary. Depending
               on which province one lives, I find that a basic or working knowledge of French provides
               an advantageous edge to aspiring candidates in Canada.
            

            
         

         
         	
            Find ways to volunteer at the local library. This will help new immigrant librarians
               learn more about the library system. It is worth highlighting here that Canada maintains
               a very good culture and infrastructure for voluntary engagements. For instance, the
               public libraries, archives, and museum and professional libraries and archives associations
               provide ample opportunities for voluntary engagements.
            

            
         

         
         	
            Update professional skills. For internationally adequately educated and experienced
               library professionals, it is advisable that they update their professional skills
               by attending short-term customized training courses. These can be attended through
               online or on-site programs. The iSchool Institute of the Faculty of Information of
               the University of Toronto provides a good example in this area. There are provisions
               to upgrade one’s skills in some well-sought-after specialized areas like the health
               information sciences.
            

            
         

         
         	
            Join a mentorship program. I feel that every aspiring newcomer should enter into an
               appropriate mentorship program. I found the career mentorship program of the Ottawa
               Community Immigrant Services Organization (OCISO) very useful. The facilitators allocate
               experts (mentors) to mentees, matching their areas of specialty or subject interests.
               The mentor’s guide and follow the progress of mentees throughout the program. Having
               said that, the need for an exclusive mentorship program, specifically for visible
               minority librarians cannot be denied. It is very good news for aspiring librarians
               that ViMLoC is working toward establishing an appropriate mentorship program.
            

            
         

         
         	
            Newcomers need to engage in information interviews or similar meetings with professionals
               from their subject fields. My experience suggests that one receives a warm welcome,
               directions, and support that lead newcomers to success.
            

            
         

         
      

      
      Suggestions and Concerns

      
      Attaching Importance to Library and Information Management Occupation

      
      There is a need for attaching more importance to the library and information management
         industry on which other sectors/industries directly or indirectly lean. Undoubtedly,
         the respect and value of librarianship from society to the senate require assessment.
      

      
      Library Services, Rights, Privilege, and Immunities

      
      Despite a good network of libraries and efficient services, I found that newcomers
         like myself would be immensely helped if, in university or college libraries, our
         current privileges for borrowing, reserving, suggesting new items for the collection,
         accessing electronic databases, and so forth, are upgraded to match regular students,
         removing present restrictions.
      

      
      Need for Assessment of Adequacy of Collection on Visible Minority Librarianship and
         Related Areas
      

      
      Collection development in the libraries of institutions that offer library science
         programs and produce future librarians should be assessed and strengthened for literature
         collections on minority librarians. In my research I found that some of the major
         universities in Canada that impart library science programs did not carry some of
         the known titles in this area, such as The 21st Century Black Librarian in America: Issues and challenges, Pathways to Progress: Issues and Advances in Latino Librarianship, and Leadership in Libraries: A Focus on Ethnic-Minority Librarians.
      

      
      Foreign Credentials and Role of CLA

      
      Examining foreign credentials and determining the equivalency of the degrees of internationally
         educated professionals is a crucial issue. When not done, it slows down the settlement
         process of a newcomer. The present stand (dates back to 2002) of CLA is that it “does
         not have the resources, or the mandate, to investigate the equivalency of foreign
         credentials” (CLA, 2011).
      

      
      Requisite Professional Trainings, Events, and Skills Development

      
      Newcomers desperately look forward to learning new skills and updating their existing
         skills. The cost involved in this updating creates a major obstruction. Loans too,
         without any guarantee of a future gainful engagement, seem formidable. Be it a membership
         fee to join a professional body or attending a conference or similar event, newcomers
         find that the fee is often prohibitive. One solution is to substantially subsidize
         the fee or wave it for newcomers. It would help enormously by encouraging them to
         upgrade their qualifications/skills, enriching their knowledge, boosting their confidence,
         and bringing them quickly into the mainstream.
      

      
      Library Organizations/Associations and Fostering Change

      
      Kumaran (2012) rightly stressed the active role of national library associations in
         providing guidance and support to create ethnic minority–focused library associations;
         these associations should then work in the library community to seek, encourage, and
         train other ethnic minorities from their own ethnic minority groups to join the library
         world (p. 159). Now as the ViMLoC is in place as one of the prime networks of CLA,
         we expect that this relationship would go a long way. There are examples of organizations
         that promote change through their sustained efforts in United States: “Library Groups
         Servicing the Underserved” (Fontno, 2006; and “Milestones in African-American Library
         Service” (Wheeler & Johnson-Houston, 2006).
      

      
      Returns on Investment

      
      Consolidation of regular and realistic feedback received by various settlement and
         similar agencies from visible minority newcomers in general, and the visible minority
         librarians in particular, may give concrete clues to correct or improve the practices
         in achieving the massive objective of channeling specific minority communities into
         the mainstream.
      

      
       Unquestionably, further research should be done to find out the best ways to minimize
         cultural differences that might obstruct hiring new immigrants into Canadian libraries;
         to provide better and effective credit and incentives to current and prospective visible
         minority librarians; and in turn to reap overall benefits of a diverse workforce.
      

      
      Conclusion

      
      With its natural beauty and resources, and liberal and hospitable people, Canada has
         a strong economy, beliefs, concerns, and respect for diversity and cultural heritage
         on one hand and a well-regulated, managed, and maintained network of museums, libraries,
         and archives on the other. Thus Canada is undoubtedly the right place for adding visible
         minority library and information management professionals.
      

      
       On a general note, it is appropriate here to take an account and exercise a holistic
         approach like the one suggested by Hall (2006) in the shape of “Five Laws of Diversity”
         (pp. 36–37). Dakshinamurti (2006) has offered an action: “Let us join hands in creating
         and maintaining an environment that celebrates together the richness of diversity!
         Canadian perspective on diversity allows for an attitude of inclusiveness without
         sacrificing distinctiveness” (p. 55).
      

      
       The Indian philosophy of Vasudhaiva Kutumbakam preaches that the “whole world is
         one single family.” This phrase embodies the components: vasudhā means the earth; ēva means really, certainly, or indeed; and Kutumbakam means a family. With its diverse population, inviting environs, respect for differences,
         and practices for maintaining unity in diversity, Canada can truly demonstrate to
         the world an example of universalization or Vasudhaiva Kutumbakam and reap the benefits
         (Wikipedia, 2013).
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      Chapter 11

      Finding the Right Fit

      
         
         
         
         Dale Blake

         
         An Aboriginal Librarian’s Quest at Library and 
Archives Canada
         

         
         
      

      
      Many years ago, growing up in the small community of North West River in central Labrador,
         I would never have imagined myself as a librarian at Library and Archives Canada in
         Ottawa. At that time, I never even knew what being a cataloging librarian meant (though
         that still seems a mystery to many people I know). Nor did I know of the existence
         of what were then called the National Library and the National Archives of Canada.
         I left Labrador at the age of fifteen and spent several years in various universities,
         interspersed with teaching school and traveling.
      

      
       I eventually wound up doing my PhD in English literature at the University of Alberta.
         While I was finishing the last part of my thesis in St. John’s, Newfoundland, a friend
         of mine, Marion Cheeks, suggested I collaborate with her and others on a book about
         Inuit myths. My dissertation was on Inuit autobiography, and I was familiar with many
         myths. A group of us, including an Inuit artist and Inuit translators, did collaborate
         on that book (Inuit Life Writings and Oral Traditions: Inuit Myths) and accompanying study guide, published in 2001. I received my doctorate in English
         from the University of Alberta in 2000. I mention all this because it led to my eventual
         career as a librarian.
      

      
       I was not keen on university teaching; fortunately, I heard about the National Library’s
         Library Science Trainee Program (now defunct) for Aboriginal librarians. If a candidate
         were accepted in the program, the National Library would sponsor the trainee at a
         university library school and provide employment in Ottawa or Hull afterward. I applied
         for that program and was granted an interview in Ottawa, along with nine other candidates
         from across Canada. I flew there from St. John’s for the interview. Some of the interviewers
         were Aboriginal librarians already working in the institution. The book I had worked
         on figured strongly in the interview, and I believe it played a good part in my landing
         that trainee position.
      

      
       In any case, I soon moved to Halifax in 2001 where I enrolled in the master’s in
         library and information studies program at Dalhousie University. A very busy couple
         of years ensued, when I found very little time for anything except course work. The
         courses were interesting and demanding in their workload.
      

      
       As part of being sponsored by the National Library of Canada, I was also required
         to work for two summers in Ottawa at the main building, which was located downtown.
         The first summer I worked in the Reference and Information Services Division, handling
         the research involved in answering e-mailed questions sent in from across Canada and
         responding with detailed answers to those questions, many dealing with Aboriginal
         issues, such as treaty rights and genealogy. I also sometimes worked at the main reference
         desk, where the public could come in and ask questions. Many of those questions also
         dealt with genealogy. I found this very challenging. I received excellent mentorship
         from a number of reference librarians there, including Aboriginal reference librarian
         Deborah Lee. I also completed a selective bibliography of works by and about photographer
         Yousuf Karsh, which was to be and is currently accessible from the National Library
         (now Library and Archives Canada or LAC) website.
      

      
       I met another Aboriginal librarian named Deborah Pelletier, a Métis woman from Saskatchewan,
         who was the coordinator of Aboriginal Resources and Services at LAC. Since 2004, the
         National Library of Canada and the National Archives of Canada had combined and were
         now known as Library and Archives Canada. Pelletier asked if I might like to work
         with her for a while, so my second summer, when I moved to Ottawa after library school,
         I began to work in that section. Here I helped with drafts of LAC’s Report and Recommendations
         of the Consultation on Aboriginal Resources and Services. LAC had consulted with many
         Aboriginal stakeholders across Canada to attempt to better meet the library and information
         needs of Aboriginal peoples. I also worked on a searchable database that included
         information on Aboriginal authors, publishers, libraries, and archives. In addition,
         I helped put together many Aboriginal materials to be accessed from the LAC website.
         I also participated in many meetings concerning Aboriginal issues at LAC.
      

      
       After more than a year of valuable experience working with Aboriginal Resources and
         Services, I was asked if I would like to try some other training in the monograph
         cataloging division then headed by David Murrell-Wright in the LAC building in Hull,
         Quebec. Under the expert tutelage of Myriam McCormack, I began to learn the intricacies
         of cataloging. This was the launch of the career I believe I should have had all my
         life, a career I found constantly stimulating and challenging, but one I have always
         found hard to explain even to people within the library profession. The best I could
         do was to give a simplified synopsis and say it combines a love of books with a love
         of word games and a great deal of attention to detail. Solitary work on writing my
         dissertation also helped with the discipline required to do well in cataloging.
      

      
       However, I had barely begun this training only to be offered another chance in LAC:
         to try doing archival work with now retired archivist Art Grenke. I decided to try
         this out; it involved archiving the papers of the Aboriginal Nurses Association of
         Canada. I again received great mentorship at the National Archives, but after a prolonged
         stint of more than nine months, I finally finished, with the definitive decision that
         archival work was really not for me.
      

      
       I returned to the cataloging division (now located in Gatineau, Quebec) where I began
         to learn more about details of cataloging records and the many rules and regulations
         of subject headings, as I was required to catalog Canadian nonfiction, with subject
         headings in English and French. I found the work extremely interesting. I also had
         the opportunity to take numerous French courses and to do the government French examinations,
         and I was very lucky to have such patient francophone colleagues who helped me.
      

      
       Subject headings are added to the record to give the reader an idea of the subject
         matter of the work being cataloged. I also began learning other details of how to
         catalog sound recordings, DVDs, compact discs, CD-ROMs, children’s literature, and
         Aboriginal materials. As well, I began to learn the rules of Canadian Subject Headings
         (CSH), which sometimes differed from those prescribed by the Library of Congress,
         often providing much better terminology for Aboriginal peoples, for example. CSH was
         a list of such subject headings forever associated with the late LAC librarian David
         Farris, with whom I had many helpful discussions on Canadian materials. I also consulted
         RVM (Répertoire de Vedettes-Matière) for equivalent French subject headings.
      

      
       For English subject headings, we were, though, mainly guided by the Library of Congress
         Subject Headings (LCSH) with their controlled vocabularies. In my opinion, many of
         these headings were not well adapted to works by and about Aboriginal peoples. For
         example, headings like the ubiquitous “Indians of North America” to designate First
         Nations people and “Indians of North America—Kings and rulers” (meaning chiefs) seemed
         outdated and pejorative to me. As Deborah Lee points out, “Many Aboriginal researchers
         (or those using library catalogues or databases) in Canada today are offended by the
         subject heading, ‘Indians of North America’” (Lee, 2011, p. 2).
      

      
       Further, Isaac Gilman (2006) writes that “the predominate cataloging and classification
         schemes of Western nations reveal a clear homogenization of language and culture,
         the product of both biased births and sustained dedication to representing a Judeo-Christian
         worldview in the categorization and classification of materials” (p. 4). He also rightly
         critiques Dewey Decimal and Library of Congress Classification Systems, and the “cultural
         bias” that plagues these schemes too (p. 5). Ann M. Doyle, in describing her 2013
         PhD dissertation on Indigenous knowledge organization, states that “this research
         study recommends developing processes for change of the bibliographic descriptive
         standards, such as the Library of Congress Subject Headings, and Canadian Subject
         Headings to recognize Indigenous self-representation as the authority for describing
         and ordering documents within Indigenous contexts (knowledge domains)” (p. 328). There
         was some attempt on the part of LAC to modify subject headings, but such efforts came
         to little during my time there. It also seemed unlikely that the Library of Congress
         would alter its Aboriginal subject headings.
      

      
       On the other hand, I was fortunate to see much of the most recently published Canadian
         nonfiction come across my desk, as well as the latest Aboriginal literature. I had
         the privilege of being in contact with numerous Aboriginal authors and publishers.
         Some challenges emerged when dealing with Aboriginal languages, and I sometimes had
         to contact publishers to ask the meaning of certain titles and to ascertain the main
         content of some works entirely in Aboriginal languages. I occasionally transcribed
         Inuktitut syllabics for the cataloging records.
      

      
       It was clear to me that it was very important for an Aboriginal person to be cataloging
         Aboriginal materials. Gilman refers to the importance of using Indigenous interviewers
         when recording oral histories; he then states, “It could be said that catalogers conduct
         ‘interviews’ of their own when assigning subjects to Indigenous material—which would
         make it imperative for Indigenous peoples to catalog Indigenous materials” (p. 35).
         It was often necessary for me to know a great deal about the history of Aboriginal
         peoples in Canada as well as the particular Aboriginal groups involved if I wanted
         to assign accurate subject headings and produce correct records. I often consulted
         too with other catalogers and cataloging technicians who provided me with a good deal
         of insight and knowledge.
      

      
       I also enjoyed many opportunities to interact with Aboriginal people in Ottawa. During
         my time there, I attended numerous Aboriginal book launches and presentations, as
         well as meetings concerning Aboriginal exhibitions. I collaborated with Métis Collections
         librarian Donna-Lyn Kent in a presentation on Inuit materials, especially stories,
         at LAC; this presentation was delivered on the occasion of LAC’s celebration of the
         tenth anniversary of the creation of Nunavut. I also sometimes consulted Inuit at
         ITK (Inuit Tapiriit Kanatami). I was fortunate too to be able to take some Inuktitut
         lessons in the Vanier area of Ottawa in my spare time.
      

      
       Being an Aboriginal librarian has been very rewarding for me but not without its
         frustrations. I have met some great Aboriginal librarians and archivists at LAC; it
         has been a real privilege to know them and see their passion for their people and
         their dedication to their work. I am of mixed ancestry: English, Scottish, Norwegian,
         and French Canadian, with Inuit blood coming from each of my parents. I am a member
         of the Nunatsiavut Government in Labrador. I am not someone who “looks Native” in
         the way many Canadians perceive Aboriginal people. In many respects, this means having
         to push harder to gain acceptance among other Aboriginal people, as well as to gain
         notice from non-Aboriginal people in the workplace. For instance, I might have been
         the first to be asked to help with Aboriginal Awareness Week and National Aboriginal
         Day events but not necessarily with discussions of subject headings involving Aboriginal
         peoples. In the past, I have experienced quite a lack of sensitivity shown toward
         me and to materials on which I worked, even before entering library school. Pamela
         D. Palmater, in her dissertation on Aboriginal identity, asks, “How many blonde-haired,
         blue-eyed Aboriginal people have had their Aboriginal ‘credentials’ questioned by
         not just Aboriginal and non-Aboriginal people, but by friends and sometimes even family
         members?” (2009, p. 125). She adds that “some Aboriginal people have come to look
         upon themselves, judge, discriminate and exclude each other in the very same fashion
         that non-Aboriginal people and governments have” (p. 126). Such has sometimes been
         my experience, and that is why the support of other Aboriginal people has always been
         so important to me.
      

      
       I hope to always remain in contact with the friends I made at LAC, both Aboriginal
         and non-Aboriginal. After the government cuts of 2012, I felt my job might be in jeopardy.
         I then decided to take an early retirement and moved back to my home community of
         North West River, Labrador. I was, I believe, the last person to be accepted into
         LAC’s Aboriginal Trainee Program, and I consider myself lucky to have worked there
         when I did. Since my departure, new cataloging rules are coming into effect, and new
         challenges are emerging for those librarians still at Library and Archives Canada.
         I sometimes miss the beautiful city of Ottawa (though not the bus commutes to work)
         and am curious about the new direction in cataloging. I look back on a very diverse
         and interesting career, and I highly recommend librarianship for any Aboriginal person.
         There will likely be many opportunities to consult Aboriginal people and communities
         and to interact with them. The future librarian’s work environment may be very different
         from mine, but I have no doubt it will be no less challenging and exciting.
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      At many public events, acknowledgments are made to recognize the Aboriginal peoples
         on whose land the event is being held. Rarely are those statements made in written
         text. Acknowledgments of gratitude to Indigenous nations are often made as if permission
         has been asked, when in many cases permission is assumed and invalid because there
         has been no prior and informed consent. In a continuing effort to foster a relationship
         of respect and consent, I would like to acknowledge the Aboriginal peoples who ensure
         the preservation and use of their lands so that generations now and in the future
         can continue to contribute to their respective communities and visions for the future.
         My ability to contribute to this book would not have been possible without them. I
         wrote this chapter on unceded territories of the Dene, Tsuu T’ina, Cree, and Blackfoot.
         I was born on unceded territories of the Coast Salish. I am descended from the Sze
         Yup diaspora that traveled in the nineteenth century from Guangdong, China, to settle
         on the west coast of North America. I am a settler and a visitor, and I acknowledge
         the convergence of these geographies and histories with great humility and gratefulness.
      

      
       This chapter contributes an alternative dialogue to the dominant narrative that places
         at its center librarians of Anglo-European descent and librarians deemed “ethnic,”
         “foreign,” or Aboriginal at its margins. It is an opportunity for visible minority
         and Aboriginal librarians to establish cross-cultural awareness and ensure healthy
         relationships, strong communities, and improved services. My intention is to encourage
         and inspire the dialogue around what it means to be an archivist or librarian of color
         in Canada. Throughout this chapter, I use the term “of color” as opposed to “ethnic”
         or “visible minority” to express solidarity and move away from terminology that subordinates
         and disenfranchises racialized persons. It should be stressed that the particular
         colonial oppressions and legacies of Canada’s Aboriginal groups are areas in which
         other ethnic groups may express sympathy but cannot claim to share (Khoo, 2003). I
         do not make claims or comparisons to having a “shared” history of legislated racism,
         discrimination, and displacement to avoid invalidating First Nations experiences and
         the significant legacies of intergenerational trauma. My objective for this chapter
         is not to advocate for “a hierarchy of victimage” but to “iterate the strategic quality
         of coalitions and their potential for contingent and powerful effects” (Khoo, 2003,
         p. 177).
      

      
       This chapter also draws upon personal narratives as an increasingly legitimate form
         of academic writing and research (Sullivan, as cited in Johnson, 2007, p. 90). In
         the words of Julie Lassonde (2006), the power of individual narratives “give[s] us
         the substance through which we understand the world.” One of the most important characteristics
         of a rhizome is that it is defined by multiplicity. This means that there are many
         truths and realities that can coexist. By accepting the subjectivity of narrative
         selfhood in academic research, we can contribute more fully and, more importantly,
         listen to the multiple dialogues that inform our understanding of diversity issues.
      

      
      Theoretical Considerations

      
      The concept of the rhizome comes from the work of Gilles Deleuze and Félix Guattari
         during the development of French philosophical theory in the 1980s. A rhizome is a
         root system that spreads horizontally, as opposed to the vertical structure of tree
         roots. The rhizome’s evolutionary potential arises from its rejection of a typically
         arborescent model found in Western thought and its propensity to connect. As a spatial
         metaphor, the rhizome can accommodate geographical location, dislocation, migration,
         and diaspora, including the subjective experiences of uprootedness and forms of rerootedness.
         The rhizome speaks to race, culture, and identity, and it shows the interconnectedness
         and the entanglement of history that contributes to the formation of diasporic identities
         and relations with which many people of color can identify. As an assemblage of connected
         multiplicities, it is always a model and process of becoming rather than of being.
         In 1990, this process of becoming was adapted to the Caribbean by Édouard Glissant
         in Poétique de la relation and has since provided a seminal basis for emerging studies of multiculturalism,
         identity politics, and minority literature.
      

      
       Miki (2011) argues that minority intellectuals tend to position themselves around
         “the relation of the minority subject to the ethnic community and in the long-standing
         political problem of articulating the bases for solidarity between distinct groups
         while respecting the specificity of their own histories and projects” (p. 125). Such
         tensions can be emotionally fraught and politically difficult to navigate, but they
         collectively have the potential to mobilize librarians and archivists of color by
         being “ground(s) for a far-reaching critique” of diversity issues (p. 125). Glissant
         places diversity within the realm of cross-cultural connections. Diversity is not
         necessarily about bringing together ethnic and cultural groups and expecting them
         to relate to each other. If we are to be activists and advocates for librarians and
         archivists of color while navigating our own cross-cultural relations, our conception
         of diversity should be characterized, in the way of the rhizome, as connecting and
         branching out, with the perspective that we are relational and multilingual—linked
         together yet always distinct.
      

      
      Experiences

      
      It was when I became a librarian and an archivist that I realized I wore difference
         on my face. Growing up in a highly multiethnic city like Vancouver, British Columbia,
         largely sheltered me from the racial discrimination and socioeconomic barriers that
         continue to negatively impact the educational and work experiences of people of color.
         Despite the spaces of privilege I occupy, I do not disregard the significance of history
         and the individuals who have paved and continue to pave the way for a multidimensional
         and multi-issue society. Andrew Jackson (2012) writes that the historical past is
         “a constant reminder of the journey we have traveled, obstacles overcome, and work
         that still needs to be done in this world and in librarianship” (p. xvii). Participation
         in advocacy and activism is important given the pressing issues and challenges that
         have become central for this generation, particularly in diversity and multiculturalism,
         and also intellectual freedom, information policy, and truth and reconciliation for
         Aboriginal peoples. Active participation also encourages leadership development and
         mentorship, and allows those who wish to discuss their concerns to do so in safe and
         positive spaces.
      

      
       In the second year of obtaining my library and archives degrees, I received a Career
         Enhancement Program fellowship, one of the many library diversity initiatives made
         possible by the Association of Research Libraries (ARL). The Career Enhancement Program
         places MLIS students from traditionally underrepresented racial and ethnic minority
         groups into internships at participating ARL libraries in the United States. Its goal
         is to aid in the mentorship and recruitment of a diverse research library workforce
         that reflects changing demographics and global perspectives.
      

      
       That year, I was also the recipient of the Harold T. Pinkett Minority Student Award,
         which is awarded by the Archives and Archivists of Color (AAC) Roundtable, an interest
         group within the Society of American Archivists that supports archivists of color
         in the archival profession. While in California, I was also introduced to members
         of the Asian Pacific American Librarians Association (APALA), which is dedicated to
         informed dialogue that speaks to the needs of librarians and archivists of color and
         their multicultural patrons. Such communities not only provide the initiatives that
         can support recruitment and retainment of librarians and archivists of color but also
         provide a forum for their multiplicity of voices and diversity of histories and experiences.
      

      
       When I returned to Canada to finish my last year of graduate school, I had hoped
         to find the same sense of connectedness and the kinds of intercommunal and intercultural
         constituencies similar to the organizations I had become familiar with while in the
         United States. What I found was a scarcity of organizations involved in and overwhelmingly
         silent on the underrepresentation of minority groups in the profession.
      

      
      Issues

      
      A rhizomic framework is a way for librarians and archivists of color to jointly embrace
         their histories and racial and cultural identities, and to facilitate the collaboration
         needed to mobilize networks devoted to encouraging a diverse workforce. This framework
         is also open to librarians and archivists who do not feel represented by the experiences
         and issues described in this book and yet can still feel empowered in their specific
         spaces of lived experience. Our experiences with colonialism, discrimination, Indigenous
         genocide, diaspora, racial and cultural hybridity, and privilege—or perhaps none of
         these at all—are all histories that entangle themselves multilaterally. How can we
         bring our personal narratives into a stable conversation about the need for diversity
         when the borders of identity, nationality, language, and becoming can be so unstable?
         As we navigate the issues affecting diversity in the profession, we must come to terms
         with these narratives and accept that advocating for the inclusion of professionals
         of color first requires respect and acknowledgment across all groups and, second,
         implementation across all levels of leadership and policy. Like rhizomes, we must
         spread our roots, reach out to each other, and form understanding and relationships.
      

      
       Diversity remains an issue in the library and archival professions decades after
         the creation of Canada’s cultural mosaic policies. Encouraging and increasing the
         participation of professionals of color in Canadian institutions to better reflect
         Canada’s evolving demographics has long been iterated, albeit vaguely. Neither the
         Canadian Library Association nor the Canadian Association of Research Libraries offer
         statements on diversity that are current or part of any long-term strategic plan.
         The Canadian Library Association’s (2008) position statement on diversity makes no
         reference to diversifying the profession and focuses instead on patrons. The Association
         of Canadian Archivists, the national leadership body for the archival profession,
         has no position on diversity. Archives and library associations at the provincial
         level tend not to have diversity initiatives as part of their advocacy resources,
         interest groups, or committees. The British Columbia Library Association’s Diversity
         and Multicultural Services Committee is an exceptional example of an association reaching
         out to improve services to ethnic communities while encouraging the recruitment of
         library staff from different cultural groups. An ethnically diverse workplace can
         promote broader perspectives, promote greater innovation, and ensure that the widest
         pool of candidates is considered when recruiting. While other professions have made
         significant strides in their hiring demographics, the library and archives professions
         continue to lag.
      

