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        FOREWORD

        Storytelling for Advocacy

      
      Common misperceptions about libraries and librarians are legion: librarians read all day, all librarians are introverts, libraries are the perfect place to work if you don’t want to talk to anyone. In reality, librarians rarely read on the job, some librarians live for karaoke, and librarianship is very much about communicating.

      There is, in the history of the library profession in the United States, a long tradition of librarian storytellers telling a wide variety of stories to a wide variety of audiences. Early librarian storytellers spoke eloquently about the power of storytelling (i.e., the expression of oral narrative to listening group), particularly with children. In 1977, in the first edition of the classic text Storytelling Art and Technique, Augusta Baker wrote, “Storytelling at its best is mutual creation. Through the stories themselves and through the interaction between teller and listener, traditional storytelling goes beyond the surface child to speak to the inner child, to recreate and nurture the human spirit.”1

      Listening to oral stories is closely connected to the acquisition of literacy skills, the expansion of vocabulary, and the development of active listening skills, but there is more to storytelling than the pedagogical. Storytelling possesses an odd duality, being at the same time both the most complex and the simplest form of communication. Storytelling unites a disparate group of listeners divided by gender, ethnicity, age, and economic status through the shared experience of story. A room full of strangers becomes a community through the shared experience of a specific narrative. Stories told in libraries, told by librarians, have a particular persuasive resonance. Spoken narrative—storytelling—is an effective, persuasive tool for advocacy.

      In 2005 and 2006, political science researchers at the University of Michigan found that when people who believed misinformation, particularly political partisans of any category, were exposed to corrected facts in news stories they rarely changed their minds. On the contrary, they often became even more strongly set in their beliefs. Facts, these researchers found, were not curing misinformation: “Like an underpowered antibiotic, facts could actually make misinformation even stronger. Most of us like to believe that our opinions have been formed over time by careful, rational consideration of facts and ideas, and that the decisions based on those opinions, therefore, have the ring of soundness and intelligence. In reality, we often base our opinions on our beliefs, which can have an uneasy relationship with facts.”2

      If mindsets are not changed by facts and statistics, what changes them?

      To persuade people, tell them a story.

      Storytelling has been identified as an effective, indeed, perhaps the most effective, means of persuasion. The Wall Street Journal, the Harvard Business Review, even Forbes, trumpet the human mind’s affinity for storytelling. From the popular science of Jonathan Gottshall’s The Storytelling Animal (2012) to the organizational acumen of Annette Simmons’s Whoever Tells the Best Story Wins (2015), the message that storytelling is an effective persuasive tool has achieved traction in commercial marketing, business, journalism, and politics.

      Stories are the way human beings make sense of the world. Storyteller Kendall Haven goes so far as to say, “a significant part of what the brain does for the conscious mind is structure experience into story.”3

      Scholar and storyteller Brian Sturm identifies the element that he calls “the most profound and influential characteristic of storytelling: its power to entrance those who listen.”4 Sturm points out that “people who listen to stories can undergo a profound change in their experience of reality. The normal, waking state of consciousness changes as the story takes on a new dimension; listeners seem to experience the story with remarkable immediacy, engaging in the story’s plot and with the story’s characters, and they may enter an altered state of consciousness: a ‘storylistening trance.’”5

      Uri Hasson, a neuroscientist at Princeton University, researches the neurobiology of storytelling and human communication. In a 2016 TED Talk entitled “This is Your Brain on Communication,” Hasson discusses the effect of group listening to oral narrative on the human brain.6 Hasson’s experiments with functional magnetic resonance imaging reveal that the activity in human brains becomes synced (what Hasson calls “aligned”) when listening to the same story. When listeners hear a real-life story, their frontal cortices begin to align. On the one hand, this is good news: storytelling is a powerful tool for persuasion. On the other hand, this communal response can make people with a platform disproportionately powerful.7

      Nevertheless, stories work to persuade and, luckily, libraries are seen as trustworthy sources of information. Telling the library story in its community—any library, in any community—is an effective way to build and maintain the consistently reliable support necessary for libraries to achieve maximum impact on their communities. Through organizational storytelling, librarians become advocates for their own cause and draw others into advocacy with them. Through true stories of positive experiences in the library, both those of patrons and library staff, librarians can communicate the essence of the ethics and values that guide the profession. Tremendous power lies in controlling the narrative, whether through anecdotal evidence or big data.

      The core values of librarianship include imposing concepts such as access, democracy, diversity, intellectual freedom, and the public good, among others. These core values are abstract and intangible yet, ideally, they guide the library profession.8

      Intellectual freedom in particular is the bedrock on which libraries stand, making libraries a tangible symbol of the promise of equal access for all—but intellectual freedom is often misunderstood. A misunderstood concept is easy to dispute; telling the stories that illustrate what intellectual freedom is and why it matters helps strengthen the necessary trust between library and community. That trust will help keep inquiries about library decision-making more conversational than confrontational. The ethics and values that guide librarianship are not a secret but are a public declaration too often undiscussed.

      Communicating the mission of the library in its service community and making clear the precepts on which decisions are made should be an underlying constant in library management and advocacy. A library is the communal commitment to intangible values made manifest, and librarians make the tangible transparent and the intangible concrete by telling the stories that illustrate the palpable impact of libraries in their communities.

      Transparency is powerful. Challenges to library decisions and autonomy have less impact when patron support is vocal and strong. Storytelling is the driving engine behind advocacy. Services can serve as a community creator and a focal point for action. Significant, lasting change comes from the grassroots level, and grassroots change comes from networking and advocacy.

      Library stories, whose topics range from experiences to services, attest to the library’s unambiguous relevance in a changing information environment. The ability to communicate across platforms, be they spoken, written, or digital, is key to effective organizational storytelling, and effective organizational storytelling is effective library advocacy.

      —Janice Del Negro

      NOTES
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        INTRODUCTION

        Advocating for Intellectual Freedom through Storytelling

      
      Intellectual freedom is a complex concept that democracies and free societies around the world define in different ways but always strive to protect. In the United States, the First Amendment is a solid foundation for intellectual freedom. The American Library Association, with the support and approval of its membership, has a series of statements and interpretations that help librarians understand the critical role the library profession has in protecting this freedom. Even with a strong foundation and powerful direction from ALA, intellectual freedom as an idea, concept, and value is ever-evolving. It is constantly influenced by current events, politics, religion, and cultural values. As librarians, the actions we choose to take in our professional work to protect this freedom ultimately define intellectual freedom for our profession and our society. For this reason, librarians should openly discuss and vigorously debate intellectual freedom situations and decisions. No one living in a vibrant democracy should silently or blindly accept how intellectual freedom is understood or interpreted.

      This book finds its life at the intersection of intellectual freedom and storytelling. Telling stories and hearing stories helps us make sense of the world in which we live. When intellectual freedom is challenged in libraries, understanding the specific situation and its ethical implications is critical. Telling the story helps the storytellers reflect on the specific unique circumstances they encountered and allows readers to imagine similar scenarios and what their ideal responses would be in similar circumstances. Through this process of telling stories and reading stories, we learn and gain strength from each other, acquire insight on how we should protect intellectual freedom, and advance the profession of librarianship.

      In the last fifteen years, as I have presented with colleagues on intellectual freedom issues around the country, I have heard librarians tell many stories about challenges to library material and programming. Librarians have told me stories about patrons, parents, and supervisors who want to remove books and artwork or end programming in their libraries. In these stories, librarians talk about how they want to protect intellectual freedom and how some of them have risked their jobs to do so. The stories that I have heard are sometimes inspiring but often they are heartbreaking. Intellectual freedom does not always win. Librarians with these stories relay the information with passion and sincerity—and usually a desire to remain anonymous. I wanted to create this book to give these librarians a chance to share their stories with you. Their stories are opportunities for us to learn and think critically about the difficult realities of interpreting and preserving intellectual freedom.

      The goal of this book is to discover and investigate some of the current intellectual freedom issues that librarians are experiencing. The increasing numbers of threats that are reported to the ALA Office for Intellectual Freedom and the types of challenges that are taking place in libraries are daunting. I wanted an opportunity to dig into those numbers, hear the personal narratives told by librarians who are standing on the frontline planning library programming, confronting vocal patrons, and defending the ethics of librarianship in the media and on online platforms. Discussions and debates in the current cultural climate are often boiled down to black and white options and opinions. It is a climate that is unforgiving of misunderstanding and unsympathetic to those people who want to explore unpopular beliefs. Librarians frequently must take action to protect collections and programming, but in today’s world, librarians are also at the forefront of education and providing forums for public discussion on very difficult and controversial issues.

      The stories in this book are personal, told by librarians who navigate changing landscapes. Although the people and organizations that challenge library materials are often operating outside the profession, inside librarianship professionals are questioning the definition of the word neutrality and are debating the profession’s stance on it. It is a landscape where professionals have recognized that the systems in which libraries operate have privileged a dominant culture and power structure, an acknowledgment that requires that professionals strive to provide justice in diverse communities.

      As I worked with librarians on the submissions for this book, I realized that we are in a period of transition. There are many difficult questions about culture, fairness, equity, and neutrality that librarians must navigate as they work to serve diverse communities. Professionals are working to move through this shifting landscape and make the best decisions based on the information that is currently available.

      All of these stories deserve thoughtful discussion. I believe the stories and reflection questions in this book will inspire conversations that have the power to help move the profession of librarianship to a new level of understanding and service. In preparing this book, I realize that these stories represent a snapshot of issues we are confronting today. I ask that the readers of these stories cast a kind eye on the storytellers. The honesty shared in their stories, the logic of their decisions, and their resolutions to these difficult situations represent today’s intellectual freedom landscape. We must acknowledge that the stories shared in this book may lose their significance or the profession may eventually develop guidance that will cast a different light on these stories as they are read and understood in the future. For these reasons, I ask that readers view these stories through the lens of the year 2020. I ask readers picking up this book in the distant future to please be compassionate and learn from our current endeavors in a shifting landscape.

      Even though the landscape is shifting, the lessons shared in these pages present a common theme that is timeless. When librarians are confronted with any challenge to library material, programming, or displays, the best results are realized when solid policies are in place. Libraries must have up-to-date collection development statements and reconsideration policies. For libraries that provide public display space, a comprehensive exhibit and display policy is also a necessity. Libraries with public meeting rooms must define the rooms’ uses with policy. All library staff members should be aware of these policies. All library boards and governing bodies should be aware of the library’s policies. Librarians should work in times free from controversy to build solid relationships with administrators and politicians, not in their roles as funders, but as allies in the challenges that may arise and become very public in a library community. Librarians must serve their communities. Building partnerships with patrons and community organizations increases options and opportunities for librarians to effectively confront issues and engage their communities in an ongoing conversation. Finally, librarians would do well to share their stories—not just the stories where the librarians are the heroes, but also the stories where things don’t go as well as planned. As storytellers and as readers, we all have so much to learn from each other. Our libraries, our communities, and our freedoms depend on this.

      For continual updates and additional information about this project, visit https://​www.libraryintellectualfreedom.com.
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        PROTECTED BY POLICY

      
    
  
    
      
        1

        Give Them Library Cards!

      
      CARRIE VALDES

      Grand County is a small rural community located in the heart of southeastern Utah’s canyon country. Despite Grand County’s geographically remote location, the unique landscape of canyons, mountains, and rivers attract approximately three million tourists each year. The area serves as a gateway to Arches and Canyonlands National Parks, the Colorado and Green Rivers, and the La Sal Mountains. The regular influx of visitors drives a booming tourist industry.

      The United States Census Bureau estimates that Grand County’s population was 9,764 in 2018. At the end of March 2017, the Utah Department of Workforce Services reported that the trade, leisure, and hospitality sectors accounted for approximately 56 percent of Grand County’s employment, while the government sector accounted for 18 percent.1 Higher-paying professional and technical services account for only 15 percent of local jobs. The economy is heavily focused on tourism-related industries. A significant portion of the service sector is furloughed during the quiet winter months—Grand County’s unemployment rate in December 2018 was 8.2 percent.2

      The average wage in Grand County is 30 percent lower than the statewide average. The average monthly wage for Grand County’s leisure and hospitality workers—the largest employment sector—is $1,690. A continuing tourism boom in Grand County has led to an affordable housing crisis and the current lack of public transit in the community does nothing to help low-income residents. Within this local landscape, the public library—with its main location in the county seat, the City of Moab, and a very small branch in the town of Castle Valley—is uniquely positioned to serve all community members to meet information, education, technology, and entertainment needs.

      In 2017, the Grand County Public Library board conducted a strategic planning initiative to determine new priorities for the Grand County Public Library. During the process, the board conducted a community survey, examined Utah State Library and historical Grand County Public Library data, conducted a SWOT (strengths, weakness, opportunities, and threats) analysis, and worked with state and local library staff to brainstorm ideas. Based on the planning initiative activities, the library board identified the following mission statement: “The Grand County Public Library is a freely accessible resource that connects people, information, and ideas to inspire, empower, and enrich all members of the community.”

      The problem? Institutional policies and historical practices were preventing the library from achieving its new mission and serving those community members that most needed library services. As the library director, I was intimately involved in the creation of the new mission statement. I believe wholeheartedly in the idea of serving the whole community, but that belief wasn’t fully reflected in existing policy and practice. We provided certain library services to all community members, but full library service only to those that were willing (and able) to jump through the hoops. For example, in order to issue a library card, an applicant had to have a dollar’s worth of cash, a government-issued picture ID, and proof of residency within Grand County (a utility bill, a tax statement, or rental agreement). Essentially, we were providing full library services to property owners within Grand County, but not providing full services to seasonal employees, residents without a permanent address, or visitors.

      I was fortunate enough to attend the 2018 Public Library Association conference in Philadelphia. Two different speakers shared personal stories that resulted in a lightbulb moment for me. That moment has dramatically changed the way we do things in the Grand County Library. At the conference, I heard Steve Pemberton, author of A Chance in the World: An Orphan Boy, A Mysterious Past, and How He Found a Place Called Home, talk about how the public library literally saved his life. He spoke of his childhood in an abusive foster family and explained that an illiterate foster father would beat him if he caught him reading. Mr. Pemberton shared with the audience that his safe space was the library, which he would visit alone at a young age, checking out materials that sparked his imagination. He described how it offered solace during a very abusive childhood. Using the library’s microfilm collection, he was able to identify his biological father and make connections with his “real” family.

      The next day, I listened as author Elizabeth Gilbert imparted words of wisdom from her mentor. She asked, “What are you willing to give up to be the library you keep pretending you are?” Steve Pemberton spoke about what libraries could offer—diversity, inclusion, access, opportunity, new beginnings, breaking cycles, and building community. Elizabeth Gilbert asked why libraries aren’t actually doing what they say they are doing.

      I went home and made a list of everything I was willing to give up in order to provide services to all members of our community: preserving circulating materials, fairness, teaching responsibility, and being the guardian of information. We claim we want people to use the library. We market our services, our programs, our collections, then we throw barriers into people’s way. We kick kids out if they are too young to be in the library unattended. We only issue library cards to those who can document that they are members of our community. We refuse children library cards if their parents or guardians aren’t able to accept legal responsibility for overdue fines and lost items. I decided two principle rules would govern our policies and procedures moving forward: 1) the public library is for the public and 2) keep people in the center.

      We started slowly. First, we eliminated overdue fines on children’s materials. Then we eliminated all overdue fines. There have been numerous studies that show overdue fines are a regressive method of raising revenue—they penalize the families most who can least afford to pay. We have a large donation jar at the front desk so that someone who feels guilty about returning items late or damaged can contribute a donation.

      As a matter of procedure, all students are entitled to a freebie. This means we simply write off the item and clear their library card. We still charge adults for damaged and lost items, but these fees are on a sliding scale based on the age of the item. If the item is over ten years old, we don’t charge at all. For example, if a book on women’s health from the nineties is lost or missing, we won’t replace it. Grand County has a fee ordinance and, as a county department, we are legally required to follow the fee schedule. The library board reviews and recommends changes to that fee schedule yearly. In 2018, they recommended that the “fee” for lost and damaged items be changed from “cost of item” to “replacement cost.” If we’re not going to replace the item, we don’t charge the patron. If the lost or damaged item was already replaced, there’s no reason to replace it again. Our new mission recognizes that materials have a shelf life and people make mistakes.

      The most immediate change we made was the cessation of legal recourse to recover overdue items. Early in my career at the library, we had a patron with ten lost and long overdue items on her card. Per procedure at that time, I filled out a police report. The Moab City Police Department processed the report and turned the case over to the Grand County attorney. The Grand County attorney’s office filed charges. At the arraignment, the patron pleaded not guilty and asked for a trial in front of the judge. I testified about the steps we had taken in searching for the items, the numerous attempts to contact the patron, and how our check-in process worked. The patron insisted she put the items on the check-in counter and claimed someone else must have picked them up prior to check-in. The judge agreed this was a possibility and determined the library hadn’t proven our case. She was found not guilty by the court. By the time everyone’s time was added up, the Grand County taxpayer would have been better served if the library had just replaced the items. The cost-benefit analysis clearly showed that it was more expensive for the taxpayer to pursue legal action. Now, we do not file charges, nor do we turn the account over to a collection’s agency. We simply restrict the card from checkouts until the situation is addressed and we replace any needed item.

      The next issue we looked at was the unattended children’s policy. As with most libraries, our rule changed over the years. Prior to May 2018, a child had to be twelve years old to be in the library unattended. However, Utah became the first state to pass a “Free Range” parenting law in 2018. The law changed the state’s definition of neglect to allow children of “sufficient age and maturity” to “engage in independent activities” such as walking to and from school, going to nearby stores, playing outside, or visiting the local library. We now have a policy that addresses behaviors instead of age. Of course, there is a common-sense interpretation of “sufficient age and maturity” but our policy does not reference a minimum age. Our policy dictates consequences for unacceptable behavior, for example, asking a patron to leave the library for the day. Our policy simply states that if children are too young to be asked to leave unaccompanied, then they can’t be in the library unattended. We have not experienced any increase in unacceptable patron behaviors since removing the minimum age for unattended children.

      Working on the unattended children’s policy brought to the forefront another underserved population—children who wanted to utilize library services but were denied because a parent or guardian was unwilling or unable to sign as a guarantor. Our solution was a student card. We issue a student card to any children under the age of eighteen who can show us that they are a student at the local school district. We do not ask for a guarantor on the account. The card is limited to two checkout items and if students lose something, they are only allowed to check out one item at a time. We reset students’ account at the start of each school year, which means that they start every school year with a clean slate. Because these cards can be issued without a guardian’s permission, we do not allow students to check out R-rated movies or music CDs with explicit lyrics. We comply with the Child Internet Protection Act (CIPA) because the school district requires guardians to sign acceptable-use policies each school year and the library uses the same internet provider as the school district, Utah Education Network (UEN). We send a letter home with each child who is issued a student card that explains how it works and offers the parent or guardian the option of closing the student card or changing the card to a regular juvenile card.

      The next issue we tackled was residency for adults. The traditional requirement of proof of residency doesn’t work in Grand County. Many residents don’t have utility bills in their names. Some of them are couch surfers who lack a physical mailing address. There is also a large outdoor contingency that camps and therefore lacks an actual address. We have a yearly influx of seasonal workers who reside within Grand County but often live in campers, on friends’ couches, or in a room in a shared house. We now offer an “introductory card” that limits checkouts to two items (the resident card limit is twenty) but allows for the patron to utilize all other library services. Upon presentation of proof of residency, we change the patron type to resident. Our residency requirements remain the same: a utility bill, a tax statement, or a rental agreement. Some people bring in proof of residency; others are content with a checkout limit of two. What matters the most is that library staff can now issue a library card immediately without proof of residency.

      We are still working on identifying and eliminating institutional barriers. Oftentimes it’s a matter of questioning why we do something the way we do. If the answer is, “because that’s how we’ve always done it,” it’s time to reconsider. We maintain a “no” log. I often refer to the log to see what situations result in staff answering in the negative. Those situations are then addressed to the best of our ability. Most of my staff are excited to do things differently and I rely heavily upon them to identify barriers that prevent them from serving the public. I have an open-door policy and allow staff to question any changes prior to implementation. My only rule is that they limit “what-if” questions. Most of these questions are scenarios that may or may not occur, and I prefer to address known issues, not imaginary concerns.

      Most of our identified institutional barriers are procedural in nature and we’ve simply changed the procedures. There has been little resistance from the community, especially library users. I also follow the maxim that it is sometimes easier to beg forgiveness than ask permission. With a supportive staff and library board, I’m empowered to try things differently and attempt to move our public library from being a book warehouse to become a true community center.

      NOTES
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        The Vitruvian Man and a Threat to Burn Down the Art Library

      
      MEGAN LOTTS

      In twenty years of curating exhibitions in college and university libraries, I never had a work of art challenged or exhibition censored until April of 2016, when a patron challenged an artwork on display at the Rutgers University Art Library. The Rutgers University Libraries (RUL) were unprepared for a situation that led to the removal of two artworks following the receipt of intimidating phone calls, e-mails, and a threat to burn down the art library.

      Although the Rutgers University Art Library has hosted over fifty-five exhibitions since June of 2012, everything changed when the work of Joseph Ursulo was exhibited for a two-month viewing in the spring of 2016. Many patrons commented on the rawness of his work, adding that it was among the most interesting exhibits ever hosted by the art library. For me, some of the work was challenging and took me out of my comfort zone. That is what art does, and where better to have dialog of this nature but in a safe space such as a university library? But on that fateful day, because one student didn’t like the subject matter of the work, and the libraries weren’t able to respond quickly, two pieces of art by Joseph Ursulo were removed.

      
        The Rutgers University Art Library Exhibition Spaces

        The Rutgers University Art Library Exhibit Spaces (RALES) were created because of a lack of exhibition spaces available on the Rutgers campuses. This space is a teaching gallery, and artists and organizations who exhibit work in the space are responsible for installation, publicity, and the cost of a reception (if they choose to have one). The art librarian is available to help with any aspects of the process. For many student artists, having a piece in RALES may be the first time they have ever shown work in a public space. In general, RALES is open to exhibiting any works as long as they don’t damage the physical library spaces or create a fire hazard.1

      
      
        What Happened

        On April 19, 2016, I woke up to a beautiful sunny morning in Berlin, Germany. I was thinking about the adventures the day might bring and feeling good that my recent conference presentation had been well received. Life could not get much better. Then I sat down and began reading my e-mail and everything changed. I received an e-mail from my boss, the associate university librarian (AUL), alerting me that an artwork in the art library had been challenged. The message asked me to relay everything I knew about the exhibit. I immediately felt stunned, confused, hurt, angered, and helpless. I was on the other side of the ocean and was immediately concerned that I would likely be unable to fight for the work of Ursulo. I had done my due diligence by alerting the AUL when I sent her a press release about the exhibit, so I was shocked when she said she wasn’t aware of the exhibition.

        Because I was out of the country it was not easy to communicate due to a six-hour time difference and I was not due back to New Jersey for roughly forty-eight hours. I wasn’t at the art library to protect the work of Ursulo and discuss our First Amendment rights. The artist was also caught off guard and didn’t expect to hear from my boss, who was uninformed and unprepared for this situation.

        Looking back now, it may have been best for my career that I was out of the country. I’m passionate and strong-willed, and my naiveté with censorship cases may have damaged both the artist’s career and my own career. However, because art and our First Amendment rights are worth fighting for, if this situation was to happen again, I would react in a very different way. It is important to note that I believe censorship is never acceptable. It is clear to me now that my own voice was also censored by the RUL communications department, and I suppose that my own fear and inexperience with censorship stopped me from speaking out more clearly. I felt bullied, helpless, and I didn’t know how to handle a situation of this nature.