      
       The findings coming out of past and current research on the presence of librarians
         of color are sobering. Toni Olshen (1996) writes that the successful diversity frameworks
         implemented by ARL in the United States have “great validity on Canadian campuses,”
         yet “the majority [of institutions] have not yet reached this stage” despite efforts
         to make diversity issues not only a priority but also operational in the form of policies
         (p. 3). Statistics five years after Olshen’s study indicate that the demographics
         in Canadian librarianship still do not reflect the overall visible minority population
         in Canada. Mary Kandiuk (2014) determined that of the total librarian labor force
         in 2006, only 9.7 percent identified as a visible minority (p. 5). In contrast, the
         visible minority population represented in Canada’s entire labor force in 2006 was
         15.4 percent (p. 6).
      

      
       As for Aboriginal librarians, Deborah Lee (2008) casts light on the lack of Aboriginal
         voices in the Canadian library landscape. Lee reveals that “[as] of 2004, there were
         fewer than 25 Aboriginal librarians (with master’s degrees in library and information
         studies) in Canada” (p. 149). Their rarity further “adds to the lack of an awareness
         of [Aboriginal librarians]” and the perspectives and benefits they can bring to the
         library (Lee, 2008, p. 149). South of the border, the American Library Association
         (2012) recently reported small gains in the recruitment of librarians of color. Despite
         several initiatives aimed at encouraging diverse participation in the profession,
         the percentage of librarians of color working in public, academic, and school libraries
         rose from 11 percent in 2000 to just 12 percent in 2009–2010 (American Library Association,
         2012).
      

      
       In comparison to its library cohort, the archival community in Canada is much smaller
         in size. In 2006, the total archivist labor force was 2,355 with 785 identifying as
         male and 1,565 identifying as female (Statistics Canada, 2010). The total number of
         archivists that identified as visible minorities was 150 with 70 identifying as male
         and 80 identifying as female (Statistics Canada, 2010). Statistics on the number of
         Aboriginal archivists were not available.
      

      
       The elimination of the Mandatory Long-Form section of the Canadian Census in 2010
         exacerbates future efforts by the library and archival communities to help plan services,
         track changes in their communities, and anticipate user needs, especially the needs
         of immigrants and members of minority groups. The lack of comprehensive data resources
         at the national level blocks insight into the population’s education levels and ethnic
         makeup, their occupations, and other key characteristics that may have helped provide
         reliable data for research on librarians and archivists of color. Data on retention
         are further complicated by individuals who transition into related professions such
         as information or records management and no longer identify as librarians or archivists.
         Moreover, current and comprehensive demographics of librarians and archivists graduating
         from library and archival programs in Canada is difficult to locate or in some cases
         simply not available. These library and archival programs may or may not collect data
         on race or ethnicity.
      

      
       It would be disingenuous to suggest that people of color are not applying to library
         and archival programs or there are not enough qualified librarians and archivists
         of color. The reasons for the lack of diversity in the profession and the lack of
         discussion surrounding this issue are more complex than claiming exclusion or discrimination
         by management or selection committees.
      

      
      Recommendations

      
      Confronting Privilege

      
      While multiculturalism has been embedded in both law and policy in Canada, encouraging
         dialogue around issues of cultural hybridity and dissonance has been repressed. Self-recognition
         as a tolerant and multicultural society has lulled Canadians into “states of complacency
         and complicity” and has resulted in a reluctance to discuss differences and acknowledge
         personal biases and assumptions (Kamboureli, 2000, p. 136). This reluctance has arguably
         trickled down into Canadian libraries and stifled diversity initiatives. Canadian
         poet and activist Dionne Brand notes that “notions of access, representation, inclusion,
         exclusion, equity, etc., are all ways of saying ‘race’ in this country. So it’s made
         comfortable to talk covertly about race in this country without saying that we live
         in a deeply racialized and racist culture which represses the life possibilities of
         people of colour” (as cited in Gagnon, 1998, p. 116).
      

      
       Brand’s words speak not only to race but across all axes of disempowerment as well.
         The danger in focusing too superficially on diversity initiatives is that we ignore
         the specific issues that continue to affect particular groups (Jackson, 2012, p. xx).
         For instance, the socioeconomic factors and barriers that contribute to the low recruitment
         of librarians and archivists of color have yet to be discussed in a Canadian context.
         The lack of financial assistance or incentives, the mounting costs of graduate education,
         and unwelcoming and culturally incompetent workplaces where potential librarians and
         archivists of color do not see themselves belonging are all exclusionary structures
         that can discourage recruitment and retention of people of color and other marginalized
         groups. The library and archival professions need to commence an honest dialogue about
         the racialized culture of Canada, issues of privilege and social justice, and how
         we continue to maintain Anglo-Saxon centralities, authorities, and social and economic
         hierarchies.
      

      
      Stories and Personal Narratives

      
      There is clearly a need for more research at the local, regional, and national levels
         on diversity that will not only contribute to the body of knowledge the professions
         have about recruiting and retaining diverse employees but also help the community
         remain relevant. Data and statistics are useful in that they provide evidence for
         the need for greater diversity. However, in the hands of academics and researchers,
         they can become objective and impersonal voices of academic authority. What we need
         are narratives that are personable, empowering, and thought-provoking to all librarians
         and archivists, regardless of rank, race, class, or gender. As Jamie Utt (2013) contends,
         “We must seek out spaces where we can listen to a variety of voices, particularly
         those voices we don’t often hear.” In comparison to their American counterparts, there
         has been a dearth of perspectives from people of color on their experiences of working
         as librarians and archivists in Canada. Stories and narratives are opportunities for
         librarians and archivists of color to confront the societal patterns and behaviors
         that may have had the effect of imposing oppressive negative conditions on the basis
         of their race, ethnicity, or culture. Embedding our narratives into the historical
         and creative spaces of our professions broadens the perspectives that define the individuals
         who make up that community.
      

      
      Cultural Leadership

      
      Maha Kumaran (2012) points out that a major challenge facing first generation visible
         minorities is the existence of “cultural differences between themselves and their
         new host country” (p. 40). Cultural characteristics are complicated by intracultural,
         generational, socioeconomic, and geographical differences. Within the past few decades,
         there has been a reluctance to discuss the influence of culture on visible minority
         groups due to a fear of essentialism. The danger in essentializing cultural identities
         in the workplace is that librarians or archivists of color can internalize essentialist
         beliefs, which in turn can affect their own beliefs in their professional abilities.
         A study by the University of Illinois found that bicultural minorities who internalized
         essentialist beliefs about race had a more difficult time navigating and transitioning
         between their ethnic and host cultures (Chao, Chen, Roisman & Hong, 2007). This issue
         is addressed by Kumaran, who discusses the cultural challenges faced by visible minorities,
         particularly first-generation immigrants, when aspiring to leadership positions. Acknowledging
         the cultural differences of librarians and archivists of color is “not about confirmation
         bias or ethnocentrism” but about accepting that “culture can be an influence on work
         and leadership styles” (Kumaran, 2012, p. 22).
      

      
      Microaggressions

      
      There is no doubt that successful leadership within an Anglo-Saxon, North American
         context requires certain qualities and traits. The challenge for librarians and archivists
         of color is that they must learn and adhere to the same style of leadership recommended
         to their Anglo-Saxon colleagues while navigating cultural boundaries. While it is
         impossible to completely detach from one’s culture(s), issues arise when negative
         attitudes or assumptions around cultural traits undermine the quality of work and
         learning experiences of librarians and archivists of color and have the potential
         to seriously impact their careers. These negative attitudes or assumptions often materialize
         as what psychologist Derald Wing Sue (2007) calls microaggressions. Microaggressions
         are subtle, everyday insults and indignities made unintentionally to targeted groups.
         They are hurtful and oppressive because they communicate hostile and negative assumptions.
         The people making the microaggression often do not fully understand the impact of
         their behavior and words. They can be made within cultural groups or against cultural
         groups.
      

      
       Racial microaggressions in particular have received much attention in the library
         profession in the United States but have yet to become a point of discussion in Canada.
         Pathologizing cultural values or communication styles, assuming foreignness, or assigning
         intelligence or criminality to underrepresenting people of color in work-related literature
         or media are all examples of racial microaggressions. Saying to your colleague of
         color, “Why are you so quiet? Talk more,” or “You don’t seem very Asian—were you born
         here?” seems innocuous. Both statements, however, depreciate your colleague’s communication
         styles and devalue their racial and ethnic experiences. If your colleague asks why
         photographs in work-related publications such as flyers, guides, or posters are not
         inclusive of your organization’s diverse patronage, then do not tell them “the photographer
         didn’t have time” because you find it difficult to believe that biased and racial
         attitudes were at play. This is an example of invalidating their perceptions of racial
         or systemic biases based on the belief that the action was unintentional.
      

      
       At the very least, the real-life examples above have made my work experiences uncomfortable.
         At the very worst, they have made me reconsider my decision to enter the profession.
         It is vital that microaggressions and their effect on employees and patrons are discussed.
         Microaggressions may cause frustration, isolation, depression, and anxiety in employees
         while the organization may incur the costs of reduced productivity, negative publicity,
         and replacing employees who leave. Training employees to acknowledge, name, and interrupt
         microaggressive behaviors can be one way to internally stop microaggressions and build
         stronger organizations (Library Journal, 2012). As public service professionals, librarians
         and archivists understand the diversity of communities they serve but should also
         encourage diversity within their own organizations. Microaggressions can create unseen
         barriers for both patrons and employees (Library Journal, 2012).
      

      
      Cultural and Social Intelligence

      
      In order to encourage the recruitment, retention, and participation of librarians
         and archivists of color, we must move toward a culturally intelligent workplace, which
         means understanding that librarians and archivists of color may need to overcome cultural
         hurdles to become competent leaders and professionals (Kumaran, 2012, p. 32). Because
         I was born in Canada and speak English without an accent, many have assumed that I
         am immune to cultural or ethnic influences. On the other hand, being visually obvious
         as a person of color can also lead to others’ assumptions about my culture. Whether
         or not a person identifies with specific cultural influences, having the social intelligence
         to be flexible about behaviors in individuals and the emotional intelligence to listen,
         empathize, and proactively support them when they have concerns or issues is essential
         to their well-being and success. This attitude encourages and motivates all employees,
         minorities or otherwise, to move toward what Édouard Glissant describes as a plural
         and cross-cultural conceptualization of relating to each other.
      

      
      Organizational Support

      
      Camila Alire (2007) suggests that minority leaders are “best at leading efforts to
         find obstacles to achieving diversity within the organizations” because “they have
         the natural awareness and sensitivity to know what to look for” (p. 174). Librarians
         and archivists of color should be open to the idea of being role models, mentors,
         and leaders, though delegating or attributing such roles based on an assumption that
         a person of color has a natural affinity for it is problematic. Organizations should
         avoid depending on a small number of librarians and archivists of color to be poster
         children for diversity initiatives, with the latter at risk of becoming what Deborah
         Hollis (1996) calls “candidate[s] for sainthood” (p. 152). In addition, there are
         librarians and archivists of color whose personal intersections of race, culture,
         and other life experiences mean they may not identify with discourses of people of
         color.
      

      
       Organizations that create positions to integrate staff of color who meet the expectation
         of fulfilling a diversity quota are what Smaro Kamboureli (2000) describes as “a fantasy
         . . . capital[izing] on the currency of diversity” (p. 136). Rather, diversity initiatives
         in favor of accommodation and integration can undermine cultural unity because they
         do not address the possible tensions and conflicts inherent between minority and dominant
         cultures. An organization cannot hire one or more employees of color or hold a diversity
         workshop and assume that their commitment to diversity has been fulfilled.
      

      
       An organization or association that makes a formal commitment to diversity in its
         policies but does not implement diversity in its actual practices may disillusion
         and frustrate its diverse employees and members. Denise Rousseau (2000) refers to
         this as a breach of the psychological contract. The psychological contract is a metaphor
         that represents the unspoken and implicit obligations between the employee and employer
         in their relationship. When psychological contracts are violated, employees may feel
         they can no longer trust or be loyal to the organization. Should organizations want
         to increase the efficacy of their current or future diversity recruitment and retention
         efforts, it cannot make promises that cannot be kept (Alabi, Bright, Lilton & Whaley,
         2013). Sustainable diversity initiatives especially require the endorsement of senior
         management who can help empathize with and support diverse employees; establish mentorship
         structures; address, rather than diffuse, incidents and behaviors with firmness and
         transparency; and continually engage in and encourage dialogue around what it means
         to live in a diverse society throughout the organization.
      

      
      Future Directions

      
      The recent establishment of the Visible Minority Librarians of Canada (ViMLoC) Network
         in late 2011 is a positive step toward reaching out and providing a support network
         to librarians of color in Canada. Future alliances and collaborations with other parties,
         especially archival organizations, would no doubt testify to the growing impetus for
         change in the existing demographics of Canadian libraries and archives. The benefit
         of coalitions of diverse communities is that they provide “tremendous emotional support,
         and a broader, kinder buffer zone within which to ally and act” (Lippard, 2012). The
         benefit of being a creator, contributor, transformer, and deconstructor of the status
         quo is that it “exercise[s] full cultural citizenship through confrontation, re-creation,
         and validation,” while engaging in the “transformative possibilities of individual
         creativity” (Khoo, 2003, p. 183).
      

      
       Diversity is about fluidity and multiplicity. It is about not just race and culture
         but also the intersections of gender, sexuality, and other facets of being and becoming.
         Telling, listening, and connecting are key to transforming mentalities and reshaping
         the workforce to be more inclusive and diverse. There is no one-size-fits-all solution
         to make diversity happen. But moving toward a profession-wide acceptance of diversity
         includes the presence and participation of people willing to create a common frame
         of reference upon which to discuss diversity and develop action plans to eliminate
         biases and barriers. Each of us must be a key link for both recruitment and retention
         of librarians and archivists of color. The great potential of Glissant’s rhizome is
         that we can embrace and articulate new modes of subjectivity and collectivity in practice
         and be open to a more liberated and creative future.
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      Chapter 13

      Indigenous Peoples’ New Canoe
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      Since time immemorial, the First Nations’ identity and the essence of who we are as
         distinct societies connect to the living spirit of the land and the richness of our
         culture and heritage therein. Libraries, archives, and museums have often been described
         as the memory of society. Therefore, it is imperative for Indigenous people to collect,
         record, and preserve their cultural heritage for future generations. And to ensure
         that the essence of who they are as a distinct society is reflected accurately, First
         Nations must play a central role in all areas that control the preservation, access
         to, and interpretation of their history, culture, language, and fine arts. One of
         my concerns in this age of technology is imparting to our younger generation the essence
         of their unique cultural heritage. Archives, museums, and libraries can be a type
         of “new canoe” used to carry the language and culture to future generations. This
         “new canoe” must be present on the beach and in the territory, ready for any journey
         that the community needs to undertake, ready to carry our language, culture, traditions,
         and distinct way of life into the future. It is very important that the way “who we
         were” is defined in a respectful way and to put forward that information from an Indigenous
         perspective. Understanding our past is integral to defining ourselves today and providing
         direction for the future.
      

      
       Up to the last decade or so, vast amounts of Indigenous peoples’ historical, cultural,
         linguistic, and material culture was held by outside libraries, archives, records
         centers, and museums, creating barriers to access and issues with legal ownership.
         Indigenous communities need Indigenous professionals to foster retrieval and storage
         of material for the community’s use and enjoyment. Indigenous archives and cultural
         centers can be the primary repositories and “keepers” of Indigenous knowledge to provide
         access to the works of Indigenous authors, elders, artists, and other professionals.
      

      
       Working with established libraries and archives, or establishing new ones, Indigenous
         professionals facilitate access to information, research, literacy, and preservation
         of cultural heritage, instilling pride in our people about their past. Libraries,
         archives, and museums in communities can play a central role in the preservation of
         Indigenous heritage by gathering in all possible sources of written and oral history
         about Indigenous histories, cultures, and languages. Preservation of Indigenous traditional
         knowledge usually stimulates oral history collection, enabling information sharing,
         literacy, and research, thereby instilling pride in our people and empowering our
         communities to carry our language, culture, traditions, and distinct way of life into
         the future. Libraries and archives can become the heart of the community as gathering
         places for First Nations, Métis, and Inuit people, enabling Indigenous communities
         to be actively involved in the preservation of their history and heritage. In doing
         so, they can become a very important part of the reclamation of Indigenous cultures,
         languages, art, and history, preserving this information in our communities for continued
         use and enjoyment while facilitating intergenerational transfer of knowledge.
      

      
       Looking back, my journey to librarianship came about somewhat unusually, so it is
         best to start at the beginning. I was naturally curious and was always interested
         in finding out the story behind people, events, places, traditions, and nature. I
         continuously asked questions of all the adults in the nearby vicinity. I am sure they
         were all happy when I learned to read and they could direct me toward the library.
         I found it to be the most fascinating place in the world and quite literally my haven
         during school. Being from two worlds (both Aboriginal, i.e., Tahltan, and non-Aboriginal),
         my influences came from both of my parents and my immediate family. My parents divorced
         when I was only seven years of age. This created a lot of changes in my life, from
         being born as a pastor’s daughter to living in a single-parent home with my mom and
         two sisters while my father continued living in Northern British Columbia and working
         as a big game guide outfitter. I come from a family of avid readers that encouraged
         an atmosphere of lifelong learning; therefore, my childhood was rich with learning.
         I was fortunate enough to be exposed to and experience a wide variety of multicultural
         experiences at an early age. I was also fortunate to sit at the feet of living libraries,
         our legendary elders, who played the lead role in many of my earliest memories. Some
         of my fondest childhood memories are of being out in the mountains with my father
         in a bush camp listening to stories around a smoky campfire, the smells of cooking
         on an open fire, and horses neighing softly from their pickets like background music.
         Back at home, I was encouraged to read by my mother, who made sure that my sisters
         and I were exposed to libraries, museums, and even travel to Europe at twelve years
         old, which had a profound impact on my life, love of history, and stories of place.
         Reading was my way of experiencing new and exciting worlds, and I read every book
         and many of the encyclopedias in my elementary school library; though I can’t remember
         her name, my high school librarian’s patient encouragement saw me through a myriad
         of troubled days.
      

      
       My late twenties found me working as the executive assistant to the director of Aboriginal
         Fisheries, assisting in the negotiation with First Nations’ communities in the volatile
         Pacific Coast fishery. Those years were full of long hours, hard work, and unbelievable
         controversy that stretched me as an Aboriginal person; it was a time of change and
         growth for me. I was fortunate to work under the director, Paul Kariya, who patiently
         mentored me as I was exposed to the world of First Nations politics and the realities
         of modern-day colonialism in Canada for the first time; he remains one of the biggest
         supporters of my academic pursuits and professional career. I was tasked with developing
         a records management system specific to First Nations in British Columbia for negotiation
         purposes. This led to my interest in the organization and classification of knowledge
         and its capacity to provide meaningful and easy access to this knowledge. I found
         out later when I worked at Xwi7xwa Library that I had intuitively organized the information similar to the Indigenous
         ways of classifying knowledge used in the Brian Deer Classification System without
         even knowing of its existence.
      

      
       My interest in protecting and preserving our unextinguished rights and title as Aboriginal
         people as well as preserving our ancient intangible and tangible knowledge was sparked
         during this period, and I made the decision to undertake a university degree. Leaving
         permanent employment and starting university when I was thirty years old with an eleven-year-old
         son wasn’t the easiest course of action. But I was determined to start down a new
         path and fulfill my dream of attending university, firmly believing that this was
         the best course of action for me to make a meaningful contribution, to give back to
         the community, and to facilitate the intergenerational knowledge transfer of history
         and culture.
      

      
       In between the first and second year of my undergraduate degree at the University
         of British Columbia (UBC), I was asked if I wanted to volunteer to help raise funds
         for the Xwi7xwa Library, which was located at the First Nations House of Learning at UBC. My willingness
         to volunteer as a committee member for the successful fund-raising event is pivotal
         to my becoming a librarian. Through the course of working on the event, I was privileged
         to meet the amazing and brilliant Gene Joseph, a Wet’suwet’en-Nadleh Whut’en librarian,
         who was the founding librarian. Gene, who has become one of the influential mentors
         in my life, recruited me to do a work study at Xwi7xwa Library. This opportunity provided me with some much-needed financial assistance
         as a single mother attending university and also changed the course of my career path.
         (I really had no interest in becoming a librarian even though I always volunteered
         at libraries and supported their work. At the time, I just did not see how essential
         Indigenous librarianship was for our communities.) The Xwi7xwa Library was not part of the UBC Library system and had no real funding during these
         years, but Gene created a great team that was willing to do whatever it had to so
         we could provide services to Indigenous students. I acted as the administrative assistant,
         ran the manual circulation system, stocked shelves, answered reference questions,
         and tutored some of the Indigenous students. Gene gently nudged me in the direction
         of becoming a librarian as she patiently shared her experience working with numerous
         communities and as title librarian for successful title and rights cases.
      

      
       Just short of completing my undergrad studies, I went through a health crisis; after
         a major surgery, I had to go back to work, as I no longer had any band funding. For
         almost five years, I worked in employment, education, and cultural heritage preservation
         and researched traditional use of the land and resources by the Indigenous peoples.
         My experience working within First Nations’ communities strengthened my conviction
         that training professionals in the fields of Indigenous knowledge and cultural preservation
         was essential to continued cultural continuity and maintaining our distinct way of
         life as Indigenous peoples. During the summer of 2003, I went back to UBC to finally
         finish the last credits of a BA in anthropology and spent numerous hours at the Museum
         of Anthropology working with curator Pam Brown. I was a member of the Tahltan Cultural
         Advisory Committee for our first-ever Tahltan exhibit, “Mehodihi: Well-Known Traditions
         of Tahltan People; Our Great Ancestors Lived That Way.” This was an incredible experience
         to work with elders from my own community and be part of showcasing Tahltan land,
         way of life, art, culture, and language in the exhibit. During that summer, I made
         a decision that would change my future and applied for admission to the School of
         Library, Archival and Information Studies at UBC. I was motivated by discussions with
         my community members and those of many other communities about researchers doing interviews
         with elders, completing studies, and leaving boxes of research and oral history cassettes
         in band or tribal offices. Historically, government funding was given to First Nations
         for a variety of reasons (predominately land claims) to conduct traditional-use studies,
         genealogies, land-use planning, and other valuable documentation projects. Too often
         this traditional knowledge is located on aging mediums, like cassette tapes, which
         is now deteriorating due to age and/or environmental conditions. The lack of funding
         and technical expertise to digitize and preserve this knowledge are obstacles to preserving
         these valuable and irreplaceable sources of traditional knowledge. This knowledge
         then needs to be organized from a local Indigenous perspective to facilitate and encourage
         access and use, thereby revitalizing community knowledge and cultural expressions.
         Therefore, in part because of the knowledge shared with me by my mentor Gene Joseph,
         librarian for the Delgamuukw case, I was convinced that I needed to study and obtain
         the tools necessary to collect, preserve, and hopefully digitize these studies for
         future use and benefit to the communities. I envisioned that many of these studies
         would provide crucial oral evidence in the struggle for Indigenous self-determination
         and sovereignty after oral evidence was used to validate and affirm inherent title
         and rights in Delgamuukw v. British Columbia, [1997] 3 S.C.R.
      

      
       The preservation of this traditional knowledge—whether tangible in written, digital,
         and photographic forms or intangible in the form of oral traditions in a library and
         archive—could be vital to cultural survival and language preservation and revitalization.
         Also, vast amounts of First Nation’s historical, cultural, linguistic, and material
         culture is being held by outside libraries, archives, records centers, and museums
         in isolation, contrary to the holistic view held by Indigenous peoples. To remedy
         this compartmentalization of First Nations history and culture, a library and archive
         can gather and preserve all possible sources of written and oral history about that
         nation’s history, culture, and language, becoming the “keepers” of knowledge, which,
         in turn, disseminates this information back to the community regardless of the constantly
         shifting political reality inherent in modern First Nations’ governance systems.
      

      
       I was fortunate to receive the Gene Joseph Scholarship the first year of my MLIS
         studies from the First Nations Interest Group of the British Columbia Library Association,
         which also provided mentorship and support through my studies and career. My master’s
         advisor, Martin Dowding, and my professor, Judith Saltman, both supported and encouraged
         me to dream and reach for my goals while imparting to me the necessary academic and
         technical competencies during my studies. During my second year of studies, I received
         a Spectrum diversity scholarship from the American Library Association. This scholarship
         gave recipients the opportunity to attend a Spectrum Leadership Institute and attend
         the American Library Association (ALA) conference in 2005 in Chicago. It was in Chicago
         coming back on a shuttle bus from an ALA event that I met another mentor and role
         model, Loriene Roy, an Anishinabe/Chippewa and a professor in the School of Information
         at the University of Texas at Austin. (Two years later, she became the first American
         Indian ALA president.) Loriene’s influence has encouraged me to become more involved
         in promoting Indigenous librarianship through involvement in library associations
         both nationally and internationally. Loriene has been a constant source of wisdom,
         encouragement, and patience while mentoring and teaching many Indigenous librarians
         now becoming leaders in our profession. With the help of these scholarships and assistance
         from my family, I was able to complete a master of library and information studies
         (MLIS) with a First Nations concentration in 2005. The First Nations concentration
         is important because it allows an individual to complete the requirement for an MLIS
         and then to complete one year of archival studies. The program was designed to prepare
         graduates for work in information management with Indigenous communities, providing
         students with access to studies in both libraries and archives.
      

      
       During the last year of my master’s degree, I became one of the founding members
         of the Tahltan Heritage Resource Environmental Assessment Team (THREAT) to address
         the threats to Tahltan land, culture, heritage, and way of life due to proposed large-scale
         mining operations. The THREAT team matched Tahltan professionals in their field with
         industry professionals to review the impact assessments in the federal and provincial
         environmental assessment process. After completing a master’s in library and information
         studies, First Nations concentration, my first professional work was with my own community
         on a digitization project of the cassettes from an old land claims study. I was able
         to write a successful proposal to obtain initial startup funds to complete the pilot
         project and phase one of a project called Kime, which means “house” in Tahltan. The
         server that housed the traditional knowledge was given this name. The project funding
         mostly came from grants of which the deliverables included me personally conducting
         traditional use area assessments for proponents to use in the environmental assessment
         process. This ensured that traditional knowledge was incorporated in the environmental
         assessment for proposed developments and provided the funding to undertake the digitization.
         The first phases of the project were really a digitization project that was completed,
         but the leadership and their direction changed. Additionally, there was a large economic
         downturn in 2008 before two traditional use area studies could be combined and the
         archival database work completed. Sadly, the program was put on hold and hasn’t resumed
         to my knowledge. Although working with your own Indigenous community presents many
         unique challenges that were often difficult due to politics, lack of funding, remoteness,
         Internet access, and finding and training staff on limited budgets and tight time
         frames, I loved living in Tahltan homelands and feel fortunate that I had the opportunity
         to spend almost four years there.
      