        The initial e-mail I received from my AUL informed me that a work titled Vitruvian Man (an artwork depicting Jesus on a dartboard) had been challenged by a young self-identified Christian woman who was checking out a book at the art library. I immediately responded to the AUL’s e-mail by forwarding the press release for the exhibit to her, which I had sent to everyone employed at RUL when the exhibit opened two weeks prior to the challenge. Within hours of the initial e-mail asking me for information, I began receiving panicked e-mails from my boss, cc’ing a variety of employees in the RUL. No one seemed to know what to do. My boss explained to me via e-mail that the situation was moving very quickly; the student who complained wanted immediate action and had contacted Rutgers’ administration, local news sources, and started a Facebook thread discussing the situation. Within twenty-four hours of the initial challenge, Vitruvian Man was removed from the art library by a library circulation desk supervisor. Fortunately, the person who was ordered to physically remove the artwork has extensive experience working with rare and unique materials and was instructed to leave the work in my locked office until I returned days later to campus.

        As the library was responding to the challenge to Vitruvian Man, another work titled Torah and Chair was also removed, even though it had never been challenged by a student. Unfortunately, library administration felt this work might be of concern because of its religious content and removed it. Shortly after receiving this devastating news, I was also told by the head of library communications that I was not allowed to speak with anyone about this incident, especially the media.

        When the press release written by the RUL communications department was circulated a few days after I returned from Germany, I was saddened to read that I had been thrown under the bus. Although my name was not released, it was clear from the public statement that I was the designated scapegoat. Although I had sent the exhibition press release to my boss prior to the opening of the exhibit, she confessed that she never read it, so perhaps it was easier to blame me rather than take responsibility for her lack of awareness. Fortunately, many of my colleagues, both on and off campus, assured me everyone knew poor decisions had been made and as untenured faculty member, I should not be discouraged by this challenge. Multiple colleagues told me to be proud the art library was exhibiting challenging work that encouraged patrons to think. I was also reminded of the rich dialog that was happening on campus because of this case of censorship. However, when I returned from Berlin, it was upsetting to find that the two pieces of censored artwork had been hidden in my office, like a dirty little secret.

        The art library staff (mostly part-time student workers) were shaken by this incident. To assist the student workers and the two circulation desk supervisors who run the day to day operations of the art library, an officer from Rutgers University’s public safety department intervened to comfort as well as instruct them how to handle threatening calls or other negative situations that might arise. The Rutgers University police department and administration felt that most of these threats were not of great concern because most of them came from individuals who were geographically located hundreds, and in some cases thousands, of miles away from the art library. Most of the complaints were based on religious reasons, and it was clear that most of those who complained were not concerned that First Amendment rights had been infringed.

        One woman left a memorable message noting her husband had once worked at Harvard and she believed that whoever had allowed the artwork to be exhibited should be ashamed of themselves. The caller also noted that if the art was of Muhammad on the cross she would have personally come and burned down the library. Although I wasn’t terribly shaken or threatened by this voicemail, I must acknowledge that because it was me who had allowed this artwork to be placed in the art library, I was the person whom the caller was indicating should be ashamed. I was the one who gave Joseph Ursulo the permission to exhibit his work in the Rutgers University Art Library Exhibition Spaces; therefore, should I be the one held accountable?

        Within a week, the incident was overshadowed by more current news, and the libraries ceased receiving calls and e-mails about the artwork. However, many of the art library student workers were fired up and appalled that their well-respected top-tier research university censored two works of art, only one of which had been challenged. The students questioned how Rutgers, a state-funded public university, could not uphold the First Amendment right to free expression. The students wanted to learn more about the ideas surrounding censorship and intellectual freedom and then discuss them. Particularly noteworthy is that the incident prompted a rich dialog on a Rutgers student Facebook page. Close to 1,000 comments from students, faculty, staff, and others discussed the matter, and explored issues of intellectual freedom and the importance of respect when disagreeing with another’s opinion. Unfortunately, this conversation is no longer available on Facebook, but all sides of the story were discussed. It was clear the majority of individuals, even those who did not care for the artwork, understood the importance of freedom of expression and did not feel the work should be censored.

        My boss later made it clear she was worried about her own career. She noted that the Rutgers University communications department and the administrators who are responsible for running the university were willing to go to bat against this censorship issue. Alas, my boss stated to me, “this was not a battle she was willing to hang on the cross for.” It was clear to me and many other library employees that my boss was more worried about her own career than in supporting the library faculty and upholding First Amendment rights at the Rutgers University Art Library.

      
      
        How We Moved Forward/Exhibit Proposal Committee

        After censorship occurs, people often feel defeated and let down by their organizations. In the case of the RUL, everyone involved was determined that this would never happen again. Although a well-articulated policy about exhibits was posted on the library’s website, the people dealing with the challenge were ill-prepared to follow that guidance. The libraries needed to have more than a policy. The libraries needed a process in place that continuously educates full and part-time staff how to deal with a challenge.

        In June of 2016, the Rutgers New Brunswick Libraries formed a committee to review its exhibit policy and create new exhibition and educational processes for the Rutgers New Brunswick Libraries. The committee was comprised of four librarians including one librarian with expertise in intellectual freedom, librarians who were practicing artists, and librarians who regularly curate exhibitions in RUL spaces. Our initial work included reviewing existing RUL exhibition and intellectual freedom documents and researching exhibition policies and practices at other academic libraries. We also read multiple American Libraries Association intellectual freedom policies and interpretations. Through our research, we discovered RUL had an existing but little-known policy that was well-crafted and based on professional norms. The policy was not widely shared with key librarians and administrators involved with exhibits. The committee also uncovered helpful procedural documents produced by an array of libraries throughout the country.

        Once better informed, our committee drafted and submitted several documents for review by the library administration, including an updated policy document, revised exhibition guidelines, and a new exhibition proposal form. These recommendations were accepted but not shared widely within the Rutgers New Brunswick Libraries, nor were changes made to the RUL website under exhibition policies.

        In 2018, more than a year after this incident, the libraries formed an exhibition-approval committee that now applies the revised documents when it reviews exhibition proposals submitted to the Rutgers–New Brunswick University Libraries. However, because there are no procedures in place that require exhibit curators to bring proposals to the committee, the committee very rarely reviews proposals prior to exhibitions. Should another case of censorship arise, the lack of process and oversight is troubling.

      
      
        Continuing the Conversation and the Freedom to Read Grant

        To continue the dialog about intellectual freedom and censorship after the challenge to a work of art on exhibit in the art library, I applied for and received a 2017 Banned Books Week grant, supported by the Freedom to Read Foundation. This grant funded a collaboration with the Rutgers Mason Gross School of Art and Design to work with Barbra Madsen, Associate Professor in Print, and with her advance printmaking students to discuss the issues of censorship in the arts. The students and I worked together to trace and discuss the history of censorship in the arts before they began creating their own works of art, which addressed intellectual freedom. The students produced buttons and t-shirts of their artwork, and these items were given away to community members.

        As we were launching the initiative, student and faculty artists were discussing a current event involving artist Hannah Black’s call for the curators of the Whitney Biennial to remove and destroy the work Open Casket by Dana Schultz, which was about the death of Emmett Till. The students’ own interests and a second round of art censorship offered a perfect backdrop for our Banned Books Week educational efforts.

        Although the censorship of two artworks in the Rutgers University Art Library was tragic, the incident triggered a crucial conversation for college campuses and the libraries. Funding from the Freedom to Read Foundation provided the Rutgers University Art Library the opportunity to reach a wider audience and to discuss the importance of free expression during Banned Books Week. Furthermore, the collaboration with the art and design program also strengthened the ties between the Art and Design Department and the art library, as well as with the local Rutgers and New Brunswick communities.

      
      
        Lessons to Share

        We all experience art through the filter of our emotions or “taste” about what is “good,” but we never know when a piece of art might strike a nerve to the point of creating a challenge. In the case of the RUAL, Joe Ursulo was not asking anyone to like the idea of Jesus on the dartboard, but he did challenge and encourage viewers to think about the iconographic image of Jesus and consider why it is on a dartboard. If anything, the Vitruvian Man created by Ursulo reminds us that our intellectual freedoms are challenged every day and we must remain vigilant.

        The best method to prevent censorship is through preparation. Every library must create and update its intellectual freedom policies, challenge processes, and educate staff and their communities about the importance of free expression. But most important, every library must plan for challenges.2

        NOTES

        
          
            1. Megan Lotts, “Building Bridges, Creating Partnerships, and Elevating the Arts,” College and Research Libraries News 77, no. 5 (May 2016): 226–30.

          

          
            2. The author would like to thank friend and colleague Nancy Kranich for her advice, expertise, and continued support to the Rutgers University Libraries throughout this trying time.
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        Adventures in Book Court

      
      SANDRA PARKS

      Throughout the course of my thirty-year career I have experienced a number of challenges to books in the high school and middle school libraries where I have worked. I have won some (most) challenges, lost a few, and worked very hard to ensure that students and others realize the importance of access to information. I have talked to my library classes and civics classes about challenged books and the reconsideration process. I have learned to trust the “book court,” as one of my community representatives called the reconsideration process, as a way to help maintain collections that provide a wide range of diverse materials for the populations I serve.

      My first challenge came in the form of a note on a book dropped off by the high school’s principal on a Friday afternoon. The principal had written, “I don’t believe this should be in the library.” I began reading the book and did not get very far before I realized she was right. Lone Wolf and Cub was a graphic novel purchased because it was award-winning Japanese manga. The main character, however, was a samurai assassin and the book was full of beautifully drawn pictures of killings that were not appropriate in a school setting. I wrestled with my conscience—do I just quietly remove the book? This option was problematic because I did not want to set the precedent of allowing the school’s principal to remove books at will, even when I agreed with her opinion. I was also scheduled to do a presentation to the government classes about banned books, and I knew I could not face my students if I allowed a principal to remove a book from the library without due process. At the same time, there was a teacher in a neighboring school subdivision who ultimately left his job over a conflict with his principal, who told him to remove a poster celebrating Banned Books Week. Would my principal do the same if I did not remove the book? In a panic, I called a librarian friend who wisely reminded me, “Remember the process. Go through the process.” I walked into the principal’s office Monday morning with great trepidation and told her we had to formally reconsider the book. Her response was, “Of course, I can’t just go into the library and remove any book I want.” I breathed a huge sigh of relief. That was the perfect answer. We convened a committee and had a reconsideration meeting. The committee decided to remove the book from the school library and send it to the public library for their collection. I have told that story to students almost every Banned Books Week since then. That story has helped students understand how their rights are protected by this process.

      Alan Moore’s graphic novel Watchmen was our next challenge. A parent angrily objected to two pages in which the main character, a child, is slapped. The complaint from the parent stated that the book included “illustrated sex scenes and child abuse.” The parent had not read the whole book. After I read it, I realized that the scene in question was an integral part of the story, but there were other scenes that were potentially more objectionable. I was unsure what the committee would decide, but the committee’s process of reading the whole book and looking at it in context was crucial to our decision. We kept this book in the collection.

      We then had several rapid-fire challenges from teachers, all to graphic novels, and all centering around one student. The principal suggested we educate faculty about graphic novels and gently suggest other titles appropriate for this student. My assistant was an inker for graphic novels, and more knowledgeable than I about the genre, so I asked him to give a presentation to faculty about the artistic and literary qualities of graphic novels. We discussed how things we might not find objectionable in text may be more noticeable in graphic format. We also talked about students’ behavior when they interact with literature. After that discussion we never had another challenge to a graphic novel while I was at that library. I found the reconsideration process worked, but community education about new trends in literature was also important.

      When I moved to a middle school library, I had the opportunity to develop the collection for a brand-new school. Our collection development and reconsideration policy was adopted at the division level. Our collection development policy was somewhat vague, so it was up to staff to interpret it. The school had fifth through eighth graders who were at a very wide range of maturity levels, which presented a conundrum. Materials appropriate for eighth graders could be problematic for fifth graders. From my high school experience, I knew if we lost the eighth graders as readers because we did not have interesting and challenging things to read, it would be extremely difficult to bring them back to the library and to reading. I decided that we would maintain a collection that would meet their needs as well as those of the younger students. I hoped the fifth graders would naturally gravitate away from the edgier stuff. I snitched the following note from another librarian, who did not remember where she had found it (apologies to the originator), posted it on our website, and included it in orientations. It has served us well.

      
        A Note about Responsible Reading

        In a library that serves students ranging in ages from eleven to fourteen, a wide variety of materials are needed. What is interesting and appropriate for eleven-year-olds may not be interesting and/or appropriate for fourteen-year-olds and vice versa. When students first visit the library each year, Mrs. Parks will tell them that “Libraries are all about choice. If you choose a book that makes you uncomfortable or that would make your parents uncomfortable, please return it and find a book you can completely enjoy.” Parents can help students enjoy the library. Ask students what they are reading and talk to them about their choice.

      

      The new school was open for about a year when I got my first challenge from a fifth grade parent whose daughter was reading A Child Called It by Dave Pelzer. The objection was to “detailed forms of abuse which gave me, an adult, sick feelings as well as nightmares following my reading of the book.” The principal selected the members of the ad hoc reconsideration committee. One of the selected members, the reading specialist, declined to be part of the reconsideration committee because something about the book’s topic triggered her, so we recruited the reading specialist from our sister middle school. In the reconsideration meeting, I sensed that the principal was leaning toward recommending the book’s removal until the guest reading specialist spoke. She told the story of a child she taught in second grade who she suspected was abused. She reported it, but the child could or would not confirm the abuse, so nothing happened. Five years later, this specialist was teaching seventh grade, and the same child was in her class. The specialist said it seemed that the abuse was still happening. The child read A Child Called It, and after reading it came forward and asked for help. Reading the book may have been one thing in a series of coincidences, but the story convinced my principal to declare, “We need this book.” We decided not to assign the book in classes, but to make it available in the library for students to choose without restrictions. In his letter to the parent, the principal cited the reconsideration policy, explained that the entire book had been read, that the committee examined reviews, and the school community as a whole was considered in the process. The principal also wrote, “It was decided that the uncomfortable nature of the subject matter to a minority of students should not supersede the availability of the book to the majority.” This incident proved to me that books can indeed change lives.

      The next challenge was to Thirteen Reasons Why by Jay Asher. This challenge came from a teacher I had worked with in several capacities over the years who was the parent of a sixth grader at my school. It was the most thoroughly written reconsideration form I had seen, and consequently was the one that made me the most nervous. Her challenge was to sexual content within the book and not about the suicide in the story. I was surprised when I saw the actual challenge. I had heard it was coming but did not know the reason why. I had to look up the cited passages because they did not raise any flags with me on my initial reading of the book. I wanted the committee to experience the book without focusing on those cited passages, so I did not share the reason for the challenge with the committee. I think this is a good strategy because everyone on the committee formed their own opinions about the book as a whole. When they learned about the reason for the challenge, they were also surprised. After a good discussion, we all agreed that the complainant missed the essential point of the book by focusing just on the cited references, and that the elements of the story that the parent objected to were integral to the book. Context was key. We kept the book in the library. Our response cited the emphasis in our school on individual reading choices, which is a cornerstone of the school’s reading program. I never personally talked to the parent about the challenge. She accepted the committee’s decision and we have maintained a great working relationship. I respected her concerns, and she respected the process.

      Another parent also verbally lodged a complaint against Thirteen Reasons Why. During this challenge I was called in to talk to both the principal and the assistant principal. I mentioned we had already had one challenge on the book and had decided to retain it. The principal told me rather sternly to watch what I recommended to students. I walked out of the meeting more demoralized than I have ever been, not knowing what I could or could not recommend to students. I felt stifled and wondered how I could do my job effectively. The next day the principal pulled me out of a meeting and said, “I just want you to know I would rather have a librarian who pushes the edge than otherwise.” His comment was a little cryptic, but I took it to mean that he would respect my professional judgment in book selection and recommendations, even if it pushed the boundaries sometimes. As I work on diversifying our collection, many of the YA titles are realistic and gritty, and could be considered pushing the edge.

      Another challenge involved a book by Stephen King. A teacher was concerned because a fifth grader was carrying it around (it was far above his reading level). I had ordered this book by mistake—it was the seventh of a series and the library did not have the other books in the series. It would have been easy to just have the book disappear. I insisted, however, that we go through the reconsideration process both as a matter of principle and because I wanted some guidance on the horror genre in the library’s collection. Middle school students always want the scariest book they can check out—but how much is too much for this age group? Our committee had an interesting, albeit muddy, discussion, because nobody seemed quite sure where the lines should be drawn for horror. The upshot was that Stephen King’s work was too much for middle school students because his writing is too realistic. Many of the elements in his stories appear in books by other authors, but his writing style makes these things too believable and nightmare-inducing. After that meeting, the few Stephen King books that were in the library were removed from the middle school and I sent them to the high school library. Ultimately, I did not feel good about this decision because when the movie It came out, many of our eighth graders bought the book and were reading it at school. The ones who couldn’t afford to buy it came to the library. I felt I had let them down.

      One of the most bizarre challenges came from a parent who brought two grocery bags of graphic novels into the library that she said her son had stolen from the library. There were so many that she knew he had not checked them out. One of the stolen books was Manga Mania Romance, a drawing book, and she launched a challenge about it. She objected to the drawings of females in the book. It seemed a somewhat frivolous reconsideration request, but we gave it the same respect we gave all challenges. We convened the committee and included the art teacher this time. We retained the book because the drawings were artistic rather than pornographic and were characteristic of a type of drawing style. The book also supported the art curriculum’s goal of exploring different styles of illustration.

      Our most recent challenge came last year. I have been actively working to include diverse books in our collection and a parent vehemently challenged Simon vs. the Homo Sapiens Agenda by Becky Albertalli. This title is a love story between a gay high school student and an online correspondent. Neither has come out as gay, so they want to keep their identities secret. Someone reads Simon’s correspondence and begins to blackmail him. It’s a love story, a coming out story, a friendship story, and a bullying story. The principal asked me to handle the initial call as he had already had unpleasant conversations with the parent. The parent was verbally abusive to me because I would not agree that the book was horrible. This was the first time I had someone actually become ugly with me. When I told my principal about the tone of the call, he indicated I was not to be alone with this parent for any further conversations.

      The parent assured me several times that the homosexuality in the book was not the issue, but she was upset by the sexual references and language in the book. As usual, I held my breath and hoped the reconsideration form would not come back to me, but it did, with ten pages citing every curse word and sexual reference in the book. There was also a threat that she would find every other book like this one in the library’s collection and challenge those too. I had never had a complainant appeal a book to the next level, but I had the feeling that if she did not like our decision, she would appeal the committee’s decision and go after other books as well.

      Fortunately, the parent withdrew her child from the school before the reconsideration process was complete, but I convened a committee and we completed the process. I did not know the parent representative on the committee prior to the meetings, but he turned out to be a thoughtful person who took his role on the committee seriously and read the entire book. Once again, the process proved itself. We had a great discussion, in which the consensus was that both the language and sexual references were appropriate within the context of the story. The parent representative loved the book. We decided to retain it, although the principal confessed to feeling a little uncomfortable with sixth graders reading it. In the end, the principal agreed there would be no restrictions on the book. Even more important, this reconsideration meeting gave me an opportunity to discuss the importance of having diverse books in our collection. The committee explicitly stated that having books with diverse characters like Simon, the gay protagonist, was important for our students. My principal asked if our library had books that had female as well as male LGBTQ characters. I assured him we did. When I mentioned that these types of diverse books often received more challenges, his response was that we would deal with those challenges if they came.

      Most of my experiences with challenges were never reported to the ALA Office for Intellectual Freedom (OIF). I only reported the last challenge to the OIF, and when I did so I asked that the details about my school not be publicly disclosed. In our conservative area of the country, whose local newspaper was not known for fair reporting, I feared the publicity would cause a negative backlash.

      Any time a challenge comes in, it is a gut-wrenching experience. I tell myself the following things each time. They may be helpful for other people to remember as well.

      
        Breathe.

        You have a process.

        Know the process.

        Trust the process.

        Trust your instincts.

        Context is critical.

        You may not win them all, but you’ve got to try.

        Books can change lives.

        Your students need you to speak for all of them.

      

    
  
    
      
        PART I

        Reflection Questions

      
      Librarians often report that intellectual freedom is easier to protect during a challenge when solid, well-considered, up-to-date policies are in place. Some of these key policies include a collection development policy, a reconsideration policy, a display policy, a meeting room use policy, and patron behavior policies. It is also critically important for all library staff members to be aware of the policies so that all library patrons are given the same information and are treated fairly. How do libraries use policy to protect intellectual freedom? Can you think of library policies that interfere with intellectual freedom in your community? What should librarians do when faced with a challenge and lack the appropriate up-to-date policy?

      [image: ]

      Chapter 1: Give Them Library Cards!

      
        • In what specific ways does preventing individuals from having library cards interfere with their intellectual freedom?

        • What specific barriers are created for patrons when there are late and/or lost fees associated with late or unreturned items?

        • How would you work to identify patron groups that your library is not serving?

        • What do you think about this library’s decision to change its policy about children? Would a policy change like this work in your community?
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      Chapter 2: The Vitruvian Man and a Threat to Burn Down the Art Library

      
        • Is it a library’s responsibility to protect artwork on display in the library in the same way a library may protect items held in the library’s collection? Why or why not?

        • The author of this essay writes about a lack of knowledge the library staff (including the director) seemed to have about existing policies. What procedures might be put into place to ensure all library workers know about the library’s policies?

        • If you have students or volunteers at your library, do they know what to do if they are faced with a complaint about items in the library’s collection, artwork on display, or public programming occurring in the library?
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      Chapter 3: Adventures in Book Court

      
        • The author of this essay talks about providing training about the graphic novel format for teachers in her school. Would you be interested in arranging a similar presentation and discussion in your school or community? Are there genres or material formats in your school or community library that are commonly challenged?

        • The author of this essay talks about the importance of conversations she has had with members of the reconsideration committees and of identifying the context of the challenged material in each book. Does your library’s collection development policy and reconsideration policy allow for this?

        • Does your library have a process in place that you believe you can trust if it was tested by a challenge? What are the strong points of the process? What are the weak points in the process?

        • Should middle school libraries include books by Stephen King and/or similar authors? Why or why not?
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        PUBLIC EVENTS
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        Black Lives Matter Die-In

        LIBRARY SPACE AS AN INTELLECTUAL FREEDOM ISSUE

      
      RAINA BLOOM AND CARRIE KRUSE

      On Sunday, December 14, 2014, College Library, the undergraduate library at the University of Wisconsin–Madison, was the site of the largest on-campus protest at the university since the civil rights and Vietnam war eras. During final exams, an estimated 800 to 1,000 students marched through campus to the library, held a Black Lives Matter die-in on all three floors, and then left. The event was peaceful (and powerful) and occurred without serious incident.

      College Library is a high-traffic focal point for students on campus with 900,000 to one million visitors each year. During exam week, 10,000 to 12,000 students use the library each day. Students understand College Library is an important part of the undergraduate experience and know that the library will be full during final exams week. The library’s popularity and prominence informed the decision to hold the protest there.1

      From the perspective of the library’s staff, the die-in was an appropriate use of space that we had been preparing to welcome, even if we didn’t know it. Additionally, the library staff values reflective practice and has engaged in a wide array of discussions concerning disruptions, from flash mobs to marching band tubas in our stairwells, from corporate mascots to pop-up silent discos. The staff engages in reflective discussions and applies the ideas to management and supervision in a way that empowers individuals to make judgement calls with the support of collaboratively authored policy.

      The response to the die-in was an exercise in putting library values into practice. We were able to welcome such a disruption, even offering reassurances to campus police and library administrators about our level of preparation. The protest has had a long-lasting impact on library staff’s commitment to sustaining an inclusive environment that seeks to lift up the voices of students from marginalized groups.

      
        What Happened

        The authors were each involved in the library’s response to the protest. What follows in this section is a first-person account of our individual experiences.