      
       In addition to being able to live in my traditional homelands, I have been fortunate
         to have been able to attend three International Indigenous Librarians’ Forums (IILFs),
         one in Regina, Saskatchewan (2005), one in Te Wānanga-o-Raukawa, Ōtaki, Aotearoa (New
         Zealand; 2009), and the most recent one on the Lummi Reservation, in Washington State
         (2013). Attending IILF was very significant for me personally, professionally, culturally,
         and spiritually, as I was able to meet, spend time with, and hear from other Indigenous
         librarians, and this enriched my approach to local issues by gaining an international
         context. I learned a lot about what they are doing and how they have been able to
         overcome challenges in their various countries. This sharing of ideas and solutions
         and spending time with giants in the field is a means of gathering strength and identity
         and creating a sense of community and a support system that often isn’t available
         in home institutions. For instance, at our home (mainstream) institutions, there is
         usually only one Indigenous person and/or position, which often creates a feeling
         of isolation. At my first IILF, I was so surprised to see all the Indigenous faces
         of the keepers of knowledge from around the world and encouraged to meet amazing Canadian
         Indigenous librarians whom I looked up to and admired. I am looking forward to August
         2015 when Canada will host IILF again and the University of Manitoba will take on
         this sacred trust to organize another significant forum in international Indigenous
         librarianship.
      

      
       As mentioned earlier, I believe it is never too late to start down a new path or
         to pursue your dreams. My own experience illustrates this: I was a pregnant high school
         dropout; I lost my first son; I had numerous unhealthy relationships that threatened
         my physical and emotional well-being; and I experienced many insurmountable financial
         obstacles as a single mother. But if you have a dream and follow the path the Creator
         has for your life, I believe things have a way of working out for good and that the
         Creator will have you meet the people along the way that you need to meet. My son,
         Matthew, parents, sisters (Cynthia and Candis), and numerous other family members
         and friends had confidence in me and encouraged me during some very dark days of depression,
         as well as of healing and self-renewal—these were integral to my journey. The balance
         of personal and professional life working in First Nations’ communities is often very
         precarious, so it is important to surround yourself with those who are moving forward
         in a healthy way. This balance has never been an easy task for me, but use of the
         medicine wheel principles and gaining many tools for personal growth from attending
         Choices Seminars really helps me to deal with chronic physical pain and the accompanying
         depression in a much healthier way.
      

      
       During my graduate studies, I became very interested in the classification of knowledge
         from an Indigenous perspective and how access to information is often limited or denied
         as a result of how knowledge is perceived. Indigenous ways of knowing are beyond a
         simple theory of an interconnected web; rather, these ways of knowing are a dynamic,
         living network wherein one part of this knowledge cannot be isolated from another
         without losing part of itself and the whole. Indigenous ways of knowing take many
         forms and are embodied in tangible form or intangible form, are transmitted from generation
         to generation, are holistic in nature, and transcend both time and space. The dynamic
         quality of Indigenous knowledge is such that it is sustained, transformed, and continues
         to remain dynamic producing “new” knowledge in new mediums such as modern forms of
         music, theater, and dance interpretations, film, poetry, literary expression, language
         applications, blogs, Facebook, digital collections, and archives as Indigenous knowledge
         is constantly evolving in response to a changing environment. Marie Battiste (2002)
         states, “The task for Indigenous academics has been to affirm and activate the holistic
         paradigm of Indigenous knowledge to reveal the wealth and richness of Indigenous languages,
         worldviews, teaching and experiences, all of which have been systematically excluded
         from contemporary education institutions and from Eurocentric knowledge systems” (p.
         4). An Indigenous classification system should be based on a holistic worldview to
         reflect the interconnectedness of the Indigenous world. Thus, this kind of classification
         may provide unanticipated insights not only into how to preserve knowledge but also
         into the philosophical question, What is the nature of Indigenous knowledge? Moreover,
         we can glimpse the answers to the questions, What can Indigenous knowledge tell us
         about ourselves, and how can it lead to a more informed coexistence?
      

      
       The science of classification has traditionally defined what a culture values as
         knowledge, but because Indigenous ways of knowing are very difficult to define, it
         is difficult for academics to define and explore Indigenous knowledge using existing
         mainstream methodologies and analytical tools. Likewise, it is difficult for mainstream
         catalogers to classify and catalog Indigenous knowledge materials using mainstream
         classification systems (such as the Dewey Decimal System and the Library of Congress
         Classification System). Sanford Berman (1993) concludes that library classification
         and cataloging practices assume a “majority reader” who is white, male, Christian,
         and heterosexual (p. 15). Indigenous-related library materials are often ghettoized
         into one classification area, often designating them as a part of the past in the
         history section. The Brian Deer Classification System is an Indigenous classification
         system (which was developed by Mohawk/Kahnawake librarian Brian Deer) that reflects
         and values Indigenous knowledge. The Brian Deer classification differs in the way
         that information is organized by grouping materials in a manner that is intuitive
         to an Indigenous view (and therefore more easily accessed by Indigenous people). In
         contrast, the mainstream systems of classification group the majority of information
         about Indigenous people into a specific section without showing the diversity and
         span of Indigenous knowledge. The Brian Deer classification system is used at the
         Xwi7xwa Library, and I would like to see it adapted in more libraries to provide better
         access for Indigenous people to the library’s holdings and resources. For more information
         and the ongoing revisions of Brian Deer schema, you can see the most update version
         on the Union of British Columbia Indian Chiefs Resource Centre website at http://www.ubcic.bc.ca/files/PDF/UBCICClassification.pdf.
      

      
       Libraries, archives, and museums not only need to respect Indigenous worldviews but
         also need to be grounded in them, and the Indigenous knowledge resources should be
         classified and accessible by Indigenous users, validating their worldview. I believe
         that classification systems need to be decolonized through use of or combining Indigenous
         knowledge classification systems with mainstream systems, thereby creating a new and
         more accurate reflection of existing knowledge. Similarly, subject headings have also
         created confusion for Indigenous peoples as the point of access to information in
         libraries. Subject headings need to accurately reflect how the users view information
         so that catalog and database searching can produce the desired results of locating
         and accessing Indigenous knowledges housed in mainstream libraries and archives. First
         Nations, Métis, and Inuit people in Canada have been undertaking a process of decolonization;
         consequently, many names, of both their tribal groups and their geographic locations,
         have been changed to traditional names and spellings. These changes have not yet been
         documented and compiled into a recognized compilation of subject headings in Canada
         like the Aboriginal and Torres Strait Islander Library and Information Resources Network
         (ATSILIRN) Protocols available at http://aiatsis.gov.au/atsilirn/index.php or the Maori Subject Headings available at http://mshupoko.natlib.govt.nz/mshupoko. Both of these documents deal with indigenizing subject headings and access points
         for Indigenous peoples. Mainstream classification systems have Eurocentric foundations
         and have ignored other kinds of knowledge systems. “One task of decolonization is
         to replace the sameness of universality with the concepts of diversity, complementarities,
         flexibility, and equity or fundamental fairness. Eurocentric thought transformed the
         idea of universality into the idea of assimilation” (Youngblood Henderson, 2000, p.
         267). Indigenous people’s valuing and understanding of Indigenous knowledge is often
         vastly different from the Eurocentric paradigm; therefore, Indigenous voices need
         to be acknowledged and respected using different classification schemes.
      

      
       Indigenous librarianship is not well understood by many mainstream librarians as
         the issues involved have only been emerging in the last twenty years or so, yet Indigenous
         peoples and communities are becoming more vocal about these issues. Some principal
         considerations need to be kept in mind when library and archival professionals are
         working with Indigenous communities and/or their cultural history:
      

      
      
         	
            
            Indigenous peoples’ sense of history or worldview;

            
         

         
         	
            the importance and validity of a dynamic culture of oral traditions; and

            
         

         
         	
            and issues of decolonization and reempowerment.

            
         

         
      

      
      Often as Indigenous people collect, organize, preserve, and disseminate their history
         and cultural knowledge, they also become aware of their role as protectors of the
         intellectual/cultural property of their nation. Therefore, I believe that a vision
         of best practices will assist in facilitating culturally appropriate access for originating
         communities in mainstream cultural institutions. Caretaking Indigenous knowledge is
         central to their continued participation and collaboration. I believe I can contribute
         to this process personally by promoting these culturally appropriate best practices
         and becoming actively involved in promoting Indigenous librarianship and community
         libraries and archives. I also identify and make recommendations on library and information
         needs of Indigenous peoples throughout the local community and do volunteer work with
         provincial, national, and international library associations. These contributions
         are accomplished through my work as Indigenous services librarian at the University
         of Manitoba, a newly created position that I accepted in January 2012 and that had
         me moving out of the province of British Columbia for the first time. This was a difficult
         decision for me, and it is often very lonely to be far away from my family and home
         community; but there are limited opportunities in Indigenous librarianship, and it
         is very difficult to obtain the experience necessary to be selected for those limited
         positions.
      

      
       Shortly after starting work at the University of Manitoba, I was honored to be part
         of the bid committee to steward the Truth and Reconciliation Commission’s archives
         by way of establishing a National Research Centre at the University of Manitoba. As
         part of this work, I was able to include a set of best practices for Indigenous peoples
         and libraries, archives, and other cultural repositories, adapted from a paper written
         during my master’s degree in 2004. These best practices facilitate access for originating
         communities, which is central to their continued participation and collaboration.
         This vision of best practices includes obligations to
      

      
      
         	
            
            protect and preserve Indigenous knowledge(s) in a variety of mediums for use by current
               and future generations in a respectful and sensitive manner;
            

            
         

         
         	
            provide a welcoming environment and assistance for First Nations, Métis, nonstatus,
               and Inuit people to access this knowledge;
            

            
         

         
         	
            seek direction from communities on proper protocols regarding access and care of their
               culturally sensitive records;
            

            
         

         
         	
            respect the First Nations, Métis, and Inuit cultural concept of copyright with regard
               to Aboriginal history or cultural heritage, which is often located in but not limited
               to oral traditions, songs, dance, storytelling, anecdotes, place names, hereditary
               names, and other forms of Indigenous knowledges; and
            

            
         

         
         	
            provide opportunities and access to training and employment regarding the protection
               and preservation of Indigenous knowledge materials for First Nations, Métis, Inuit,
               and nonstatus people.
            

            
         

         
      

      
      By working cooperatively and respectfully with Indigenous peoples to provide access
         to Indigenous knowledge materials, library and archival professionals can assist in
         breathing life back into archives and help to overcome Indigenous peoples’ distrust
         of institutions. The key to empowering Indigenous people is to educate, train, and
         equip Indigenous professionals to be the “keepers” and custodians of their own traditional
         knowledge in its varied forms. Decolonization takes place, and we take back control
         and custody of our Indigenous knowledges and ways of knowing. Libraries and archives
         can play a central role in the preservation of Indigenous heritage by continuing to
         collect and gather all possible sources of written and oral history about that Indigenous
         history, culture, and language. In this way, these repositories become a very important
         part of the reclamation of identity, culture, language, art, and history, creating
         a canoe full of national treasures to be passed on to our future generations.
      

      
       In addition to my advocacy and committee work with national and international library
         associations, I am currently the Canadian Library Association’s (CLA) library and
         literacy services for Canada’s Indigenous peoples network moderator and the vice president
         of the Manitoba Library Association (MLA). I also recently formed the Manitoba Libraries
         Indigenous Interest Group within MLA, for the advancement of Indigenous library and
         informational services. This listserv provides a forum for those interested in providing
         Indigenous people in Manitoba with the best tools for information and literacy development.
         The hope is to provide support to library professionals and paraprofessionals working
         in their own communities or with Indigenous people from a collective group of volunteer
         library professionals.
      

      
       I am grateful to the head of reference, Jim Blanchard, for recognizing the need and
         recommending the creation of the position, the Indigenous services librarian, as part
         of the University of Manitoba’s desire to become the National Centre for Indigenous
         Achievement. The city of Winnipeg has the highest urban population per capita of Indigenous
         people in North America due in part to its location in the heart of Turtle Island
         (North America). These factors, as well as leadership provided by Deborah Young, executive
         lead in Indigenous achievement, Office of the President, have created a dynamic atmosphere
         where collaboration between Indigenous faculty members and the staff creates a unique
         synergy aiding in high Indigenous enrollment and retention.
      

      
       As Indigenous services librarian, my position includes identifying and coordinating
         the delivery of library services to Indigenous student patrons, promoting Indigenous
         scholarship through collection development, and developing new programs aimed to aid
         in Aboriginal student retention. Some of the strategies I use are as follows: recognizing
         bias in current library practices; bringing the library to the students and students
         to the library by continuous outreach; creating and maintaining a dialogue through
         class instruction, social media, ongoing consultation, and community outreach; and
         relationship building with the Indigenous community. I believe new and innovative
         methods need to be implemented to overcome barriers and to provide better access to
         existing services. The results of these innovative methods will be strengthened relationships
         with diverse groups and the creation of a culture of inclusion. Utilizing both the
         modern and traditional ways of teaching and passing on knowledge coupled with genuine
         caring are the keys to success as a First Nations’ librarian.
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      A Minority Librarian’s Journey
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         Challenges and Issues along the Way

         
         
      

      
      Canada has a diverse multicultural population with many minority groups. However,
         libraries both public and academic are failing to hire more visible minority librarians
         that reflect these growing populations. A number of challenges emerge such as the
         lack of mentorship and networking opportunities with other professionals; lack of
         scholarships and grants offered to minority students; and limited work prospects in
         a Canadian library setting for visible minority library professionals and international
         students pursuing librarianship at Canadian schools. In this chapter, I discuss the
         need for more mentorship and recruitment programs as well as curriculum changes at
         an academic level that will be beneficial for minority librarians in Canada. I also
         highlight the challenges in libraries from my perspective gained through academic
         and public library experiences over the past decade and as substantiated by literature
         that highlights these challenges.
      

      
      Minority Challenge

      
      The 2011 census data reports that of the roughly thirty-three million Canadians, 80
         percent of the total population spoke a language other than English, French, or an
         Aboriginal language. A total of two hundred different languages are spoken here in
         Canada, which means a total population equaling 23 percent speaks a different language
         at home (Statistics Canada, 2012). The linguistic diversity of Canada is reflected
         by our new immigrants as well as through our evolving cultural values and traditions
         as a nation. Most public libraries are liaising with settlement organizations and
         initiating partnerships with other nonprofit groups to provide more programming for
         newer immigrants and to the multicultural population that continues to grow at a very
         high rate. There are many issues facing public libraries, and one such issue is the
         challenge of their ability to serve our growing multilingual and multicultural populations.
         For academic libraries, this translates into a bigger problem as they try to accommodate
         all the information needs of international students.
      

      
       The fact that our libraries do not reflect the influx of immigrants by having a diverse
         staff to serve their needs is another issue facing libraries today. Many newcomers
         in Canada are not necessarily exposed to a library setting and hence find it intimidating
         to even approach a library desk. From my own personal experiences, I find that for
         an immigrant from Southeast Asia, for example, the thought of coming to a public library
         is daunting due to lack of exposure to libraries in their home countries. One of the
         barriers users face is the lack of diversity at public library service counters. This
         is reflected in some of our public libraries where often the desk is not staffed by
         staff members who can speak other languages. This language barrier dissuades patrons
         from entering the library, or when they do, they hesitate to approach the service
         desk with any questions. In one instance, a public library patron who had come to
         take English as a second language (ESL) classes was given instructions in English.
         It was clear that this patron had poor English-language skills and was unable to ask
         the right questions or understand what was being conveyed to him. Since none of the
         librarians could communicate with the patron, the patron was sent home with a stack
         of instruction leaflets and phone numbers to the nearest settlement agency. None of
         the librarians on the desk could help this immigrant overcome the language barrier,
         nor were there any visible minority librarians who could make this patron feel slightly
         more comfortable with being in the library. While not all libraries can be equipped
         with staff members who speak many different languages, having a visible minority librarian
         may have made this patron feel a little more welcome into the library setting. I feel
         more welcome in places where there are more minorities, and I assume the same for
         this patron. As Patricia Overall (2009) mentions, libraries need to develop a framework
         to serve these immigrant populations, and library staff must develop “cultural competence”
         to understand “the needs of a diverse population” and serve them accordingly. Sensitivity
         to cultural issues and understanding how these issues can affect library-patron relationships
         is the key to serving multicultural populations. Overall argues that developing and
         adapting a framework for cultural competence in libraries will result in increased
         library use by these populations.
      

      
       As a visible minority librarian, while working at a public library desk I get asked
         the obvious question about my country of origin from non-Caucasian users. Occasionally
         I was offended, but I realized that my answer provided a level of comfort to the patron
         who often finds it easier to approach the desk on future visits. They feel that they
         know me and find me more approachable. Although libraries tend to bridge the gap between
         immigrant populations and library services by welcoming immigrants and non-English
         speakers through the introduction of many programs and services, the diversity of
         the workforce is often overlooked. Such programs can assist non-English speakers or
         immigrants integrate into Canada quickly, but implementing staff-recruitment initiatives
         to reflect the diversity of the population libraries serve will foster a lifelong
         bond and increase the comfort level of immigrants visiting the library.
      

      
       Similarly, in an academic environment, Dewey and Keally (2008) state that libraries
         can play a pivotal role in the “intellectual, social, and cultural life of students,
         the core campus audience who are at a critical point in their development as productive
         citizens of the world.” Hence it is imperative that the staff at academic libraries
         reflects the diversity of the student population. One way to achieve this is to hire,
         train, recruit, and retain a vast majority of visible minority librarians to join
         our workforce.
      

      
      Recruitment

      
      A 2005 study by the 8Rs Research Team presented at the 2008 Canadian Library Association
         Summit surveyed 2,200 librarians and 2,000 paraprofessionals working in Canadian libraries.
         The group found that of the entire Canadian workforce only 7 percent of professional
         librarians were visible minority librarians and none held senior administrative roles.
         The demographic characteristics study found that it would be important to hire diverse
         paraprofessionals and librarians as the net labor force would be largely comprised
         of immigrants by 2011. This did not, however, necessarily reflect the hiring process
         in all Canadian libraries but arguably provides us with significant reasoning that
         we need to develop active recruitment initiatives at the provincial and national levels.
         According to population projections, one out of every five people in Canada or between
         19 and 23 percent of the nation’s population could be a visible minority by 2017 (Statistics
         Canada, 2013). It is difficult to find any evidence that the library labor force is
         growing to reflect these growing multicultural populations. In response to the 8Rs
         report, one would imagine that most public and academic libraries in Canada would
         have made significant strides in setting initiatives to hire diverse staff in both
         librarian and paraprofessional positions. However, this is simply not the case yet.
      

      
       This scenario differs in the United States as the need for diversity in library workforces
         has been well documented in the updated 2012 “Diversity Counts” report at the American
         Library Association (ALA), which states that minority librarians are still significantly
         underrepresented in the United States (American Library Association, 2013). According
         to Maureen Sullivan, the ALA president (2012–2013), there is an “urgency for all of
         us” to “recruit and educate librarians of color.” The programs and initiatives undertaken
         by the ALA and the Association of Research Libraries (ARL) are commendable and include
         the Spectrum scholarship program, internship programs, leadership programs, fellowship
         programs, and many residency programs that attract young visible minority professionals
         to librarianship in the United States. While many Canadian professional programs such
         as engineering, nursing, medicine, business, public health, and others have actively
         attracted new visible minorities to their professions, there is a lack of such initiatives
         in the library profession. The urgency and need to recruit visible minorities to the
         profession is not apparent at the national level in Canada as it is in the United
         Students.
      

      
      Scholarship

      
      Students in Canada who choose to pursue a career in librarianship often struggle to
         find funding or grants to actively pursue their degrees or have to tap into the aforementioned
         ALA scholarships that are often very competitive. In his 2013 editorial in the Library Journal, Michael Kelley (2013) commends the work done by the Institute of Museum and Library
         Services (IMLS) grant of $487,652 to the joint recruitment initiative of the Association
         of Research Libraries (ARL) and the Society of American Archivists that targets fifteen
         students. He states that libraries need to “devote more of such grant money to minorities
         who already are committed library workers but who remain at a lower level because
         they may lack the wherewithal to attend graduate school.” Such initiatives and many
         more will attract students like me who as international students struggled to find
         funding a decade ago.
      

      
       Based on the data in the 2006 census (Statistics Canada, 2006), it is difficult to
         pinpoint how many of the twelve thousand librarians that reside in Canada are minority
         librarians, but it is evident that the representation at our libraries is significantly
         low. To increase recruitment, several key initiatives need to be in place. Scholarships
         such as the Medical Library Association’s minority student scholarship as well as
         the Student Diversity Award for conference attendance by Art Libraries Society of
         North America are also available to Canadian visible minority students and so are
         some other scholarships by the Society of American Archivists and the American Association
         of Law Libraries. However, there needs to be an increased awareness of these scholarships
         in Canada or they should be made available through the Canadian Library Association
         (CLA). CLA’s Dafoe Scholarship award and HW Wilson award are restrictive and do not
         appeal to visible minority applicants. It will be beneficial if the following can
         be introduced at the national library level. The idea behind this being that once
         a student gains initial funding to library programs the chances of them completing
         the program and graduating would be high.
      

      
      
         	
            
            Professional grants and scholarships: Young adults attracted to the profession can
               be encouraged to consider the profession seriously by offering grants and scholarships
               that are only open to visible minorities. Even though the Spectrum Scholarship that
               is offered by ALA allows Canadians to apply for grants, a similar program in Canada
               would allow students to gain entry into a profession that requires more diversity.
               Our library schools need to find and train multicultural students in librarianship,
               and the initiation of such a scholarship program will promote diversity.
            

            
         

         
         	
            Library internship programs: Though internship programs are not new to the academic
               world, a formal internship program for new librarians to learn and gain experience
               at a professional level in both public and academic libraries will be beneficial.
               This coupled with funding at the professional and national level would decrease diversity
               issues in libraries and allow libraries to not only recruit young minority professionals
               but also retain them. The internship programs could also be introduced as a residency
               program that will mentor visible minority librarians and allow them to gain experience
               as well as entry into the profession.
            

            
         

         
      

      
      Academic Programs or Curriculum

      
      At a recently organized student visit to the School of Library and Information Science
         at the University of British Columbia (UBC), or iSchool as it is now called, a colleague
         and I were invited to speak about the recently formed network of Visible Minority
         Librarians of Canada (ViMLoC). As the webmaster of ViMLoC and as someone who has attended
         several ViMLoC meetings, I was happy to participate. Several of our discussions focused
         on the recruitment and retention of visible minority librarians. One Caucasian student
         expressed the difficulties she faced in trying to understand dealing with minority
         colleagues. What should she do differently or not do differently? Many issues were
         discussed, and one of them was the lack of exposure to other cultures. These library
         students recognized and spoke about how libraries served multilingual patrons and
         non-English speakers but were not exposed to the nuances of different cultures or
         their role in dealing with situations where patrons are from different cultures. Being
         surrounded by faculty that was also predominantly Caucasian, students felt that there
         was less exposure to immigrant issues and diversity in their learning environment.
         They mentioned a lack of visible minority student population with whom they could
         share ideas on race, color, and diversity and that not having a safe forum for such
         discussions in library schools was a stumbling block in their library education. This
         discussion also highlighted the need to update library school curricula to include
         the diversity component so that students can have a better appreciation of diversity
         issues facing libraries.
      

      
       While many schools offer course work that helps students gain an understanding of
         multilingual collection development for libraries serving multicultural populations,
         they do not always offer a chance to gain insight into the cultural dynamics of these
         populations. Bharat Mehra and colleagues (2011) suggest that it is important to introduce
         more standards and curricula on diversity so students are better prepared to enter
         the professional world and deal with frontline multiculturalism. In order for librarians
         to adapt to the evolving dynamics of diversity in Canada, more courses need to be
         introduced into our library school curriculum. Some students indicated that having
         assignments on diverse populations and classes that integrated gender, race, and color
         discussions from guest faculty and lecturers elsewhere on campus would be beneficial
         to their learning about the populations they would serve. Others mentioned courses
         such as history of libraries (United States) and public library services for multicultural
         populations and diversity management and collection development for multicultural
         populations.
      

      
       More and more libraries are adapting outreach models where libraries go out into
         their communities to seek and serve underserved populations. One such initiative is
         the Fraser Valley Regional Library’s Library Live and On Tour initiative where a librarian
         tours soup kitchens, back alleys, and transition houses in the Fraser Valley to offer
         library cards to the underserved populations. While such programs are important, it
         would be commendable if libraries put forth the same effort in hiring and retaining
         multicultural librarians.
      

      
       Charlene Al-Qallaf and Joseph Mika (2013) state in their findings that there is an
         urgency to recruit multicultural professionals who can speak a language in addition
         to English, and there needs to be an increased effort to implement curricula that
         can train new professionals to meet the needs of the diverse multilingual population
         they serve. The student experience can be enhanced when visible minority librarians
         who are experienced public and academic librarians themselves are invited to offer
         courses at academic institutions. The contributions of these librarians to the library
         field, their professional experience, and the mentorship opportunities they can provide
         will foster a strong bond with entry-level visible minority students and will thus
         be invaluable to the students’ careers. Recruiting and attracting a large number of
         visible minority students to the profession can be achieved if we have a diverse faculty
         teaching at our academic institutions. In their research, Al-Qallaf and Mika (2013)
         found that of all the universities and colleges in Canada that offered courses on
         multiculturalism and diversity, the University of Toronto ranked high and offered
         six courses on the subject. A recent talk at the 2013 British Columbia Library Association
         (BCLA) conference by Toni Samek focused on the issues of diversity and the implementation
         of a course titled “Library Information Services in a Culturally Diverse Society”
         at the University of Alberta. While the implementation of such courses is not common,
         the fact that there is awareness about this issue and that networks like ViMLoC have
         initiated conversations about visible minority librarians is a promising start.
      