        
          Carrie Kruse, Director, College Library

          I was present in the library for the protest. As it happened, I was already scheduled to work that Sunday, but I would have come to the library to be present, regardless. As director of the library, I received an e-mail from library administration that forwarded the notice from campus administrators. The statement was posted on the public Facebook event page:

          
            The stress of finals has swept campus, libraries are packed with students, professors’ inboxes are filling with questions, and for many, these are the primary worries, but life is NOT normal. Join us as we march from Bascom Hill to the academic heart of campus, College Library. Bring signs, bring bodies, and bring your stories. Once inside of the library, this will become a largely silent demonstration; largely, but not entirely, because we will make our presence known intermittently for those who have bad memory.2

          

          The message forwarded from campus administrators expressed that they were “a little concerned how this event will be received by students expecting to be studying for exams.” My immediate reaction was to see this as something the library would want to support. I replied to my director, “I expect that this protest will be supported as a student right to voice their concerns and we want to be equally supportive of that expression.”3

          During the day of the protest, there were occasional questions in the library, mostly from people asking if we knew about the planned protest and if the library would stay open. I answered in the affirmative. UW-Madison police officers stopped in as well to make sure we were aware of the protest, and I was clear that we were calmly expecting it.

          The event began with a gathering on Bascom Hill around the Abe Lincoln statue. The participants marched through a few areas of campus before arriving at College Library. They chanted “Black Lives Matter,” “Hands up, don’t shoot,” and “Finals on your mind? Black lives on mine,” as hundreds of students filed into the library and spread throughout all three floors. I continued to monitor social media and shared a link to a webcam that we had on the first floor of the library.4

          The silent die-in was a powerful experience. There were so many students participating that it was difficult to find space for everyone to lie down. Students draped their bodies around furniture when floor space was unavailable. I was at the front service desk and allowed students to use floor space behind the desk as well.

          There was one phone call that came in and was given to me to respond to. Because the quiet of the die-in was palpable (in fact, one student posted on social media that College Library had never been so quiet), I carefully stepped around all the bodies on the floor to get to the nearby security office in order to speak with the person on the phone without disturbing the silent aspect of the protest. The person on the phone was complaining about how we were letting this happen and that it was a violation of our own code of conduct. I explained that we were being consistent in our approach to this event and cited how we handled flash mobs and roaming marching band tubas: when we understand the context and expect a disruption to be brief, we don’t interfere, and we just let it happen. Although the caller was not happy with my answer, I was confident in our approach.

          The event occurred just as it had been described. The protesters got up from the die-in after twenty minutes and marched out of the library. There was some more chanting as they exited.

        
        
          Raina Bloom, Public Service Librarian, College Library

          As is often the case with contemporary protest, the social media component of the event was important. As I was monitoring College Library’s Twitter account from home that evening, I began to notice that some of our student employees were responding online to people and sharing their observations about the protest. I was pleased that our student staff felt strongly about communicating the library’s perspective on the protest, but I also recognized that it would be more appropriate for the library to respond directly. While I was reviewing what was happening online related to the protest, I read a tweet that stated that College Library’s staff did not want the die-in to occur in the building (unfortunately, that tweet is no longer available). I responded that we welcomed the protestors, and that “we respect the right of these students and community members to assemble.”5

          Publicly communicating the library’s support of the protest was significant, but more significant was that I was a relatively new employee of the library: I held the keys to our public relations mechanism, and I felt prepared and empowered to simply respond to an inaccurate assertion and take work off our student employees. I was prepared to respond because of my membership on College Library’s social media team. In our regular meetings, we established a policy that all team members are empowered to post without checking with fellow team members or management.

          

          —————

        
      
      
        Why the Library Was Prepared

        College Library staff meetings include regular discussions of incidents or concerns, which are designed to identify lessons learned and develop best practices to manage such incidents should they occur again. We not only give attention to things that have already happened in the library, but also consider current events on our campus, at other universities, or, sometimes, issues in our society. The question is, “What if this happened in College Library? How might we respond?”

        The closest thing to the die-in protest that we had discussed was a flash mob. Flash mobs were popular among students in 2010 and 2011, and, given the central location and student focus of libraries, the staff decided that this topic would be helpful for us to consider. We watched videos of flash mobs and discussed concerns or worries staff members might have if something large-scale happened at the library. There was one incident at another institution where the library locked its doors to keep a large flash mob out, which resulted in students behaving in frustrated and angry ways that were far less safe than if the students had been allowed in the library. We considered having security personnel alert and ready to respond, but we did not want security to interfere should a flash mob happen. We did have a large-scale flash mob at one point, and everything happened as we had hoped: students amassed in the library, played music associated with a football game tradition (“Jump Around”), the students danced, and dispersed. Everything went fine.

        We started using this example as a general protocol for allowing something that we expected to be a brief disruption to happen without our interference. We were also ready in case things got out of hand. So, when the UW-Madison Marching Band tubas showed up at the library on a Saturday afternoon and marched through the library while playing music, we let it happen. If the tubas had stayed for two hours playing and disrupting the study environment, we would have intervened. But we assumed the band would cause only a brief disruption and staff and patrons simply enjoyed the fun of it.

        A key difference between a flash mob and a protest is, of course, the seriousness of the event. However, both types of events share the goal disrupting the typical use of a space, even if toward different ends. We also held follow-up discussions after the protest as well that included reflecting on the connections between how we handle unexpected interruptions generally, as well as the overall points I had made to the patron who complained about our decision not to interfere when we understand the context of the disruption.

        When a second large-scale protest happened in April of 2015 (this time without prior warning that College Library would be the site), we had a much better sense of what might happen and how we ought to respond. Because of the ensuing and multiple discussions after the first protest, we understood why allowing it to occur it was in line with library values to support the students’ need to raise their voices in response to racism on campus. College Library was an appropriate platform for this type of free expression.

      
      
        Aftereffects

        Inspired in part by the sense of urgency communicated by the protest, we have increased the number of staff discussions about the Black Lives Matter movement, policing in public spaces, library neutrality, and the connections of all of these ideas to our policies and practices. We have broadened the platform that we provide to marginalized people and ideas in our library. We have had pop-up displays on protest, Islamophobia, anti-Semitism, women, and anger, and harassment of library employees, among other topics. We intentionally highlight works by non-white, female, and queer authors on our electronic bulletin board and via social media. We are working to turn the room in which our Ethnic Studies collection is located into an inviting meeting and gathering space that can be used by our campus partners. We are also undertaking a substantial weeding and development project that improves the collection itself, centering it on “own voices” and current, culturally humble information.

        Our Public Service Principles, a document that all staff have collaboratively authored, was revised in 2017 to include specific references to social justice, equitable service in all areas of the library, and the importance of regular training on these topics for student workers.

        Finally, the authors of this essay had the opportunity to tell the story of the die-in at the 2017 Lake Superior Library Symposium, the 2017 Minnesota Library Association Annual Conference, the 2018 Wisconsin Library Association Annual Conference, and the 2019 Association of College and Research Libraries Conference. As time passes, new insights emerge. Rather than discovering that the die-in has become distant and been superseded by other events, we have observed that this event allows us to understand and tell the story of more recent events through the lens of the die-in. As we spoke about the die-in at the conferences referenced above, we learned that it has significance for better understanding the aftermath of the 2016 United States elections, gender inclusion, policing and race, training library student employees, and representation in library collections, among other topics.

        Revisiting and reflecting upon the die-in always teaches us something new. Writing this essay has helped us notice that the staff of College Library has never discussed intellectual freedom as a topic unto itself, possibly because we talk about it in more implicit, incident-specific ways. Additionally, discussions of intellectual freedom in libraries often emerge as part of challenges to the collection, which, as an academic library, we seldom face. We now wonder if we should remedy this and have a discussion that clarifies our shared values.

        Current, wider conversations in librarianship have driven home the point that library space use is an intellectual freedom issue. With higher education discussions about right-wing speakers on campus and library discussions about meeting room use by white supremacists, it would be appropriate for library staff to engage directly in a discussion about intellectual freedom before a challenge arrives on their doorstep in the form of a protest or a controversial speaker. As we have learned, intentional and careful reflection, involving all staff and with an eye toward policy and practice, can provide clarity and empowerment at critical moments. We will continue to reflect as we encounter new opportunities to understand the lessons of the die-in. We invite you to locate opportunities in your own libraries and join us.

        NOTES
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        Exposing a Community

        DRAG QUEEN STORYTIME IN RURAL AMERICA

      
      JENNIFER STICKLES

      In February 2017, I worked for a public library and offered the library’s first program geared specifically to the LGBTQIA community, the Rainbow Alliance for teens. The club was well received, only garnering a couple of complaints from patrons who did not approve of their tax dollars paying for LGBT+ programming.

      As I began to plan programs for the summer of 2018, I discovered an individual in the western New York area who was offering an event called Drag Queen Kids’ Party. I had previously seen many articles about larger libraries offering similar programming and decided to contact the performer and hire him as part of our Pride Month programs. The performer, Benjamin Berry, was hired to perform as his drag persona, Flo Leeta. He planned to read two picture books about acceptance, lip-sync a couple of songs, and then open the floor to questions from the children.

      Benjamin resided in Buffalo, New York, about ninety minutes from our community of 13,000 people. He readily agreed to come to our library—he had grown up in the area and was excited to bring a program about acceptance to our conservative town. I informed the library’s director, Michelle La Voie, who was supportive of the event but knew that it was likely to be controversial. I realize now, months later, that we had vastly underestimated what the response would be.

      An announcement for Drag Queen Kids’ Party was included in the library’s monthly newsletter, which went out to around 800 homes in the area. Our first complaint about the program was received on June 11th in an e-mail that read:

      
        I see on the calendar that there is a Drag Queen show coming to the library? I’m saddened to see what this place has become. As a child I loved coming to the OPL, not only because I loved to read but because it was a safe place for families to come together! I see that’s no longer the case. I’m disgusted . . . THIS HAS GONE TOO FAR!!!!! I’m sick and will never return to or support this library ever again! How sad!

      

      I will admit that I dismissed this complaint. I knew that there would be a couple of people who would be upset about the event. I wasn’t planning on cancelling it because of a single e-mail we received. It wasn’t long after that when I realized that this event would be so much more than we anticipated.

      On June 13 and 14, negative comments started to appear on Facebook. One individual stated that Child Protective Services should be notified to protect the children from the library. One woman, who became a very vocal opponent, posted the following on our library’s Facebook page:

      
        What’s next for children’s programs at the OPL? How to roll a better joint? Bestiality . . . your dog really is your best friend? I am thoroughly disgusted with the thought that children need to learn about abnormal sexual relationships when they can’t even decide what clothes to wear in the morning. Now they can learn how to tuck and tape their genitals, apply makeup, put on a dress and heels and prance around like a chicken pretending to think they are the other gender.

      

      Our Facebook page blew up. On average we had a reach of 400 people with an engagement of ten to thirty responses on our posts. The posts related to our Drag Queen Storytime had a reach of 18,000 with an engagement of 67,000. The program had gone viral in our community. One individual was responsible for this—he had screenshotted the event announcement, attached hate speech to it as a comment, and began sharing it with everyone he knew to try to stop the storytime. On social media, people were threatening to burn down the library if we didn’t cancel the program.

      I had many conversations with the library director during this time period. We decided there was nothing that was going to make us censor the program. The library director informed the board of trustees about the controversy and they stood strong with us in support of the drag queen storytime.

      On June 15, I dealt with two intense in-person complaints. That morning, I was in my office when I received a call from the circulation desk telling me that someone wanted to talk to me. Not knowing what I was walking into, I strolled out to the desk and met a man who asked if he could have a few words with me. We stepped away from the desk and he turned dramatically towards me, with an enraged expression. He was a local pastor who had an issue with the program. He began ranting about how I was demonic and how I was pushing my lesbian agenda on the children of this community. He said that God would rain down fire upon the library and punish us, and he repeated his statement about me being a demon. I stood there as this man belittled me until the assistant director stepped up to try and diffuse the situation. I calmly explained to him that we were offering the program to promote acceptance of all families and that other libraries in the country had hosted similar programs. He pointed his fingers to his head in the shape of a gun and said, “I don’t care what other libraries have done. If they shot themselves in the head, would you shoot yourself?” He then demanded a flyer announcing the event. The Apostle, as he called himself, used the flyer to make a Facebook Live video calling for others to protest the library.

      Just hours later I was caught by another angry patron. He cornered me near the circulation desk and told me in explicit detail just what he thought of LGBT people, saying that they should not be allowed to have children and that anyone who brought their kid to the program should have their kids taken from them by Child Protective Services.

      One thing I realized from these encounters with patrons was the fact that someone had told our protesters that I was queer. It wasn’t something I necessarily hid from people, but it was not generally known until the protest began. In fact, my director told me afterwards that one of the phone calls she received was from a person who said, “I know you have a lesbian running your programs.”

      To add to the numerous phone calls, and Facebook comments, we suddenly had caught the attention of Daniel Burnside. Burnside is the regional director for the National Socialist Movement, the largest neo-Nazi group in the United States. He was featured on a Viceland documentary called Hate Thy Neighbor. On a public post, Burnside encouraged others to contact him to start a protest the day of the event.

      During all of this, I reached out to my fellow librarians on a closed Facebook page. They gave me their support, began to post positive comments, and disputed the protesters’ positions. In order to have a uniformed response for the public complaints, the director and I sat down to write a public statement that clarified the reason the library was hosting the program and stated that we would not be cancelling it. The director posted the statement on the library’s website, Facebook, and placed copies at all service desks in the library. An individual shared the public statement on the ALA Think Tank Facebook page, and we began to see more and more support.

      Library staff members were told not to engage with people on the library’s Facebook page, because the library director felt that doing so might escalate the situation. As representatives of the library we had a standard response, expressed in the public statement, that we should use when faced with complaints. We did not censor the voices of our protesters or supporters; as the director said, “let them expose themselves.” During the day, I tried to avoid our social media accounts as it was very upsetting to read the comments but every night I would sit and go through all the comments, gasping at the vulgarity and anger and cheering when someone supported the library.

      The following are some of the negative comments that were posted:

      
        	“Watch The Crying Game and Brokeback Mountain.”

        	“Keep your sexuality at home. Flaunt it at bars and private clubs but keep it out of our public libraries.”

        	“We don’t care to be involved in it or have children exposed to it. They have bright futures. Don’t muddy it with your sordid events or life choices.”

      

      I also received positive personal messages that helped me get through the days, like this one: “I wanted to take a moment to thank you because my daughter has grown so much over the last couple of years, but even more so this year. [Her daughter attended the library’s Rainbow Alliance Club.] I truly believe it is because of her having a great mentor like you in her life and I thank you for that.”

      I also received words of support from librarians around the country, “I just want you to know how much I admire your courage,” and “Sending you love and thoughts. Its strength of heart and conviction in doing and representing what you believe is right that makes all the difference. I’m in such awe of how you’re handling this.”

      Word of the program and what the library was going through had spread throughout the country. At one point I received a phone call from a woman in Texas. She stated that she had overheard people talking about us at a gas station and wanted to call to tell me that she was proud of us and that Texas supported our library.

      Due to the continued threat of protests, the library director reached out to the local police force to ask for their presence during the event. Their response was to tell us to cancel the program. It seemed as though we were on our own. Despite any promised help from the police, local supporters of the event took it upon themselves to make plans to come to the library the day of the storytime to show their support and block the protesters so that the children wouldn’t have to see their hateful signs.

      Prior to the event I reached out to Benjamin, the performer, to tell him about the protests. I talked to him on the phone for a couple of hours explaining the intense hateful comments on the library’s Facebook page, the threat to burn down the library, the neo-Nazis who would be attending, and the in-person confrontation I had had with the Apostle. He agreed that we would not back down and that he would still go through with the show.

      The day before the event, I talked with a local reporter about the program and the public comments. She had called because the newspaper was planning to publish an article about the storytime program and how the community was reacting. We talked for a while that afternoon and I explained to her the importance of offering diverse programs, especially in rural communities.

      Hours later I received another call from the reporter, she said, “Why didn’t you tell me how this was personally affecting you?” It seems that she had called and talked to several other people that day: the performer, local supporters, and the neo-Nazi Daniel Burnside. One of the individuals with whom she spoke to told her the story of the Apostle and shared his comment about how I was pushing my lesbian agenda on the children. She asked if she could tell my personal story in the article, I hesitated but agreed to let her tell my story if she felt it would help. She also said to me, “Are you aware of the death threats against you?”

      The program’s opponents had realized that the library was unwilling to censor the event, even under the threat of protest, so they threatened my life because they thought that in order to keep me safe, we would be forced to cancel the drag queen storytime. We didn’t cancel it. As I said to the library director after I told her about the threats, this program had become so much more than just a storytime. If we cancelled it, we would be letting down the LGBT+ community and we would be participating in an act of censorship.

      I slept maybe two hours that night. You have no idea the thoughts that went through my head! I felt like going through with the event was the right decision for a lot of reasons, but in the back of my mind, I was really afraid that I was putting these people, these children, in danger. I tried to blow off the death threats, however, because shootings are always in the news, my thoughts kept drifting to what-ifs. I couldn’t stay off social media that night. I kept reading the comments on our Facebook page and all the kind things people had messaged me. I watched the Viceland documentary about Daniel Burnside so I could see whom I was dealing with. I chatted with friends who encouraged me and listened to my fears. All I wanted was for the day to go smoothly, for children to have a fun time, and for it to be a day people remembered for good reasons.

      The event was scheduled for 6:30 p.m. on June 20. A reporter from Channel 7 News out of Buffalo showed up that afternoon to interview the library staff and the performer before the event. As we got closer to the performance time, more news reporters showed up: Spectrum News, the Olean Times Herald, and three local radio stations. The event was live-streamed by news outlets.

      I had arrived at work at 9:00 a.m. and was hesitant to go outside of the library. I watched from the window as protesters and counter-protesters began to show up. I remember the first protester I saw, an elderly woman carrying a sign that said, “God does not make mistakes.” The supporters said they would block the protesters gathered in the front lawn. They occasionally came into the library to chat and see how we were doing. Things were so hectic for me that day: I was running around trying to set up for the program, talking with staff, checking in with my director and library board, and speaking with news reporters. I would stop for a moment once in a while to glance out the window, but I was trying to stay focused and not be concerned about what was happening outside.

      The local police did arrive and secured the library. I had reached out to New York State Senator Catherine Young, who contacted the mayor and chief of police. I sent her an e-mail about my concerns and told her that the local police department was not being supportive. I honestly didn’t expect anything from it, but I received a letter a couple days after the event from her office stating that she had contacted the local authorities to handle the situation. The police had also been interviewed by the local paper on whether or not they planned to support the library. The library director had told the newspaper that when she contacted the police, they had told the library to cancel the event. In the article, the police chief did not deny he said this, but he claimed it was for the safety of the children. After the call from the state senator and questions from the local news, the police really had no choice but to protect us that day.

      About an hour before the event, while Benjamin transformed into Flo Leeta and was interviewed for the news, I finally went outside. I was awed by what I saw before me. On our small front lawn stood around 250 people who had come to support us. Prior to this event, the most people I had ever had for a program was around 200. There was still an hour to go before show time and there were more people at our library than there had ever been.

      People on the lawn had rainbow flags and signs of support. People from all backgrounds were laughing and hugging each other. I was overwhelmed. The police had dedicated a small area for protesters: about ten people, including the Apostle. The neo-Nazi, Daniel Burnside, drove around the library a couple of times yelling things, but he did not stop or get out of his car. He was vastly outnumbered.

      A few minutes before 6:30, I started letting people into the art gallery where the event would be held. The room was only supposed to hold forty-five people, but we managed to squeeze in around 150, not counting all the supporters that still gathered outside. Flo Leeta came in dressed in a costume resembling a unicorn. The children adored her.

      Flo Leeta read the books Jacob’s New Dress and Morris Micklewhite and the Tangerine Dress. She also lip-synced three songs and answered questions from the audience. She was funny and sweet, and everyone in that room and outside the library experienced a night they won’t soon forget. I have to say, on a personal note, in my eighteen years of working in libraries, I was never prouder than I was at the moment when the drag queen bowed down in front of me, in a room full of smiling children, and thanked me.

      The Drag Queen Kids’ Party wasn’t just a storytime program, it ended up being a brutal fight for inclusion and diversity in rural libraries. The library made national news, it was mentioned in ALA Direct, and the story was on the website for the Office for Intellectual Freedom.

      Our program had a ripple effect in our community that is still taking place today. As a direct result, we saw our first community Pride program take place in a local park and the school district created a diversity committee to make sure that it was offering a safe and inclusive environment for the community’s children.

      The Olean Public Library won the Outstanding Program of the Year Award from the Western New York Library Resources Council. The event has also had an effect on my career. I was awarded the Dewey Fellowship for the 2018 New York Library Association Conference for my work during this event, and I was interviewed for a national article about libraries and LGBT+ services for Buzzfeed News. I’ve since had an article about the program published in the journal Children and Libraries titled “Sparking the Ire, and Support of a Community.” I’m scheduled to speak at the Association of Rural and Small Libraries Annual Conference as a co-presenter on “Libraries and the LGBT+ Experience” and as a solo presenter at New York Library Association (NYLA) on how to be an LGBT ally. I am one of the founders and current president of NYLA’s new LGBTQIA round table. I left the Olean Public Library and am now the director of the Salamanca Public Library in New York. I’m happy to say that my old library has continued to provide services to LGBT+ people and is planning to make Drag Queen Storytime an annual event.
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        Did We Just Normalize Extreme Views and Make the Library an Unsafe Place?

      
      DANIEL FORSMAN

      The Swedish Library Act tasks public libraries to contribute to the advancement of our democratic society by contributing to knowledge-sharing and the right to freedom of opinion. The library act was established in 1996 and was updated in 2013. It presents a framework for publicly funded libraries in Sweden and consists of core principles and guidelines including requirements to prioritize the rights of identified groups including: people with disabilities, people who do not speak Swedish, and national minorities.

      Stockholm Public Library hosts close to 9,000 program activities annually to support this mission. The vast majority of these are well-functioning events and are appreciated by the citizens of Stockholm. All the libraries within the forty-branch library system that arrange program activities have people responsible for scheduling activities and reporting to the branch managers. In 2018, a program policy was established by the library but as of this writing it has yet to be implemented within the organization.

      On November 22, 2018, a program titled “All Public Power in Sweden Proceeds from the People—Really?” was presented at one of the smaller branches. The idea was to host a moderated talk about threats to our modern democracy with a panel that included individuals who discussed ideas that would be considered threats to our constitution.

      A journalist who was familiar with the topic moderated the discussion and panelists included a poet, a historian who focuses on the history of ideas, and an extremist. The extremist was invited to the panel because of his ideology and because he had shown that he could argue and disagree with others in his own ranks. The panel members and moderator planned and agreed upon the panel setup. When the program was publicized, the marketing material presented the extremist as a “free thinker.” The need for security is considered for all program activities at Stockholm Public Library, and it was decided that this program needed extra security on-site. Two extra security guards were present during the program.

      Moments before the program was supposed to start, the extremist became ill and couldn’t proceed with the panel. He recommended and named a person from the audience to replace him. A quick decision was made, and the recommended audience member was asked to replace the extremist on the panel. It turned out that the audience member was a well-known Nazi and figurehead of the neo-Nazi movement in Sweden. The panel proceeded and a calm discussion took place. Both the panel and the audience participated in a moderated discussion on the boundaries of democracy and spoke about the extreme views and organizations that exist within our society. The panel and program concluded without incident.

      About one week after the event, Stockholm Public Library started to receive questions and complaints about the program. The complaints were initially posted on social media and then began to appear in local and national media sources. The program came to the attention of members of the library’s senior management who gathered the mandatory background information and assessed the security protocol for the program.

      The library’s administration found that the decision to replace the original panel member with a member of the audience without security screening was clearly wrong, but they recognized it was a decision that was made by the panel members and those present at the presentation so that the program could continue. Everyone agreed that the extremist who ended up being on the panel never would have been invited under normal circumstances. The city of Stockholm has a clear policy that prohibits providing a platform for violent extremists.

      Based on the background information available to senior management as media was reporting on the panel, Stockholm Public Library decided to support the decision to plan the original program. Allowing freedom of speech, providing a place free of censorship, and promoting ways to gain knowledge is important for libraries in the work we do to promote the advancement of our democratic society. During an interview with a leading Swedish newspaper, the city librarian was asked about the program. The newspaper’s critique focused on the original idea of allowing an extremist to participate and the manner in which Stockholm Public Library presented the original panel member. During the interview it became more and more apparent that the background research conducted by the program organizer and the security screening had failed. But freedom of speech also includes extremists as long as they don’t break any laws when expressing their views. In the newspaper article, several quotes from the original panel member revealed that the extremist was anti-Semitic and violent, and therefore unfit to participate in a program organized by Stockholm Public Library. On the library website, a statement was published in which the library criticized itself for the event and program, stating that we had crossed the line of what was appropriate. However, journalists and reactions in social media paid little notice to the library’s statement. As the library watched the discussion of the program unfold, it became clear that there were some very valid concerns about the program and hard lessons learned for the library.

      In our efforts to promote freedom of speech, our organization failed to recognize all the forces in motion. As a public library, we have a responsibility to promote and offer a safe place for all people. Public libraries are based on the idea that all people are welcome to learn and grow as individuals. By inviting an extremist to the library, we not only provided that person with a platform to share his ideas, we also took active steps to normalize extreme views, opinions, and violent radicals. The program was not a debate—it was designed to be a discussion—which gave the impression that it is possible to have a conversation with a violent extremist. Some people are not bothered by this and do not see any problems. This is probably also the reason why the people responsible for arranging the program failed to acknowledge any difficulty with the concept of the program during the planning. The program could only be planned and executed from a position of privilege.

      By inviting these radicals into our library, we turned it from a safe place into an unsafe place. The library became a place where groups within our society who are threatened by violent radicals can no longer go without the fear of encountering a person or group who threaten their existence. By arranging this program, we not only invited the members of the panel but also unwittingly invited the people who sympathized with them to be audience participants. This became evident when the original panel member was immediately replaced with a member of the audience. In radical media and on radical websites, the program was described as a victory for radical causes and was celebrated as a milestone achievement. The extremists complimented the library for supporting democracy by allowing this important discussion to take place. An extremist in the audience taped the panel discussion and released it via a radical website. This recording was made and released without the permission of the library, the organizers, or the people attending.

      The panel consisted of white middle-aged men and women, individuals who engaged in the conversation from a position of privilege and viewed the discussion as a tool to learn about differing views. The panel believed that debate and conversation were the civil and proper way to discuss differences, as allowing and facilitating debate and discussion are founding features of Swedish democracy and the constitution. Freedom of expression and the right to individual ideas are crucial. However, violent extremists are a direct threat not only to our democratic society but also to individuals and minority groups. By giving extremists access to a public forum, we were limiting the same space for those who are threatened by violent extremists. At first glance, the concept of a conversation with an extremist in a public library might seem appropriate, but this is a naive view based on privilege, as this has a direct impact on other groups in our society that we must provide a safe place for. By allowing extremists a platform, we are failing those who are threatened by extremists and we are infringing on their public space.

      The critique of the program at Stockholm Public Library was well justified, as were the reactions from those of our patrons who protested against extremists outside of the library for weeks after the program. It is important to arrange programs that have bold topics and formats and not to stray away from the difficult and important questions of our time. However, as we do so, we have a responsibility. We cannot compromise the library as a safe place for the public and we can never tolerate the normalization of violent extremist views using the platform of the public library. If we are to deal with difficult topics there are other means to allow a spokesperson a place on stage. Traditional media has dealt with this in several ways that are more ethical and appropriate. These include putting the topic into context, always questioning a radical view, or talking to a person who has knowledge of or has studied a violent radical movement.

      The Swedish Library Act is fairly new, and the outspoken advancement of our democratic society through program activities is even more recent. As we develop the programming at Stockholm Public Library and learn from our mistakes, it is clear that how we deal with program activities from a policy standpoint is not as evolved as the policies we have for acquisitions, displaying books, or weeding. Today program activities are increasingly becoming an incentive for people to visit libraries. Therefore, we need to further discuss, devote time, and be attentive to policies about programming as we plan future events. Such programs translate information and experiences from the page into a real-world context. Public programs are powerful and necessary and most of them are unproblematic. But as we choose to work with difficult topics, we cannot allow ourselves to be naive. The library represents the common knowledge and memory of our society. What we allow in our libraries, we also legitimize in our society; thus, libraries have the power to normalize the radical or the extreme. In some cases, it might be the right approach—but let us be aware of what we are doing and understand the consequences of our actions.

      This program was a wakeup call for Stockholm Public Library. It became apparent that the organizers of the program had not done adequate research and had worked in isolation from management. This recognition has required the organization to strengthen the administration of programs, so that security has a stronger presence and we coordinate the vast program activities better. The library’s program policy needs to be implemented throughout the entire organization.

      The Stockholm city policy on how to work against violent extremists must be implemented within the library. This is a fairly recent policy that defines what groups are deemed to be violent and extreme and outlines how to identify them. The knowledge of who these groups are and how they operate should be common knowledge within the library organization. Librarians need to be aware of policies in their countries and regions. In Sweden, these organizations cannot participate in any program hosted by the library. Further, at the Stockholm Public Library, in cases where staff suspect that a person is being radicalized, they need to notify the department security officer for further processing. The policy takes into account Sweden’s Public Access to Information and Secrecy Act, which clearly states that loans, circulation history, reservations, and the use of information technology through a library is protected by the Secrecy Act.

      Stockholm Public Library is recruiting a program activities coordinator and planning an online training on recognizing extremist organizations and symbols to decrease the chances of being used as a platform by violent extremists. The recruitment of a professional program activities coordinator is a direct consequence of the November program and incident. The program provided the library with some hard-learned, but necessary, lessons. Stockholm Public Library will not allow itself to be used as a platform for normalizing violent extremists. It is our mission to provide people with access to information and provide a safe space for all.

    
  
    
      
        PART II

        Reflection Questions

      
      For some libraries and their communities, public programming and public events are as important as a library’s physical collection. Some library events can be predicted to be controversial while others may cause unexpected controversy. Working through the difficult issues associated with public events may not be specifically addressed by a library policy. How do libraries protect freedom of speech, provide a safe environment for patrons, and protect intellectual freedom through program planning? What community resource might be sought to protect patrons’ intellectual freedom and freedom to speak at public events?

      [image: ]

      Chapter 4: Black Lives Matter Die-In: Library Space as an Intellectual Freedom Issue

      
        • Are protests an aspect of intellectual freedom that libraries should support? Why or why not?

        • Does your library have policies and/or procedures that allow or discourage patron protests?

        • This protest happened at an academic library, but it could have just as easily happened at a school or public library. How would the library staff at your library respond to a planned protest? What about an unplanned protest?

      

      [image: ]

      Chapter 5: Exposing a Community: Drag Queen Storytime in Rural America

      
        • Why are events like Drag Queen Storytime so important in libraries at this time? Is it a positive aspect of libraries and community engagement that they have so much attention, or is it a negative?

        • How can a library prepare to deal with a social media story that gains nationwide interest?

        • Are there any differences when librarians respond to social media issues connected to the library on personal time and when they use their personal accounts and not as official representatives of the library? Should there be guidelines for how library employees interact with the community on social media or would providing guidelines about employees’ social media activities be a violation of their personal rights?

        • How would you help a drag queen performer prepare for a library event?

      

      [image: ]

      Chapter 6: Did We Just Normalize Extreme Views and Make the Library an Unsafe Place?

      
        • The Swedish Library Act requires that libraries prioritize the rights of identified minority groups. Should legislation similar to the Swedish Library Act be enacted in the United States? Why or why not? If so, what minority groups should be identified?

        • How is providing access to programming in a library the same or different from providing access to material in the library’s collection?

        • Are decisions to silence radical views at library presentations in accord with intellectual freedom? Why or why not?

        • What is a library’s responsibility for providing a physically and psychologically safe space for patrons? Is this responsibility different in public, academic, or school libraries?

      

    
  
    
      
        PART III

        DIFFICULT CONVERSATIONS
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        A Library’s Response(ability) in #MeToo

      
      LEAH SHLACHTER

      I first got wind of Sherman Alexie’s sexual assault charges in February 2018 via my Facebook feed. I’m friends with a lot of poets and my feed blew up with comments about Anne Ursu’s essay “Sexual Harassment in the Children’s Book Industry” that was posted to the Medium online platform, and was later addressed in Drew Himmelstein’s article “Children’s Publishing Reckons with Sexual Harassment in its Ranks,” published online by School Library Journal (SLJ).1 In December 2017, Ursu set up a survey about sexual harassment in children’s publishing and received almost ninety responses. She asked survey participants to remain anonymous and not to name harassers “because [she] wanted the focus to be on the stories themselves, and because once names are involved people start defending the harassers and accusing the harassed, and in addition to the harm done to them and those who have yet to speak, it stops the conversation before it starts.”2 However, whereas the Medium essay did not have a comments section, SLJ allowed readers to comment on its website. In the comments section, SLJ readers disclosed the names of various authors and a spectrum of details associated with each one, including those accused of sexual misconduct. When I saw Alexie’s name come up repeatedly in SLJ comments, as well as in comments from friends and friends of friends in various threads on Facebook, I got that queasy bad-news flutter.

      I work as the adult program coordinator at Teton County Library in Jackson, Wyoming. We had recently brought Sherman Alexie to Jackson as our annual Page to the Podium speaker. He charmed the Jackson audience, making us cry, then laugh, as he wove together stories about brain tumors, mothers, and structural racism.

      Immediately after reading the comments, I went into denial: He couldn’t have done this. I had just met him and his wife. I caught myself falling into the conditioned trap of the cognitive dissonance of defending harassers: These accusations aren’t that bad if no one is claiming rape, right? These comments come from outside sanctioned media channels, how do we know what is true? There aren’t that many accusations, and so on. The comments also made clear that women writers of color, specifically Native women, were his primary targets. And then my anger set in. My anger was directed toward Alexie, but also towards myself because I allowed myself to be seduced and duped by his writing and activism. I fell into another societally conditioned power trap—self-blame—I should have known.

      At that time, I had recently booked author Junot Díaz to be the library’s 2018 Page to the Podium speaker in August. I Googled: “Junot sexual assault,” just in case, as if these kinds of background checks are searchable, as if people are sharing these stories publicly at all, as if this was a simple request, as if the internet was immune to power dynamics. Nothing came up.

      Two months later in April 2018, Junot Díaz published “The Silence: The Legacy of Childhood Trauma” in the New Yorker, his heartbreaking essay revealing his own childhood rape and the lasting effects throughout his life and writing.3 I wept. I thought: OK, this changes the dynamics of his upcoming visit to Jackson in August. How is the library going to responsibly prepare for this discussion? The Community Safety Network, a local nonprofit that focuses on domestic violence, reached out to me after their program outreach coordinator read the essay. They wanted to collaborate on a community conversation. I asked if they could provide advocates on site at the lecture in case the presentation triggered trauma in the audience. They said they could.

      One month later, in early May 2018, as I sipped my morning coffee at home, a friend texted me to ask if I knew about the latest reports. Unofficial news networks and social media outlets were erupting—there were reports of author Zinzi Clemmons publicly confronting Junot Díaz during a writing conference in Australia, saying that Díaz tried to forcibly kiss her while she was a grad student several years earlier. Several other women came forward with their own stories. From my couch, I e-mailed the community engagement team at the library requesting a meeting as soon as possible.

      Within an hour of receiving the text from my friend, both local Jackson newspapers contacted me asking what the library planned to do about Junot Díaz’s upcoming visit. I told the papers I had no information for them at this time, but I would be in touch. A few Jackson locals tagged the library on Facebook posts, asking the same question. I didn’t respond, nor did my colleagues at the library. I hit refresh on my “Junot Díaz” Google search every few minutes throughout the day, hoping for more information. Again, as with Alexie, I wanted the allegations to be false.

      Over the next couple of weeks, I read every article, essay, and opinion piece about Díaz that I could find. My team e-mailed articles back and forth to each other. The patterns emerging from the allegations against Díaz paralleled the allegations against Alexie—including that female writers of color were his primary target.

      The local newspapers continued to pressure me for a statement. My team met several times to thoughtfully consider what action the library would take. We discussed what we knew about the dynamics of power and the cycles of abuse. We also considered opinions from the local press as well as from social media. We asked many questions: What does collective responsibility to end the cycle of abuse look like? How do we begin to repair harm caused by cycles of abuse? What effect would canceling the presentation have? What would happen if we went ahead with the presentation? What is the best way to continue this urgent conversation? Who is the appropriate person to lead this conversation? What is the best use of funds to bring authors to Jackson? In what ways are we collectively and individually complicit in maintaining abusive power structures?

      We chose to cancel Junot Díaz’s presentation.

      A newspaper reporter asked me why the library decided that Díaz’s behavior overrode his work as an author. I responded:

      
        The library does not see our decision this way. We are not canceling the author himself, nor the human being who is Junot Díaz. The library chose to cancel his presentation in Jackson. The library still carries his books for patrons to check out and read if they choose. One does not have to look hard at the library stacks and compare it to recent headlines to notice how sexual inequalities and abuse, which intersect with racial inequalities, saturate our literature, music, and films. The library’s decision to cancel Junot Díaz’s presentation attempts to dismantle the power structures that have allowed for systematic silencing, inequalities and sexual abuse against women, including women of color, in the publishing world. The library is not out to vilify Junot Díaz, nor can we excuse his actions. The library has space to hold him both with compassion as a victim of abuse, as well as hold him accountable for being a perpetrator of abuse. While we don’t know what consequences should be for men in this position, we know it cannot simply be to continue on as business as usual, maintaining the status quo. As Junot Díaz says himself in his statement to the New York Times: “I am listening to and learning from women’s stories in this essential and overdue cultural movement,” Teton County Library is too. Perhaps in the future, the library will invite Junot Díaz back, after healing, and making amends, reparations, and restorations, although we can’t say yet what exactly that looks like, or how we would recognize it.

      

      Although we felt that canceling Junot Díaz’s presentation was responsible action, we also felt strongly that we did not want the cancellation to be the only statement. We decided once again to partner with the Community Safety Network, this time on a series of multidisciplinary discussions addressing sexual assault through writing workshops, theater readings, and moderated conversations.

      As we brainstormed with the Safety Network, I started to feel that it was not enough to consider our response to the situation with Díaz primarily from a sexual abuse angle. This was a complex situation involving many intersecting structural power dynamics. How should we address it all?

      Inspired by a Grey’s Anatomy episode where the doctors came up with a plan to treat a young patient’s inoperable brain tumor with small frequency waves from all directions, rather than with just one powerful frequency wave that would damage the surrounding healthy tissue, I came up with the idea to create an ongoing series called “Power Trip,” where we aim to highlight the different and shapeshifting manifestations of power from racism, to sexism, to income inequality, to you name it. With the series, the library also hopes to highlight how power intersects more than one dynamic at a time. We want to understand and dissect power from every angle, and we have been partnering with several other organizations (not only Community Safety Network) on certain topics.

      The Power Trip series launched in February 2019 with a presentation entitled “Billionaire Wilderness” by Yale professor Justin Farrell, which examined the effects the ultra-wealthy have on the environment and community in Jackson Hole. In March we partnered with Wyoming Equality, an LGTBQ and Two Spirit advocacy group, to host a screening and discussion of the film Matt Shepard is a Friend of Mine, a documentary that tells the story of Matthew Shepard’s life before his violent and tragic death made him an icon. In April, we partnered with the Community Safety Network for a discussion about apologies in the #MeToo era. In June we partnered with The Jackson Hole Conservation Alliance and The Wilderness Society to screen the film Welcome to Gwichyaa Zhee, a short documentary that explores how Indigenous Gwich’in people are fighting to protect the lands and caribou from oil and gas development in the Arctic National Wildlife Refuge. The discussions continue with our partnerships with a local filmmaker and the Wilderness Society to screen the film A Noble Pursuit about local efforts to protect the Hoback Canyon from fracking, as well as with the Jackson Hole High School and the Historical Society to bring Sam Mihara to present about his imprisonment in the Heart Mountain Japanese internment camp and how it relates to today’s treatment of undocumented immigrants.

      Even though we decided to draw attention to power in multiple contexts, we wanted to make sure we addressed sexual assault in a thoughtful, critical, and fresh way, and we wanted the conversation to be textured and ongoing. The first brainstorming sessions with the Community Safety Network involved throwing around ideas, angles, and concepts for addressing the #MeToo movement. Although we have big ideas for future readings and writing workshops to produce together, we decided to start with a discussion focusing on apologies and how society handles forgiveness, retribution, restorative justice, revenge, rehabilitation, reckoning, reconciliation, and truth.

      We called our discussion “They Apologized…So What? Or, So What Now?” We advertised the event using the following description:

      
        They apologized. So what? Join the library’s Power Trip series and Community Safety Network for a discussion as we deconstruct #MeToo apologies by individuals who have been called out for sexual misconduct and explore the different paths that survivors have taken for healing and justice. The conversation will be led by Community Safety Network’s Director of Prevention and Education. There will also be an additional artistic component for participants if they so desire. All are welcome!

      

      During the planning process, which took several months, Karin Waidley, the director of Prevention and Education at the Community Safety Network, and I met regularly and shared articles and stories about #MeToo apologies. There is no shortage of information and opinions on this topic, and it seems as if every week brought a new example.

      During the planning process, a friend texted me a link to an article saying the Pulitzer Prizes chose to keep Díaz on its board, and she suggested that perhaps the library shouldn’t have canceled his presentation after all. I texted my friend back asking if keeping one’s job after sexual assault allegations is the same thing as proving one’s innocence. I asked her what she thought about the recent hearings about Brett Kavanaugh’s appointment to the Supreme Court, or the numerous sexual assault reports made against President Trump. Díaz has kept his positions at the Pulitzer Prizes, MIT, and the Boston Review, although three editors resigned at the Boston Review over the decision. What tools do we, as a society, have access to in order to handle forgiveness, retribution, restorative justice, revenge, rehabilitation, reckoning, reconciliation, and truth?

      We wanted the discussion to address this complexity and void. We wanted it to be textured and layered, and we also wanted the format itself to disrupt expectations of what a conversation could look like.

      
        How We Structured the Conversation

        We started off the discussion with a fifteen-minute introduction written and presented by Karin, where she laid out the current state of the #MeToo movement originally founded by activist Tarana Burke. Karin asked:

        
          What now? How do survivors take their empowered and public disclosures and move towards processing personal trauma and healing? How can we as a society and community change to be more supportive in recognizing and preventing the pandemic of sexual violence and exposing the power dynamics that support and foster it here and around the world? Is the #MeToo movement more than a historical moment and do those who have raised their voices together and said, “me too,” or “time’s up” have the stamina to keep advocating for and to propel some real social and institutional changes? But a question that has also dominated media discourse, perhaps more of late as certain public figures start to dip their feet into the pool of public limelight again, is the question as to how long should powerful men who have been outed suffer the consequences of their actions and the allegations?

        

        Next, we showed a twenty-minute Ted Talk video by Thordis Elva and Tom Stranger called “Our Story of Rape and Reconciliation.”4

        After the video we instructed participants to interact with different #MeToo “artifacts” we had selected and set up in different stations around the room. Participants were free to interact with whichever artifact they wanted, and they were prompted to process the questions that we had paired with each artifact. Artifacts included written, audio, and video recorded apologies, articles, and stacks of books and films created by men who have been called out. (For detailed information on the stations, visit https://​www.libraryintellectualfreedom.com.)

        We followed the self-directed artifact engagement with a group conversation, and quickly tried to squeeze in an erasure writing exercise inspired by poet Isobel O’Hare’s call for erasure poems—poems created by taking a Sharpie to actual #MeToo apologies, leaving only the words that reveal what the poet feels the person making the apology “is really saying about themselves, their privilege, and their willful oblivion to the consequences of their actions.”5

        The discussion attracted about thirty people comprised of a mix of men and women, mostly middle aged, mostly white. We had local politicians, lawyers, judges, and teachers present as part of the group. Participants were engaged and eager to discuss complicated topics. The feedback was positive, and there were multiple requests to continue the conversation.

        As the facilitators, Karin and I both thought the provocative and complicated materials we presented were well received by participants, and the discussion was nuanced and elevated. One thing that we found tricky was deciding how much to push back on certain comments that participants made during the sharing portion—we wanted to encourage dialogue and we wanted participants to speak, but we were not sure how to process and challenge certain ideas that were brought up in the moment. We decided that in the future having a slightly larger panel of moderators might help to better steer the conversation. We also didn’t know who would show up, or if anyone would interpret the event as a place to make a public apology or confrontation. The Community Safety Network provided an advocate on site as support.

        The challenge we face now is how to continue the conversation. The Community Safety Network and Teton County Library are considering bringing in a poet to lead a trauma writing workshop, although before we do, we are considering questions such as: How do we promote writing and art as a means to process trauma while not retraumatizing participants and instructors? What impact does sharing one’s story have on the self as well as on those receiving the story? How do we navigate the spaces between self-reflection and silence? As a public library, we do not have all the answers. But we can create a space and provide resources to ask the difficult questions.

        This is how Teton County Library responded to the situation we found ourselves in. There is no script. We are writing it as we go. Culture changes before policy, and as librarians we are working primarily at the cultural level, working to shape the narratives that affect what and how policy is written in response. Libraries are part of the collective feedback loop. Although every library and community have their own unique circumstances and obstacles to initiating difficult discussions, we’ve learned that:

        
          	• It’s unfortunate that scandals, especially local ones, are what forces communities into having difficult conversations, but we can take advantage of them as teachable moments.

          	• Many people and organizations are afraid to address these topics for many reasons: fear of getting it wrong, fear of getting called out, fear of not knowing enough, fear of being punished. If you are prepared and continually do the work, you will set yourself up to effectively handle and guide these conversations.

          	• It’s crucial to be receptive to new information and be willing to change your mind.

          	• It’s important to ask a lot of questions.

          	• Libraries with funding to host author visits need to examine how they are spending those funds: are we reinforcing status quo power dynamics with the authors we choose to bring?

          	• We need to partner with credible and knowledgeable people and organizations. Everyone needs help. I was very lucky to have Karin at the Community Safety Network—we collaborate well together, challenge each other, and support each other.

          	• If you don’t know where to start, start wherever you are—it’s all interconnected.

          	• Collective change is a process, and these conversations started before any of us got here.

        

        NOTES
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        Promoting Intellectual Freedom Through a Social Book Group

      
      JAMES ALLEN DAVIS AND HADIYA EVANS

      Read. Awareness. Dialogue. Action. (R.A.D.A.) is a social issue-based book discussion group started in Colorado at the Denver Public Library in 2015 amidst, social unrest, prevailing mass incarceration of African American males, and the murder of people of color by police officers. The group’s mission is: “Reading for social consciousness, to exchange ideas and promote discussion through books and community sharing.” The Denver Public Library’s programs provide equitable services that assist in the growth and vitality of our communities.

      In 2015, the library had over four million in-person visits at twenty-six branches, meeting the needs of the library’s communities through programming for children and adults, technology classes, and services to new immigrants. The library, which has had two social workers on staff, has focused on developing outreach to people experiencing homelessness and to people who have been incarcerated. The library connects customers to job readiness programs and free services throughout the city of Denver.