      
      Mentorship

      
      Mentorship programs are key when establishing relationships between new entry-level,
         midcareer, and experienced librarians in the field. Ava Iuliano and colleagues (2013)
         surveyed a vast majority of academic librarians and some public and special librarians
         and found that mentorship was key to retaining and recruiting visible minority librarians.
         They also found the mentorship program has a positive impact on the relationships
         of visible minority mentees and the communities they serve. A mentorship program that
         starts at the academic level when librarians begin their library program is certainly
         the most wonderful experience that can be offered to a minority librarian. As a student,
         I met advisors as well as mentors from other professional programs who helped me gain
         insight into the Canadian workforce a decade ago. However, had I been part of a formal
         mentorship program, as a mentee I would have definitely gained confidence and knowledge
         through my participation and relationship with a mentor. The BCLA Mentorship Program
         that was initiated in 2012 is a great initiative that calls for mentors and mentees
         to join the program. As a mentor through the BCLA program, I am able to share my experiences
         with students and assist them with any problems they face along the way. However,
         the onus is on the librarian mentor and the student mentee to make the most of this
         experience. One of the most important roles library schools can play is to promote
         and market such mentorship initiatives to students. Library educational institutions
         must make it their mandate to create a specialized mentorship program for visible
         minority students and match students with mentors who are visible minorities themselves.
      

      
       Other problems that exist include the fact that some of the mentorship programs are
         regional or specialized, such as the Canadian Association of Special Libraries and
         Information Services Mentoring Program. It is indeed a great program that allows mentees
         who aim to work in special libraries to learn from experienced librarians in the field,
         but the program is only aimed at students who would like to enter special librarianship.
         Mentorship programs at the national level that can be adapted into regional programs
         would be highly beneficial to the profession. I recommend this two-tier mentorship
         model:
      

      
      
         	
            
            Student mentorship program: Within a library school setting, students are often paired
               with an advisor who is a faculty member. This formal student-faculty relationship
               has proven to be an essential bond, but it does not usually go beyond advising due
               to several factors, such as lack of confidence on the part of student, lack of time
               on the part of the faculty, and more importantly the formal nature of the relationship
               between the student and faculty advisor. This type of advising can reach a mentorship
               level (Stephens, 2011) if it is offered on a more formal basis in a library and information
               science (LIS) education setting. The formation of a mentoring program as part of a
               LIS education program and specifically one for visible minority librarians can help
               disperse some of the challenges faced by student librarians.
            

            
         

         
         	
            Librarian mentorship program: Professional mentorship programs provide entry-level
               to midcareer librarians a chance to interact with other professionals and enter into
               a formal relationship where they can seek career advice and learn about current trends
               in libraries in a safe environment. The implementation of a mentorship program that
               focuses on visible minority librarians will be highly beneficial to the development
               of their leadership skills and allow them to integrate into the Canadian workforce.
               Lack of leadership among visible minority librarians is a serious concern that needs
               to be addressed. The relationship between experienced professional visible minority
               librarians already working in libraries can help entry-level librarians gain more
               confidence in the profession and provide them with an opportunity to learn from others’
               past experiences.
            

            
         

         
      

      
      Concluding Remarks

      
      Recruiting minority librarians will help build diversity in library workforces and
         make a positive impact to the library profession. A minority librarian involved in
         outreach programs focused on multicultural and multilingual patrons can help bridge
         the gap that dissuades a number of non-English-speaking patrons from approaching library
         desks or asking questions.
      

      
       The success of minority librarians in the profession should start early at the school
         or university. Schools and universities play a crucial role in shaping students’ careers
         and introducing them to the library workforce. Much can be done to encourage minority
         groups to apply to library schools and improve their experience as a student once
         they are enrolled into a program. Scholarships can provide them with financial assistance,
         and mentorship can offer them the guidance and support they need. The transition of
         a new minority library graduate into the workforce can be made easier by developing
         a formal nationwide mentoring program specifically focused on them and their concerns.
         Library initiatives that can attract young visible minority adults to the profession
         are the keys to diversity in the Canadian library workforce.
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      Chapter 15

      Academic Inquiries at an Aboriginal Reference Desk during Canada’s Truth and Reconciliation
         Commission’s BC National Event
      

      
         
         
         
         Kim Lawson

         
         
      

      
      I work in an unusual academic space during a historic moment in Canada. I am a librarian
         in the Aboriginal branch of an academic library at a research university, Xwi7xwa Library, First Nations House of Learning (FNHL), at the University of British Columbia
         (UBC). It is located on the traditional, ancestral, unceded territory of the Musqueam
         people.[1]   This is the final year of Canada’s Truth and Reconciliation Commission   (TRC)
         before its BC National Event.[2]   The city of Vancouver (2013), where Xwi7xwa is located,[3]   has declared 2013 the “Year of Reconciliation.” I’m using the invitation to write
         this chapter as an opportunity to reflect on this moment and place, and my place in
         it. Xwi7xwa’s reference desk (physical and virtual) is a place where people bring their questions
         about all things Aboriginal, whether real or imagined. These questions are shaped
         by the impact of Indian Residential Schools (IRS) and, to a lesser extent, by the
         Aboriginal presence at UBC. The TRC and its BC National Event have raised awareness
         of the history and impact of residential schools on the UBC campus and generated more
         questions. My cultural, work, and educational experiences shape my perspectives on
         these questions and my response to them. Other factors not only affect the questions
         that people bring to the reference desk but also shape the current limits of what
         they can learn during these interactions. I hope first to better understand our work
         and later to transform it. Between work and family commitments, it’s challenging to
         find time to explore my own questions. Although trying to do so in this type of public
         space adds additional challenges, my main goal for this writing is simply to come
         to a deeper understanding of the complexity of this reference work.
      

      
       Justice Murray Sinclair, chair of Canada’s Truth and Reconciliation Commission, has
         called upon people living in Canada to critically consider not only what they think
         they know about Aboriginal people but also the educational system that taught it to
         them.
      

      
       Justice Sinclair (2011) focused on the following aspects of this history via video:

      
      
         Seven generations of children went through the residential schools and each of those
            children . . . [was] told that their lives were not as good as the lives of the non-Aboriginal
            people of this country. They were told that their languages, their cultures were irrelevant.
            They were told that their people and their ancestors were heathens and pagans and
            uncivilized and needed to give up that way of life to come to a different way of living.
            At the same time . . . non-Aboriginal children in the non-Aboriginal school systems
            of this country were being told the same thing about Aboriginal people so as a result,
            many generations of children, including you and your parents have been raised to think
            about things in a different way, in the wrong way, in a way that is negative when
            it comes to Aboriginal people. And we need to change that. It was the educational
            system that has contributed to this problem in this country and it is the educational
            system, we believe, that’s going to help us to get away from this. We need to look
            at the way that we educate children. We need to look at the way that we educate ourselves.
            . . . Because it took us so many generations to get to this point, it is going to
            take us at least a few generations to be able to say that we are making progress.
            We cannot look for quick and easy solutions because there are none.[4]  
         

         
      

      Justice Sinclair draws our attention to problematic ideas and attitudes about Aboriginal
         history and Aboriginal people to which both Aboriginal and non-Aboriginal people have
         been subjected by the Canadian educational system, which included IRS. His speech
         gives me a focal point to envision a systematic knowledge gap in Canada, one that
         affects both Aboriginal and non-Aboriginal people but in a profoundly different way.
         As a shortcut for myself, I have begun to think of it as the IRS seven-generation
         gap. David Barnard, president of the University of Manitoba, apologized for the university’s
         role in the residential school experience, widening discussions of the impact of residential
         school at the postsecondary level (University of Manitoba, 2011).
      

      
      Locating Myself

      
      My views on this place and this moment are shaped by my identity. I am a member of
         the Heiltsuk Nation; my ancestry is Heiltsuk, Kitasoo, Danish, and English. Many people
         in my family attended residential school. (While this fact is closely connected to
         the topic of this chapter, I’m not ready to incorporate my thoughts on the impacts
         of residential school on my family and myself into public discussion.) Both of my
         parents were the first in their immediate families to attend university. My community
         and professional interests include strengthening and revitalization of Aboriginal
         language and knowledge systems.
      

      
      Acknowledging Indigenous Library Influences during My Library Education

      
      My professional ethics, goals, and expertise have been shaped by important influences
         beyond my library professional education.[5]   Being Heiltsuk and deeply concerned about the Heiltsuk community, land, and memory
         shape my perspective. Realizing that disruptive forces such as IRS have fragmented
         First Nations’ ways of knowing, I sought tools from the heritage and information fields
         to support their revitalization. My education and experience in the heritage field
         before attending library school shaped my understanding of memory institutions and
         community information needs.
      

      
       Gene Joseph, Sylvia Crooks, and others developed space for First Nations communities’
         information needs and ways of knowing in the First Nations curriculum concentration
         program in UBC’s School of Library, Archival and Information Studies (SLAIS), where
         I was a student. One of the key aspects of the concentration is the incorporation
         of archival, library, records management, and museum education into both the master
         of library and information studies (MLIS) and the master of archival studies degree
         programs, thus acknowledging that many Aboriginal communities need capacity in all
         these areas. My student work experience at Xwi7xwa Library with head librarian Ann Doyle and access services supervisor Linda Allen
         provided me with the opportunity to work with subject headings and a classification
         system built to address Aboriginal concerns about library tools.[6]   Michael Marker’s graduate class on Indigenous research methodology and Indigenous
         scholarship helped me develop an understanding of different approaches to and methodologies
         for bridging Aboriginal and Western academic ways of learning and knowing. Verna Kirkness
         and Ray Barnhardt’s “Four R’s—Respect, Relevance, Reciprocity, Responsibility” (1991)
         have become focal points for conceptualizing excellence in Aboriginal postsecondary
         education. Seepeetza’s (Shirley Sterling) dissertation “The Grandmother Stories: Oral
         Tradition and the Transmission of Culture” (1997) and Jo-ann Archibald’s “Coyote Learns
         to Make a Storybasket: The Place of First Nations Stories in Education” (1997) provided
         excellent models for Indigenous research methods as well as key insights into Aboriginal
         knowledge systems. The FNHL events and programs at the UBC Longhouse provided an experiential
         aspect to my education about Aboriginal knowledge. While a library school student,
         I began volunteering with the First Nations Interest Group (FNIG) of the British Columbia
         Library Association. FNIG members provided important encouragement and feedback on
         my thesis research.
      

      
       Attendance at International Indigenous Librarians’ Forums (IILFs) has been invaluable
         for exploring these ideas within the context of librarianship. I attended the first
         IILF in Auckland, Aotearoa (New Zealand), where I met Lotsee Patterson (the first
         recipient of the American Indian Library Association’s Distinguished Service Award
         and recipient of the Association of Tribal Archives, Libraries, and Museum’s Guardians
         of Culture, Memory, and Lifeways International Lifetime Achievement Award). She graciously
         supported me by serving on my thesis development committee. For a term, she was a
         visiting scholar at SLAIS. Her University of Oklahoma course on tribal libraries,
         held in New Mexico, gave me an opportunity to visit and learn from libraries built
         to support self-determined Indigenous nations. My main research interest was the needs
         of community-based memory institutions. A key theme in my 2004 thesis “Precious Fragments”
         was the disruptions to First Nations knowledge systems, including the IRS impacts. I chose the thesis option as part of my MLIS degree in order to document the perspectives
         of Canadian Aboriginal knowledge workers who were strengthening and establishing Aboriginal
         knowledge practices. Ten people generously shared their expertise and perspectives
         with me. I spoke with storytellers, scholars, and traditional Aboriginal knowledge
         workers Seepeetza, Rosalee Tizya, Teresa Jeffries, and Jeannette Armstrong; librarians
         Gene Joseph, Jim Bruce, and Linda Armstrong; archivists Sheree Bonaparte and Jim Burant;
         and Pam Brown, a museum curator. Their insights expanded my way of thinking about
         Indigenous librarianship and are relevant to anyone working with Indigenous information
         needs. Through their ideas documented in “Precious Fragments,” they continue to teach
         subsequent archival and library school students.
      

      
      Union of British Columbia Indian Chiefs Resource Centre

      
      While writing my thesis, I began working as the archivist/librarian for the Resource
         Centre (RC) of the Union of British Columbia Indian Chiefs (UBCIC) and the Institute
         of Indigenous Government (IIG). My perspective on librarianship has focused on community
         libraries; the shift to an academic library was significant for me. Part of that shift
         began with the IIG, although many of the student questions were closely connected
         to community information needs. The diverse information needs of community members,
         IIG students and faculty, and UBCIC-claims researchers and the complexity of the collection
         (archival materials, gray literature, and published materials in a variety of media)
         presented opportunities to consider cultural implications of many aspects of librarianship.
         The urgent need to digitize fragile media for preservation purposes necessitated the
         development of guidelines for access that are based on community values and organizational
         goals. To address this need, I developed an audiovisual media preservation program.
         We also successfully completed the complex application process to become an institutional
         member of the provincial Archives Association of British Columbia We developed a multimedia
         online digital collection, “Our Homes Are Bleeding,” using networked secondhand computers
         running different operating systems. Also, while working at the UBCIC, I participated
         in a UNESCO working group on intangible cultural heritage and in the development of
         the Protocols for Native American Archival Materials.
      

      
      Approaching Solutions to the Seven-Generation Gap at an Aboriginal Organization

      
      There are many challenges for Aboriginal organizations to find the information they
         need.[7]   Many Indigenous authors such as Marie Battiste (2000) and Tsianina Lomawaima (2000)
         write about the ways in which Aboriginal knowledge systems and Western ways of knowing
         are profoundly different. The ways in which knowledge is created, shared, protected,
         made meaningful, and evaluated as trustworthy are different. Aboriginal knowledge
         systems encode knowledge in many aspects of culture, including languages, interaction
         with the land, and art, objects, ceremony, and performance. The IRS seven-generation
         gap presents significant challenges for Aboriginal organizations. Crucial information
         and wisdom is difficult to find. Linda Tuhiwai Smith (1999) and many others document
         ways in which colonization suppressed Aboriginal voices, knowledge, and ways of knowing.
         Individual authors (Miller, 1996; Regan, 2010) and organizations (Aboriginal Healing
         Foundation; Cariboo Tribal Council, 1991) have examined the impact of Indian Residential
         Schools on Aboriginal people and communities including ways that impact knowledge
         transmission. However, the residential schools were only one part of this colonial
         attack: displacement, disease, and legislative prohibitions on ceremonies, public
         gatherings, and free movement of First Nations people also disrupted Aboriginal knowledge
         systems. In the past, I generally thought of IRS as a force that took knowledge away
         from Aboriginal communities and people; Justice Sinclair’s speech added two other
         important dimensions by including the impact of misrepresentations and the impact
         on non-Aboriginal people. Similarly, available documentation of Aboriginal knowledge
         in Western languages could reflect authors’ intercultural misunderstandings and the
         problems of translating oral knowledge into a written form (Archibald, 2008; Rice
         & Murray, 1999). Aspects of Western knowledge systems, including the English language,
         European writing systems, and computers, are now incorporated into Aboriginal life,
         but the underlying differences are still problematic. At the UBCIC Resource Centre,
         the use of adapted subject headings and classification work was one structured approach
         to addressing some of these challenges. The indexing used for the digital collection
         was based on questions that we expected claims researchers and Aboriginal community
         researchers to ask, rather than being based on the Eurocentric worldview of Western
         knowledge systems inherent in standard subject headings. The UBCIC archival recordings
         (textual documents, legal records, photographs, audio and video recordings of meetings,
         workshops, and other events) include key perspectives and ideas that counter the problems
         Justice Sinclair identified in the Canadian educational system. Protecting them and
         determining what appropriate access would be for them contributes to bridging the
         seven-generation gap.
      

      
      The Seven-Generation Gap and Academic Institutions

      
      The IRS seven-generation gap presents significant challenges for academic inquiries
         about Aboriginal cultures, histories, philosophies, social issues, and so forth. The
         challenges of problematic documentation and searching for suppressed knowledge are
         also relevant. Non-Aboriginal writing, art, literature, films, and other images about
         Aboriginal knowledge and experiences have embedded misrepresentations of aboriginality
         into Canadian and global social consciousness, further worsening the situation. Other
         challenges are inherent in learning and researching Aboriginal reality, perspectives,
         experiences, and knowledge within a university setting, reflecting tensions between
         Aboriginal self-determination and the academy, as both educational institutions (Kuokkanen,
         2007; Mihesuah & Cavender Wilson, 2004; Pidgeon, 2008; Stonechild, 2004) and as research
         centers (Johnson, 2013; Mihesuah & Cavender Wilson, 2004; Rigney, 1999; Smith, 1999).
      

      
         Many people have approached the disconnects between Indigenous peoples and the
         formal education system across North America: Indigenous scholars and allies are working
         to transform the academy, while Aboriginal nations and organizations develop research
         protocols, ethical statements, and agreements to establish better relationships with
         researchers and postsecondary institutions. I know that there will be more answers
         for transforming the reference desk in the reports, policy statements, and literature
         about indigeneity and the academy so I will need to make more time for reading and
         reflection on these materials, especially the ones from and connected to UBC (such
         as Archibald, 2008; Johnson, 2013; and Pidgeon, 2008).
      

      
         Individual faculty and departments develop curriculum that seeks to span the gap.
         A significant focus for these projects are the questions of who determines the research
         agenda, for what goals, and whose benefit and who determines how to evaluate the information.
         These questions affect what is taught at universities as well as the research. As
         Justice Sinclair emphasized, there are no quick and easy solutions; the situation
         is complex. Important aspects of possible solutions include the presence of Aboriginal
         people at university and of Aboriginal content in the curriculum, but that alone doesn’t
         transform a university into a force that can bridge and help people heal from the
         seven-generation gap.
      

      
      Library Systems

      
      Library systems aren’t neutral; it will also be complex to explore how they widen
         or narrow the seven-generation gap and their potential to support transformation of
         educational systems. Generally, they don’t acknowledge Indigenous juridical systems
         or intellectual property. Literary warrant, accurately reflecting the intent of the
         author, is a key concept in library description that privileges the misrepresentations
         carried in the education system that created the seven-generation gap. Library and
         archival systems were not developed for Aboriginal knowledge systems, suppressed knowledge,
         or traumatic histories. They aren’t designed for questions from the community. The
         UBCIC Subject Headings, UBCIC classification work, First Nations House of Learning
         Subject Headings, and Xwi7xwa classification system are designed to address some of the systematic misrepresentations.
         Library instruction can provide strategies and tools for finding these materials across
         systematic gaps and misrepresentation. Library instruction that teaches the evaluation
         of information and information sources is also an important area for reflection.
      

      
      The Reference Desk as a Space for Inquiry

      
      Individual reference encounters require the staff to be responsive to the many factors
         that the researcher brings to the desk. These moments are patron initiated and focused
         on the skills and knowledge needed to find and evaluate resources that may meet their
         needs. The reference desk is a rich and challenging place to consider the intersection
         of Aboriginal and academic ways of knowing: it is a space for inquiry heavily shaped
         by the IRS seven-generation gap. Academic reference desks are instructional spaces
         to support researchers’ development of stronger library research skills based on their
         needs at that moment. The effectiveness of these interactions is shaped by the seven-generation
         gap’s impact on the researcher and the staff person working at the reference desk.
         Unlike classroom instructional sessions or library skills workshops, these moments
         focus on the questions and information needs of the individual researcher at that
         moment. It is shaped by the expectations, questions, and skills of both library staff
         and researcher.[8]   Everyone working with an Aboriginal research question comes to it from their own
         place in the seven-generation gap environment, whether they are Aboriginal or non-Aboriginal,
         Canadian or otherwise, and whether they are library staff or researcher.
      

      
       Many factors could complicate an individual’s search for information resources. Because
         many of the materials are hard to find or problematic, searching for them effectively
         may require a depth of knowledge in many areas, including local geographic and historical
         knowledge, advanced library research skills, and familiarity with Aboriginal and academic
         ways of knowing. The academic literature about Indigenous topics is characterized
         by contested terminology and interdisciplinary writings. Advanced researchers may
         be challenged when they need information from outside their discipline. Students and
         faculty who lack experiences with Aboriginal communities and knowledgeable Aboriginal
         people may be unaware of the silences and erasures. They may also lack ways to evaluate
         information sources about aboriginality. Immigrants and visiting researchers may face
         additional challenges in navigating geographic or historic terms. Not all reference
         desk encounters are instructional. The researcher may have a barrier to be overcome
         (e.g., the book isn’t where it should be on the shelf), or they may not have time
         to learn new skills but still need something immediately. Students researching Indigenous
         topics may need advanced library research skills, even as beginning researchers. Factors
         such as stress can affect how much a researcher is able or willing to learn.
      

      
      Teachable Moments

      
      Researchers’ motivations, emotions, and stress levels affect what they are able or
         willing to learn at the reference desk. The relevance of the research topic and degree
         of personal interest in it vary significantly. Some students describe what prompted
         their interest in Aboriginal research topics. Several students at the reference desk
         have had questions about IRS, TRC, and the “Idle No More” movement. Amongst the students
         I helped at the reference desk, most of those who researched topics such as the TRC
         also mentioned discussing them in class.
      

      
       There are a growing number of courses at UBC that include First Nations topics. Most
         are optional, but the faculties of education (2013) and law (Puri, 2012) have now
         incorporated mandatory Aboriginal courses into their curricula. Students’ reactions
         to this requirement vary dramatically. Some students who come to the reference desk
         are enthusiastic about their research topics. They discuss the reasons they think
         the course is important and how they want their topics to reflect the course themes.
         Some Aboriginal students intentionally choose relevant topics based on their community’s
         information needs and their own personal interests for as many courses as possible.
         Some instructors encourage students to incorporate their personal interests and questions
         into their assignments; others incorporate strategies for reflection on the readings
         and films into the curriculum to encourage students to seek personal relevance and
         insight from the course materials.
      

      
       Personal interest in the research can motivate researchers to search longer and explore
         a broader range of information resources. It can make research more demanding; if
         their topic or community of interest is relatively undocumented, the research will
         require more advanced skills and will be more time consuming. In contrast, researchers
         without a personal interest in the topic have more flexibility to adapt their topic
         to find the material that is easier for them to find. They may be less motivated to
         seek research help and less interested in more advanced research approaches.
      

      
      Emotional Factors

      
      Although researchers bring specific topics to reference desks, their real need may
         be different. They may be looking for reassurance, validation, or permission, or exhibiting
         resistance to assigned research. The factual information about residential schools
         or community relocations may challenge non-Aboriginal researchers’ perceptions of
         their history in ways that are unsettling; their research skills may provide little
         help to process the emotional impact of this discomfort. For Aboriginal researchers,
         insights about the residential school experience may lead to insights into intergenerational
         relationships and community relationships that can make their academic work more emotionally
         draining.
      

      
       Emotional factors affect classroom learning about Aboriginal topics (Ho, 2013; Ling,
         2012). Both Aboriginal and non-Aboriginal students learning about difficult knowledge
         and painful experiences that are often associated with Aboriginal topics in university
         classrooms may be struggling with their emotions when they arrive at the reference
         desk. Others may be unprepared for an emotional reaction to the information they find
         during the research process. The difficulties this creates come with them to the reference
         desk. Recently, I have had reference encounters with a small number of students who
         were argumentative and had very reserved body language; they were working on assignments
         in the mandatory classes. Concern about being judged or seen as politically incorrect
         can hinder students in articulating their questions and in their exploration of problematic
         keywords and subject headings.
      

      
      Xwi7xwa Reference Work
      

      
      Supporting people with complex or emotionally challenging research topics is a responsibility
         that isn’t unique to academic libraries; we can draw on others to help us do it better.
         As a simple example, our Xwi7xwa research guide for Indian Residential Schools has a section about “health and healing”
         that incorporate links to the public library referral services as well as services
         for residential school survivors and campus health supports. Balancing the level of
         instruction with people’s time and other limitations is challenging for the complexity
         of many individuals’ research questions. Teaching advanced research skills is time
         consuming. However, there are familiar reference desk strategies that can be helpful,
         such as finding other researchers who are citing compatible research in order to explore
         their bibliographies. Other helpful strategies are often counterintuitive, such as
         searching for the opposite of the concept you want. For example, searching for “troubled
         children” in the article databases used to be an effective way to find scholarly articles
         about resilience in youth. Finding ways to teach more advanced research skills to
         more people in a more culturally responsive and more efficient way is needed. Drawing
         more Indigenous influences into library work, such as incorporating Aboriginal pedagogy
         into library best practices, is worth exploring. Through the online research guides,
         classroom instruction, and reference instruction, I show researchers ways to find
         Aboriginal authors and perspectives.
      

      
       Some inquiries are seeking permission (directly or indirectly) to use Aboriginal
         language or stories in ways that are outside the traditional protocols or ways of
         knowing. For example, people asking about cultural appropriation may want guidance
         for learning respectful ways to interact with Aboriginal knowledge systems, or they
         may want someone to tell them that it’s okay to use an Aboriginal story or artistic
         elements in the literature or art that they are creating. In response, I help them
         find writings about appropriation, Aboriginal research methodology, and ethics. In
         terms of the library’s role in evaluating and teaching to evaluate information resources,
         there may be better ways to incorporate Aboriginal ways of knowing and Aboriginal
         protocols into reference work.
      

      
      Concluding Thoughts

      
      I expect I will be affected by the TRC’s BC National Event. Regardless of the impact
         on UBC, I plan to use my reflections on the event to better understand the IRS seven-generation
         gap and see how that understanding can improve my practice. I value the expertise
         of my UBC Library colleagues, UBC Aboriginal scholars, and other scholars who have
         worked respectfully with Aboriginal communities. Their perspectives could help to
         bring together academic library best practices and Aboriginal scholarship and pedagogy.
         Seeking or building best practices for library services for information and health
         needs of former students and intergenerational survivors is also a concern for me
         this year, although I am not ready to write about it. Providing reference services
         that are more grounded in Aboriginal ways of knowing is an area to explore, as is
         supporting other projects to indigenize the academy. Transformational change to Xwi7xwa’s reference services could support Justice Sinclair’s hope for a Canadian educational
         system that addresses the impact of Indian Residential School experiences.
      

      
      Notes
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            1. The Musqueam Indian Band and the University of British Columbia have signed a Memorandum
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            2. This article was written before the BC National Event; revisions since haven’t incorporated
                  thoughts on the event itself.
               