      As excited as we were about the programs and the services we provided, interactions with customers revealed that there was a pressing unmet need for customers to empathetically process issues their communities were facing. We identified with the customers who expressed their frustration with the ongoing violence in our communities and the shooting of unarmed persons of color around the nation. In the videos that circulated on YouTube and on news channels, there was a sense of familiarity with those who suffered. James could identify as the father, uncle, or brother of black bodies who didn’t seem to matter. We had to ask ourselves, “what are our roles as members of the community and on a professional level as librarians?”

      
        Leading with Empathy

        What started out as a conversation on current events with our colleague Evi Klett turned into a mission that supported our belief in intellectual freedom as it related to the voices of the #blacklivesmattermovement and the social activists who protest police brutality. We shared the need for a brave space to discuss and process these issues surrounding the communities we serve. Brave spaces encourage dialog by allowing individuals to speak their truth from an authentic place while at the same time actively listen and challenge their biases. As adult service librarians, we really considered the type of programs we created and what impact these programs had on our communities. We discussed the need to create this space, our passion for meeting that need, and, perhaps most importantly, how that need aligned with our library’s mission to “connect people with information, ideas and experiences to provide enjoyment, enrich lives and strengthen our community.”

        We found that the library’s customers wanted to discuss events that were happening throughout the nation and in surrounding communities; in our work it was very difficult not to engage or to express our solidarity with them. The deaths at the hands of police of Eric Garner (July 17, 2014), Michael Brown (August 9, 2014), Freddie Gray (April 19, 2015), and Sandra Bland (July 13, 2015), and the rise of the Black Lives Matter movement, prompted questions from our customers. For example, customers wanted details about legal actions concerning police-involved shootings in high-profile cases. Others wanted to know our personal opinions about the lack of value placed on black and brown people and how we processed the violence happening around us. In addition, we had several inquiries for book recommendations and resources related to those events. We engaged in these heartfelt conversations, trying to make sense of this social unrest for our customers and for ourselves, by helping our community members connect with current information from reliable online sources and books.

        Neutrality in the library profession is the subject of recurring debate. Librarians strive to offer neutral collections, technologies, and practices, but what happens when our quest to remain neutral collides with the basic rights of the customers we serve? As librarians, there is an assumption that it is possible to remain neutral and still have meaningful connections with our customers. We don’t believe this is possible. Neutrality is silence in the face of injustice. Desmond Tutu said it best when he stated, “If you are neutral in situations of injustice, you have chosen the side of the oppressor.”1 We provide tools and information to strengthen our community and enrich the lives of our customers. This service starts with understanding; we may not choose sides, but we should choose to listen. We’re reminded of the American Library Association’s Midwinter 2018 program in Denver, “Are Libraries Neutral?” A debate featuring a panel of four speakers highlighted several different opinions about the neutrality of libraries, both for and against. This discussion addressed the important issue of where the pendulum is swinging in terms of our ability to promote neutrality and at the same time be advocates of intellectual freedom.2 This debate highlights the need for libraries to transition from observing from the sidelines on issues affecting our communities and moving toward becoming a catalyst for change and social justice. Having this debate on a national level has the potential to inspire the library profession to examine, as a collective, our relevance to the communities we serve.

        We received several inquiries from customers centered on the subjects of racism, policing communities of color, and our First Amendment rights; James and Evi agreed it would be nice to provide a brave space to have conversations about topics. In November 2014, James approached Evi with an idea that would help create a space for our customers to have those conversations that we felt the community longed for.

      
      
        Moving from Silence to Action

        In response to the community needs we decided we would create a “Social Book Group” that would be a forum to analyze ideas and explore theories that are expressed in both fictional and nonfictional sources. Once James met with Evi to discuss what a social book club would look like (e.g., who would facilitate the discussions and when discussions would take place), our next step was to pitch the idea to our colleagues. We decided to approach the African American Project Group (AAPG), a Denver Public Library staff committee that formed in the early 1990s that promotes programs geared toward the black community of Denver. Several members of the AAPG group responded to the initial inquiry a little apprehensively, mainly due to the fact that they already had several projects they were working on and weren’t sure if they could commit to another program. Several members of the group agreed to meet with us to discuss our ideas about a social book group. Those who met represented a cross section of library staff and included middle managers, support staff, librarians, clerks, and program coordinators. Having an array of staff who served in different levels of the organization worked to our advantage in organizing and ultimately elevating the discussion. At the first meeting, we discussed how a social book group would function in terms of purpose and goals, who would facilitate the discussions, and where the discussions would be held.

        Collectively, we decided the purpose of the group would be to encourage participants to read about issues that have impacted their communities and to provide a forum for analyzing ideas and exploring theories as expressed through both nonfiction and fiction. Next, we charged ourselves with providing a safe space that would foster social dialogue. Finally, we wanted to encourage participants to act by becoming involved with organizations that addressed the issues that were discussed. We decided the name of the book group would be called R.A.D.A., for Read, Awareness, Dialogue, and Action.

      
      
        Selection without Censorship

        Early committee planning meetings were fraught with concerns and feelings of anxiety as we worked to develop a process for selecting discussion topics and books. As a committee and as a library system, we were exploring uncharted programming territory by confronting topics with intention that were relevant, could be seen as controversial and uncomfortable, and that were happening in real-time with real consequences. As a committee we had to wrestle with the question of whether we, as library staff, should engage with emotionally charged topics that could potentially generate negative reactions. Our “what if” scenarios included, “What if a participant gets really emotional?,” “What if participants get into a heated argument?,” “What if there are protests or the media shows up?,” and on and on.

        It was ultimately decided that the expressed concerns, needs, and aspirations of Denver’s diverse communities would be the priority because anything less would constitute indirect censorship. We made a commitment to listen to our customers by exploring ways to have dialogue in spaces that are brave.

      
      
        Pilot Testing R.A.D.A.

        We decided the first topics would focus on the current public discourse of mass incarceration and the negative perceptions of young males of color that were rooted in fear and racism. We utilized our library’s collection to support our program using selection criteria based on the principles of intellectual freedom, in which “any and all sides of a question, cause or movement may be explored.”3 Titles selected were required to meet the following criteria: relevance to the topic, published in the last five years, at least three or more copies are available in the system, and written in an accessible style.

        Our plan was to run a pilot program in October and November 2015 using the books The New Jim Crow: Mass Incarceration in the Age of Colorblindness by Michelle Alexander and The Griots of Oakland: Voices from the African American Oral History Project, edited by Angela Zusman. The discussions would be facilitated by members of the R.A.D.A. committee. If both programs went well, we would officially launch R.A.D.A. in January 2016.

        We contacted Kriss Wittman, a professional strategic illustrator, and she agreed to volunteer her services to capture the discussion through illustration. We believed illustrating the discussion would be less intrusive than a video or audio recording, and that the illustrations would document the conversation in a nonlinear fashion. By adding a visual component to our discussions, participants and others would be able to capture the key concepts and the essence of the discussions. The illustrations would allow anyone to reflect on the conversation topics while giving the participants anonymity. To date, the R.A.D.A. program has hosted fifteen discussions held in ten branch communities. The book discussion topics were all social justice–based, ranging from mass incarceration, poverty, mental health, immigration, white supremacy, and gentrification. (For images created by the strategic illustrator, visit https://​www.libraryintellectualfreedom.com.)

      
      
        Creating a Safe, Brave, and Responsible Space

        Our committee has adopted the mantra that we want our participants to “become comfortable with being uncomfortable.” This can be interpreted as wanting our participants to engage, not disengage, when a topic makes them uncomfortable and/or incites an emotional response. In order to create this environment, we’ve developed a program structure that normalizes intense conversations by establishing an environment that incorporates a discussion model that is dedicated to ensuring participants feel safe and are encouraged to be brave, and the facilitators are accountable for the types of resources they provide.4 We define these elements as follows.

        
          	Safe: To create an environment for dialogue where participants are given space to be their authentic selves, share experiences grounded in personal experience, and speak their truth.

          	Brave: To actively listen, challenge personal complacency, confront personal bias, choose to acknowledge and believe the experiences of others with different opinions, and be free of self-censorship.

          	Responsible: Facilitated dialogues to foster an environment of learning using resources that have been vetted based on authority, accuracy, reliability, and objectivity.

        

        Our overarching goal is to encourage healthy dialogue. Discussion guidelines are used to reinforce the safety of the space and facilitate shared understanding for dialogue. They are as follows:

        
          	• Listen actively, seeking first to understand.

          	• Keep an open mind.

          	• Be respectful and honest in communication.

          	• Be mindful of others and do not dominate the discussion.

          	• Speak your truth without blame or judgment.

          	• Critique ideas, not people.

        

        An example that tested our goal of creating a safe, brave, and responsible discussion environment occurred during a discussion on white supremacy. Around the time of our discussion, the nation had just witnessed the tragic and senseless violence that occurred during the protest and counter-protests in Charlottesville, Virginia. The protests were provoked by the removal of the statue of Robert E. Lee in Emancipation Park in August 2017. The Denver neighborhood of Stapleton, named for former Mayor Benjamin Stapleton, has had similar struggles and ongoing disputes over the name of the neighborhood. Benjamin Stapleton was a member of the Colorado chapter of the Ku Klux Klan during the 1920s, when many politicians held personal and professional affiliations with the hate group.5 This controversy has been at the center of a debate to change the name of the neighborhood and has sparked tensions between longtime residents and transplants. Our colleagues at the branch located in this neighborhood contacted the R.A.D.A. committee with a request to host a discussion on the legacy of white supremacy and to provide historical and contemporary context. The book White Rage: The Unspoken Truth of Our Racial Divide by Carol Anderson was used to frame the discussion.

        Because we anticipated a spirited discussion, we alerted the branch security staff that the program would involve sensitive subject areas that might possibly result in heightened emotional reactions. Our expectation of a lively discussion was proven correct. What we didn’t foresee was the large turnout. There were over thirty-five participants in attendance, many of whom mistakenly thought the author would be at the program. The number of people dramatically affected the equilibrium of the safe space; as a result, facilitators had to rely heavily on the discussion guidelines “speak your truth without blame or judgment” and, “critique ideas, not people.” The discussion had several tense moments when everyone, including the facilitators, required bravery to lean into the intensity, extend silences, and feel discomfort in order to provide space for participants to process. Although our initial concerns focused on all of the ways things could go wrong during the discussion, the reality was we had an intense conversation that exceeded our expectations. As a result, we heard from participants who expressed the need for tools to empower them when confronted with situations of macro- and microaggressive behavior rooted in racism. We responded to these needs by creating a workshop to address the many layers of racism and supremacy.

        We employed the same logic to the workshop concept as we did with the early discussions by first testing participant interest with a pilot. The pilot workshop was held a few months later, in October 2018, at the same branch in which the R.A.D.A. white supremacy discussion took place and focused on macro- and microaggressive behavior using personal example scenarios shared by attendees at the discussion. In addition, the workshop covered ways to disrupt bystander behavior and empowered participants to actively engage as upstanders to combat these types of aggressive situations in public, business, and professional settings. The workshop was well-received by more than twenty-five attendees. Our next workshop focuses on a specific request from the DPL library’s children’s department to create a four-part series that tackles “How to Talk to Kids About Race.” The series provides context and tools on the topic of confronting personal bias, systemic racism, microaggression, and racism in the media.

      
      
        What We Learned about Hosting R.A.D.A. Discussions

        Our advice to anyone interested in creating a social book group is to develop a team (start with what you have), work on getting a supervisor or manager to agree to let you run a pilot to gauge the response of the community, and, most of all, really listen to your community.

        
          Work with the Team’s Strengths

          The committee is made up of a diverse and multi-talented group of staff. The strengths and responsibilities of the committee vary, ranging from creating discussion questions, program promotion, and facilitation. Having a diverse team is a huge benefit to running a successful program.

        
        
          Don’t Require, but Encourage Participants to Read the Materials

          We choose books that deal with social justice issues and create discussion questions based on ideas presented in the books to help guide the discussion, but we do not require participants to read the materials beforehand (although it helps if they do).

          Members of R.A.D.A. have become an interdepartmental collaborative committee within the Denver Public Library. It is a committee that advocates for intellectual freedom by addressing a variety of social justice issues present within our communities. These issues often divide our communities and work against collaboration. What started out as a response to the voice of our customers who expressed hurt and disillusionment as a result of the disparities and injustices within their communities is becoming a collective effort to have planned discussions within intentional spaces that promote healing and solidarity. Librarians can advocate for intellectual freedom by listening to their communities, not only by practicing empathy, but understanding that they should be a part of the community and not just in the community. A library that forgets it is interdependent with its community cannot sustain a place of relevance within that community.

          NOTES
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        PART III

        Reflection Questions

      
      To remain relevant, it is becoming increasingly important for libraries to have public programming that aligns with the conversations occurring in the communities they serve. Some of these conversations can be extremely difficult. What kind of expertise should libraries cultivate when planning conversations about difficult topics? What community resource might be sought to complement controversial topic discussions in libraries?

      [image: ]

      Chapter 7: A Library’s Response(ability) in #MeToo

      
        • What would you have done if a speaker coming to your library was accused of sexual harassment?

        • Is allowing an author to speak at a public event fundamentally different from allowing their book to be on the shelves of the library? Why or why not?

        • The author states, “Culture changes before policy, and as librarians we are working primarily at the cultural level, working to shape the narratives that affect what and how policy is written in response.” Do you agree with this statement? Are there current issues that prove or disprove this statement? Historically does this sound accurate?

        • Should there be a distinction between the books written by authors and the personal life of an author?

        • What organizations in your community would support the library’s public programming for a #MeToo discussion?

      

      [image: ]

      Chapter 8: Promoting Intellectual Freedom through a Social Book Group

      
        • The authors of this essay write about librarians and neutrality and state, “As librarians, there is an assumption that it is possible to remain neutral and still have meaningful connections with our customers. We don’t believe this is possible.” What do you think? Is it possible for librarians to remain neutral and maintain a meaningful connection with customers?

        • What role do librarians and libraries have in promoting social justice issues in their communities?

        • What types of social justice issues could the library support in your community with a similar book and discussion group?

        • How would you create a safe and brave discussion space as part of the public programming at your library? How would you prepare to lead an uncomfortable conversation at your library? What community partnerships might be created to engage in a difficult conversation?

      

    
  
    
      
        PART IV

        INSTITUTIONAL DECISIONS
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        The Storage Closet

      
      SHANA CHARTIER

      When I first started as a young librarian, I was deeply unequipped to deal with censorship issues. I worked in a small academic library with religious affiliations, and, frankly, I was grateful to have a full-time job. I had been working at the institution for a little over a year when the situation involving the storage closet was brought to my attention.

      As a branch librarian I rarely worked at the main library. My branch was housed several buildings away and its collection was completely separate from the rest of the general collection. Although the policies were the same, the way each area was run was different. My branch was quieter and pretty simple. Its primary services were checking out books, providing reading advisory, and offering a space for quiet and group study. I generally tended to the needs of the same students and only occasionally took a shift down at the main library, which had more of the rules and regulations that came with a larger collection and more foot traffic.

      One week, while I was working the main library reference desk, a student approached me and asked to check out the movie Blow. If you’re not familiar with this film, it includes a good amount of drug use, prison time, and violence. Let’s just put it this way: it’s not Sesame Street. When I looked in our catalog for the film, it wasn’t there.

      The student insisted that a faculty member had put it on reserve for them to watch at the library. I checked our reserve shelf over and over, to no avail. I looked in the catalog again to try and find it. Eventually the student got frustrated and walked away, and I was left feeling like a failure for not being able to help him.

      A bit of time passed, and I eventually reached out to a colleague to ask him about the movie in case he might know something I did not know. He did know something. It was something that was kind of important. It turned out that the library director had decided the film was unsuitable for the nuns that worked and taught around campus. The library director didn’t want them to become aware that we carried such material in our collection, and somehow get the library into trouble. As a result, he had controversial films like Blow housed under lock and key in a library storage closet, even though they were films owned by the library and were requested by faculty members. The films were not entered into our catalog. You had to know that a faculty member had them on reserve and that the film was deemed unsuitable for common use—then you could access the storage closet to get the students what they needed.

      When I learned this, I was stunned. Not only was it a gross violation of ALA’s Library Bill of Rights (www.ala.org/​advocacy/​intfreedom/​librarybill), but it was a terrible inconvenience for our students and the campus community. Any librarians who weren’t in the know could not provide material that students needed, which wasted the students’ time and annoyed the faculty members who had asked for films to be placed on reserve. Not only that, anyone who might have been interested in watching the films would not know how access to them. We had resources available in the library that were being withheld because of fear of retribution from campus leadership. It should be mentioned that many of the nuns enjoyed watching controversial films and did so regularly, so I really never understood where the trepidation came from. There were several times during my shifts that a group of sisters would approach the desk to return something deeply thought-provoking and controversial, and they loved to talk about the issues presented. The nuns at this school did not shy away from open and candid dialogue about serious societal issues, which was another reason I was surprised by this peculiar unspoken rule.

      My colleague and I were deeply concerned about this practice. Although we understood that we worked under the umbrella of a certain belief system, we also worked in higher education. In higher education, ideas are meant to be challenged, and adults should be empowered to discuss difficult topics and grow intellectually by experiencing different points of view. My colleague was particularly sensitive to this behavior. He was also in charge of book displays. He would often choose hot-topic books that the director would take down if he deemed them too incendiary. The director would remove the items from display and put them back on the shelf.

      At least I was able to serve our students once I knew that movies and books with certain subject matter were being withheld from the general public. If a student insisted a movie was on reserve and I couldn’t find it on the regular shelves, more often than not it would be tucked away in that closet. I found this to be an ineffective and immoral policy, and so I decided to address it in a staff meeting.

      When the topic of the storage closet came up, I explained that not having these items in the catalog for checkout made things incredibly difficult. My colleague and I also cited the Library Bill of Rights and boldly tossed out the word “censorship.” The director turned red and sat back in his seat. He insisted that what was being done was not censorship, because there was still access. It was also made very clear to us that working for a religious institution meant that we had to be very mindful of the types of material we carried because it could be offensive to those at the top.

      And that was that.

      The institution I worked for was profoundly fear-based. If anyone didn’t toe the line or if they challenged the status quo, they were very quickly shown the door, often without preamble or the ability to make a phone call before being escorted off campus. In that culture, it was nearly impossible for a young librarian to push an issue further, and, frankly, we had no idea how to advocate for ourselves outside of speaking our truth in that meeting that day.

      Change did happen. Today, if you look in the library catalog, the movie Blow is in there, listed under “permanent media reserve.” That was the compromise. Controversial movies are no longer hidden virtually from the campus population, but they are still guarded physically under lock and key and considered part of the “permanent media reserve.” It is a way to continue the censorship while giving it a nicer sounding name.

      Suffice it to say almost no one that I worked with at that institution is still employed there. For any librarians in a similar situation, I would say that it’s okay to speak your truth. When my colleague and I did speak up, we weren’t accusatory or defensive, but spoke levelly and used professional documentation to support our position. If you are going to try to confront administration about censorship, do so with a cool head and be prepared with supporting facts. We were able to communicate that the students were suffering as a result of that policy, and change did occur. Although the library hasn’t made these films fully available, such items can still be found in the catalog. If I could change one thing about the way we approached the situation, I would have planned a better presentation and asked for a private meeting with the director. I think that being called out in a group setting like the staff meeting influenced the director’s response and, being a young librarian, I hadn’t quite learned how to be tactful when addressing a potentially controversial issue.

      In all fairness, I do not believe that these decisions were made with ill intent. Our director had pretty good job security because he pandered to whatever leadership asked of him, and if any side comment was made that might make the library look less than stellar, he jumped to make sure that whatever was found to be wrong was remedied. The director lived, as we all did, under a deeply oppressive fear-based culture that was heavily enforced by the nun at the top. From that perspective, it is almost understandable why he decided to censor information, because any side comments from a higher-up could be a hint at the end of one’s career.

      There are many institutions where speaking about controversial issues can lead to a pink slip. If you can find a way to do it by explaining how it will benefit users, you may find a loophole in the system. Access to information should be an open and flexible conversation. If it isn’t, it might be time to find a new place of employment. I know I certainly did.
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        The Fox and the Hedgehog

        WHEN LIBRARIES ARE BEHIND BARS

      
      ERIN BOYINGTON

      Thousands of years ago, a poet named Archilochus observed “The fox knows many things, but the hedgehog knows one big thing.” He wasn’t talking about zoology, but rather about different ways we might respond to the world: by using wily tactics or a single, protective strategy.

      Prisons are another world. Large prisons are walled cities in miniature. They have their own massive kitchens capable of feeding thousands of people three times a day, fleets of vehicles, maintenance areas, medical and dental facilities, warehouses, laundries, gymnasiums, schools, and chapels. There are warrens of training rooms, offices, bathrooms, visiting rooms, storage areas, and living units. Some prison complexes host vocational programs ranging from furniture-making to culinary arts programs that run restaurants.

      Then there are things you rarely find outside prison. Rooms to process in-coming and outgoing prisoners and their property; metal detectors; e-scanners; cameras; tables specially designed for hand-and-feet restraints; weapons lockers for riot-control gear; and locks, locks, and more locks. “Traps” are everywhere—corridors with locked doors at both ends, designed so only one door can be opened at a time. There are observation cells with toilets that can be turned off so when a prisoner swallows some dangerous contraband (like a handcuff key), it can be retrieved eventually. If there is a wall in the center of an exercise yard, it’s angled so the control hub can still see everything. There are no blind spots—eyes are everywhere.

      Ideally, somewhere in this warren is a library. Libraries exist to supply information, to (metaphorically) open doors rather than to lock them, and to provide free choice to people who are no longer free to choose even when to eat or sleep. To use Archilochus’s metaphor, libraries are foxes by nature. For correctional librarians, walking between two cultures is a daily challenge. The most difficult thing, of the many difficult things they do, is championing intellectual freedom in a stronghold of censorship.

      There are many news stories about prison censorship. Encouragingly, public scrutiny often leads to policy reversals. New Jersey backtracked on its ban of Michelle Alexander’s The New Jim Crow: Mass Incarceration in the Age of Colorblindness.1 Heather Ann Thompson, author of Blood in the Water: The Attica Prison Uprising of 1971, filed a lawsuit against the state of Illinois, which had decided that her Pulitzer Prize-winning history threatened security.2 But these authors are savvy about censorship of their books. They are the exceptions, not the rule.

      There are countless ways to enforce censorship upon a captive population. Some prison librarians I’ve met are themselves censorious. I’ve been told by peers, “Oh, I don’t even buy things I think will violate the policy.” In 2018, a heated debate about providing urban fiction exploded across an ALA Listserv dedicated to prison libraries.3 The conversation illuminated deep divisions among librarians about the types of material prison librarians should provide.

      For several years, I worked at a correctional facility library. As part of my duties, I regularly attended bimonthly meetings of the publications committee, unofficially known as the porn committee.

      Every other week we emptied a full mail bin of personal letters, pictures, magazines, and books, which were circulated around a conference table. There was a detailed policy to follow. The discussions we had were . . . unusual. It’s not every day you go into a professional situation and have to determine if a translucent Oscar gown in People shows a woman’s areola. It is unusual to have a job description that includes looking at multiple sheets of mail-order black and white thumbnail pictures titled “Non-Nude Big Booty Divas 4” to determine if there are any anuses visible around microscopic G-strings (and magnifying glasses were not included in our censorship kit).

      Most of the time the professional veneer of the committee made it possible for me not to die of embarrassment, even though I was frequently the youngest participant, the sole woman, and the only person not in uniform. I was also the only librarian. Others around the table far outranked me and had more years of correctional experience. All of us had a professional obligation to follow the prison’s rules. The rules in prison are many and varied—sometimes they literally depend on the room you are in, or the time of day. In that committee, I was on the receiving end of huffy sighs, eyes rolls, and uncomfortable disagreements.

      This experience made me a true believer in intellectual freedom, and I’ve heard as many frustrating stories from correctional library peers as I’ve experienced firsthand. Censorship is unfairly targeted and erratically applied even in the presence of well-crafted guidelines (and Colorado, where I worked, has one of the most permissive policies).

      
        Bad Decisions

        Here are some rules that cause correctional censorship. The list is not exhaustive by any means.

        
          	• no books about gangs

          	• no books about the history of corrections

          	• no hardbacks

          	• no donations from organizations dedicated to getting books to prisoners

          	• no books about tattoos

          	• no urban fiction

          	• no human health texts

          	• no LGBTQ books

          	• no graphic novels

          	• no art books

          	• no books about psychology

          	• no true crime

          	• no internet access

          	• no funding for library collections at all!

        

        This list reflects the fears of the hedgehog much more than the capabilities of the fox.

      
      
        Books About Gangs

        There are real gangs in prison. Riots, rape, drugs, murder, theft, and extortion can usually be traced back to gang members. Gangs exist because human beings are social creatures, even those people society labels as antisocial. We like being part of groups. We band together for protection. We establish our own moral codes and pecking orders. Books about gang life don’t make this fact any better or worse. Gangs are not a book problem.

      
      
        History Books

        Historical accounts of corrections in the United States get censored because officials understand that the depths of injustice and cruelty there will inspire anger.4 I would argue that this anger is a healthy, rational response. It does not mean those who read about Attica will riot.

        
          Hiding history means we are doomed to repeat it.

        

      
      
        Hardbacks

        Blanket restrictions of books by format is a time-honored prison tradition. Though I had never heard of an issue specific to hardcover books, in Colorado a unilateral decision was made to only allow paperbacks for high-security prisoners. It meant that these prisoners could no longer access a third of the library’s collection, including books about essential life skills. There were no additional funds to purchase more paperbacks.

        In retrospect, it seems we were lucky that the prison didn’t decide to do away with books altogether. In late 2018, Pennsylvania’s state prisons announced a decision to only allow e-books.5 The tablets required to read those e-books cost $150 each. Individual titles cost more money on top of that—even the books vendors got for free from websites like Project Gutenberg. The average daily pay for a prisoner is 86 cents.6

        Under fire from alert news media, Pennsylvania repealed its plan.7 But they aren’t the first, and certainly won’t be the last to restrict access in this way.

      
      
        Donations

        This prohibition is increasingly common, a corollary censorship strategy to that of banning by format. Books get used as hiding places for razor blades, betting slips, love letters, and drugs. For the larger of our two libraries, it would take two days to search the 20,000 books, fanning pages and checking spines.

        Now imagine a prison mailroom, where every bit of offender property that is shipped in must be searched by hand. This is a frequent justification for draconian restrictions.8 But performing regular searches is part of the business of corrections, and so is rehabilitation. The cost of our national recidivism rate—over 75 percent—far outweighs the cost of staff time to search books.9

      
      
        Tattoo Art, Or Images of Tattooed Bodies

        Arizona’s state corrections department decided that How to Draw Comic Book Heroes and Villains shouldn’t be allowed because it only encouraged people to get tattoos (of Ant-Man, I assume).10 Prison tattoos are no laughing matter—MRSA, AIDS, and other communicable diseases are deadly in those concrete and steel boxes.

        A young man who worked in my library once expressed disappointment in his own self-administered tattoo. The worst part for him wasn’t the official punishment when he was caught, but rather the unfinished face permanently etched on his body. Marilyn Monroe didn’t look quite the way he had envisioned.

        Showcasing images of colorful tattoos, true works of art in stark contrast to most prison ink, might actually encourage some offenders to wait until they can get on the outside where there are things like autoclaves and professional artists.

      
      
        Urban Fiction

        Urban fiction is the hottest genre behind bars.11 A colleague discovered that it made up 9 percent of her collection and accounted for over a quarter of her total fiction circulation.

        Some prisons ban urban fiction but allow the latest mainstream novels, rarely flagging them for sexually explicit content. Personally, I’ve never seen a challenge against the stomach-curdling sexual violence of The Girl with the Dragon Tattoo, but I often see urban fiction with anatomically wonky (but fully consensual!) sex scenes censored. Books by the prolific and popular Ashley & JaQuavis (the noms de plume of co-authors Ashley Snell and JaQuavis Coleman) get banned, despite being no more explicit than a typical Harlequin romance. The major difference between these two genres is the cover art.

        In 2019, Illinois’ Danville Correctional Center unilaterally removed 200 books, most about race, from a donated educational collection.12 This is the type of censorship that happens when majority white staff decide which books purchased for the majority non-white incarcerated population are objectionable.13 It’s wrong, and it happens every day.

      
      
        Human Health Texts

        I have reviewed anatomy books flagged because of nudity. Prison censors consider all nudity to be sexually explicit. It’s a battle that has to be fought and re-fought on a daily basis. But what is the security rationale behind banning all depictions of nude bodies?

        If the counterargument is about not triggering sex offenders, I have two responses ready. First, not everyone in prison is a sex offender. When official censorship happens, it affects the entire population, and tailoring it to the most extreme crimes is unjust. Second, if the intent is to support treatment, giving sex offenders the choice to turn away from triggering material actually increases their ability to practice self-control.

        If the concern is about a better work environment, censorship will never solve the problem of the sexual harassment of staff. Books aren’t the problem.

        Libraries in men’s prison should have materials about pregnancy, nursing, and female health. Libraries in women’s prisons should have books about men’s health. There should be up-to-date books about health and sexuality in every correctional library. Human beings in prison, like the rest of us, have relationships that include sex, childbirth, and everything in between. They deserve access to accurate information.

      
      
        LGBTQ Books

        The first time my library created a Pride Month display, a library user reported a conversation with a startled officer who said, “That’s not allowed here!” I almost broke my eyeballs rolling them.

        Sex of any kind is definitely not allowed in prison. That’s regulated by a well-established federal law, the Prison Rape Elimination Act (PREA).14 There’s no such thing as consensual sex for prisoners. Because of their vulnerable status, the reasoning goes, it’s impossible to know if the two people cuddling in one bunk are both okay with that situation, or if the little spoon has been coerced. But sex is not the same thing as sexuality.

        Prisons are disproportionately full of LGBTQ people, who are three times more likely to be incarcerated.15 Correctional libraries exist to serve the information needs of every person in the facility. Everything from health books to romance novels should be intermingled on the shelf, ready to be read by anyone.

        Even with some bans reversed, it’s a challenge to change the mindsets of library users.16 A colleague told me that her new LGBTQ titles are getting hidden and replaced by books with dire religious warnings against homosexuality. It takes time to change minds, and books are a key part of the conversation.

      
      
        No Graphic Novels

        Because they’re graphic! This is only partly a joke. When proposing a new library program, I did once have to explain to a supervisor that a graphic novel was not the same thing as a graphic movie.

        Graphic novels are low-hanging fruit for censorship. Those written for adults often have incidental nudity. They get unduly targeted because they’re easy to scan for “sexual” content. They’re also the epitome of high-interest, low-level literature and can make up a huge percentage of circulation in a well-stocked prison library. Prison libraries need graphic novels. Plus, nudity in graphic novels should be allowed. It’s art.

      
      
        Art Books (Voted Most Likely to Be Ripped Up to Decorate Cell Walls)

        The power of art is the subject of too many books to count, and prisoners need art as much as everyone else—more, even. This brings me to the real reason front-line library staff sometimes hide the pretty books; they are worried they will be damaged by library users.

        Books are for use.17 Damage and loss aren’t problems unique to prison libraries. Most theft is a sign of interest in the topic, and the appropriate response is to “flood the market” with enough materials so that everyone who wants to learn can do so. Prison libraries should have enough art books, dictionaries, books on astrology, and urban fiction to meet the demand. I have never locked a book in my office to “keep it safe” from those grubby patrons and their information needs, and I never will. Besides, there were fences around my users. We usually got our stuff back.

      
      
        Psychology and Manipulation

        My patrons were perennially interested in learning how to gain influence over others. They’d even slog through Machiavelli and Sun Tzu. It makes sense when you think of how little power prisoners hold over their own daily lives, and how many of them went to prison for testing shortcuts to the good life.

        One man actually came in one afternoon and asked me, “Got any books on pimping and manipulating people?” It was an atypical reference question even for prison, and my dismay must have been obvious. My solution (I noticed he had his lunch and no pass, so I kicked him out answerless) was regrettably not customer-oriented. Today, I’d probably tell him that pimping is illegal in Colorado but put him on hold for other materials that he might be interested in, like Robert Greene’s The 48 Laws of Power. (Greene’s dubious honor is being author of both of the two books officially banned in Utah’s prisons.18) The library user would still need a pass, though.

        People with a criminal mindset often rely on manipulation to get their way, and correctional staff are regularly fired because they have had sex with or provided drugs to prisoners, or otherwise allowed their professional integrity to be compromised. Heartbreaking and disquieting as it is, staff compromise is a human resources problem, not a book problem. Correctional training, supervision, and personal and legal methods of accountability are solutions that already exist.

      
      
        No True Crime

        Because it might “give them ideas.”

        Sometimes true crime stories are censored because events occurred in the same state as a prison and by people currently incarcerated there. Sex offenders are particularly vulnerable to violence and extortion if their records are exposed. Prison officials fear that high-profile criminals may be targeted because of their status, or, conversely, be idolized.

        But it’s impossible (and wrong) to vacuum-seal a prison facility from news beyond prison walls. Television, radios, and phone calls with people on the outside make certain kinds of information ubiquitous. Banning a type of book (as opposed to a specific book based on its content) won’t solve the bigger problem, because books were never the real problem.

        Texas has banned Hope: A Memoir of Survival in Cleveland, the story of what Amanda Berry and Gina DeJesus endured.19 After reading stories that center on crime victims, I believe that reading these books puts us into the victims’ shoes, making us more aware and less willing to cause harm or allow harm to be done to others. Banning these stories because they describe illegal violence perpetrated against their authors is wrong.

        Prisons shouldn’t silence the voices of victims.

        True crime is not only popular on the inside. It’s been a staple of the best-seller list since the birth of mass media in the Victorian era. We are all attracted to stories of struggle, of good versus evil. You might be surprised with which side people in prison identify.

      
      
        No Internet Access

        Prisons can provide internet access within safe limits. It’s not easy to control technology, as the hedgehog knows, but the ability to use internet-capable devices is necessary for the basics of life: paying rent, filing taxes, applying for jobs, maintaining relationships, and participating in society. Even scheduling a haircut may require using a phone app. Digital literacy is a vital reentry skill. Prisons can’t be stuck in the past if they are serious about their mission to reduce recidivism.

        Some prisons offer digital-only access to legal databases, but never teach prisoners how to use them.20 Colorado provided tablets statewide with no instruction to prisoners who had never seen a device before.

        It’s become increasingly difficult to get access to basic reference materials as they go out of print. Prison libraries are going to need internet access because without it they cannot meet the rehabilitation needs of their users.21

      
      
        Not Funding Libraries At All!

        Depressingly, correctional facilities have the difficult task of rehabilitation while simultaneously censoring materials that might actually help facilitate rehabilitation. In Illinois, state prisons slashed budgets from three quarters of a million dollars for books to less than $300.22

        The national recidivism rate is a metric of the failure of rampant correctional censorship. Every time someone leaves prison and commits a new crime, lives are damaged. It is unacceptable for prisons to warehouse individuals who will someday live next door to us, and denying books denies opportunities. Prisons can’t move the needle on recidivism without strong libraries. The hedgehog needs the fox’s expertise.

        Prison libraries should have budgets. They should hire staff with library experience, professional and paraprofessional. They need spaces that are designed to be libraries, not closets. They should not only provide legal access, but meet recreational, informational, and other needs. Their programs, like public library programs, should to be tailored to their users’ needs.

        A room of random books with no staff is not a library.

        Prisons have some legitimate security reasons to censor materials. No one should go into prison and be able to read a book on Krav Maga techniques, lockpicking, or how to build a bomb from household chemicals. However, extensive censorship not only doesn’t increase institutional security, it infringes on constitutional and human rights.

        Nationally, we need transparency. Only accountability has and will continue to prevent correctional institutions from repeating their damaging mistakes. Correctional institutions should be required to make all of their censorship policies and individual decisions (with the justifications behind them) publicly accessible on a regular basis.

        The American Library Association has explained how its Library Bill of Rights apply to prisoners: “The right to choose what to read is deeply important, and the suppression of ideas is fatal to a democratic society. The denial of intellectual freedom—the right to read, to write, and to think—diminishes the human spirit of those segregated from society.”23

        Books are not the problem. They are the solution.
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        Widely Read Teens Become Well-Rounded Adults

      
      LISA HOOVER

      Based on an interview with Gina T. Schaarschmidt, middle school librarian at Challenger Middle School in Colorado Springs.

      In 2017, the Challenger Middle School library’s collection included a copy of Perfect Chemistry by Simone Elkeles. The book had been part of the library’s collection for about ten years without any challenges and had seen “decent circulation,” according to Gina Schaarschmidt, middle school librarian. The book met the district selection policy and had been identified as a book for “more mature students” at the school. The book, which covers topics such as high school romance, gangs, and family problems, has been a Young Adult Library Service Association (YALSA) top pick for reluctant readers.

      The Challenger Middle School Library labels young adult material with a YA sticker that indicates these books are recommended for students in eighth grade or higher or students who are fourteen years old or older. Parents and students are aware of this practice. The library staff does not stop younger students from checking out YA books unless a parent has expressly requested a child be prevented from doing so.

      
        The Challenge

        In 2017, after the mother of a sixth grade girl found the book Perfect Chemistry, along with several other books, under her daughter’s pillow, she asked Schaarschmidt what the YA sticker meant. Schaarschmidt explained what the label signified. After reading the book, the mother filed a formal written challenge, stating that, “no middle school student should be exposed to this book, no matter how mature they are.”1 She also challenged the other books in the series, although she admitted she had not read any of the other titles.

        In the challenge, the mother stated that she objected to the language, descriptions of alcohol use, violence, and sexual situations. She asked to have the books removed from all middle schools in the district. She stated that every parent whose child had checked out the book should be notified, and that parental approval should be required for all YA labeled books.

        The school district policy requires that formal challenges be submitted in writing, followed by the formation of a school-based committee whose members included parents, teachers, a librarian, and an administrator. If the individual who submitted the challenge disagrees with the committee’s decision, an appeal then goes to the superintendent’s office, and finally to the school board.

        The parent appealed the committee’s decision, sending the book through the superintendent’s office and to the school board. The challenge policy was followed, and the book was retained unanimously through to the final step, but before the process was completed, the superintendent’s office overturned their previous decision and pulled the book from the library, along with the other two books in the series. The superintendent’s office issued the reversal after school let out for the summer. The superintendent ruled that the book was “not age-appropriate for a middle school audience because of pervasive descriptions of graphic sexual encounters, drug/alcohol use, violence, and use of profanity.”2 According to Scharrschmidt, “there was no rationale given for the superintendent’s reversal of the original decision.” The reversal was communicated by telephone to the middle school’s principal.3

        Several of the original school committee members submitted a ninety-two-page appeal, which included letters of support from district staff, parents, community members, and a student. Schaarschmidt explained that those involved had “submitted the appeal because we wanted to highlight the fact that the policy/procedure had suddenly been derailed and wanted the school board to be able to put the challenge into context.”4

        Schaarschmidt turned to the American Library Association Office for Intellectual Freedom for help when the books were removed from the library. “I called because I felt alone and didn’t know what to do,” she said.5

        The author of the books, Simone Elkeles, also stepped in, writing a letter of support and defending the books. “In my communications with her, she shared with me so many stories of grateful teens, parents, and school employees who had written to her telling her how her books influenced people,” Schaarschmidt said.6

        The book challenge appeared on the school board agenda in July. “The school board meeting was not as we expected. Although we were braced for the book’s removal, we hadn’t anticipated the board members’ harsh comments, and that political aspects would come into play,” said Schaarschmidt. The board’s minutes cited objections to the book, which included a “lack of originality,” “negative cultural stereotypes,” and “inappropriateness.” There were concerns about the book’s message, which was summarized as “even if one makes poor choices, everything works out in the end.” The minutes also cited “the number of times inappropriate language and ideas for middle school students were present.”7

        Ultimately, despite the efforts of the library staff, the school’s previous librarian, community members, educators, the American Library Association, and the book’s author, the appeal was denied by the board, and the book (along with the rest of the series) was withdrawn from the collection.

        Board member Larry Borland stated that “this book should have never made it to the shelves of a middle school. This is not about censorship; it’s about a school system making a reasonable policy decision that the language, sexual content, and violence in the book are inappropriate for children who are eleven, twelve, or thirteen.” “This book is one giant cliché, one negative stereotype after another, constant sex, drugs, and alcohol use by teenagers, which implies everyone does it, a lot of profanity, and the protagonists repeatedly make poor choices and it’s OK,” said board member Linda Van Matre.8

        In a personal communication, Schaarschmidt told me:

        
          Personally, I feel that kids on the fringes, whatever the circumstances, are the most in need of books to relate to. I select books for everyone in the community, not just the majority. Kids need to know they aren’t alone, and books can help. It also creates a safe environment where kids can exercise their critical thinking skills. They can look at the choices book characters make and reflect on whether they agree with those choices. It’s important that kids get to practice critical thinking so that they can explore their world and talk to their parents about issues.

        

        According to Schaarschmidt, during a later unit on banned books, students who had heard about the Perfect Chemistry challenge asked about it and wondered why the book was banned and by whom. Schaarschmidt said she and the teacher declined to go into the details of the situation with students.

      
      
        What about the Kids?

        After I spoke with Schaarschmidt, it became clear to me that no one was denying this mother the right to determine what her own child could and could not read. “Reading selection is between the parent and the child. No library can anticipate the specific needs of every family,” Schaarschmidt said. “I have kids ask for guidance all the time, and they let me know what they are looking for and what their parents are uncomfortable with.”9

        The problem with a request to remove books from the library is that removing books also prevents others from reading them, regardless of their parents’ feelings and their maturity level.

        Books are a fantastic way to expose children and teens to new ideas and potentially scary or controversial issues. They can help teens explore new feelings, emotions, and experiences. Books are a safe place where children can explore their own thoughts and opinions in a risk-free environment. They can also help children move from thinking about issues in an abstract way to imagining how those issues really impact people.

        When we remove books that reflect diverse types of experiences from the library, we make it harder for patrons to find books that reflect their own experiences and conflicts. This is also true if we require only sanitized versions of the teenage experience; in real life, teens swear, they face peer pressure, and they engage in actions of which parents might not approve. If we insist on only offering books that contain sterilized images of teen life, we risk losing the supportive role reading can play in helping teens face these issues and make informed choices.

        What is more, students want diverse and thought-provoking reading choices. Olivia Griffiths, an English teacher in Massachusetts, discusses her students’ dismay at finding their favorite books on banned book lists. She describes an assignment in which she asks students to choose one book to “save” from the lists. “All my students saved their one book because of the message it promoted, and because of the importance they perceived that message to have for society. And that message was universally one of tolerance, acceptance, and understanding… They know that books can change the world.”10

        If we only allow teens to explore topics that reflect our own values, we may prevent them from exploring issues of interest to them. Worse, we deprive them of a true understanding of the world. If a teen is allowed to read about the problems in our criminal justice system, she might grow up to become a lawyer or an activist. If a teen is allowed to read about the challenges facing doctors in third-world countries, he might grow up to work with Doctors Without Borders. A teen reading about the socioeconomic challenges of inner-city students might choose to become a social worker. And these teens might change the world.

      
      
        The Right to Read

        For those of us who work with children, teens, or young adults, it is easy to forget the role that we can play in their experiences and in the formation of their sense of self. In the case of librarians, the books that we offer can help expand their worldview and offer a safe way for them to explore new concepts, ideas, and experiences. We owe it to our patrons to support their right to read, and to read broadly, by resisting attempts to censor the materials to which they have access.

        Resisting attempts to ban or censor can be stressful. It can be scary. But someone has to do it, and I would argue librarians are uniquely suited to do so. Librarians have a professional responsibility to resist censorship—in all forms. Librarians like Schaarschmidt stand up for our right to think our own thoughts, say what we wish, and read what we want.

        Perhaps Carmen-Francesca Banciu says it best:

        
          Neutrality of the libraries is legitimate and right. This attitude implies that the readers are educated enough to be able to have a critical view on the information they are reading. I am confident that the people looking for answers to their questions in a library are also already trained to think, to reflect and that access to information will help them develop a fuller and more complex view on the topics they are investigating.11

        

        We must all continue the push against censorship. We can take inspiration from these words of Olivia Griffith “all the teachers and librarians that have come before me, for the ones that actually had to fight to get a book on the syllabus or in a school, for the ones that because they fought made my life easier. And let me keep that candle burning for all those that will come after me.”12

      
      
        Facing a Challenge

        Given her own experience, what advice does Gina Schaarschmidt offer to librarians facing their first book challenge?

        
          	• Select books based on professional reviews and your policy, and don’t shy away from controversial material.

          	• Talk to your superiors about the selection policy and philosophy, and keep the conversation going.

          	• Don’t panic and pull the books off the shelves prematurely.

          	• Familiarize yourself with the ALA webpages on challenge support (www.ala.org/​tools/​challengesupport) and how to respond to challenges (www.ala.org/​tools/​challengesupport/​respond).

          	• Document everything, beginning at the first hint of concern.

          	• Stay in contact with administration so that they won’t be surprised.

          	• Put yourself in the place of an objective observer.

          	• Know that you can survive the process, even if it doesn’t go the way you wished.

        

        The ALA Office for Intellectual Freedom also suggests that you:

        
          	• Make sure your library has a policy in place to deal with challenges.

          	• Keep the Library Bill of Rights in mind.

          	• Start by reporting the challenge to ALA.

        

        ALA offers support for your library and personal support for you during a difficult time.13

        NOTES
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        Y Colorín Colorado, Este Cuento Se Ha Acabado

        [SNIP, SNAP, SNOUT, THIS TALE’S TOLD OUT]

      
      CARME FENOLL CLARABUCH

      “Librarians critique school’s removal of Little Red Riding Hood for being sexist: Parents at the Taber Center of Barcelona decide to remove 200 books.” This was the lede of an article published in the Barcelona newspaper La Vanguardia on April 16, 2019. Over the next few days, the story became one of the most-discussed topics in the media, virtual communities, and face-to-face conversations. A topic related to libraries seldom has such an impact.

      The Taber School is a public elementary and preschool in the high-end Sarrià-Sant Gervasi neighborhood of Barcelona, Spain. The school’s four core values are preserving Catalán identity, practicing a secular and pluralistic philosophy, keeping current, and promoting a values-driven education that honors diversity. Barcelona has a strong network of libraries that includes forty public libraries, most of which have opened within the last fifteen years. The libraries are modern, well supported, frequently used, and appreciated by the community. The same cannot be said about school libraries in Catalonia. In public schools, libraries are usually managed by groups of teachers who have little time to spare. Most of these libraries are not staffed by qualified people, do not stay open outside of school hours, do not have decent acquisitions budgets, and rely upon minimal funding for materials that families provide each school year. To address these problems, the trend in many schools is to form a group of parent volunteers who help with the most basic library efforts (e.g., shelving books, opening the library, labelling books, and repairing furniture).

      Although not common, in some situations parents select books for the library collection. This was the case at the Taber School. The self-appointed Gender Commission and the Space and Leisure Association at the Taber School decided to review the library’s collection to assess gender representation. Of the 600 books they reviewed, the group decided to deaccession 200 books, or 30 percent of the school library. The weeded books became known as “toxic books.” When the decision to remove these books was made public in April 2019, the media jumped on the news.

      
        Public Opinion

        Of the relevant articles published at the time, few defended the Taber School’s decision to remove the books. Without quoting too much from each article, I will highlight the public opinion, ideas, and claims that were debated following the weeding of the books. I will begin with the opinions defending the decision to remove the books from the school.