            

         

         
            3. UBC’s Okanagan Campus is located on the traditional territory of the Okanagan peoples,
                  in the city of Kelowna and has signed a Memorandum of Understanding with the Okanagan
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            5. Apologies to all my mentors and teachers who are not mentioned here.

            

         

         
            6. For example, the Xwi7xwa classification systems draws together books about the history of culture of neighboring
                  nations rather than placing them next to a group from across the continent whose name
                  starts with the same letter. For more history and discussion, see Doyle, 2013.
               

            

         

         
            7. There are multiple Aboriginal knowledge systems and multiple Aboriginal nations in
                  Canada; Aboriginal Canada is not a single political group or cultural entity. I am
                  citing American Indigenous history and perspectives for their insights into shared
                  colonial experiences.
               

            

         

         
            8. At UBC Library branches, the person answering questions at the reference desk may
                  be a librarian, library student, or library assistant.
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      I am proud to say that I currently work as the nursing and biomedical sciences liaison
         librarian at the University of Saskatchewan. When I moved to Saskatchewan, Canada,
         from India nineteen years ago, I had no thoughts of entering the library profession.
         In India, soon after I had graduated from a master’s degree (MA) in English, I had
         taught English as a second language (ESL) and then moved on to teach college-level
         English. As a new bride in Canada, I learned that my MA was not officially recognized,
         and I could not land any decent jobs. I was willing to take on any job just to get
         work experience in Canada and to make connections.
      

      
       Saskatchewan in the mid-1990s was not economically thriving, and I could not even
         land a dishwashing job at a seniors’ home. I was told that I was overqualified to
         work at Superstore but not qualified enough to teach ESL. Saskatoon was not a land
         of immigrants back then. According to the 2001 census, the number of immigrants living
         in Saskatchewan in 2001 was a mere 16,870 (Citizenship and Immigration Canada, 2005).
         The local and small community from India was primarily dependent on the University
         of Saskatchewan for jobs, and there were not enough stabilized immigrants with their
         own businesses that could hire me. Eventually someone took pity on me, and I was hired
         to housekeep and later to babysit. I also had a short stint as a waitress (in an ethnic
         restaurant) before I finally landed stable employment at the City—I became a shelver/page
         at one of the branches of the Saskatoon Public Library (SPL). All of this happened
         within four months of my arrival in Saskatoon. I did not realize then that librarianship
         had just chosen me.
      

      
       After a year of shelving books and a few years of being a casual library assistant,
         I had a chance to move around Canada with my husband. In each of the provinces and
         cities I moved to, I managed to secure a position at the local library. I realized
         that unless I went back to school in Canada and earned a degree in library science,
         I would always be a library assistant or clerk starting at the lowest salary level.
         After almost ten years of living in and working in various provinces in Canada, I
         finally had the chance to apply to the School of Library, Archival and Information
         Studies (SLAIS) at the University of British Columbia (UBC) in Vancouver, British
         Columbia and was accepted into the program. At that point, I accepted librarianship
         as my career.
      

      
       After graduating from UBC, I moved back to Saskatoon and worked at the Saskatchewan
         Literacy Network and in two different positions at SPL. My position at the Literacy
         Network was short lived due to funding issues. As the adult and young adult librarian
         and later as the virtual reference librarian, I enjoyed many aspects of the public
         library and felt at home since I had worked previously within the system. But after
         four years, I decided to apply for a position better suited to supporting my strong
         research interests. I applied for and was offered the Saskatchewan Health Information
         Resources Partnership (SHIRP) librarian position at the Health Sciences Library (HSL)
         at the University of Saskatchewan. The HSL is currently known as the Leslie and Irene
         Dubé Health Sciences Library. After three years as a SHIRP librarian I have now been
         appointed as the nursing and biomedical sciences liaison librarian.
      

      
       As I look back on all of my achievements with pride and fulfillment, I realize these
         achievements came with many challenges, both big and small.
      

      
      Challenges as an Immigrant

      
      As every immigrant can relate to, I too had my own challenges as an immigrant in a
         small community: no money, no job, no connections, feeling homesick, trying to fit
         in, and so forth. I came from a coastal city of six million people and was underwhelmed
         by the size of Saskatoon. Only later in life as a mother did I come to appreciate
         the advantages that Saskatoon had to offer. I was especially thankful of Saskatoon’s
         size where most amenities are accessible within a fifteen-minute drive.
      

      
       As the spouse of an international student on scholarship, I found that there was
         never enough money for me to pursue fee-based courses or workshops to upgrade my skills.
         Since my husband was on a student visa and I his dependent, student loan options were
         not available to me. My option to pursue courses at the master’s level in English
         was nonexistent. My only option was to find a job, any job to support us. As I had
         lived a comfortable life back in India, I was not used to this constant struggle for
         money; it was new and stressful. Adding to my constant financial stress was the knowledge
         of being so far away from home and being unable to connect with family because long-distance
         phone charges were extreme (there was no Internet, e-mail, or Skype). This lack of
         connection to my family was causing an imbalance in my life as I felt very disconnected
         and carried a sense of “not belonging” anywhere. Lack of social connections meant
         lack of any interaction with the community. The lack of interaction meant no possibility
         of networking at any level—social or professional. Luckily, I eventually stumbled
         upon local organizations such as the Saskatoon Open Door Society and Immigrant Women
         of Saskatchewan that helped me find some work possibilities. One of these organizations
         had organized a free workshop for job hunters—an invaluable workshop that showed participants
         where to go to find jobs, how to prepare for interviews, and how to dress up for interviews,
         and so on.
      

      
       Learning these skills as well as how to write a résumé in a format that this culture
         would prefer, learning how to dress up for interviews, and learning how to perform
         in interviews were certainly new challenges. One of my biggest challenges was understanding
         cultural differences. For example, people in India do not make eye contact when talking.
         This is especially true in conversations between opposite sexes. Being aware of my
         body language during the interview processes (such as focusing on my strong handshakes
         and balancing the art of not staring but looking at someone in the eye) was new knowledge
         to acquire and practice. Folding one’s arms across the body in the Indian culture
         would be interpreted as being submissive and attentive. In the mainstream North American
         culture, folding of arms is interpreted as being closed. As a result, I initially
         found it difficult to focus on the interviewer and be natural when beings conscious
         of every move. But I was learning and adapting to my new surroundings resulting in
         psychological acculturation at an individual level. In the end, I was learning to
         be more Canadian in the way I presented myself and in the way I delivered my presentations
         (i.e., with a Canadian accent).
      

      
       Résumé writing in India often meant providing all information about oneself including
         date of birth, name of parents, religion, caste, and a photo. Every culture has its
         flaws, and one of India’s flaws was having religious and caste biases. Nepotism, favoritism,
         and cronyism were at its height in India in the nineties, and résumés with what would
         be considered very personal information in Western culture were judged mostly on family
         names and religious backgrounds. It was a relief to know that no one in Canada cared
         about my family background or religious beliefs. Canadian employers only wanted to
         know if I suited their organization, if I was a team player, and if I could perform
         the job well.
      

      
       Not being able to find a job, not having money to pursue education, and not finding
         a well-paying, full-time job due to lack of recognition of my formal education from
         India became a vicious cycle. Even though many of the jobs that were open to a new
         immigrant were paying minimum wage (about $5.20/hour at the time), I worked various
         odd jobs and gained as much Canadian work experience as possible.
      

      
      Suggestions

      
      If you are a new immigrant, look for organizations that help immigrants. There are
         Open Door Societies throughout Canada, and Citizenship and Immigration Canada (2013)
         has a page that lists different immigrant services by province. Learn as much as you
         can about your new culture, and at the end of the interview, leave the interviewer
         with the impression that you are doing everything you can to fit into the position
         you were interviewed for. This is the best you can do.
      

      
       Get professional advice on your résumé or curriculum vitae. Nonprofit organizations
         that support and guide new immigrants may be able to offer help or advice on where
         to go for help with your résumé. If you are a librarian and have established contact
         with other librarians in your city, ask them for feedback on your résumé. The American
         Library Association has a page on résumés, cover letters, and thank-you letters at
         http://www.ala.org/nmrt/oversightgroups/comm/resreview/resume.
      

      
       In terms of applying for and accepting the right job, there are different schools
         of advice. From my personal experience and depending on your financial situation,
         I would advise new immigrants to take up any job that feels right and comfortable
         and can provide a learning experience. It is important to choose jobs carefully to
         ensure that the best and varied experiences are derived from them: providing the best
         customer service, resolving conflicts, applying time management, learning and applying
         new technological skills and money management skills, and so forth. Demonstrating
         good communication skills, showing a willingness to be a lifelong learner, being responsible
         on the job, and having the ability to work independently or as a team are all foundational
         skills that can be transferred to any job environment. You don’t need to develop a
         Canadian accent, but speaking clearly so your ideas or suggestions are understood
         is very important. Use every job opportunity to practice these skills. Every experience
         in Canada counts and will help you achieve the right job. There are exceptions to
         this if you are trained in certain areas where your skills are not easily transferable,
         such as information technology. By contrast, the second school of advice on the job
         front is to wait and get the right job. This school advises not to sell oneself short.
         I will leave it up to the reader to decide what course he or she would like to take.
         Both options will take time and effort, so be patient.
      

      
      Challenges as a Student

      
      It had been almost ten years since I last went to school full time in India. I was
         nervous and anxious. My first challenge began even before I entered library school.
         Since my education was from India, I had to produce original graduation papers from
         my university in India, which needed to be sent on to UBC in a sealed envelope. Unlike
         Canada or the United States, Indian students are given all of their original graduation
         documents at the time of graduation. We hold on to these originals for the rest of
         our lives, because we will need them for future education and employment. Losing these
         documents would mean losing one’s future. I had been away from India for ten years,
         and when asked to contact my university back in India to get my original graduation
         document, I did not know whom to approach. The university that I went to has hundreds
         of affiliated colleges, and I attended one of them. The university’s website provided
         no information on how or where I could go to track down these documents. My only option
         at the time would have been to go to the university campus (not the college) to track
         down someone to help me locate my original documentation. I spoke to administrators
         at UBC and left with the understanding that they would not require me to get original
         documents from India but that I could submit what I had on hand. Unfortunately, this
         miscommunication almost cost me my opportunity to earn a degree because I never received
         a formal letter indicating my admission to UBC. When I contacted personnel at the
         library school, they mentioned they did not receive documentation from India. After
         many months of negotiations, with many e-mails back and forth, and lots of tears on
         my part, I managed to find through family contacts a retired employee from the university
         who was able to mail out copies of the original documents to UBC. I was very lucky
         to find this person. Accomplishing this was not an easy feat in a country like India
         where there is a lot of red tape and bribery for timely delivery of service (Harindranath
         & Khorana, 2012, p. 7). Without bribing someone, it would have been impossible to
         get my documentation on time. Once UBC received the documents, I was immediately admitted
         to SLAIS, and I officially started my program in January 2004.
      

      
       In India, the education system is largely dependent on textbooks. Every subject has
         a textbook, and every student was expected to buy all the textbooks. Textbooks were
         a student’s bible for the rest of the year. All subject knowledge was imparted to
         students from the textbook only. There was no expectation of additional reading, and
         in the pre-Internet era, additional help was nonexistent if the student did not understand
         the text.
      

      
       This textbook culture meant a lack of originality from the teacher and students,
         and an expectation by students to memorize their texts. A student’s ability to memorize
         the content of their textbooks was evaluated as a measure of success in exams. As
         stated by Krishna Kumar (1988), neither the teacher nor the student has any freedom
         to choose what to teach or learn. As he puts it, it is a “bureaucratically controlled
         system of education” (p. 455). From an examination point of view, students were expected
         to reproduce information from their memory and were tested on this rather than their
         understanding of concepts (p. 458). This system continued throughout my university
         education as well. Since I was majoring in English, I couldn’t memorize everything;
         I had to use my creativity in summarizing texts and was taught to analyze characters
         in fiction or the beauty of poems, but there was no training in writing an academic
         paper. I continued memorizing lines from Shakespeare and Milton so I could score marks
         in annotation.[1]   As far as writing a paper went, students scored fine if they exhibited an understanding
         of the context of the text and were able to paraphrase. Some of our writing might
         be considered inappropriate textual borrowing in the Western culture, but we were
         not taught about plagiarism. In most cases, a master’s education in India did not
         require a thesis. Writing a thesis was only expected at the next level where students
         attained a master of philosophy or MPhil. I now know that many of the MPhil dissertations
         will not pass Western scrutiny and that many of the existing ones required extensive
         editing from many resources to help students graduate.
      

      
       With this educational background and a lack of formal writing experience, I entered
         the Canadian education system. I was initially anxious to be in a very different learning
         environment that encouraged participation and creativity. It was not clear to me what
         I was supposed to do with the required textbooks and recommended textbooks. Where
         I come from, all books were required. Needless to say, the first few months were a
         challenge while I adjusted to learning in a new style, one where the emphasis was
         on understanding the concepts and applying them in practice. In later months, I actually
         began to enjoy participating in conversations and debates, especially about those
         on leadership and visible minority librarians. I defended visible minority librarians
         from other cultures to my classmates and asked them not to judge or penalize visible
         minorities or anyone from other cultures for their cultural behavior, such as not
         looking at one in the eye or crossing their arms across their body. I strongly felt
         that in a multicultural society such as Canada one cannot make assumptions about body
         language in a job environment.
      

      
       To prepare myself for library school, I practiced writing. I started this training
         well ahead of actually joining library school. I read books and chapters and then
         analyzed and offered a written discourse of my views on the text. With help from my
         spouse who had just completed his doctorate in English in Canada, I learned to write
         better. I felt confident about my writing skills when I received my first assignment
         and was thrilled to receive high grades for it. However, the same professor who gave
         me a high grade also delivered an oral criticism about my writing style. I paraphrase
         his comment here: you immigrants use too many the’s in your writing. He was probably right, but he did not demonstrate any incorrect
         usage of articles in my paper. This lack of constructive criticism did not help me
         to improve my writing skills. To this day, I am conscious of using articles in my
         writing. On the other hand, I had wonderful teachers like Maggie Devries who taught
         us a course on writing and publishing young adult fiction and Jeff Katz who taught
         a course on young adult literature. It is unfortunate that library schools do not
         offer for-credit writing courses because library students ending up in academia will
         absolutely need excellent writing skills, especially if they need to publish for tenure
         and promotion. New academic librarians who are required to publish for tenure purposes
         have often expressed anxiety about “lack of knowledge and expertise” and worry they
         are “not good enough” (Antoniou & Moriarty, 2008, p. 158). Writing assignments in
         library school certainly helped me learn how to organize my thoughts, how to write
         about them, and how to offer proper citations.
      

      
       Not everyone agrees that the creative writing process is entirely different from
         the academic writing process (Antoniou & Moriarty, 2008), but I agree there are many
         commonalities. Both styles of writing need planning, research to find supporting literature,
         and organizing and executing (the actual writing). While many novice writers are daunted
         by the idea of writing, it is important to know this skill can be learned through
         practice (Cameron, Nairn & Higgins, 2009). By collaborating with colleagues and writing
         and publishing various articles, I learned to write for the academic world, culminating
         in my book Leadership in Libraries: A Focus on Ethnic-Minority Librarians (Kumaran, 2012), which was well reviewed on an international level.
      

      
       I am very thankful for the opportunity to have studied in the Canadian educational
         system. It certainly helped me hone my writing skills. Library school also encouraged
         me to participate in engaging lively conversations with my cohorts and develop a network
         of friends and colleagues.
      

      
      Suggestions

      
      If you are from a country where graduation documentations are not easy to get, start
         working on tracking down graduation documents before you apply to a library school
         or a library job. With current documentations in hand, contact the Canadian Information
         Centre for International Credentials and have your credentials evaluated. This will
         give you an idea of where you stand and what more education you will need to secure
         a good library position.
      

      
       If you are not confident about your writing skills, practice by reading and writing
         academic articles in the area of your interest. Find a trusted librarian friend from
         whom you can receive feedback on your writing or with whom you can collaborate and
         write. If you do not have access to an academic library, start with Google Scholar
         and find free articles on topics that interest you. Go through articles in the Partnership, Feliciter, or the Library Journal to learn about current library topics.[2]   Google the term “academic writing,” and see if there are online academic centers
         that offer free workshops on how to plan, organize, write, and present a paper with
         citations. Academic institutions generally have a writing center for their students.
         Contact them and ask if nonstudents can participate and receive feedback.
      

      
      Challenges as a Librarian

      
      I moved back to Saskatoon after graduating with my master of library and information
         science (MLIS). My first job was at the Saskatchewan Literacy Network (SLN) where
         I worked as their first and only librarian. My responsibilities were to weed, organize,
         and add to the collection of eight hundred books and audiovisual materials, magazines,
         and materials in traveling trunks (kits). When I took over, SLN’s resources were just
         a room full of books. Practitioners came into the library and tried to find what they
         needed.
      

      
       I worked with various instructors at SLN to organize the library that took three
         months of part-time work. I managed to secure a small budget to add materials to the
         collection. To assist me, I established contact with other literacy networks in Canada
         to learn about their collections and how these resources were organized. In the end,
         I removed over four hundred nonrelevant items from the collection; persuaded the director
         of SLN to call their “resource collection” a “library”; researched and presented on
         cataloging software application possibilities to the director of SLN; created a classification
         system based on the collection; organized resources with colored dots, spine labels,
         and barcodes; and even hired an assistant to help with this project. I consulted with
         another librarian who formerly managed the Literacy Partners of Manitoba (LPM), and
         she commended my classification system stating that my system would work better than
         hers did for LPM. She offered solid comments on what worked at LPM and how I could
         tweak it for SLN. The whole collection was organized according to the system I had
         specifically created. The assistant helped in labeling and shelving the collection.
         I worked with personnel at the National Adult Literacy Database to update the electronic
         database with as much information about a resource as possible including URL links.
         Figure 16.1 is an example of a record.
      

      
         Family Literacy in Canada

         

      

      This project came to an end for two reasons: I was hired by SPL and the network’s
         funding ran out.
      

      
       My second librarian position was at the Cliff Wright branch of SPL where I started
         as the adult and young adult (YA) librarian. I was lucky to have a manager who enjoyed
         working with me, supported me, and appreciated my research interests even so far as
         to suggest that with my research interests I could land an academic position. Since
         I had already worked in the SPL system, I knew many staff members and felt comfortable
         working at this branch. Despite the fact that it was a very busy branch with the bulk
         of the demands stemming from circulation rather than providing reference services,
         I relished my position. I enjoyed creating young adult programs (such as hair care
         for young adults, sewing sessions, etc.); setting up thematic displays for young adult
         and adult users; and discussing young adult literature with other YA librarians. Once
         every couple of months or so, YA librarians in the Saskatoon Public Library system
         would come together for a meeting and discuss some of the latest titles they had read
         from the YA collection.
      

      
       After two years at this job, I decided to move to the Frances Morrison Central Library
         to work as the virtual reference librarian. My job responsibilities were an odd mixture
         of duties as follows:
      

      
      
         	
            
            gathering information on adult programs from all branches on a quarterly basis and
               compiling this for publication in our Library News[3];
            

         

         
         	
            teaching information sessions, such as how to use the genealogy database or users’
               own laptops;
            

         

         
         	
            maintaining genealogy collections;

         

         
         	
            serving at the reference desk;

         

         
         	
            setting up database trials for the system, gathering evidence from trials, and presenting
               them to the manager who would make a decision on subscriptions;
            

         

         
         	
            supervising casuals;

         

         
         	
            scheduling staff for day-to-day reference desk duties; and

         

         
         	
            Providing virtual and in-person reference services.

         

      

      
      While I was not required to research or publish, I continued to do so out of personal
         interests.
      

      
       One unexpected concern was the lack of socialization at SPL. Since I had worked in
         the system, I was expected to blend in and be more involved with my colleagues. I
         was surprised to learn that there was a group of librarians who gathered often on
         Saturday mornings to socialize. I was also told that participation was by invitation.
         During my employment at SPL, I never received an invitation and never found out why.
         I also never found out if my colleagues were aware of their behavior—that they were
         alienating some of their colleagues. I wondered how many other librarians were not
         invited to these socials. In spite of this, I made many lasting professional and personal
         friendships with people whom I still remain connected with. Since visible minorities
         were already working in the library, I made an effort on my part to increase diversity
         awareness among staff by organizing multicultural day at work.[4]   Everyone was encouraged to dress up in their ethnic clothing (Ukrainian, Indian,
         etc.) and asked to bring an ethnic dish to share with others. This was a very popular
         event, and all those who attended enjoyed this immensely.
      

      
       One professional development opportunity offered at SPL was a leadership workshop
         through the City of Saskatoon that I attended. At the end of this eight-week workshop,
         I was required to have a 360-degree evaluation from my colleagues. While library staff
         offered supportive comments and even compliments, I was surprised to hear comments
         such as “ambitious” and “not asking for feedback.” I had never considered myself ambitious,
         as I was merely contributing to the profession by attempting to research and publish.
         We had work performance evaluations done on a yearly basis, and no manager/supervisor
         had ever indicated that I should ask for feedback between evaluations. I always consulted
         with my immediate supervisor on duties I had performed and thought this type of consultation
         was adequate. Upon receiving my 360-degree evaluation, I made an appointment with
         the head of the department and asked her what I needed to do. With guidance and advice
         from her, I decided to become more involved with my colleagues. I discussed any challenging
         questions I had at the reference desk with them and also asked for their suggestions
         on future programs that we could offer from our department. After three years at SPL,
         I was ready to explore academic librarianship.
      

      
       The University of Saskatchewan advertised for the Saskatchewan Health Information
         Resources Partnership (SHIRP) coordinator position. SHIRP is an online health library,
         with the main office located at the Leslie and Irene Dubé Health Sciences Library
         (previously known as Health Sciences Library). I attended an all-day interview process
         in which I presented on a given topic, met with potential colleagues and staff at
         the library, had lunch with the search subcommittee, and was interviewed by the subcommittee
         later in the afternoon. Despite the rigorous interview process and knowing how competitive
         the library job market is, I was not sure I would be the chosen candidate. I was thrilled
         when I was offered the job, which was a tenure-track position dependent on my research
         and publications.
      

      
       Within months of being in the position, I took my 360 evaluation from my previous
         job seriously and made sure I asked my supervisor/colleagues for feedback. In 2010,
         SHIRP had a different reporting structure. I reported to the co-chairs, one of whom
         was also the head of HSL. I asked the head of HSL that she give me feedback on my
         performance after three or six months. When I approached her at these times, she asked
         me to continue with what I was doing and that there was nothing to worry about.
      

      
       SHIRP was a blend of an academic, health, and special library. There were SHIRP-funded
         librarians at three major health regions, and my responsibilities were to cater to
         all thirteen health regions’ information needs. I also assisted independent practitioners
         who used SHIRP for their literature searches and other research requirements. The
         three major health regions worked very closely with SHIRP and received some funding
         to run certain aspects of their libraries. I reviewed invoices from health regions,
         organized our first strategic planning session, updated memoranda of understanding
         with all SHIRP partners, negotiated province-wide licenses for electronic resources,
         worked with two different consortia that provided resource access for SHIRP, and traveled
         throughout the province to attend health-related conferences and promote SHIRP resources
         to conference attendees. With so many things to learn about SHIRP, there were definitely
         stressful moments, but I enjoyed my new position, and all of the learning that came
         with it.
      

      
       A year after I was hired, for reasons I have not yet completely understood (and will
         probably never know), my position was altered. The structure of SHIRP changed, and
         my colleague was to be my supervisor. My colleague had several years of seniority
         over me, and I did not regret her becoming the head of SHIRP. I just did not understand
         why this change came about and most importantly why it was not communicated clearly
         to me.
      

      
       In my new role at SHIRP, I was responsible for actively adding new resources to the
         collection and for offering instruction sessions to health professionals all over
         the province. I had always loved teaching and enjoyed both of these responsibilities.
         In the following year, a few more changes were made to my role, and I took on the
         responsibility of marketing and promoting SHIRP. I worked with various health-licensing
         bodies in the province to write short articles about SHIRP to be published in their
         newsletters. Apart from attending health conferences, I also sent out e-mails on all
         collection updates at SHIRP at regular intervals. I visited with final-year health
         students on campus to whom SHIRP would be relevant once they are licensed practitioners.
         I posted SHIRP information on as many health-related websites as possible.
      

      
       I understood that SHIRP was a fairly new entity and was still growing and evolving.
         At the same time, as a librarian I on tenure track, I was also concerned about how
         these changes might affect my tenure process.
      

      
      Suggestions

      
      Learn new things from every position, and apply this learning wherever possible. At
         Saskatchewan Literacy Network, I learned how to supervise staff and to manage a small
         budget—invaluable skills that I utilized when I moved on to my next positions at the
         Saskatoon Public Library. At SPL, I supervised numerous staff members including part-time
         and casual employees. This experience was invaluable to me in learning how to resolve
         conflicts, schedule staff, manage time more efficiently, offer training, encourage
         creativity among staff, and understand their issues by actively listening to their
         complaints. Understanding the process of supervising and performing well in these
         leadership positions gave me the professional confidence to succeed.
      

      
       There will always be unfavorable situations at your workplace or specifically within
         your own position as supervisors change or your position evolves. You may never find
         out why changes were instigated or the reasons changes were made. Understand this
         reality and move on. Prove your worth in the next position and in all the other things
         you can contribute to the organization and to the library community at large. Reach
         out where you can and form your own professional network with trusted colleagues and
         friends. Whether or not you are a visible minority, it will take time to build these
         relationships. Work at it and make them long lasting. Know whom to trust.
      

      
       Whether you are working at a public, an academic, or a special library, join as many
         committees as possible. This will help you learn more about the organization and allow
         you to market yourself at the same time. Collaborating with experienced colleagues
         is a great way to learn more about the past and present culture of the organization.
         It is also a good way to learn how ideas are generated, evaluated, assessed, and then
         brought into practice.
      

      
      Conclusion

      
      If I were to be asked where I had the most learning experience in my life as an immigrant,
         it would be my professional life. Early in my career, I was at a loss working among
         library professionals. There were many things I did not know about. For example, both
         public and academic librarians held many formal meetings with a set agenda. Coming
         from a collectivist culture with minimum desire to “seek distinctiveness” (Becker
         et al., 2012), these formal meetings caused great anxiety within me when I could be
         called upon to express my opinion or offer suggestions on matters.
      

      
       As a new librarian, I did not know how to choose my projects and next positions strategically.
         It would have been great to have guidance from someone who had walked this path before.
         Oftentimes, it was a long and lonely road of learning and practicing.
      

      
       I am currently in my third year in my tenure-track position and am confident I will
         be able to meet the tenure requirements. As I start my new role as a liaison librarian,
         I see more learning opportunities and possible challenges ahead of me. Personally,
         having new challenges is what makes librarianship more interesting to me. What gives
         me the courage to forge ahead is the support system I have received so far from the
         administration and from my immediate colleagues at all my work locations. In my current
         position, I have enough financial support to attend major health conferences, take
         courses, and attend workshops; I have benefited from internal grants and research
         support within the university community to continue working on research projects;
         and as a librarian, I am allocated time and money to spend on research. I applied
         for research scholarships and have received funding support for my ongoing research.
         I realize I am very lucky to have received the opportunities that I did. I got where
         I am by fighting fair and square, by applying for positions, attending interviews,
         and proving my worth to my employer. Nothing was offered to me because of my minority
         status. But getting here was not easy. What would have made my journey easier? I would
         have liked to have a mentor, especially someone who had been through similar situations,
         to guide me through certain hurdles, to offer moral support, to take me into an existing
         network, to be my role model, to show me how to avoid political landmines and pitfalls,
         and to show me how to strategically choose projects, committees, and other positions
         within the organization.
      

      
       I am very grateful to all nonvisible minority librarians who have played a major
         role throughout my career with their support and their willingness to listen and to
         offer guidance or feedback. I hope all visible minority librarians find those trustworthy
         friends and colleagues in their workplaces, not only to further their careers, but
         also to have an enjoyable working experience in their organizations.
      

      
      Notes
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            1. Annotation played a huge role in our education. Students were given a couple of lines
                  from a text and were asked to explain where these lines appeared, which character
                  spoke these lines, and what it meant.
               

            

         

         
            2. Partnership: The Canadian Journal of Library and Information Practice and Research: https://journal.lib.uoguelph.ca/index.php/perj/;  Feliciter (CLA’s journal): http://www.cla.ca/AM/Template.cfm?Section=Feliciter1;  Library Journal: http://lj.libraryjournal.com/.
               

            

         

         
            3. Library News is a quarterly print publication that contained information on all upcoming library
                  programs throughout the eight branches in the system.
               

            

         

         
            4. June 27 of each year is Canada’s Multiculturalism Day.
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      Being an Aboriginal librarian creates both opportunities and obstacles: opportunities
         that can make one feel proud of the work one does to improve library services for
         Aboriginal library patrons; and obstacles because it is difficult for many mainstream
         librarians to understand what the issues of Indigenous librarianship are all about.[1]   Hopefully, this chapter (and others in this book) will help to clarify some of
         these issues.
      

      
       My path to becoming a librarian was, not unlike many people, somewhat accidental.
         Fortunately, I won a scholarship that covered most of the financial costs of obtaining
         my master of library and information studies (MLIS) degree through the National Library
         of Canada Library Science (LS) Trainee Program (which existed from the late 1980s
         until the last hire in 2001). It was initiated in response to a human rights complaint
         put forward by the Assembly of Manitoba Chiefs, which was concerned that there were
         no Aboriginal/First Nations librarians working at the National Library. Having completed
         this program, I have to say that Employment Equity training programs for Aboriginal
         peoples are important and require our continued support; otherwise, few Aboriginal
         people will have the opportunity to become qualified in various professions. It is
         strange that administrators complain that there are no qualified Aboriginal librarians
         to choose from during the hiring process; yet, there are currently no Employment Equity
         programs in Canada to help train Aboriginal people who could potentially become librarians.
         (I should mention that there is one relevant annual scholarship, called the Gene Joseph
         Scholarship, for Aboriginal MLIS students at the University of British Columbia’s
         School of Library, Archival and Information Studies program, which is helpful but
         not equivalent to an Employment Equity program.)
      

      
       If I had not won the LS Trainee Program scholarship, I would likely not have obtained
         the MLIS degree because, like many Aboriginal people, my family and financial situation
         were not conducive to furthering my studies. For instance, many of us do not qualify
         for band funding originating from Indian/Aboriginal and Northern Affairs Canada for
         a number of reasons, such as having a nonstatus designation. Many of us were labeled
         as “nonstatus” when our First Nations women married non-Aboriginal men thanks to the
         gender discrimination inherent in the Indian Act (this was not the case when First
         Nations men married non-Aboriginal women; instead, the non-Aboriginal women became
         “status Indians”).[2]   Neither could I “gain” status through Bill C-31 legislation in 1985 because it
         only applied to my ancestors who had already passed on (i.e., those women who had
         status but lost it by way of marriage to a non-Aboriginal man and their children).
      

      
       So when I learned about the LS Trainee Program at a Career and Placement Services
         seminar at the University of Alberta for Aboriginal students who had obtained an undergraduate
         degree, I thought about this long and hard even before applying for the scholarship.
         I should note that doing graduate studies was something I had attempted in the past,
         but due to a severe decrease in funding for graduate students at my university at
         the time, I did not proceed even though I was accepted into the program. This was
         because I had no funding assistance from the department, and I was reluctant to take
         out a student loan due to my family situation. Although the idea of obtaining a graduate
         degree and the promise of full-time employment afterward (i.e., a career) was very
         appealing given the unstable employment situation of the mid- to late nineties, the
         big challenge in applying for the scholarship was coming to terms with the necessary
         requirement to move to Ottawa from Edmonton for more than two years after completing
         the degree. This meant that I would need to leave dependent family members behind.
         And although I have an older brother who had previously obtained an undergraduate
         degree, I had no family members who had previously obtained a graduate degree; neither
         did I know anyone personally who was an Aboriginal librarian to ask that individual
         for some guidance. All I knew was that I liked searching databases and hoped I would
         find more about the profession that would be satisfying (however, I already suspected
         that I would like the one-on-one teaching aspect of working at the reference desk).
         Being a fairly practical person, I decided that I would start the MLIS program at
         the local university on a part-time basis before applying for the scholarship; I had
         to know if the MLIS program was something I was interested in enough to have to move
         so far away from family.
      

      
       I could say the rest is history, but that would leave out so many interesting stories.
         I found out that doing graduate studies as an Aboriginal person meant that I needed
         to situate myself in my studies. Although I was not the first Aboriginal MLIS student
         at the University of Alberta (there were actually two other LS Trainee Program graduates
         that had completed their degrees here, one of whom was just finishing the year I started),
         I did find that raising Aboriginal or diversity issues in MLIS classes was not necessarily
         welcomed. Some of my professors were open to including different perspectives; others
         were not. One professor, Hope Olson, even organized a brown bag lunch at the library
         school that had two Aboriginal librarians and me presenting on a panel about Aboriginal
         librarianship. At the time, I had no idea that this was such a special event, but
         I now wonder if this had ever happened at any other library schools in Canada. (Since
         then, of course, the School of Library, Archival and Information Studies program at
         the University of British Columbia has incorporated the First Nations concentration
         component into their program.) At any rate, I was glad to meet two other Aboriginal
         librarians (i.e., Marjorie Farstad and Phyllis Lerat) at the brown bag lunch because
         they, like me, also cared about improving library and information services for Aboriginal
         peoples. I also remember that our session was very well attended, and one fellow MLIS
         student told me that she thought it was the best brown bag lunch that had been hosted
         by our MLIS program! This was the first time I had participated in a panel presentation,
         and it started an awareness that I could learn to like delivering presentations. Not
         bad for someone who had an extreme fear of public speaking only a couple of years
         earlier. Perhaps this was one of the most significant benefits of taking the MLIS
         program for me. We had so many demands and opportunities to do public speaking that
         I learned to enjoy it and develop my own style of presenting.
      

      
       Another benefit of the program was how I learned to make each course meaningful to
         me by adding an Aboriginal perspective to it. For some courses, it was easy, such
         as taking a Native literature seminar course with the Department of English. The Globalization
         and Diversity course was another one. But the most important course I took was the
         Advanced Research Methods course, which provided a valuable opportunity to conduct
         research in an area that was under-researched. That is, I was able to capture the
         experiences of Aboriginal university students in terms of how they were using an academic
         library, its collections, and its services. Doing so was a rare thing—there was no
         other research in Canada that compared to it. As a result, this research opened other
         doors for me. For instance, I presented these research findings at three conferences
         (including local, national, and international). The latter conference was the “Big
         12 Plus: Diversity Now; People, Collections and Services in Academic Libraries,” which
         took place in Austin, Texas, in April 2000. (This conference was preceded by the “Challenge
         to Change” diversity conference that took place two years earlier at Pennsylvania
         State University Library. I suspect that both of these conferences were the precursor
         conferences to the Joint Librarians of Color conferences that occurred more recently
         in the United States, i.e., in Dallas, Texas, in 2006 and in Kansas City, Missouri,
         in 2012.) I have my first mentor from library school to thank for introducing me to
         the Big 12 Plus conference, a fellow student (and a visible minority student), Obianuju
         Mollel, as she told me about the conference and suggested I submit an abstract about
         my research for it. We both attended this conference (which I will discuss more later).
         In addition, I was also able to write an article on this research and publish it in
         a peer-reviewed journal (see Lee, 2001). This was very exciting for someone who was
         a first-generation university student coming from a hardworking family of mostly blue-collar
         workers of Cree/Mohawk/Métis/French cultural background and who did not have such
         opportunities to travel like this for their work. (Please note that I am not devaluing
         my family background or blue-collar work in any way when I say this.)
      

      
       Finally, one other benefit of obtaining my MLIS degree was making some lifelong friends
         through the school. Although this is nothing new for MLIS graduates, for me it was
         huge, as I was quite a lot older than most of my fellow students in the program, and
         being Aboriginal was also something of an obstacle to making friendships at library
         school as the cultural divide seemed immense at times. One MLIS professor admitted
         to me that “librarianship is such a white profession.” This had never occurred to
         me before she said it, but afterward, it really did resonate with me, not just at
         library school but also in the library work environment.[3]   At any rate, I very much value the friendships I made at library school as there
         have been many times when I was working as a librarian that I could only make sense
         of what was going on (a clue that I had some difficulty with acculturation into the
         profession) by chatting with my MLIS friends and asking for their take on the situation.
         I attribute this to not just being Aboriginal or new to the profession but also not
         having much work experience in a bureaucracy before my first library job. My prior
         work experience was quite eclectic, from working in the private sector (for a small
         white-collar business) to working with small nonprofit/nongovernmental organizations
         (most of them Aboriginal), having my own small business, and being a freelance writer.
         And much of this work experience was part time due to family commitments.
      

      
       After graduating, my first library job was as a reference librarian at the National
         Library of Canada (NLC) in Ottawa. Many of my colleagues from library school were
         quite jealous that I had such a prestigious position right out of my MLIS. Although
         I understood how fortunate I was to be working in this position (and all the learning
         that came with it), I also felt that, at another level, I had earned it and had paid
         a high price to work there. That is, leaving my dependent family members behind in
         Edmonton (which was, at best, a four-hour flight and two time zones away) and all
         the unknowns that came with it. But little by little, things seemed to fall into place.
         Right at the start, I received three weeks of intense training and learned a lot about
         reference that I hadn’t already learned at library school. When it came time to start
         working on the reference desk and putting that training to use, I was very intimidated
         by the responsibility of it, but a number of my colleagues helped me to feel at ease
         with the art and science of conducting the reference interview. I also realized that
         my experience as a freelance journalist would come in very handy with asking the “right”
         questions to get at each client’s information need.
      

      
       At the NLC, I learned a great deal about Canadian literature, history, and genealogy
         in particular (the most common reference question at this workplace), and many clients
         appreciated my work, writing special thank-you notes to me. This was noticed by others
         in the reference unit, and there was a new respect for me and my work. This was significant
         given that when I first arrived, I became aware that some of my colleagues wondered
         how competent a nonbilingual Employment Equity hire could be, particularly in reference.
         But I felt the most satisfied when I responded to all Aboriginal-related e-mail reference
         questions (whether they were posed by Aboriginal or non-Aboriginal people), and I
         enjoyed the diverse and interdisciplinary nature of the questions immensely.
      

      
       And no matter what question came my way, I was grateful that the NLC had such an
         amazing collection; this made it easy to respond to each question. Clearly, there
         were many people who came before me who had done a fabulous job of building the collection.
         From time to time, I would request some assistance from some of the specialists working
         in my unit. Again, there were times when I was in awe of the expertise of the people
         I was working with. These were the glory days of working at the National Library of
         Canada, and I have no regrets about having worked in reference at that time. It was
         an excellent learning experience, and it provided a solid foundation with which to
         build a career. It was also a time when I learned more about my own genealogy (the
         Mohawk side) and Mohawk culture, by chance, in preparing for a conference presentation.
         The learning continued through work on special projects, such as writing biographies
         for the Celebrating Women’s Achievements website (I wrote some that highlighted the
         accomplishments of three Aboriginal women) and organizing events for Aboriginal Awareness
         Week and National Aboriginal Day. There seemed to always be something exciting happening,
         including various venues for professional development (from database vendor demonstrations
         to presenting at CLA and the World Indigenous Peoples Conference on Education, the
         latter of which I wrote an article about in the National Library Bulletin). And I had the opportunity to coauthor/co-compile a bibliography on Native Residential
         Schools (which was and still is published on the NLC, now Library and Archives Canada,
         website; see Fisher & Lee, 2002).
      

      
       One interesting aspect about working at the NLC was getting to know other Aboriginal
         librarians who had experienced the LS Trainee Program. I met most of these graduates
         (i.e., those who were still working at the organization when I arrived), but those
         I did meet usually worked in another building (one in IT, one in collection development,
         one in cataloging, etc.) as the NLC was quite compartmentalized, so there was not
         a lot of opportunity to get to know each other, especially at the start. However,
         I eventually got to know a few of them quite well, and two of these individuals I
         am still friends with to this day. As of 2013, only one of the eleven LS Trainee Program
         graduates currently remains with the organization.
      

      
       Working at the NLC was satisfactory in many ways for the first couple of years, but
         things changed. There were many factors that contributed to this, including the merger
         with the National Archives of Canada and, more personally, my attendance at full-time
         French-language training with the Public Service of Canada (PSC). This was a painful
         episode in my career, even though I was looking forward to it at the start. I had
         enjoyed learning French in high school and liked it so much I had taken an extra course
         that focused on reading French novels and then later took a six-week French-immersion
         program in Quebec City.
      

      
       Previous to going to full-time French with the PSC I had taken some evening French
         classes with the Alliance Française in Ottawa to get me up to speed in terms of French
         comprehension and to be able to get myself more comfortable with speaking the language
         again. These classes were useful but exhausting, going twice a week for six months.
         Although reference staff at the NLC were required to have a CCC (see next paragraph
         for an explanation of what this means) bilingual ability to work on the reference
         desk, the manager in reference made an exception for me, to give me an opportunity
         to learn the ropes at the desk without having the French-language requirement. This
         was done by pairing me with a variety of colleagues who were sympathetic to my “learning”
         status. Back in the day, there were always two people working at the reference desk
         anyway. And for most shifts that I worked, about 90 percent of the clientele approached
         the librarians at the desk in English, although there could be the odd day where about
         50 percent of the clientele would be francophone.
      

      
       The CCC bilingual designation meant that the employee had to have very high standards
         in all three components of language acquisition, that is, reading comprehension, oral/spoken,
         and grammar/writing in both French and English. In some federal government workplaces,
         it is satisfactory to have a BBB bilingual designation or even a CBC designation (the
         latter indicated high standards in reading comprehension and the grammar/written component
         but not quite so high standards in the oral/spoken component). If this would have
         been the case in reference at the NLC, I would have had no problem obtaining the language
         requirement.
      

      
       To make a long story short, I began this government-run French-immersion program
         with some excitement and high hopes at the Centre de Formation Linguistique (Asticou),
         but my experience there did not end that way. To obtain a CCC designation was often
         discouraging for all concerned as most of us would fail the oral/spoken exam time
         after time. One saving grace about going to Asticou was the opportunity to meet other
         Aboriginal civil servants trying to get their various designations in French. All
         of us had difficulty obtaining the “C” in oral French, even though some of us were
         getting one-on-one instruction. Most of us also became very depressed; some of us
         quit fairly early in “the game,” especially those whose experience at Asticou reminded
         them of their experiences at residential school. (For instance, we were not allowed
         to speak our mother tongue; there was cultural bias in the program; many of us were
         harassed; and the continual failure of the oral exams was humiliating.) All of us
         had a greater understanding of what residential school must have been like after experiencing
         this government-run language-immersion program.
      

      
       There was even a formal independent study done (by TÉLUQ Language Assessment Service,
         Université du Québec) in 2004 as to why Aboriginal people were not obtaining their
         level “C” in oral French through the Public Service Commission of Canada. This study
         took the shape of a review of the language training materials, interviews with language
         training teachers, and two facilitated focus groups comprised of Aboriginal civil
         servants at Asticou and other programs. We saw this as an opportunity for us to vent
         our frustrations about the immersion program (especially the testing) and to suggest
         ways to improve the situation for Aboriginal students by exposing the cultural bias
         we experienced that was affecting our success in the program. But imagine our disappointment
         when the report from the focus groups came out long after it was due (and after many
         of us had returned to work or were transferred to other positions) only to find out
         that the results had been whitewashed. I say this because only some of our feedback
         was incorporated into the report. In addition, some of this feedback was sometimes
         misinterpreted. The following are the most salient recommendations for the testing
         component of the language training program that came from the study:
      

      
      
         	
            
            Take into account elements linked to Aboriginal culture, such as respecting silences,
               for example.
            

            
         

         
         	
            Make allowances for all learning difficulties, such as a deafness problem, even minor,
               or auditory dyslexia.
            

            
         

         
         	
            Have the Aboriginal students’ oral evaluation be administered by a member of their
               community in order to avoid all “cultural distortion.” (TÉLUQ Language Assessment
               Service, 2005, p. 49)
            

            
         

         
      

      
      I am not aware if any of these recommendations were implemented. I would think that
         the last one would be very difficult to implement as we were not aware of any Aboriginal
         examiners.
      

      
       At any rate, I did not pass the oral/spoken exam at the C level even though I took
         the exam several times (conversely, I had no problem obtaining the C level for the
         reading comprehension and grammar/written components). The consequence was that I
         was transferred out of my current position in reference at Library and Archives Canada.
         I found this to be a harsh decision, especially because, to my knowledge, there had
         never been any complaints about my spoken French at the reference desk in the year
         after I had returned to my position in reference. My take on the situation is that
         I had not passed the exam because the system failed me, not that I had failed the
         system, as evidenced by both the need for the TÉLUQ study and its recommendations.
         Because my workplace was not interested in accommodating the cultural bias that was
         systemic in the language training and I was pushed out of my position, one of the
         repercussions was that there would no longer be an Aboriginal librarian to respond
         to those reference questions coming in to reference from Aboriginal clients. This
         was particularly upsetting for me.
      

      
       So began a new chapter in my career. My new position was as a reference librarian
         in the Staff Resource Centre of Library and Archives Canada (this position required
         only a BBB bilingual designation). My clientele had changed considerably, that is,
         they were other librarians, archivists, managers, human resources personnel, and sometimes
         graduate students referred to me by various LAC employees. I must admit that I missed
         having an Aboriginal clientele. But I had some new responsibilities that were helpful
         in developing or rounding out my librarian profile, especially for collection development
         and management, including electronic resources. I also had the opportunity to learn
         the new skill of selective dissemination of information (SDI), by selecting online
         newspaper articles that would be of interest to various employees of the organization
         (it was something like liaison work) and sending out e-mails with links to these articles
         to those who signed up for the service. And I had two great colleagues (Nina Milner
         and Ann Whitehurst), both of whom I knew beforehand, who helped me transition into
         the new setting; they were very happy to have me in the Resource Centre at this time
         of transition of the organization, when many employees were moving from the downtown
         locations to the new building in East Gatineau.
      

      
       Not long after this transition, things were changing with family back out west as
         well. My son developed a new (and permanent) health issue that was quite serious.
         And my initial interest in academic librarianship was emerging again, given my disenchantment
         with government libraries. Consequently, I started applying for academic library positions.
         It took nearly a year and a half, but I was eventually offered a position out west.
         It was somewhat frustrating to apply for nearly thirty academic library positions
         and only get three interviews. Interestingly, there were no advertisements for Native
         studies liaison librarian positions in that time; what I had observed at some academic
         libraries was that these positions were hired from within. While a Native studies
         liaison librarian position would have been my preferred position, I was willing to
         start in another subject area (as I had a social sciences undergrad degree with a
         major other than Native studies). As an aside, I am pleased to point out that more
         university libraries are currently looking to hire Indigenous librarians; it seems
         they now see the value of it. As it turned out in my case, the position that I was
         offered was for the Indigenous Studies Portal (or iPortal) librarian and team leader
         at the University of Saskatchewan (U of S) Library in Saskatoon. I accepted it for
         two main reasons: its close proximity to my family in Edmonton and the nature of the
         position. I started it in May 2007.
      

      
       This position was a good fit for me in many ways but primarily because I had a vision
         and the passion for developing and growing the iPortal database, which was, at the
         time, a collection of six thousand full-text research resources (mostly articles)
         covering a wide range of subjects within the interdisciplinary field of Indigenous
         studies. I believed it was a totally worthwhile initiative that would attract and
         assist Indigenous students to learn about database searching for their academic research
         to help them get to a level playing field in their research, given that many in this
         user group would be coming from impoverished library environments. It was also attractive
         for me to be a part of an educational institution that had a long history of offering
         considerable Aboriginal programming, as well as a high percentage of Aboriginal students
         and a critical mass of Aboriginal faculty members. For instance, when I arrived, I
         learned that the U of S had the highest percentage (almost 10 percent of its total
         student body) of Aboriginal students of any medical doctoral university in Canada.
         And there was a wave of Aboriginal faculty hires the year I arrived, which continued
         until recently both at the U of S and at universities across the country. It was as
         if Aboriginal doctoral students were a hot commodity during this time although the
         hiring of new Aboriginal faculty has currently slowed down somewhat within a number
         of institutions due to fiscal restraints.
      

      
       Another advantage of accepting this position and moving to Saskatoon was becoming
         a member of the Library Services for Saskatchewan Aboriginal Peoples (LSSAP) Committee.
         This was something I was looking forward to as I had previously met some of the members
         at various conferences. The LSSAP group was and is important for me because it keeps
         me grounded. For instance, it’s helpful for me to know about culturally relevant library
         services offered in public and school libraries, stepping stones for Aboriginal peoples
         to feel comfortable with academic libraries if they choose to take up postsecondary
         education. LSSAP Committee members have been meeting for more than twenty years and
         have come from all kinds of libraries and literacy environments (public, academic,
         school, regional, and special libraries, including cultural centers and a literacy
         network), each of them dedicated and with a very strong connection to their individual
         communities and stakeholder groups. Perhaps the glue for this committee is our commitment
         to hosting Saskatchewan Aboriginal Storytelling Month events in February each year.
         Although this is usually thought of as a public library event, I think it’s an important
         event for the academic library to host for two reasons. First, it is a great opportunity
         to do some outreach with inner-city elementary school students and to show them that
         the university is not such an intimidating place. And second, it is a great opportunity
         to show the university community a dynamic connection between libraries and the oral
         tradition.
      

      
       In addition, I was very interested in doing my own research and publishing it (not
         surprising given that I had published my graduate studies research some years earlier;
         see Lee, 2001), which was, and is, a requirement of tenure-track librarians at the
         U of S. The standards for tenure and promotion were (and still are) quite demanding
         for librarians at the U of S, some of the highest in the country. And because I came
         in at a librarian III level, I had to publish at least three peer-reviewed publications
         to obtain tenure, in addition to a myriad of other demands, including engagement in
         and development of professional skills (such as collection development, organization
         of collections, provision of information services, information technology, and managing
         a team), as well as administrative/committee work. All of these demands were interrelated
         and served to further my goals of developing and disseminating information about culturally
         relevant library services. In this way, I was able to contribute to a growing body
         of literature about Indigenous librarianship.
      

      
       My intention is not to spend a lot of time discussing my program of research, but
         I do want to note that I was fortunate to publish a chapter in a book (kā-kī-pē-isi-nakatamākawiyahk, Our Legacy: Essays) and in some interesting journals, such as the Canadian Journal of Native Education, the Directions journal (published by the Canadian Race Relations Foundation), and the Partnership Journal of Canadian Library and Information Practice and Research. I have also published in some conference proceedings. All of these publications spoke to two main issues:
      

      
      
         	
            
            To improved services for Aboriginal peoples (including special considerations when
               offering reference or information services or the intellectual topic of developing
               better—that is, unbiased and more current—subject headings/thesauri that improve access
               to Indigenous knowledge materials for Aboriginal peoples); or
            

            
         

         
         	
            To the use of library and archival images as a basis for doing research.

            
         

         
      

      
      After an incredible amount of work, in addition to developing my program of research,
         I was also busy with continued development of professional skills (and growing the
         iPortal database to nearly thirty thousand full-text resources with the assistance
         of the iPortal team); it was a huge relief to obtain tenure in 2011. And with the
         publication of the Partnership article, I felt ready to submit my case file for promotion to librarian IV, which
         I did and which was successful in 2012. I have a number of people at the U of S to
         thank for their mentorship and support in reaching these two milestones but especially
         Donna Canevari, Diana Kichuk, and David Smith. I would also like to say that since
         I have obtained tenure, I have noticed that the process is not always a fair one.
         For instance, I have witnessed in tenure and promotion meetings that some librarian
         candidates applying for tenure or promotion who accomplish a lot are treated unfairly
         due to bias in the comments of some external reviewers and professional jealousy on
         the part of the candidate’s own colleagues. On the other hand, others who are less
         deserving have been hugely supported by institutional politics or those advocating
         for the flavor of the month in library trends. Further, in some cases, I have seen
         women candidates for tenure treated differently (and less enthusiastically) than their
         male counterparts. After speaking with other Aboriginal faculty, it seems to be common
         practice that Aboriginal peoples’ experiences of obtaining tenure and promotion as
         well as their experiences in leadership positions are often more harsh than for other
         faculty members.[4]   For instance, in the earlier years of Indigenous peoples finding a place in academe
         (and sometimes even in more contemporary times), there has been a reluctance of the
         academy to accept our work in Aboriginal communities as valid and worthy.
      