        
          Supporting Opinions

          
            I Wish I Had Attended the Taber School!

            In “Little Red Riding Hood—C’est Moi,” columnist Laura Freixas defends the Taber School’s removal of the books, stating that the stories in these books are written for children who are at a very vulnerable age when they first absorb stereotypes, fears, and prejudices (e.g., consider Sleeping Beauty’s passivity). Freixas believes that measures are needed to protect children from these stories.1

          
          
            Equality is Written into Law, and Everyone Thinks That’s the Way It Should Be

            In “Once Upon a Time There Was a School,” Ignacio Orovio criticizes the public condemnation of the school and denounces anonymous calls to the school accusing the people who were weeding the books of being indoctrinators, fascists, and “feminazis.” He notes that the Gender Commission found that only 11 percent of children’s books had an equitable gender balance, and that those books were intended for the youngest readers, who are of such a tender age that their critical thinking skills have not developed. If stories are meant to explain how the world works, it is necessary to shift the narrative. School libraries would not find racist content acceptable. When schools do have controversial books, such titles should be marked in such a way that children can contextualize them.2

          
        
        
          Opposing Opinions

          The following entries summarize articles that oppose the weeding project.

          
            Now We Can Say That Our City Has Well-Intentioned Censors

            Álvaro Colomer’s blog entry, entitled “I Was Little Red Riding Hood,” equates the act of weeding the books at the Taber School with Facebook’s practice of censoring nudity. He emphasizes the need to consult experts in the field of children’s and youth literature and alludes to the dangers of not doing so. He also argues that children do not recognize gender at an early age, and further states that young children do not identify with protagonists or secondary characters merely because they share the same gender—rather, this is an adult misreading of children’s texts.3

          
          
            We’re Missing the Point

            In “Against the Politically Correct in Children’s Literature,” a post in the blog Arambara, Ana Garralón contends that censoring children’s books is a practice as old as the history of publishing and teaching. It should be noted that the Commission responsible for removing the books never characterized their actions as “censorship.” After all the publicity, the Gender Commission hastened to clarify that although Little Red Riding Hood had not been removed, it did not meet the test criteria.

            Although Little Red Riding Hood was not removed, there were a large number of books that were censored: Maurice Sendak’s In the Night Kitchen for child nudity; Where’s Waldo? for its topless sunbather; Leo Leonni’s Little Blue and Little Yellow for undermining the “traditional family.” It is important to consider the effect of censorship on publishing and acknowledge that there are differences between animal and human characters. Humans’ feelings can be hurt. Humans can start protests. In such a climate, few publishers would dare to publish stories on issues related to politics, human rights, recent history, or sexuality. Humor has disappeared from children’s stories, and we have an avalanche of politically correct children’s literature like the books James Finn Garner satirized in 1994’s Politically Correct Bedtime Stories. The author of this article believes that the work of children’s authors Tomi Ungerer and Roald Dahl would not be embraced today and regrets that classics are being rewritten to comply with current sensibilities—consider St. Exupéry’s children’s classic The Little Prince being rewritten as The Little Princess. Such alterations subvert the authors’ intentions out of a misplaced idea of equity.4

          
          
            It Would Be a Shame to Eliminate Good, Politically Incorrect Books and Replace Them with Mediocre Substitutes

            Magi Camps’s article “How Should We Reread Classic Stories” addresses the work of the so-called “do-gooders” who the author believes have invaded our society. Most experts do not back the premise that if the contents of the stories are highly stereotyped, those stereotypes will become established in children’s imaginations. This “do-gooding,” according to some experts, does not stop children from reading such content but instead causes them to search for and read the less politically correct editions when they are outside of the classroom. The article also argues that history cannot be revised, no matter how well-intentioned the motives.5

          
          
            It’s Not Wise to Take Away Books

            In “Getting Rid of Books is Never a Good Idea,” Sebastià Alzamora argues that eliminating books to further an agenda is always a bad move. The author compares the actions taken at the Taber School episode with totalitarianism and witch-hunts. He reminds us that an ultra-right political group criticized the school’s actions and states that acts such as removing books from a school library allows members of the extreme right to proclaim that that progressive thought is monolithic, and that the far right is the only authentic voice for democrats who dare to fight liberal ideas.6

          
          
            Justice Is Not Served by Applying Modern Moral Criteria to the Past

            “The New Censorship of Always” points out that the Taber School episode took place the week before the festival of Saint George, which commemorates the legend of Saint George and the dragon. The knight kills a dragon to save a princess. Coincidentally, the feast day fell on the same date as Catalonia’s Day of the Book, when it is a tradition to give books and roses to loved ones. Several authors took advantage of this coincidence to propose that if we were to apply the beliefs of present-day animal rights activists, the dragon should not have been killed. (It is worth mentioning that one published story of the legend of Saint George touches on gender equity by having the heroine confront the dragon.) In our time, surely the heroine would also be aware of the suffering of animals. This article by Salvador Cardús warns that if anachronistic criteria were applied to all the arts, museums would not exhibit many of their works, most theatrical works would not be performed, and society would be poorer for it.

            The author goes further, pointing out examples of this type of thinking. Iceland has created an extensive network of schools separating boys and girls as a strategy to promote gender equality. At the Polytechnic University of Catalonia, to help women prepare for STEM/STEAM professions, girls are pulled out of larger groups because it is thought that smaller groups enhance their academic performance in STEAM subjects. Recognizing such measures is important: performance data will be skewed if it does not factor in any effects that such practices have on student performance.

            The author of the article quotes Clark Kerr, the twelfth president of the University of California: “The University is not engaged in making ideas safe for students. It is engaged in making students safe for ideas.”7

          
          
            The Old Censorship Has Become Modern, Sustainable, and Uncomplicated

            In his article “Chocolate and Story Burning,” Joaquim Luna proposes that such censorship would eliminate certain voices because they could be branded as macho. It’s also important to understand how childhood is treated in our times: in the twenty-first century, childhood is held in high esteem and education carries great importance. The author satirizes the acts that promote censorship and proposes that the Gender Commission hold a bonfire in the Gràcia Plaza (a popular, stylish, modern neighborhood in Barcelona).8

          
          
            Will There be Hospitals to Disinfect the Children Who Have Read Toxic Books?

            “Fahrenheit 451: Little Red Riding Hood” is a full assessment of the censorship incident at the Taber School. Francesc Canosa asks which organization should select the books to be weeded from a school library. The author further aims to understand the motive of the weeding: perhaps there are people for whom censoring stories is a way to evade their responsibilities. Censoring books creates an unreal, destructive world, because when children go out into the streets, they will not have learned the lessons they need.

            Those involved in the censorship episode could be accused of naiveté. We cannot ignore the reality that surrounds children who live in a cosmopolitan city and asks whether the scenes that they see on the street should be considered too challenging for their developing minds. To use a metaphor, wolves exist, they are real, and they bite. The wolves in the city lurk on corners. They sometimes travel in packs. The author points out that some classic fairytales that are full of anachronistic realities have helped generations of children understand the dangers they face.9

          
          
            The Classics Help Us Develop Critical Sensibilities

            In “The Little Red Riding Hood Ninja,” Gloria Serra addresses the role classic tales have in helping us understand our dangerous realities. She wonders how children will learn important lessons in the era of fake news when dangerous people can change an election campaign. How will children learn these lessons when they are only exposed to readings that are so rosy, so cautious, so politically correct, and have no room for mystery, deceit, evil, cruelty, or cynicism? She reminds us of J. F. Garner’s Politically Correct Bedtime Stories (1994), which humorously denounce the excesses of the tyranny of morality in the United States during the 1990s. Reading these stories still has relevance today.10

          
          
            What is Learned from the American Library Association’s Banned Books Week?

            The article “Please, Ban That Book” reviews how banned books were discussed at Barcelona’s Forbidden Culture Week and its Library Day in 2016 and 2017. Based on the model of ALA’s Banned Book Week, Forbidden Culture Week introduced the public to many instances of censorship in libraries, as well as censorship in schools that is often instigated by families.11

          
          
            There Is No Censorship Sadder than That Born of Good Intention

            In her article on Little Red Riding Hood, Pilar Rahola states her belief that censorship begets more censorship, and quotes a Gender Commission member who declared that these stories and books “reproduce roles that children may adapt,” and reminds us that children may end up “fomenting macho violence.” Because of challenges, the Harry Potter series and Darwin’s On the Origin of Species tremble gingerly on their shelves. Social networks burned as the country’s librarians called out in virtual unison, demanding that professionals in school libraries intervene, explaining that the practice of censoring books is denounced in much of the world, and proposing that, rather than removing old books, new versions of classic stories should be added to collections. Rahola reminds us that literature is not the enemy—rather, the true enemy is reality.12

          
        
      
      
        Conclusion

        Meanwhile, the school published a statement of support for the Gender Commission and disseminated the Library and Gender Project.13

        In my opinion, the worst of this is the do-gooder aspect, and the idea that children must be protected from the harsh realities of the society in which they live. I feel a certain sorrow for the children who are going to be protected by the intentions of Gender Commissions—what other Commissions are going to protect them?

        On the positive side, I’d like to point out the multiple ways all forms of media have represented the perspectives of librarians. Because censorship does exist in our libraries and schools, it is important to pay attention to the opinions of professional librarians. The year 2020 presents a great occasion to revisit this topic: The centenary of Ray Bradbury birth would be the perfect opportunity to use Fahrenheit 451 to address the censorship of books. As we have seen, book burnings are not so far away.
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        PART IV

        Reflection Questions

      
      Libraries associated with institutions are often guided by policies and decisions that are outside the direct control of the librarians who are working directly with patrons. Sometimes the policies and decisions made by an institution do not align with librarianship’s professional values. How should library workers act to overcome institutional policies that do not fit within the values of librarianship? How can policies help shape conversations with institutions that oversee or support libraries?

      [image: ]

      Chapter 9: The Storage Closet

      
        • How does creating special collections on certain topics or for specific audiences impact intellectual freedom?

        • What kinds of issues might a library face by putting all controversial material in a special collection?

        • Does putting material in the catalog for anyone to find solve the problems that are created by putting things in a special collection or storing them in a closet? Why or why not?
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      Chapter 10: The Fox and the Hedgehog: When Libraries are Behind Bars

      
        • Do people who are incarcerated have a right to intellectual freedom? Why or why not?

        • In a prison library, what role should the librarian have in selecting items for the collection? What role should security have in selecting items for the collection?

        • The author of this essay says, “correctional institutions should be required to make all of their censorship policies and individual decisions (with justification) publically accessible on a regular basis.” Do you agree with this statement? Why or why not?
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      Chapter 11: Widely-Read Teens Become Well-Rounded Adults

      
        • What actions can a librarian or a library association take once a book or series of books have been banned in a school district?

        • In this essay a board member says the removal of the books from the library is not about censorship but about a school system developing a policy on the types of books held in the system. What points can be made to support this board member’s statement? What counter points can be made to challenge this board member’s statement?
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      Chapter 12: Y Colorín Colorado, Este Cuento Se Ha Acabado

      
        • Many school libraries in the United States confront funding problems that are similar to the issues described in this essay. In what ways is the intellectual freedom of children compromised when a school library is not managed by a trained librarian?

        • If the Tabor School had created a collection development policy that outlined the books that it did not want in its library because of gender inequity, would this be censorship? Why or why not?

        • Is it ever the responsibility of a school library to protect children from material in the library’s collection? When should children be protected and how should they be protected?

        • If a school library is run by a group of parent volunteers, what policies and procedures should be in place to guide the volunteers? Who should be responsible for developing these documents?
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        PATRONS CHALLENGING MATERIAL
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        Transgender Children’s Books in the Public Library

      
      TOM TAYLOR

      In July 2018, a library patron requested an appointment with me, the library director at Andover Public Library in Andover, Kansas. She wanted to discuss concerns she and her friend had about three books in our juvenile fiction section: George by Alex Gino, Lily and Dunkin by Donna Gephart, and I Am Jazz by Jessica Herthel and Jazz Jennings. In order to prepare for the meeting, I researched book reviews of the three books. I also reviewed our library’s materials selection and collection development policy.

      I met with the two patrons on August 8. They expressed concerns that the three books feature characters who describe themselves as boys trapped in girls’ bodies (i.e., gender dysphoria). Their complaints about the books were presented as a medical issue rather than a religious point of view. One of the patrons is a nurse, the other a physical therapist. They believed the books encouraged unhealthy and inappropriate gender reassignment procedures. They wanted the books removed from the children’s section. I explained how we select books and that we regularly review our collection development policy and reconsideration procedure. I told them that I would review the books and respond to them via a letter.

      As I reviewed the books, I noted that, stylistically, I Am Jazz looks like a picture book, and we had it categorized and shelved as such. The book is a memoir. The publishers included Dewey Decimal Classification information in the book—the subject being “Transgender people—Identity.” I checked other area public libraries and some bigger public libraries in Kansas. Most of them locate this book in their juvenile biography or juvenile nonfiction collections. After reviewing the book, I directed library staff to relocate it to juvenile nonfiction section according to subject. I explained this would keep the book available to children and parents who are interested in the subject but would remove the likelihood that it would be chosen randomly as a picture book, a concern the patrons expressed. The information on the outside cover and the inside dust jacket would tell a parent or caregiver that the book addresses gender identity.

      George and Lily and Dunkin also address gender identity, which is mentioned on each of their dust jackets. One of the criteria for the selection of fiction is the literary merit of the work. Both of these titles won numerous literary awards from mainstream sources and, therefore, merit inclusion in a public library. I looked at the books to decide what collection in the library the books belonged in.

      The primary intended audience for both books is middle grade readers, which the industry defines as an approximate age range of eight to twelve. According to a 2016 article from Publishers’ Weekly, books for upper middle-grade readers are increasingly tackling subjects, including sexual identity, once directed only to teenagers.1 Content for middle-grade novels generally excludes graphic profanity, violence, or sexual activity. It is also important to note that kids generally “read up,” that is, they want to read about characters that are older than they are. Consequently, kids generally do not read books with main characters younger than they are.

      The main characters in Lily and Dunkin are in eighth grade. One character deals with gender identity and the other mental illness. The book mentions both subjects on its dust jacket. The book does not contain sexual activity, violence, or excessive profanity. I also looked at several reviews from professional sources. Kirkus Reviews listed the age range of ten to fourteen.2 Publishers Weekly had it recommended for age ten and older.3 School Library Journal recommended it for middle school.4 I also looked at other area libraries and larger libraries in Kansas to see where they shelved the book. The majority of them have it in their juvenile fiction collections. Therefore, I concluded that the book should stay where it was in our library.

      I initially did not read George. It is on the William Allen White 2017–2018 Master List of books for third to fifth grades.5 The selection committee for these awards includes Kansas school librarians, principals, English teachers, and representatives from various Kansas educational associations and the Kansas State Department of Education. Andover Public Library buys multiple copies of nominated books. We also try to purchase these titles in other media (e.g., on CD). The demand for nominated books is high. All three print copies of George in our collection were checked out when I met with the patrons. According to the catalog, the library placed all William Allen White books in the juvenile section. I checked where other libraries placed George. The majority of them put it in juvenile fiction collections. I also examined the dust jacket—it was clear from the description that the book deals with gender identity. In deference to the award committee and as a result of my searches, I concluded that the book should stay where it was, in our library’s juvenile fiction collection.

      I sent letters to the patrons notifying them of my decisions and rationale. I tried to convey that selection of all library items is an inclusive process. I explained that we seek materials that provide a broad range of viewpoints and subject matter representing all approaches to public issues. Purchasing items for the library’s collection does not mean that the library endorses or promotes a particular viewpoint. Decisions about what is suitable for particular children is up to the parent or guardian.

      As a parent myself, I understand the time constraints facing parents. It is tempting just to let a child grab a stack of books without reviewing them. The fact that these books mention gender identity on the dust jackets should make it easier for a parent to determine if they want their children exposed to these books.

      I hoped the letter I sent the patrons would resolve the matter. However, on October 3, I received materials reconsideration requests to remove all three books from the children’s collections. The challenges seemed like they came from somewhere other than the patrons to whom I had already spoken. The language was stilted. On the form, one patron indicated she heard about these books from a podcast. I suspected that a church or family values group encouraged members to oppose books like these. As with the earlier challenge, the objections were couched in terms of medical complaints about gender dysphoria and treatment procedures. The challenges also accused the books of encouraging negative behavior like disrespecting police and clearing internet browser history.

      I filled out ALA’s online challenge report form that day. I also contacted a library consultant at our regional library. Later, I shared redacted versions of the reconsideration requests with a director of a larger nearby library because I believed the forms looked canned. She responded that they looked similar to some that she had seen.

      I apprised my board of the challenges at the October board meeting. I redacted the name and contact information of the complainant. I wanted to preserve her anonymity. I was afraid she and others might interpret the release of her name as adversarial. Everything had been civil up to this point and I wanted to keep it that way (she later lost her anonymity after a news article went viral and mentioned her by name). I also asked the library board to review the relevant sections of our policy manual, which includes the approved ALA statements: Diversity in Collection Development, Free Access to Libraries for Minors, Challenged Materials, Expurgation of Library Materials, Statement on Labeling, and the Library Bill of Rights.6

      Per board policy, the board convened a committee to review the complaint and assigned one member to serve on a hearing committee. The committee consisted of myself, the youth services manager, a board member, a library user from the community, and a person appointed by the complainant. Members were tasked to read the books, review the library’s selection criteria, and read the Library Bill of Rights and Freedom to Read statements from the board approved collection development policy. The committee also read reviews of the books, examined lists of libraries with the books in their collections, and read the request for reconsideration forms.

      The committee hearing, held December 18, had a vote of four to one to retain the books George and Lily and Dunkin in juvenile fiction and I Am Jazz in juvenile nonfiction. I mailed a letter to the challenger notifying her of the decision. Following policy, she contacted me prior to the January board meeting to appeal the decision to the board.

      We heard via social media that crowds on both sides of the issue planned to attend the board meeting in January. We relocated the meeting to our larger meeting room to accommodate the crowd. Fifty-five people showed up. The challenger was given time to appeal to the board. She spoke for just over thirty minutes and answered questions from board members. This was followed by time for public comment. Each person was allotted up to three minutes. Eleven people, both for and against the books, spoke. The board announced that they would make their decision at the February board meeting.

      A Wichita Eagle reporter attended the January meeting. His story went out on Friday, January 11, and was picked up by the Associated Press. That day I was interviewed on camera by the local NBC affiliate and via telephone by the CBS affiliate. Both stations ran the story on air and on their social media platforms. The story briefly went viral. News outlets across the state and beyond picked up the story.

      Organizations with a stake in freedom of speech like the Kansas chapter of GSLEN (the Gay, Lesbian, and Straight Education Network), the Comic Book Legal Defense Fund, and the National Coalition Against Censorship reached out to the library. A story was posted on the blog Book Riot.7 Our situation also drew some attention on Twitter, notably from author Donna Gephart. The Friends of the Library and the board president monitored a discussion on Nextdoor.

      I received e-mails, letters, and phone calls from people on both sides of the issue. I also received a Kansas Open Records Act request from a researcher at Weber State University in Utah who was writing a paper on book challenges, particularly those challenges related to transgender children. The researcher asked for copies of the written complaints. I responded to his request and sent him redacted versions. Due to all of this attention, I posted a memo to library users and our community on our blog.8 I wanted to share my initial decision and outline the process that had occurred up to that point. The blog post also went out as a memo in the Friends of the Library Newsletter.

      Social media posts from groups on both sides of the issue indicated that there might be large turnout at the February board meeting. The library board decided to hold their vote at the start of the meeting without allowing time for public comment. By state law, board meetings are open meetings, but public comment is not required. The board president determined the board had enough feedback to make their decision without further comment. We also decided to hold the meeting in its regular location, which accommodates far fewer people than attended the preceding meeting. The library posted the meeting information on the website and on social media. We hoped to remove the expectation that there would be time for comment and thus reduce the number of people in attendance.

      The infamous Westboro Baptist Church of Topeka, Kansas, contacted the Andover Police Department informing them of their intent to protest at the library on February 13, the evening of the board meeting. Westboro Baptist Church is fiercely homophobic and openly hateful toward non-cisgender people. Members of the church have a long notorious history of picketing events and protesting at the funerals of dead soldiers. I met with the police department to share my concerns. We needed to make sure that the group was able to exercise their rights, but we also wanted to make sure that everyone would be safe and would have access to the library. That afternoon police escorted the picketers to their location in the park across the street from the library. Parks staff had fenced off an area for them. There uniformed and plainclothes officers far outnumbered the six protesters in attendance. The library itself was eerily still during the protest. I believe that people found out about the demonstration and stayed away.

      The board meeting went as scheduled. All seven board members attended, as did the liaison from the city council. People on both sides of the issue were present, but far fewer than the January meeting. The board voted six to one on each book to deny the appeal to remove the books from the children’s section.

      I was interviewed on camera by the CBS affiliate right after the meeting. I have extensive public speaking experience, so I did not find it too daunting. It helped to remain calm and remember that I, more than anyone else, was prepared to talk about the matter. I was glad to be standing by the board president and vice president. Although they did not talk, their presence showed their support. The story ran that day on the 10:00 p.m. news.9 The board meeting also made the next day’s Wichita Eagle.10 There were social media responses to the article and the newscast. Linking to the Wichita Eagle story, the Comic Book Legal Defense Fund declared “Victory in Kansas! The Andover Public Library board of directors has voted—nearly unanimously—to protect the rights of their patrons regardless of age.”11

      I did receive a query from the challenger asking about the numbers of e-mails and letters from Andover residents I had received for or against removing the books. Her implication was that taxpayers in the city did not want the books to remain in the library. People who wanted the books removed claimed that transgender individuals and other individuals who wanted the books to remain lived outside of the city and did not use this library. Contrary to this assumption, we did receive comments from self-identified residents thanking us for keeping the books. Moreover, the board never intended to decide to keep the books or not based on a public “poll.”

      It was not, however, over. While I was on vacation, the challenger spoke against the process and made sensationalized references about the books at the late June city council meeting during the public comment section. Fortunately, a past president of the library board attended the meeting. The mayor knew that per Kansas statute, the city only had limited authority over the library, and he asked the board member to address the issue. In response to the expressed concern, the city council put our reconsideration policy on the agenda for the next city council workshop (an informal, non-voting meeting). I am glad I did not check my work e-mail during my vacation. Reading about the city council meeting probably would have ruined the rest of my vacation.

      When I returned to my office, I met with the city manager and assistant city manager to discuss the issue. I gave them copies of our policies; the challenges and various memos that I had given the library board and the hearing committee, and library board minutes. The city manager suggested that I add a timeline to all of the information, which he would distribute to the city council.

      Six days before the meeting I received an e-mail from the mayor. He strongly disagreed with the library’s policy and challenged the board to make the hearing more inclusive. Post scriptum, the mayor said that he disagreed with the committee’s decision to retain the books. He mentioned the community’s moral compass. He believed that an overwhelming majority of tax-paying citizens would not agree with the library’s decision. He did acknowledge, however, that he couldn’t change the board’s decision. I eventually e-mailed the mayor back to let him know that I looked forward to the workshop where we could discuss it. Later, the city manager e-mailed me suggesting that I shouldn’t feel attacked and to wait to hear from the entire council. Both he and I hoped that the meeting’s focus would stay on the policy. We wanted to avoid having the meeting devolve into a discussion of the individual book titles.

      The city’s workshop went far better than I expected. It stayed centered on discussing library policy. Council expressed a preference for including the complainant in the hearing and suggested that the board might revisit the committee make-up in the reconsideration policy.