      
       But before I close, I do want to say a few words about my experience as an Indigenous
         librarian and how it has been enhanced by a global community; this experience started
         even when I was a graduate student at the University of Alberta. For instance, I was
         able to present my research at the Big 12 Plus Libraries Consortium: “Diversity Now;
         People, Collections and Services in Academic Libraries” conference in Austin, Texas,
         in April, 2000.[5]   This was a bit overwhelming for me given it was my first library conference (and
         as a student, I had less confidence) and the broad scope of the delegation, which
         included librarians from all of the American Library Association racial minority groups,
         that is, the black caucus, the American Indian Library Association, the Asian Pacific
         American Librarians Association, the National Association to Promote Library Services
         for the Spanish Speaking, and the Chinese-American Librarians Association. Later that
         month, the weekend before I moved to Ottawa, I presented at the Library Association
         of Alberta annual conference in Jasper, Alberta. I was also invited to present my
         graduate research at the Canadian Library Association annual conference in Winnipeg
         in 2001 on a multicultural panel by Gwynneth Evans, director-general of National and
         International Programs at the National Library of Canada at the time. And since arriving
         at the U of S, I have presented at more than thirty conferences.
      

      
       But I was drawn to the specialized conferences, that is, the World Indigenous Peoples
         Conference on Education (as noted earlier) and especially the International Indigenous
         Librarians’ Forum (IILF), at which I have been lucky enough to attend and/or present
         for six out of the total of eight forums that have been organized, starting in 1999.
         My first one took place in Santa Fe, New Mexico, in 2003. It was such an eye-opener
         for me. What a treat it was, to go to a conference where all of the sessions were
         relevant, not just two or three—and to hear so many people talk about the same issues
         that I was interested in, mostly about improved library services for Indigenous peoples,
         but this time from around the world. I learned a lot about the similarities of issues
         experienced by the Sami people from Sweden and Norway, by the Maori people in Aotearoa/New
         Zealand, by the Indigenous Australians, and by those various tribal groups in the
         United States and even Canada. For the first time, I understood that I was in the
         right profession—up until that time, I wasn’t sure. Improving library services for
         Aboriginal peoples in Canada seemed like such a solitary project before I attended
         this conference.
      

      
       With each subsequent IILF, I came to a more in-depth understanding of the issues
         and each other’s cultural competencies. While it is beyond the scope of this chapter
         to provide a detailed report on each forum I attended, I would like to provide a glance
         into some highlights of each of these gatherings. For instance, at the Regina forum
         in 2005, it was a pleasure to meet Kim Lawson and learn about her MLIS thesis (done
         through the University of British Columbia [UBC]) on the preservation of and access
         to cultural objects and her interviews with professionals in the library, archival,
         and museum worlds. At the Brisbane gathering in 2007, I had the awesome opportunity
         to meet so many interesting Indigenous Australians and learn about the several Indigenous
         knowledge centers in the country and the protocols set up to protect various kinds
         of Indigenous knowledge. Two years later, in Aotearoa, the Maori library and archives
         workers were proud to showcase their tertiary institution’s library management program
         at Otaki and their analogy of providing library services as always relational to and
         informed by the structure of the Marae meeting house (not to mention how individuals
         shared with me personally their concerns about the responsibilities involved in preserving
         oral histories). In 2011, I attended one of the best forums ever in Karasjok, located
         in Sapmi (Sami Land) in the Arctic Circle area of Norway, and learned how central
         the Sami culture is to the Sami parliament based on its library collection, as well
         as some library services provided to Sami people via mobile libraries. We also took
         a tour of the Sami Broadcasting Centre (both TV and radio), visited the library at
         the university in Kautokeino, and spent time on the land (visited a lavvo—a structure
         similar to a tepee—experienced a reindeer drive, and did some ice fishing). At the
         most recent forum (in 2013), on the Lummi Reservation on the northwest coast of Turtle
         Island, Washington State, it was great to connect again with so many of the IILF family
         members that have contributed to culturally relevant library services, no matter where
         they live in the world, and to meet some new ones.
      

      
       Given these previous publications and experiences, my next goal was to work on a
         more collaborative project, that is, to coedit (with a colleague at the U of S, Maha
         Kumaran) a book on the experiences of Aboriginal and visible minority librarians working
         in Canada—in other words, this book. It has long been an interest of mine to explore
         why there are so few Aboriginal librarians and to shed some light on our experiences
         in this field. So when Maha approached me to work on a project with her, the idea
         for this book came to mind because it honors the oral tradition through the voice
         of personal narratives. Although I did not necessarily intend to write a chapter for
         this book, I found it helpful to do so, to provide some discussion on Employment Equity
         training programs, and to help understand what the authors were going through in writing
         their chapters. As a result, I now know from personal experience that it is not easy
         to write our own oral histories.
      

      
       In closing, I want to reiterate that my journey as an Indigenous librarian has been
         an interesting one, with some great and not-so-great memories and experiences, and
         never a dull moment. But it has been a fulfilling and rewarding time to be an Indigenous
         librarian, given a number of factors but especially the emergence of the international
         Indigenous library movement; the renaissance of Indigenous writing, scholarship, and
         publishing; and our role as librarians to acquire, steward, provide access to, and/or
         care for these materials. I heartily encourage other Indigenous peoples to consider
         librarianship as a career. There have been many opportunities for evolving in this
         field. I am grateful to the Creator for all of those opportunities that have been
         presented to me and for guiding me to the right place at the right time in Indigenous
         librarianship. For the most part, I think I have done well in accepting the challenges
         that have come my way and look forward to those hovering in the future.
      

      
      Notes
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            1. There is a developing body of research on “Indigenous librarianship.” For example,
                  see the ten-page encyclopedic entry by Burns, Doyle, Joseph & Krebs (2009), written
                  by both Indigenous and nonIndigenous authors.
               

            

         

         
            2. For those readers who are unfamiliar with this phenomenon, more information is available
                  in many reputable sources, including Gehl (2000), Jordan (1995), McIvor (2004), and
                  Sanders (1974).
               

            

         

         
            3. See Honma (2005) for a frank discussion on the lack of discourse and acknowledgment
                  related to race issues and white privilege within libraries, despite libraries’ claims
                  to be “an egalitarian institution, providing universal access to information to the
                  general public” (p. 2).
               

            

         

         
            4. This is documented in a number of publications. See, for instance, Wilkinson (2009),
                  Fenelon (2003), Walker (2003), and Corntassel (2003). Note that these publications
                  are written from the perspective of professorial faculty. Unfortunately, there are
                  so few Aboriginal librarians in academe, there is no published material to draw from.
               

            

         

         
            5. This library consortium consisted of academic libraries in the western United States
                  with the primary purpose of resource sharing through interlibrary loans and the shared
                  licensing of electronic resources.
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      I am a black Canadian woman born in Jamaica and raised in Toronto. I have been a professional
         librarian for over eight years at Scott Library (the social sciences and humanities
         library) at York University in Toronto, Ontario. This chapter explores—via the prism
         of race and culture—my own personal experience working in a large urban Canadian university
         library, from recruitment through to my experience during the tenure and promotion
         process. Drawing from these experiences I will reflect on the lessons I have learned
         that might be useful to other visible minority librarians.
      

      
      Recruitment

      
      The face of the general Canadian population is shifting, with a projected 8.5 million
         visible minority Canadians by 2017 (Statistics Canada, 2005). Despite the growing
         number of visible minorities in Canada, visible minority librarians are underrepresented
         in Canadian libraries. According to the “Future of Human Resources in Canadian Libraries”
         report, only 7 percent of the Canadian library workforce consists of visible minorities
         compared to 14 percent visible minorities in the general Canadian workforce (Ingles
         et al., 2005). This is in contrast to the United States, which is comprised of 12
         percent visible minority librarians (American Library Association, Office for Diversity,
         2012) with an overall 16 percent of visible minorities in the American workforce (U.S.
         Department of Labor, Bureau of Labor Statistics, 2010). York University’s mission
         statement recognizes equity, diversity, and inclusivity, and these are reflected in
         the representation of visible minorities in the library. In 2011, 29.5 percent of
         the York University library staff (academic and nonacademic) were visible minorities
         (Boodram & Karlin, 2012). Unfortunately this figure does not specify the percentage
         of visible minority librarians at York. Currently there are no visible minorities
         in management or senior administrative positions in the York University libraries.
         The “Future of Human Resources in Canadian Libraries” report did notice this lack
         of representation of visible minority librarians in senior administrative positions
         (Ingles et al., 2005).
      

      
       The Association of College and Research Libraries’ (ACRL) Diversity Standards recognizes
         that “if libraries are to continue being indispensable organizations in their campus
         communities, they must reflect the communities they serve and provide quality services
         to their increasingly diverse constituencies” (Association of College and Research
         Libraries, 2012). Better representation of the growing minority community is ideal
         as there are many benefits to having a diverse library workforce. Regardless of the
         type of library, diversity of perspectives and staffing are advantageous in such areas
         as
      

      
      
         	
            
            service delivery,

            
         

         
         	
            collection development,

            
         

         
         	
            instruction/information literacy, and

            
         

         
         	
            programs, events, and community outreach.

            
         

         
      

      
      My own professional journey has proceeded within these contexts. While pursuing my
         undergraduate degree at York University, I first worked in Scott Library as a work-study
         student (part-time employment for students with demonstrated financial need) in the
         Library Accessibility Services department. I later worked at the library’s information
         desk while enrolled in the Library and Information Techniques program at Seneca College.
         In what were ultimately to be career-defining interactions, two reference librarians,
         one a visible minority librarian and the other a white librarian, took the time to
         chat with me and encouraged me to pursue library school and become a professional
         librarian. I’m eternally grateful for their encouragement and mentorship.
      

      
       A few years later, I applied three times for professional positions at my current
         institution. On all three occasions I was granted an interview, and came face-to-face
         with the option of self-identifying as a visible minority candidate. I chose not to
         self-identify on my first application (which I submitted during my last term in library
         school) and subsequently obtained a temporary contract position. Why did I not self-identify
         the first time? I think there is a stigma to self-identifying under an affirmative
         action (AA) program. I internalized the notion that self-identifying meant that I
         somehow obtained the position not on my own merit but because of my visible minority
         status.
      

      
       During my contract position, I was fortunate enough to have an astute mentor. I was
         encouraged by my mentor (who is not a visible minority) to self-identify for two subsequent
         job applications for permanent positions. Though I was hesitant, I did ultimately
         decide to self-identify for the subsequent applications. In the end I was successful
         in securing a tenure-track position. Though I did not come to the realization until
         sometime later, this act of self-identifying as a visible minority through the university’s
         AA plan had a profound impact on my pretenure career and therefore my tenure file.
      

      
      Affirmative Action

      
      The debate regarding the fairness and legitimacy of AA programs still continues today,
         particularly in education and the workplace. Arguments for the program usually come
         from a social justice perspective that acknowledges that women, visible minorities,
         aboriginals, and persons with disabilities have been historically disadvantaged and
         underrepresented, particularly in academia. Hence AA is a way to redress inequality
         and historical discriminatory hiring practices. Critics of AA programs often argue
         that affirmative action is a form of reverse discrimination, disadvantaging white,
         able-bodied men. Instead, the idea of meritocracy is advanced, in that the best-qualified
         candidate should be hired in a fair and democratic process. Often this perspective
         fails to acknowledge the power and social privilege that the dominant nonracialized
         culture still exerts in Canada, despite the growing number of visible minorities.
         It is often difficult to recognize or acknowledge white privilege in society. The
         extra challenges and burdens that racialized people encounter are not always obvious
         to nonracialized people. Hence, a prevailing myth exists that minorities are hired
         without merit, simply to fill a quota. Unfortunately, Canada is not yet a postracialized
         country but instead a dominant majority culture, where the majority is still largely
         wielding the power to hire, promote, and dismiss. For a library work environment to
         truly embrace diversity and achieve cultural competency, all library workers would
         need to “examine their social identities and cultural heritage to increase awareness
         of their own assumptions, values, biases, and prejudices and how these influence interactions
         with constituents, colleagues, and co-workers” (Association of College and Research
         Libraries, 2012). From my experience, this reflection doesn’t happen often enough.
      

      
       

      My current university participates in an affirmative action (AA) program for faculty
         and librarians with faculty status. Implementation of such a plan is an affirmation
         of the university’s recognition and commitment to diversity and inclusivity. The AA
         plan has four designated groups that the university recognizes a need to recruit:
         visible minorities, women, aboriginals, and persons with disabilities. However, the
         category of “women” is excluded from the libraries AA plan given the large representation
         of female librarians. The basic practice is to hire candidates belonging to one or
         more of these groups when the search committee determines that two candidates are
         equally qualified. However, interpretation of the meaning of “equally qualified” is
         difficult to consistently apply across all search committees. There is an AA representative
         on each search committee whose role it is to ensure that proper AA procedures and
         policies are followed. From the job advertisement to the interview stage, candidates
         are invited to identify if they belong to any of the four designated groups. Only
         the candidate must self-identify as search committee members are prohibited from identifying
         minority status based on physical or visual assessment. It is laudable that there
         are a number of York University librarians who are champions of the AA and diversity
         initiatives, most notably the library AA representative. However, York Libraries’
         own AA plan, as with most AA plans, focuses largely on recruitment but not retention
         or workplace climate for visible minorities.
      

      
       To me, the AA program is a double-edged sword. On one side, my hiring addressed the
         underrepresentation of minorities in academic libraries, but on the other side the
         question lingered as to whether I would have obtained the position had I not self-identified.
         I had a heightened sense of “stigma consciousness” (Niemann, 2003). Even though there
         was no indication to believe so, I internalized the belief that I was only hired because
         of the AA plan. The burden of trying to prove myself, both to my colleagues and to
         myself, haunted me for my entire pretenure career. This was especially true because
         I was competing with other internal contract librarians who were not visible minorities.
         I experienced a lot of stress and self-doubt, which manifested itself in a heavy workload
         and research agenda. This experience of self-doubt or trying to prove oneself is not
         uncommon for visible minorities hired under affirmative action plans (Heilman, Block
         & Lucas, 1992), especially since visible minority librarians tend to experience more
         stressors than do dominant majority librarians (Moore et al., 2008).
      

      
       In retrospect, I believe that it is beneficial for visible minority librarians to
         participate in Employment Equity or affirmative action programs at a potential institution,
         but I should also stress the importance of being aware of any possible psychological
         challenges that may occur as a result.
      

      
      Tips for Visible Minorities

      
      In order to improve one’s performance and chances during the hiring process, I would
         encourage visible minority librarians to ensure that they have a wide range of networks
         in the library field and, if possible, in higher education. Arguably, developing and
         maintaining a diverse network is more crucial for visible minority librarians. Networks
         are great, not only to learn about job opportunities, but also to gather inside information
         about the hiring process and connecting with peers for possible collaborative projects.
         The importance of finding trusted mentors for professional development and psychosocial
         support can’t be stressed enough. The Visible Minority Librarians of Canada (ViMLoC)
         Network is one possible source for connecting with other visible minority librarians
         for networking and identifying possible mentors (http://vimloc.wordpress.com/). Its purpose is to provide a forum for visible minority librarians to network, exchange
         information, and pursue initiatives to improve service to multicultural populations.
      

      
       It is also important to understand the institution/library’s response to visible
         minorities. During the interview, it is a good idea to ask about diversity (as part
         of the library’s mission statement and asking students and library staff members)
         to better understand the potential work environment. Observe carefully. Are there
         other visible minorities? Use your own observations and your networks to find out
         more about the organizational culture of the library or the larger institution.
      

      
      On the Job

      
      I feel that given my background and experience as a visible minority librarian, I
         bring a certain perspective that may be different from the dominant culture. My life
         experience as a black woman situated in the Greater Toronto Area in Ontario and coming
         from a working-class family does influence my perspective. My background happens to
         be a good fit in the institution in which I work as I can relate well to a large community
         of working-class, visible minority, first-generation university students of immigrant
         parents. W. E. B. DuBois’s notion of “double consciousness” (DuBois, 1953), the second
         sight of African Americans, is my shared experience. I experience the world and, subsequently,
         my role as a librarian from two perspectives: within the dominant culture and as a
         visible minority.
      

      
       Much of the literature on the experiences of visible minority academic librarians
         focuses on the American experience (e.g., Damasco & Hodges, 2012; Neely & Abif, 1996).
         These studies find that, similar to visible minority professors, visible minority
         librarians often experienced unique issues or challenges compared to their white counterparts,
         notably tokenism, feelings of isolation, low retention rates, racism, and lack of
         access to networks. In a recent Canadian study on diversity in Canadian libraries,
         Canadian visible minority librarians express similar sentiments (Kandiuk, 2014).
      

      
       One’s race and/or ethnicity can be both a burden and a benefit in any work environment.
         Despite the university’s commitment to diversity and inclusivity, I have experienced
         the negative aspects more than once. For example, I have been mistaken several times
         for another black librarian at my institution by other white colleagues, despite our
         obvious differences in age and appearance. I have worked for months on a small committee
         in which another member could not distinguish who I was when we met outside of committee
         meetings. I’ve also experienced tokenism. In all these cases, I did not express my
         annoyance and disappointment. Being an untenured librarian, I considered it risky
         to speak up when I perceived institutional or aversive discrimination. I was not sure
         whether this might affect my chances of having my work fairly assessed. I decided
         to choose my battles carefully, while maintaining my personal integrity. I felt visible
         minorities needed to be tactful if they attempt to speak up about issues around tokenism,
         racism, or racial discrimination. Was this the right way to proceed? Race is always
         a sensitive issue, and it is especially difficult to acknowledge that although we
         have a sense of equality at one level, we may subconsciously engage in contradicting
         behaviors.
      

      
       So what coping mechanism or strategy should I have used? I have learned that it is
         always a good idea to find trusted mentors from within and outside the department,
         library, or institution with whom you can discuss your perceptions and experiences,
         and who can in turn offer guidance and support. Sometimes what is needed is an outlet
         to express your frustrations and disappointments. While it might not be possible to
         have a mentor who is also a visible minority librarian, it is important to choose
         a mentor who is sensitive to racial differences and is cognizant of the interaction
         of white privilege in the library, in academia, and in society.
      

      
       At the same time, my racial (black) and ethnic (Jamaican-Canadian) identities have
         positively influenced and enriched my community engagement, service, professional
         development, teaching, and research as a librarian. In addition to the diverse perspectives
         and experiences one brings to the library, one’s race or ethnicity may inform or influence
         the types of projects and initiatives that are pursued. For example, in my role as
         a liaison librarian for the social sciences and social work program, I meet frequently
         with graduate students for individual research consultations. The social work program
         at York University is known for its focus on social justice and antidiscriminatory
         practice, attracting a large number of visible minority students. Judging from my
         experience, visible minorities need validation of their lived experiences and feelings
         as racialized people, and they often reach out to another visible minority professionals
         such as a librarian (who is both an insider and outsider to the university classroom).
         Over the years, I have noticed that I often take on the role of counselor or advisor
         when I meet with visible minority and Aboriginal students. These students often felt
         comfortable enough to unburden themselves with their challenges and frustrations as
         visible minority students. I have had several racialized female students critically
         express their “chilly” experience of discussions on race in their classrooms. They
         all perceived that the classroom was not a “safe space” to have frank, critical conversations
         about race and white privilege. They often felt silenced. One student decided to research
         the topic of safe space in classroom discussions around race but was reluctant because
         she questioned the legitimacy of the experience since no one else openly expressed
         the same sentiments in class. I assured her that over the years other visible minority
         students had confided in me their own similar perception of the classroom chill during
         such discussions on race. I assured her of the “legitimacy” (and importance) of such
         a topic. I also pointed out research that discussed this phenomenon as well. I believe
         the student left feeling more empowered. She felt she could channel her frustrations
         into a productive research paper.
      

      
       At the same time, I learned from students about their experiences, including self-censorship
         and silencing; it occurred to me that there was a parallel in my own professional
         trajectory. Whether attributable to my visible minority status or whether it was a
         matter of personality, I note in retrospect that I often remained silent about racial
         issues.
      

      
      Tips for Visible Minorities

      
      I would advise other visible minorities to try to maintain a balance, but this is
         something with which I still struggle: how to achieve balance between the desire to
         represent diversity and diverse perspectives but also avoid the trap of being marginalized
         as a visible minority. It would be presumptuous to expect that all visible minorities
         will represent or champion diversity because of their visible minority status. If
         you need to speak up on behalf of underrepresented groups, it is important that you
         avoid being pigeonholed or expected to represent the visible minority collective.
         As a visible minority librarian colleague reminded me, the onus should not be on the
         minority librarian to champion diversity and represent the best interest of all minorities.
         A library’s organizational culture (values and norms) will largely influence the “behaviors
         of its employees and guides how they view and accept differences” (Smith, 2008). All
         library workers should share this responsibility.
      

      
      Tenure and Promotion Process

      
      Ione Damasco and Dracine Hodges (2012) found that some of the obstacles encountered
         by American visible minority librarians during the tenure and promotion process included
         the “need for mentoring and peer support, and the role of race within the framework
         of tenure” (p. 294). In preparation for the tenure and promotion process, it is especially
         important for visible minority librarians to be judicial with their time and workload.
         Studies indicate that visible minority faculty are often involved in community service
         and mentoring/guiding visible minority students, which is less valued in the tenure
         and promotion process (Baez, 2000). Often this is detrimental to them achieving tenure
         because they focus on community projects that are not normally valued by the institution.
         It is important to know the tenure and promotion policy of your institution as soon
         as you are hired, regardless of whether you are on contract, as the position could
         become permanent. The sooner you are knowledgeable about how you will be evaluated,
         the better you will be able to plan, focus your energies, and set specific goals to
         succeed.
      

      
       Librarians at my institution have faculty status and, as such, experience a similar
         two-stage tenure and promotion process as professors; the adjudicating committee is
         known as the promotion and continuing appointment committee (PCAC). Librarians are
         evaluated in years three and six of their appointments, specifically in the following
         three areas:
      

      
      
         	
            
            professional knowledge and performance: your professional duties and responsibilities based on your job description;
            

            
         

         
         	
            professional development: research and scholarly works, and association work; and
            

            
         

         
         	
            service: library/university committee work.
            

            
         

         
      

      
      In order to achieve tenure, a librarian must be deemed to be “highly competent” in
         the professional knowledge and performance category and at least “highly competent”
         in either of the other two areas. Hence, according to policy, professional development
         and service have equal weight in the tenure process.
      

      
       As an academic librarian, I have learned that it is essential to be strategic on
         the job, particularly on how to approach your work, which projects to pursue, and
         which committees to serve on. It is equally important to select key projects or committees
         in which your talents and contributions will be recognized. Despite some miscalculations
         in allocating time to particular projects, I was fortunate to succeed, in part, because
         of the supports I received (internal and external to my institution) and from informal
         and formal mentors.
      

      
       Some of the projects that I pursued related to my ethnic/racial identity. For example,
         for two consecutive years, I worked on a Black History Month display for the library.
         I recognized that such a display did not exist in the library. I felt it was important
         to highlight the achievements and struggles of blacks as well as promote the library’s
         Africana collection. The display was a labor of love and required a surprisingly large
         amount of time to plan a theme, select materials, and put up the display in two display
         cabinets. This project was in January, one of the busiest months for an academic librarian.
         The following year the Black Student Association contacted the library to collaborate
         on that year’s Black History Month display. The library did not immediately recall
         that I was the one who created the display the previous year. Nonetheless, I was thrilled
         that some students did indeed notice the previous year’s display. Unfortunately, the
         following year there was no Black History Month display while I was on leave. In addition,
         my energy and attention were needed elsewhere upon my return to work. Although I don’t
         regret working on the displays, I could not afford to expend so much energy and time
         curating a display that my colleagues, those who would potentially adjudicate my tenure
         and promotion file, barely noticed. I am happy to say that years later, others have
         taken up the mantle, and on occasion a Black History Month display is erected by others
         in the library (both virtual and physical). This was not the case before I started
         my own displays.
      

      
      Tips for Visible Minorities

      
      I would recommend that visible minority librarians, in consultation with trusted mentors,
         strategically plan and participate in highly visible and valued committees, projects,
         and initiatives. It is important to think about how a work or project will look in
         your file and try to balance the requirements of the file with your own personal service
         commitments. If community service is important, it is best to be selective. Pay particular
         attention to how much community service is weighted in the tenure process. Remember
         that once you have achieved tenure, you will have more freedom to choose the type
         of work and activities you pursue.
      

      
      My Tenure File

      
      In addition to a substantial curriculum vitae (CV) and dossier, part of the tenure
         submission is a candidate statement. A trusted colleague reviewed the first iteration
         of my tenure file presubmission and provided feedback on my candidate statement. They
         noticed that I had omitted many of the activities I had been involved in. This was
         not unusual per se—one cannot include every activity; there needs to be some cutting.
         What was noteworthy, however, was that much of the omitted activities happened to
         be the ones that were connected most obviously to my visible minority status. Here
         are examples:
      

      
      Professional Knowledge and Performance

      
      Collection Development

      
      
         	
            
            Curating black history month displays

            
         

         
         	
            Traveling to a specialized bookstore to purchase books for ethnic studies collection

            
         

         
         	
            Developing guides on the African diaspora and African studies (including a special
               section on blacks in Canada)
            

            
         

         
         	
            Arranging to purchase books published in Africa through the Library of Congress Cooperative
               Acquisitions Program
            

            
         

         
         	
            Writing articles to promote the Africana collection

            
         

         
      

      
      Information Literacy

      
      
         	
            
            
               	
                  
                  Leading workshops for at-risk students in the Transition Year Program (large proportion
                     were visible minorities)
                  

                  
               

               
               	
                  Using examples of Jamaican background to demonstrate how to conduct research for “Ethnic
                     Communities in Canada” course (on the process of racialization in specific communities
                     in Canada)
                  

                  
               

               
               	
                  Leading critical discussions on power and privilege in the categorization of ethnic/racial
                     groups in library database descriptors and subject headings
                  

                  
               

               
            

            
         

         
      

      
      Liaison Work

      
      
         	
            
            Counseling and advising visible minorities in various programs

            
         

         
      

      
      Professional Development

      
      
         	
            
            Publishing Charleston Advisor review of “Black Studies Centre,” a bibliographic database
            

            
         

         
         	
            Serving as a founding member of the Visible Minority Librarians of Canada (ViMLoC)
               Network
            

            
         

         
         	
            Publishing an article on the case for a network for visible minority librarians in
               Canada
            

            
         

         
      

      
      Service

      
      
         	
            
            Volunteering at the Jamaican-Canadian Association (JCA) to set up a catalog system
               for the JCA library
            

            
         

         
      

      
      Although most of these activities are advocated in the ACRL Diversity Standards, I
         only included three out of the aforementioned list in my overall file as I felt that
         I needed to accentuate key projects and activities recognized and valued by the institution.
         Initially, I did not include any of these activities in my candidate statement. Upon
         further consideration, instead of disregarding these activities outright, I decided
         to write about the significance of these omitted activities in my candidate statement.
      

      
       I have learned it is important to take on tasks related to diversity not only because
         of your visible minority status but also based on actual interests and strengths.
         Even though I participated in projects and initiatives related to my cultural background
         and race, these were based on my own interests. I recognize that these activities
         might not necessarily be of interest to my other visible minority librarian colleagues.
      

      
      Tips for Visible Minorities

      
      Drawing from my own experience, the following tips might be useful for visible minority
         librarians working on their own tenure file and navigating the tenure process:
      

      
      
         	
            
            Know the tenure and promotion process and policy at your institution. Address questions
               early on with the chair of the committee.
            

            
         

         
         	
            Know how service is evaluated and the value placed on community service.

            
         

         
         	
            Identify mentors early on in the tenure and promotion process. Talk to recent tenured
               librarian about their experience, and ask to look at different tenure files.
            

            
         

         
         	
            Keep a journal to document your experience at work, especially those that may be negative
               or awkward. This may be used later on if you need to challenge a negative decision.
            

            
         

         
         	
            Do not be afraid to use your race/ethnicity as leverage to enhance your work portfolio.
               Use your difference as an advantage. Let your file demonstrate how you can uniquely
               contribute to the goals of the library and your position.
            

            
         

         
      

      
      Conclusion

      
      I was successful in navigating the recruitment and tenure/promotion process. This
         success was in part due to the library administration’s support in two key areas:
         arranging a mentoring relationship and professional development. I have benefited
         from the administration’s generous financial support to attend the American Library
         Association and the International Federation of Library Associations and Institutions
         conferences, where I was able to connect with other visible minorities. I have also
         benefitted from research leaves to actively participate in such initiatives as being
         a the founding member of the Visible Minority Librarians of Canada (ViMLoC) Network.
      

      
       However, upon reflection, the path was not always easy. It has been a professional,
         racial, cultural, and political education. If I had a chance to do it again, I would
         have found, at the first opportunity, a trusted visible minority librarian to confide
         in. I would have spoken up more often when I experienced tokenism. I would have networked
         purposefully. I would have strategically selected my projects with my tenure file
         in mind but also continued to seek out meaningful and interesting work true to my
         racial and cultural identity. Looking back, I would advise my “junior” self to relax,
         remind myself that I was a competent librarian, and focus on the myriad reasons I
         was a successful candidate. I would remind myself that what you perceive is what you
         will project. More importantly, I would have advised myself to talk to another trusted
         visible minority librarian about any angst and self-doubt I was experiencing. It is
         vital for all librarians to have a mentor, even more so for visible minority librarians
         who tend to experience more stressors than do dominant majority librarians (Moore
         et al., 2008).
      

      
       I have found in life that as a visible minority from a working-class background,
         success largely comes from access to opportunities. Access to opportunities is dependent
         on the degree of access to a range of professional networks. Arguably, access to networks
         is vital for visible minority librarians. As a first-generation university student,
         my family’s expectation was for me to complete a bachelor’s degree. The idea of going
         to graduate school was never contemplated as I lacked role models who aspired to postgraduate
         education. As a library technician student, had I not had access to two librarians
         who encouraged me to pursue a graduate program in library science, I would not have
         considered graduate school. These librarians saw my potential and instilled in me
         the confidence to pursue a library degree.
      

      
       To ensure that more visible minorities are encouraged to join the profession, and
         that visible minority issues are promoted, I recommend that all visible minority librarians
         consider joining the ViMLoC Network to connect, network, find mentors, and advocate
         for better representation in libraries. All things considered, I think my visible
         minority status certainly afforded me a unique perspective to all areas of my professional
         work and my tenure file.
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         Nobel Peace Prize winner institution,
         1
         
      

      
      
         NOC (National Occupational Classification) of Canada,
         1.1-1.2
         
      

      
      
         Nodelman, Perry
         
         
            The Pleasures of Children’s Literature,
            1
            
         

         
      

      
      
         non-status designation,
         1
         
      

      
      
         Nova Scotia Cultural Affairs Library,
         1
         
      

      
      
         Nunavut, tenth anniversary,
         1
         
      

      
      
         nursing education collections,
         1.1-1.2
         , 2
         
      

      
      O

      
         occupational classifications,
         1.1-1.2
         
      

      
      
         Offord, Jerome,
         1
         
      

      
      
         Olshen, Toni,
         1
         
      

      
      
         Olson, Hope,
         1
         
      

      
      
         online education
         
         
            
            See distance-education classes
            
         

         
      

      
      
         online libraries,
         1
         , 2
         
      

      
      
         Ontario Library Association, diversity forum,
         1
         
      

      
      
         Open Door Societies,
         1
         , 2
         
      

      
      
         oppression, education as,
         1
         
      

      
      
         oral traditions,
         1
         , 2
         , 3
         , 4
         
      

      
      
         organizational support,
         1.1-1.2
         
      

      
      
         out-of-print books,
         1
         
      

      
      
         outreach librarianship
         
         
            award for,
            1
            
         

         
         
            Fraser Valley Regional Library,
            1
            
         

         
         
            for Indigenous students,
            1
            
         

         
         
            relationship building,
            1.1-1.2
            
         

         
         
            in underserved/fly-in communities,
            1.1-1.2
            , 2
            
         

         
      

      
      
         outsourcing of acquisition/cataloging,
         1
         
      

      
      
         Overall, Patricia,
         1
         
      

      
      P

      
         Palmater, Pamela D.,
         1
         
      

      
      
         PAPHR (Prince Albert Parkland Health Region library),
         1.1-1.2
         
      

      
      
         parents, literacy projects linked with,
         1
         
      

      
      
         Pathways to Progress (Ayala & Gueren),
         1
         
      

      
      
         patrons
         
         
            immigrant needs,
            1
            , 2
            , 3
            
         

         
         
            inquisitiveness about differences,
            1.1-1.2
            
         

         
         
            intimidation of,
            1
            
         

         
      

      
      
         Patterson, Lotsee,
         1
         
      

      
      
         Peigan School,
         1.1-1.2
         
      

      
      
         performance evaluations, bias in,
         1
         
      

      
      
         personal narratives,
         1
         , 2
         , 3
         
      

      
      T

      
         The Pleasures of Children’s Literature (Nodelman),
         1
         
      

      
      P

      
         Poétique de la relation (Glissant),
         1
         
      

      
      
         population from outside Canada,
         1
         
      

      
      
         prejudice, Bruce on,
         1
         
      

      
      
         Prince Albert Parkland Health Region library (PAPHR),
         1.1-1.2
         
      

      
      
         prioritization skills,
         1
         
      

      
      
         professional development
         
         
            Bear on,
            1.1-1.2
            , 2
            , 3.1-3.2
            
         

         
         
            Cho on,
            1
            
         

         
         
            conferences,
            1.1-1.2
            
         

         
         
            online,
            1
            
         

         
         
            publishing,
            1
            
         

         
      

      
      
         professional isolation,
         1
         , 2
         
      

      
      
         professional obstacle, white skin as,
         1
         , 2
         
      

      
      
         professional societies
         
         
            diversity and,
            1.1-1.2
            
         

         
         
            immigrants and,
            1.1-1.2
            
         

         
         
            membership advantages,
            1
            
         

         
         
            shortcomings,
            1.1-1.2
            
         

         
         
            See also specific professional societies
            
         

         
      

      
      
         project management skills,
         1
         , 2
         
      

      
      
         promotions
         
         
            gender/cultural bias in,
            1
            
         

         
         
            glass ceilings,
            1
            
         

         
         
            Majekodunmi on,
            1.1-1.2
            
         

         
      

      
      
         Protocols for Native American Archival Materials,
         1
         
      

      
      
         Provincial Archives (Nova Scotia),
         1
         
      

      
      
         proving worth
         
         
            Aboriginal community work and,
            1
            
         

         
         
            Dakshinamurti on,
            1
            , 2.1-2.2
            
         

         
         
            Gaymon on,
            1
            
         

         
         
            Kumaran on,
            1
            
         

         
         
            Lee on,
            1
            
         

         
         
            Maestro on,
            1
            
         

         
      

      
      
         PSC (Public Service of Canada),
         1.1-1.2
         
      

      
      
         psychological contracts,
         1
         
      

      
      
         psychosocial mentoring,
         1
         
      

      
      
         public libraries
         
         
            Cho on,
            1
            
         

         
         
            college partnerships,
            1
            
         

         
         
            community partnerships,
            1.1-1.2
            , 2
            , 3
            
         

         
         
            cultural needs in,
            1
            
         

         
         
            functions of,
            1.1-1.2
            
         

         
         
            tailoring for First Nations,
            1.1-1.2
            
         

         
         
            See also specific public libraries
            
         

         
      

      
      “

      
         “public-library-like” education,
         1
         
      

      
      P

      
         Public Service of Canada (PSC),
         1.1-1.2
         
      

      
      
         publishing
         
         
            challenges of,
            1
            
         

         
         
            Kumaran on,
            1
            
         

         
         
            Lee on,
            1.1-1.2
            
         

         
         
            limitations,
            1
            , 2
            
         

         
         
            in professional development,
            1
            
         

         
         
            for tenure,
            1
            , 2
            
         

         
         
            writing skills and,
            1
            
         

         
      

      
      Q

      
         quotas, affirmative action,
         1.1-1.2
         
      

      
      R

      
         racism
         
         
            about,
            1
            
         

         
         
            authors’ experience with,
            1
            
         

         
         
            Loyer on,
            1.1-1.2
            
         

         
         
            Majekodunmi on,
            1.1-1.2
            
         

         
         
            microaggressions,
            1.1-1.2
            
         

         
         
            subtlety of,
            1
            
         

         
         
            See also discrimination
            See also stereotypes
            
         

         
      

      
      
         Ranganathan, S. R,
         1
         , 2
         
      

      
      
         RCCC (Red Crow Community College),
         1.1-1.2
         , 2.1-2.2
         , 3.1-3.2
         
      

      
      
         reading lists, electronic,
         1
         
      

      
      
         Ready to Read Children’s Literacy Outreach Program,
         1.1-1.2
         
      

      
      
         reconstruction after fire destruction,
         1
         
      

      
      
         records management for First Nations negotiation,
         1
         
      

      
      
         recruiting
         
         
            for academic libraries,
            1
            
         

         
         
            affirmative action,
            1.1-1.2
            , 2.1-2.2
            
         

         
         
            American Library Association on,
            1.1-1.2
            
         

         
         
            faculty,
            1
            
         

         
         
            Indigenous staff,
            1
            , 2
            , 3
            
         

         
         
            Majekodunmi on,
            1.1-1.2
            
         

         
         
            minority barriers,
            1
            
         

         
         
            need for,
            1.1-1.2
            
         

         
         
            students,
            1
            
         

         
         
            visible minority librarians,
            1.1-1.2
            
         

         
      

      
      
         Red Crow Community College (RCCC),
         1.1-1.2
         , 2.1-2.2
         , 3.1-3.2
         
      

      
      
         redress, alternatives for,
         1.1-1.2
         
      

      
      
         reference service
         
         
            challenges of,
            1.1-1.2
            
         

         
         
            emotional factors,
            1.1-1.2
            
         

         
         
            French language requirements for,
            1
            
         

         
         
            Kumaran on,
            1.1-1.2
            
         

         
         
            at Library and Archives Canada,
            1.1-1.2
            , 2
            
         

         
         
            seven-generation gap and,
            1.1-1.2
            
         

         
         
            teachable moments,
            1.1-1.2
            
         

         
      

      
      
         Reflections of a Black Librarian (Gaymon),
         1
         
      

      
      
         REFORMA (National Association to Promote Library and Information Services to Latinos
            and the Spanish Speaking),
         1
         
      

      
      
         regalia as motivator,
         1
         
      

      
      
         regional libraries
         
         
            
            See specific regional libraries
            
         

         
      

      
      
         Répertoire de Vedettes-Matière,
         1
         
      

      
      
         Report and Recommendations of the Consultation on Aboriginal Resources and Services,
         1
         
      

      
      
         research relationships,
         1.1-1.2
         
      

      
      
         research skills instruction
         
         
            at college libraries,
            1
            
         

         
         
            at First Nations University of Canada,
            1
            , 2.1-2.2
            , 3.1-3.2
            
         

         
         
            at Red Crow Community College,
            1
            , 2
            , 3.1-3.2
            
         

         
         
            at Saskatchewan Health Information Resources Partnership,
            1.1-1.2
            
         

         
         
            at Xwi7xwa,
            1.1-1.2
            
         

         
      

      
      
         Residential School project
         
         
            
            See Indian residential schools
            
         

         
      

      
      
         resumes,
         1
         , 2
         
      

      
      
         role models
         
         
            about,
            1
            
         

         
         
            Fernando on,
            1.1-1.2
            
         

         
         
            Maestro as,
            1
            
         

         
      

      
      
         role-playing in library school,
         1
         
      

      
      
         Rosado, Caleb,
         1.1-1.2
         
      

      
      
         Rosenberg, Melissa,
         1
         , 2
         
      

      
      
         round dances, First Nations,
         1
         
      

      
      
         Rousseau, Denise,
         1
         
      

      
      
         Roy, Loriene,
         1
         , 2
         , 3
         
      

      
      S

      
         Sakahan (International Indigenous Art exhibition),
         1
         
      

      
      
         Salvation Army centers, library partnerships with,
         1
         
      

      
      
         Samek, Toni,
         1
         
      

      
      
         Sami Indigenous knowledge,
         1.1-1.2
         
      

      
      
         Saskatchewan Aboriginal Storytelling Month,
         1
         
      

      
      
         Saskatchewan Health Information Resources Partnership (SHIRP),
         1
         , 2
         , 3.1-3.2
         
      

      
      
         Saskatchewan Indian Cultural Centre,
         1.1-1.2
         
      

      
      
         Saskatchewan Indian Federated College
         
         
            
            See First Nations University of Canada (FNUC)
            
         

         
      

      
      
         Saskatchewan Literacy Network (SLN),
         1
         , 2.1-2.2
         , 3
         
      

      
      
         Saskatoon Public Library,
         1
         , 2.1-2.2
         , 3
         
      

      
      
         satellite campus options,
         1
         
      

      
      
         scholarships
         See financial aid
         
      

      
      
         School of Library, Archival and Information Studies (SLAIS)
         
         
            First Nations concentration in,
            1
            , 2
            
         

         
         
            Gene Joseph Scholarship,
            1
            , 2
            , 3
            
         

         
         
            mentoring through,
            1
            
         

         
      

      
      
         security system as proud moment,
         1
         
      

      
      
         Seepeetza (Shirley Sterling)
         
         
            The Grandmother Stories,
            1
            
         

         
      

      
      
         selective dissemination of information,
         1
         
      

      
      
         self-education in libraries,
         1
         
      

      
      
         self-identification
         
         
            
            See identity, Indigenous
            
         

         
      

      
      
         self-identifying as a visible minority,
         1.1-1.2
         
      

      
      
         Seneca College,
         1
         
      

      
      
         settlement services,
         1.1-1.2
         
      

      
      
         seven-generation gap,
         1
         , 2.1-2.2
         
      

      
      
         shared one-card system,
         1
         , 2
         , 3
         , 4
         
      

      
      
         Sheila Suen Lai Scholarship,
         1
         , 2
         
      

      
      
         Shingwauk’s Vision (Miller),
         1
         
      

      
      
         SHIRP (Saskatchewan Health Information Resources Partnership),
         1
         , 2
         , 3.1-3.2
         
      

      
      
         Shortgrass Library System,
         1
         
      

      
      
         Shrivatsava, Arvind
         
         
            about,
            1
            , 2.1-2.2
            
         

         
         
            biographical snapshot,
            1
            
         

         
         
            in Canada,
            1.1-1.2
            
         

         
         
            career choice,
            1.1-1.2
            
         

         
         
            challenges,
            1.1-1.2
            
         

         
         
            at Defence Research & Development Establishment,
            1.1-1.2
            
         

         
         
            on diversity,
            1.1-1.2
            
         

         
         
            Organization for the Prohibition of Chemical Weapons,
            1.1-1.2
            
         

         
         
            on visible minority librarians,
            1.1-1.2
            
         

         
         
            as visible minority librarians,
            1.1-1.2
            
         

         
      

      
      
         Sinclair, Murray,
         1.1-1.2
         , 2
         
      

      
      
         SirsiDynix system,
         1
         , 2
         , 3
         
      

      
      
         skin color, white privilege and,
         1
         , 2
         
      

      
      
         SLAIS (School of Library, Archival and Information Studies)
         
         
            
            See School of Library, Archival and Information Studies (SLAIS)
            
         

         
      

      
      
         SLN (Saskatchewan Literacy Network),
         1
         , 2.1-2.2
         , 3
         
      

      
      
         Sm@rtLibrary system,
         1
         
      

      
      
         Smith, Linda Tuhiwai,
         1
         
      

      
      
         social inclusion,
         1.1-1.2
         
      

      
      
         social intelligence,
         1.1-1.2
         
      

      
      
         Society of American Archivists,
         1
         , 2
         
      

      
      
         socioeconomic factors as barriers,
         1
         
      

      
      
         Southern Alberta Information Connection,
         1
         
      

      
      
         special libraries,
         1
         
      

      
      
         Spectrum Scholarship Program,
         1
         , 2
         , 3
         , 4
         , 5
         , 6
         
      

      
      
         staffing
         
         
            barriers in,
            1
            
         

         
         
            classification as academic staff/faculty,
            1
            , 2.1-2.2
            
         

         
         
            composition of,
            1
            
         

         
         
            higher-level positions,
            1
            
         

         
         
            LGBTQ,
            1
            
         

         
         
            multilingual,
            1
            
         

         
         
            reflective of demographics,
            1
            
         

         
         
            retention,
            1.1-1.2
            
         

         
         
            sufficiency of,
            1
            
         

         
         
            training,
            1
            , 2
            
         

         
         
            See also tips for visible minority staff
            
         

         
      

      
      
         statistics
         
         
            about,
            1
            
         

         
         
            archivists,
            1.1-1.2
            
         

         
         
            data collection changes,
            1
            
         

         
         
            languages spoken in Canada,
            1
            
         

         
         
            linguistic diversity,
            1
            
         

         
         
            visible minority librarians,
            1
            , 2.1-2.2
            , 3
            , 4.1-4.2
            , 5
            
         

         
      

      
      
         status cards,
         1.1-1.2
         
      

      
      
         status quo, ongoing assessment,
         1
         
      

      
      
         stereotypes
         
         
            of Aboriginals,
            1
            , 2
            , 3.1-3.2
            , 4
            
         

         
         
            of Chinese,
            1
            
         

         
         
            Dakshinamurti on,
            1
            
         

         
         
            of libraries,
            1
            
         

         
         
            See also discrimination
            See also racism
            
         

         
      

      
      
         Sterling, Shirley (Seepeetza)
         
         
            The Grandmother Stories,
            1
            
         

         
      

      
      
         stigma consciousness,
         1
         
      

      
      
         storytelling
         
         
            in community engagement,
            1
            
         

         
         
            dissertations on,
            1
            
         

         
         
            by Elders,
            1.1-1.2
            , 2
            
         

         
         
            power of,
            1
            
         

         
      

      
      
         students
         
         
            Aboriginal,
            1
            , 2
            
         

         
         
            diversity of,
            1
            , 2
            
         

         
         
            dropouts returning to try again,
            1
            
         

         
         
            empowerment of,
            1
            
         

         
         
            Indigenous identity complexities,
            1
            
         

         
         
            international,
            1
            
         

         
         
            language barriers,
            1
            
         

         
         
            library use approaches,
            1
            
         

         
         
            multicultural staff for,
            1
            
         

         
         
            response to teachers,
            1
            
         

         
         
            See also user services
            
         

         
      

      
      
         subject expertise
         
         
            Filipino,
            1
            
         

         
         
            Indigenous,
            1
            , 2
            , 3
            , 4.1-4.2
            
         

         
         
            multicultural,
            1
            
         

         
      

      
      
         subject headings
         
         
            about,
            1.1-1.2
            
         

         
         
            First Nations House of Learning,
            1
            
         

         
         
            name change updating needs,
            1
            
         

         
         
            research challenges and,
            1
            
         

         
         
            Union of British Columbia Indian Chiefs,
            1
            
         

         
         
            See also cataloging/classification
            
         

         
      

      
      
         Sue, Derald Wing,
         1
         
      

      
      
         Summerhill (Neil),
         1
         
      

      
      
         support system through conferences,
         1
         
      

      
      
         suppression of Indigenous knowledge,
         1
         
      

      
      
         survey, Toronto Public Library,
         1
         , 2
         
      

      
      
         systemic barriers, removal of,
         1
         
      

      
      T

      
         Tahltan Cultural Advisory Committee,
         1
         
      

      
      
         Tahltan Heritage Resource Environmental Assessment Team (THREAT),
         1
         
      

      
      
         TAL (The Alberta Library)
         
         
            
            See The Alberta Library (TAL)
            
         

         
      

      
      
         Tan, Wendy
         
         
            Chinese American Librarianship: Status Quo and Future,
            1
            
         

         
      

      
      
         teachable moments,
         1.1-1.2
         , 2.1-2.2
         
      

      
      
         teachers, community/students’ response to,
         1.1-1.2
         
      

      
      
         teaching
         
         
            in context,
            1.1-1.2
            
         

         
         
            international differences,
            1.1-1.2
            
         

         
         
            as supplementary duty,
            1
            
         

         
      

      
      
         technology challenges
         
         
            
            See automation
            
         

         
      

      
      
         technology challenges,
         1
         
      

      
      
         TÉLUQ language training review, whitewashing of,
         1.1-1.2
         
      

      
      
         tenure
         
         
            gender/cultural bias in,
            1
            
         

         
         
            Majekodunmi on,
            1.1-1.2
            
         

         
         
            publishing for,
            1
            , 2
            
         

         
      

      
      
         theses, international differences,
         1
         
      

      
      
         Thomas, Mary,
         1.1-1.2
         
      

      
      
         THREAT (Tahltan Heritage Resource Environmental Assessment Team),
         1
         
      

      
      
         Time Capsule
         See Blood Tribe Time Capsule
         
      

      
      
         time concepts,
         1
         
      

      
      
         time management skills,
         1
         , 2
         
      

      
      
         Timpson, Annis May,
         1
         
      

      
      
         tips for Aboriginal staff,
         1.1-1.2
         , 2.1-2.2
         , 3
         
      

      
      
         tips for visible minority staff
         
         
            overview,
            1
            
         

         
         
            Dakshinamurti on,
            1.1-1.2
            
         

         
         
            Kumaran on,
            1.1-1.2
            , 2.1-2.2
            , 3.1-3.2
            
         

         
         
            Li on,
            1
            
         

         
         
            Majekodunmi on,
            1.1-1.2
            , 2.1-2.2
            , 3.1-3.2
            , 4.1-4.2
            
         

         
         
            Shrivatsava on,
            1.1-1.2
            
         

         
      

      
      
         Tizya, Rosalee,
         1
         
      

      
      
         tokenism,
         1
         , 2
         
      

      
      
         Toronto Public Library (TPL)
         
         
            composition of,
            1.1-1.2
            
         

         
         
            Diversity Plan,
            1.1-1.2
            
         

         
         
            staff support,
            1
            
         

         
      

      
      
         traditional knowledge
         
         
            
            See Indigenous knowledge
            
         

         
      

      
      
         tragedy, response to,
         1
         
      

      
      
         TRC (Truth and Reconciliation Commission)
         
         
            
            See Truth and Reconciliation Commission (TRC)
            
         

         
      

      
      
         Tribal College Journal, Red Crow Community College coverage,
         1
         
      

      
      
         Tribal College Librarians Professional Development Institute (Bozeman, MT),
         1.1-1.2
         
      

      
      
         tribal college libraries, Alberta,
         1.1-1.2
         
      

      
      
         Tribal College/University Library Association,
         1
         
      

      
      
         triple oppression,
         1
         
      

      
      
         Truth, Reconciliation, and Commemoration project,
         1
         , 2
         
      

      
      
         Truth and Reconciliation Commission (TRC)
         
         
            about,
            1.1-1.2
            
         

         
         
            archives for,
            1
            
         

         
         
            seven-generation gap,
            1
            , 2.1-2.2
            
         

         
         
            See also Indian residential schools
            
         

         
      

      
      
         The 21st Century Black Librarian in America (Jackson),
         1
         
      

      
      U

      
         UBC (University of British Columbia)
         
         
            
            See University of British Columbia (UBC)
            
         

         
      

      
      
         UN Declaration on the Rights of Indigenous Peoples,
         1
         
      

      
      
         underserved communities,
         1
         , 2
         , 3
         
      

      
      
         UNESCO projects,
         1
         
      

      
      
         Union of British Columbia Indian Chiefs (UBCIC),
         1.1-1.2
         
      

      
      
         University of Alberta,
         1.1-1.2
         , 2
         
      

      
      
         University of British Columbia (UBC)
         
         
            First Nations concentration, MLIS program,
            1.1-1.2
            , 2
            , 3
            , 4
            
         

         
         
            scholarships,
            1
            
         

         
      

      
      
         University of Manitoba,
         1.1-1.2
         
      

      
      
         University of Saskatchewan,
         1.1-1.2
         
      

      
      
         University of Toronto,
         1
         
      

      
      
         user services
         
         
            about,
            1.1-1.2
            
         

         
         
            bibliographic instruction,
            1
            , 2.1-2.2
            , 3.1-3.2
            
         

         
         
            culturally relevant,
            1
            
         

         
         
            Indigenous,
            1
            
         

         
         
            See also research skills instruction
            
         

         
      

      
      
         Utt, Jamie,
         1
         
      

      
      V

      
         virtual reference service
         
         
            
            See reference service
            
         

         
      

      
      
         visible minority
         
         
            about,
            1.1-1.2
            
         

         
         
            definition,
            1
            
         

         
      

      
      
         visible minority librarians
         
         
            Aboriginal librarians, similarity to,
            1
            
         

         
         
            defending,
            1
            
         

         
         
            percentage of librarians as,
            1
            
         

         
      

      
      
         Visible Minority Librarians of Canada (ViMLoC)
         
         
            about,
            1.1-1.2
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