      This was a long and time-consuming but worthwhile process. Fortunately, the library had policies and procedures in place to address the challenges. This challenge required a lot of extra work for the library board. I am proud of how the board handled it. I believe the library set a good example for other libraries to follow. All transgender people deserve library services. Their voices have a place inside a public library. Books about transgender people should not be segregated or relegated to less-accessible collections. We cannot limit our collections to what we perceive the majority of citizens will want. I have heard from parents that want to expose their children to this diversity. Speaking personally, my co-parent and I want our boys to develop empathy for others regardless of their gender orientation. These three books will help meet that goal. I am glad they will remain in the children’s collections where they will be accessible.

      NOTES
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        Restoring EBSCO

        THE POWER OF COALITION AND RAPID RESPONSE

      
      REBEKAH CUMMINGS AND PETER BROMBERG

      State library associations are often effective tools for networking and professional development but are rarely described as nimble advocates and coalition builders. In fall 2018, the Utah Library Association (ULA) challenged this stereotype by working to restore EBSCO, a prominent aggregator and provider of academic content, to 650,000 K–12 Utah students. ULA took steps to influence the outcome of a challenge to EBSCO by employing consistent messaging, key partnerships, and rapid response. Although our advocacy effort led to a favorable resolution, with the board of the Utah Education and Telehealth Network (UETN) voting unanimously to reinstate EBSCO, the struggle to ensure access to research databases continues. As the recent lawsuit involving EBSCO and the Colorado Library Consortium demonstrates, the individuals and organizations that oppose EBSCO and similar databases are highly motivated and will continue the fight to convince decision-makers that databases pose an immediate threat to our children.1 To meet this challenge, librarians need to understand the beliefs, talking points, and methods of those who would ban access to information, and be prepared to speak clearly and forcefully about our principles and the value that librarians bring in helping our students learn digital citizenship and information literacy skills that will help them safely navigate a modern information landscape.

      
        The Challenge

        In September 2018, Nicholeen Peck, a Utah mother and conservative blogger and activist, spent forty-five minutes at her kitchen table entering keywords into EBSCO with the goal of unearthing what she considered inappropriate content among the vast collections aggregated by EBSCO. After having found material that she deemed “yucky” and “raunchy,” Ms. Peck contacted the local news media and Utah State Senator Todd Weiler to lodge a complaint against EBSCO.2 Senator Weiler in turn contacted the Utah Education and Telehealth Network (UETN), the organization responsible for selecting and maintaining digital resources for Utah students, to ask that they investigate the claims.3 UETN initially worked with EBSCO to remove the offending content and released a statement that stated, “Because students rely on our research libraries to complete homework, we have chosen to keep most of our services available throughout the weekend.”4 The offending material was later reported by KUTV to be:

        
          	• a picture of two women kissing

          	• a picture of a woman showing her buttocks to the camera (she is clothed but wearing only underwear)

          	• a picture that shows two men kissing and touching a topless woman on a bed (she is only wearing panties and her breasts are exposed but covered by pasties)5

        

        On September 21, 2018, the UETN board removed access to the K–12 instance of the EBSCO database, although there was no official action by the board and there wasn’t any specific policy or process for responding to constituent complaints. The board called an emergency meeting on October 1, which was attended by approximately fifteen members of the public, nearly all of whom testified that children were finding pornography on school databases. Two school librarians were also present to speak on behalf of EBSCO and explain that the databases provide a safe and valuable resource that supports research, information literacy, and digital citizenship. In the context of that emotional climate, the UETN board voted six to one (Colleen Eggett, Utah State Librarian, was the sole voice of dissent) to keep EBSCO shut down “for the immediate future pending additional discussion and investigation of EBSCO and all other similar periodical services provided by UETN to public education students.”6

      
      
        The Utah Library Association’s Response

        On September 21, Peter Bromberg, ULA advocacy chair, was informed about the blocking of EBSCO via an e-mail sent out by Colleen Eggett. Though he was told by a UETN board member that he would be able to make public comment remotely at the October 1 meeting, he was, in fact, only able to observe the meeting as it unfolded. In the immediate aftermath of the meeting, Bromberg worked with ULA president Rebekah Cummings to undertake an advocacy campaign designed to convince the UETN board to reinstate EBSCO at the next official UETN board meeting on October 19. This gave Bromberg a three-week window to mobilize Utah librarians and other Utah residents concerned about intellectual freedom and access to educational resources.

        Bromberg’s strategy was multifaceted. First, he offered public comment at the State Board of Education meeting on October 4 to influence the one vote the State Board of Education has on the UETN board. This early opportunity for public comment also allowed ULA leadership to develop and refine a shared message we later pushed out to our membership and growing coalition. Second, we began the process of reframing the narrative in the media from, “kids accessing porn in schools,” to, “the sweeping and negative impact of censorship on students and teachers across the state.”7 This effort included reaching out to our local news station KUTV, two local newspapers, and a local political radio show, KRCL’s Radioactive. Radioactive brought on Bromberg and Lorraine Wyness, a representative from the Utah Educational Library Media Association (UELMA), as guests for its October 17 broadcast and listed our call to action on the show’s website.8

        A key ingredient in our advocacy effort was building a coalition of support with the goal of energizing Utah residents to offer comment through the UETN website, directly e-mail UETN board members, and to offer public comment in person at the October 19 board meeting. ULA partnered with UELMA and the Utah Education Association to energize our bases and broaden support. It was important to us that any pressure applied to the UETN board came from Utah associations and Utah residents rather than leveraging a national library campaign. To generate a Utah-focused e-mail campaign, ULA worked with EveryLibrary to host a petition on the NationBuilder action platform. EveryLibrary offered pro bono assistance in running a paid Facebook ad targeted at Utah residents whose Facebook profiles indicated support of libraries and education. ULA promoted the petition directly to our membership and worked with coalition partners to promote the petition to their membership and personal networks that would be inclined to support our position.

        Within two weeks, the petition had garnered over 530 signatures and almost 7,000 e-mails were sent to the UETN board. In the final days before the board vote, ULA also leveraged ALA’s Engage platform to generate an additional 40 signatures and 520 e-mails. This ample show of support from Utah residents to reinstate EBSCO was an order of magnitude greater than the relatively few emotionally charged voices demanding that EBSCO be shut down permanently. The petition also directed concerned parties to leave public comment on UETN’s website, which was inundated with pleas from teachers, students, librarians, and concerned parents to restore access to EBSCO.

        Woven throughout our advocacy efforts was a cohesive message that we refined through a shared Google Doc of crowdsourced talking points, which were then amplified by our coalition partners, including the Utah Education Association, Utah Educational Library Media Association, the Utah State Board of Education, Alliance for a Better Utah, the local chapter of the American Civil Liberties Union, the ALA Office for Intellectual Freedom, and EveryLibrary. It was a strong message, but a counterproductive temptation to point out that if kids were looking for porn, they didn’t have to spend forty-five minutes experimenting with a variety of Boolean operators in EBSCO when they could easily find it on the internet. We recognized that this type of negative messaging was not suited to our values or potential solutions.

        Examples of key points that we stressed in communications with our members, supporters, and the media included:

        
          	• One person’s or group’s standards should not dictate the outcome. Letting a complaint—or even a few complaints—dictate the immediate loss of access to the most vital research tool for every student and teacher in the state of Utah is a disproportionate response. It’s an overreach and a decision that is not in accordance with UETN’s duty, mission, and policy to provide access to these extremely safe research tools.

          	• Blocking EBSCO was a sweeping overreach that had serious negative consequences. The decision by the UETN board to remove access to the EBSCO research databases for over 650,000 students was implemented without regard for the facts and created a serious impediment for students and teachers across the state.

          	• EBSCO databases are very safe. The EBSCO database for K–12 is a curated, filtered, walled garden that is extremely safe and provides vital access to research information for students. It also provides extremely granular administrative controls that can be used to create customized access to specific periodicals.

          	• UETN should support their own stated policies. UETN’s acceptable use policy states, “UETN encourages the pursuit of higher knowledge and recognizes that such pursuit may result in network users accessing potentially controversial material that may not be considered of educational value in the context of a school setting.”9

          	• The decision to block EBSCO was made without basis in a policy or process. Libraries receive challenges all the time—and when we do, we don’t immediately lock the door and search every shelf for anything that someone might find potentially offensive. We have a lawful policy in place. When challenged, we thoughtfully review that policy, work to understand the concerns of the patron, and then make a transparent decision based on clear criteria.

        

        Students almost never find inappropriate materials in EBSCO. At the October 1 UETN board meeting, one teacher reported that in seventeen years there was only one incident of a student bringing up inappropriate content from a database search. If this should occur, students are taught to immediately turn off the monitor and alert a teacher, who can then review the keystroke log and adjust the filter accordingly to prevent a future occurrence.

        The word pornography and the phrase harmful to minors have actual legal definitions. UETN must look at the legal definitions, not at personal definitions. The concept of taken as a whole is key to the legal definitions. Taken as a whole, the EBSCO database clearly does not meet the legal standard of being harmful to minors as set out in Utah state law [Utah Code section 76-10-1201(5)(a)] as well as in federal law (the Children’s Internet Protection Act). The legal definition of harmful to minors means that quality of any description or representation, in whatever form, of nudity, sexual conduct, sexual excitement, or sadomasochistic abuse when it:

        
          	• taken as a whole, appeals to the prurient interest in sex of minors;

          	• is patently offensive to prevailing standards in the adult community as a whole with respect to what is suitable material for minors; and

          	• taken as a whole, does not have serious value for minors. Serious value includes only serious literary, artistic, political, or scientific value for minors.

        

      
      
        The Resolution

        After three weeks of mobilizing ULA’s growing coalition, generating thousands of e-mails via petition, and pushing our message into the media, the October 19 UETN board meeting arrived. The packets distributed to UETN board members included printed statements of support to reinstate EBSCO from ULA, UELMA, and a joint statement from the American Library Association, the American Association of School Libraries, National Coalition Against Censorship, Intellectual Freedom Center, and the National Council of Teachers of English. Though dozens of people were present, the UETN board only allowed fifteen minutes for public comment, giving equal time to representatives from both sides.

        Ultimately, after reporting on their investigations and discussing potential paths forward, the UETN board voted unanimously to restore access to EBSCO with the caveat that should UETN receive future complaints, UETN staff would immediately verify the legitimacy of the complaint and work with EBSCO to block the offending item. If the verified offending content cannot be blocked, UETN would shut down access to the whole database. This caveat—and the doggedness of the individuals and groups who view research databases as little more than portals to porn—was a strong warning to the ULA board that although we won this battle, there would be many more intellectual freedom challenges ahead.

      
      
        Lessons Learned

        ULA’s rapid response to blocking EBSCO’s databases was a valuable learning opportunity for our leadership and serves as a roadmap for librarians faced with similar challenges. Although every intellectual freedom challenge comes with its own unique set of circumstances, our experience provides several broadly applicable takeaways.

        First, rapid response is critical to activating a network to intervene in challenges. Librarians need to be increasingly prepared to galvanize supporters who will speak on behalf of our position. To this end, library associations must work with organizations like EveryLibrary to grow robust databases of local supporters, whom we can reach out to when we need a swift response to a timely issue. In our case, the timeline from the blocking to reinstatement of EBSCO for K–12 Utah students was less than a month. Challenges are frequently addressed in less time and with less publicity. Having a network, a plan, and a point person (e.g., a dedicated advocacy or intellectual freedom chair of a state organization who can coordinate efforts in advance of a challenge) can make the difference between success and failure.

        Second, no matter how large your organization is, the impact of your message is stronger when you work in coalition with others. Librarians seldom have the luxury of going it alone, but too often we are siloed even within our own ranks. How many school library associations operate separately from the state association with little interaction between the two? Many voices are exponentially more powerful than a single voice and having many communication channels to connect with potential supporters will prove invaluable for amplifying the message and leveraging network effect.

        Third, shared messaging is key. People need to hear the same thing multiple times before they can remember it and act on it. To avoid a cacophony of voices and arguments, librarians can work collaboratively using tools like Google Docs to winnow down their arguments to the most salient and powerful points and then circulate that message back to their networks through Listservs, social media, and personal connections. By repeating the key points listed above, the coalition created by ULA gave the UETN board a powerful counterargument to the specious claim that librarians were willfully and knowingly distributing pornography to minors.

        Undoubtably, the overwhelming support from Utah residents for reinstating EBSCO was a significant factor in the UETN board’s decision to reinstate it. In anticipation of future intellectual freedom challenges, ULA will continue to build a database of library and education supporters who can be called to action quickly and inexpensively. We will offer to work with the UETN board to make sure they are aware of the granular controls available to refine content in the EBSCO database without resorting to the wholesale blocking of millions of valuable research resources.

        Finally, we will continue to cultivate relationships with like-minded organizations and individuals that resist censorship and uphold the values of intellectual freedom. This experience taught us that state library associations such as ULA are more than organizations for networking, conference hosting, and professional development. Guided by our values, we can be a powerful platform for building coalitions, affecting change, and upholding library values in a real and tangible way.

        NOTES
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        “Bullshit Hatred from Cover to Cover”

        ISLAMOPHOBIA IN THE AGE OF TRUMP

      
      LORENA NEAL

      The Evanston Public Library (EPL) is located in Evanston, Illinois. Evanston is home to approximately 74,000 people and is located just north of Chicago.1 Evanston has a reputation as a diverse, progressive city—although, like most places, it has its own history of discrimination, and struggles to this day to come to terms with what it means to ensure that its diverse residents are treated equitably.

      After completing my master’s degree in library and information science at the University of Illinois in 2014, I was delighted to join the staff at EPL as a librarian in the adult services department in January of 2015. I have been an Evanston resident since 2004 and before working in the library, I had spent many happy hours there finding books for my children and myself. Shortly after I started my job, the library entered into a community partnership with the Middle East and North African Studies (MENA) department at Northwestern University. The purpose of this partnership is to present talks by academic experts and authors, “on the culture, politics, religion, and society of the Middle East and North Africa,” with the goal of increasing public understanding of the region through discussion and dialogue. EPL needed a librarian to coordinate with MENA and with my background in both Middle Eastern history and in law, I was a natural fit. The first lecture in the series took place on January 26, 2015, and featured Nabeel Khoury, who had served in several stations and roles throughout the Middle East with the U.S. Department of State. On average, EPL and MENA sponsor a talk in this continuing series once a month during Northwestern University’s academic year.

      On November 8, 2016, Donald Trump was declared the winner of the United States presidential election, following a campaign notable for its strong anti-Muslim and anti-Islam rhetoric.2 During his presidential campaign, Trump stated that he would “strongly consider” shutting down mosques as part of his counter-terrorism policy; claimed repeatedly (and falsely) that he had seen Muslims in New Jersey cheering the terrorist attacks on September 11, 2001; proposed “a total and complete shutdown of Muslims entering the United States,” following the shootings in San Bernadino, California in December 2015; and stated that, “I think Islam hates us.”3 In the days and months after his election, experts noted a sharp increase in hate crimes, including those against Muslims.4 One such incident took place at the Evanston Public Library.

      On November 21, 2016, EPL hosted a MENA lecture by Zareena Grewal, an author, filmmaker, and an associate professor of American studies and religious studies at Yale University. The lecture was called “Is the Qur’an a ‘Good Book’?” and was intended to explore the question of how the Qur’an is perceived in America. As part of the MENA lecture series, I like to display items from our collection that are related to the lecture topic in order to engage patrons who want more information about the subject. About an hour before Zareena Grewal’s lecture, I picked several books from our stacks related to the Qur’an in America. As usual, I flipped through the books I had selected to make sure they were in decent shape for circulation. The very first book I picked up stopped me in my tracks. Inside the front cover someone had written, “BULLSHIT HATRED COVER TO COVER,” accompanied by a drawing of a swastika.

      I immediately felt sick to my stomach. I had been following the news reports about the rise in Islamophobic hate crimes, and I was angry and saddened to find evidence of hate in my own library, in my own town. I showed another librarian the damage and together we began to examine the other books I had picked out for the display. We soon found similar sentiments, as well as homophobic and racial slurs, scrawled in some of the other books. The librarian I was working with mentioned that she had shown several of these same books to a patron within the past week and the damage had not been present at that time, so we knew the books had been defaced recently. I called my supervisor, reported the damage, and took photographs of the defaced books. We examined all of our books on Islam to see if there were any others that were damaged in this way. In total, we found that seven of our books related to Islam had been defaced.5

      Before the presentation began, I took Zareena Grewal and Brian Edwards (the founder and director of MENA) aside to let them know what had happened and to discuss how we wanted to address the situation at the lecture. We agreed it would be impossible for us to proceed as if nothing had happened, and that the audience deserved to know about the situation. I needed to come up with an introduction that would be a significant departure from my usual welcome statement at these events, and I had very little time to prepare my remarks. As the lecture began, I stepped to the podium, welcomed the audience, and invited them to check out the books we had on display, as I usually did; but I also told them that I had found something disturbing when selecting the books for the evening’s event. I explained that I had found swastikas and hate speech in some of the books on the very topic we were there to discuss. I informed them that, to the best of our knowledge, the books on display at the lecture had not been defaced but requested that if anyone found something we had missed, to please report it to the library. I also thanked our patrons for coming to discuss these issues thoughtfully. I introduced MENA director Brian Edwards and invited him to make his own statement before introducing our speaker. The audience gasped and seemed shocked when I shared the news and some shared their anguish during the question and answer period with Zareena Grewal, but many came forward after the lecture to thank the library for hosting the discussions and for talking openly about the book defacement.

      In the aftermath of the lecture the story took on a life of its own. Brian Edwards tweeted and posted on Facebook about the book defacement during the event. Through his tweets and my announcement at the lecture, the incident became public knowledge. I sent our library director an e-mail about the events so that she would be prepared for any inquiries from the media or the public when she arrived at work the next day. On November 22, I also wrote a Facebook post about the incident. I briefly described what had happened and shared a picture of the first defaced book I had found. I ended the post by writing:

      
        Evanstonians like to think we are safe in a bubble of tolerance, but none of us can afford to pretend that we are not affected by the hatred that surrounds us now. None of us can afford to sit this out, to hope it goes away, and leaves us untouched. Whatever your politics, if this kind of hatred and intolerance disgusts you, speak out today.6

      

      Initially, I shared the post with my Facebook friends only. As a long-time user of the internet, I have seen what happens when trolls discover a post they disagree with and I was leery of inviting that kind of public attention. However, many of my friends wanted to share the story with their friends, and I changed my post’s settings to allow access by “friends of friends.” Brian Edwards then contacted me to express concern that if the story was separated from its sourcing, it might lead to questions about its veracity. He suggested I make the post public. I did so, and the story quickly went viral. The post received over 3,400 reactions, 932 comments (not including the ones I deleted that were racist and Islamophobic), and over 3,100 shares. The story was also picked up by a number of local and national news organizations, including the Chicagoist, the Evanston Review/Chicago Tribune, RawStory, and the Washington Post.7

      By and large, most of the people who reacted to my Facebook post were horrified and upset by the damage to the library’s books and responded thoughtfully and sympathetically. However, as I had feared, the post also attracted attention from Islamophobes and white nationalists. The post was made public two days before Thanksgiving 2016, and my usual preparations for hosting my family were disrupted by the need to constantly monitor the comments on this post. Over the next few days, I spent hours viewing the new comments as they rolled in, taking screenshots of the offensive comments, reporting them to Facebook, and blocking the accounts they had originated from.

      In the comments I was called a “stupid gash,” among other things. I learned that Canadian white nationalists like to post an utterly nonsensical and ahistorical mashup of the Confederate and Canadian flags, featuring a maple leaf in the middle of the Stars and Bars.

      I also learned that some of my own conservative family members thought that I had been a gullible victim of an elaborate hoax. These family members entirely avoided talking to me over Thanksgiving (which was awkward and difficult, given that I was hosting at my house). They saw the photos of the book. They saw me grimly sitting at my computer and moderating comments from neo-Nazis whenever I found a spare moment while I was preparing the meal. While these family members never said so to my face, they told others that they thought the defacement had probably been done by a liberal person intent on stirring up outrage among other liberals. After they went home, these conservative family members made snarky posts on their own Facebook pages about stupid liberals, and how liberals make up fake hate crimes to get attention. We have not spoken since that Thanksgiving.

      The reaction at the library and in the community at large was much more encouraging. In addition to filing a police report, EPL also reported the incident to both the American Library Association and the Southern Poverty Law Center. Our director, Karen Danczak Lyons, took charge of all media inquiries about the incident in order to provide a unified response to all sources. A number of people donated books and money to replace the damaged items and expand EPL’s collection of books on Islam. An EPL patron helped to organize a rally against hatred and Islamophobia and in support of EPL outside the library. This rally took place on Tuesday, November 29, 2016, and was attended by forty to fifty people. A number of people spoke at the rally, including the library director, Karen Danczak Lyons; Brian Edwards of MENA; Northwestern University’s associate chaplain and director of interfaith engagement, Tahera Ahmad, and me, along with a number of other citizens.8

      I’m afraid I don’t have any recollection of my exact words at the rally. I had notes but forgot to look at them. As a representative of EPL, I wanted to make sure to let everyone in attendance know that their support of the library (and of me, personally) was appreciated, and acknowledge that an incident like this in a public library can make everyone feel that a safe space has been defiled. However, it was also important to emphasize that neither the library nor I were the real targets of the defacement, rather, the library was simply the medium through which an individual was attacking the Muslim community. When white nationalists attached nasty comments to my Facebook post, their first priority was spreading Islamophobia rather than attacking me.

      Neither the library nor the police were ever able to identify the person who defaced our books. We will never know that person’s precise intentions, political affiliation, or their mental health. Our Muslim community members were already well aware of the increased tension and number of attacks on their community during and after the 2016 presidential campaign. The defacement of books on Islam at EPL was aimed at them. As a result of this incident we were reminded that our job, as a library, is to use our visibility in the community to increase awareness of these attacks and make the community aware that hateful activities occur even in supposedly liberal and tolerant communities. The library’s mission is to provide space for discussion of important issues in our communities and offer resources for lifelong learning. We must also find ways to educate ourselves about those members of our community who do not feel represented or welcome in our spaces and forge connections that will allow us to better understand and support the needs of underserved and marginalized community members.

      At Evanston Public Library, we are constantly working to fulfill this mandate. Our partnership with MENA continues, and has grown even stronger. The lecture series continues to be very popular, regularly filling our largest room to capacity (over 100 people).9 We have also hosted other groups that presented on issues of concern to the Muslim community. We regularly create displays with our books on Islam and continue to seek dialogue with representatives of our Muslim community. Our staff has participated in several equity training sessions to help us better identify our own biases and recognize the needs of various communities. We also formed an internal equity, diversity, and inclusion committee (of which I am a member) to help us identify areas where we can improve our services to underrepresented and marginalized groups. We began the process of forming another working group, comprised of members of the public, staff members, and library board members, that will address issues of equity at Evanston Public Library and in our community at large. Library staff have also participated in de-escalation trainings to help us better manage situations in which patrons may be upset or behave aggressively towards staff members or other patrons. This is an ongoing effort, with no end in sight—or even desired. The process of lifelong learning must apply to libraries and librarians, as well as our patrons.

      NOTES
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        Anywhere USA

      
      JOAN AIROLDI

      When the book Bin Laden: The Man Who Declared War on America by Yossef Bodansky was checked out of the Deming Library in northwestern Washington, an FBI agent stopped by to ask for the borrower’s records. The library’s staff had been trained for such a visit and directed the agent to contact me, the library director.

      That day I returned from lunch to find a note on my desk directing me to call the FBI. It was spring 2004, and 9/11 was not far from our minds. As public employees, we had been cautioned to be vigilant, to report any suspicious activities to the authorities. As library staff we also were knowledgeable about First Amendment rights, state and federal law, and confidentiality policies. I mentally ran through the possible reasons that could have precipitated a call from the FBI and I knew what might be coming. With a mix of incredulity and dread, I contacted our library’s counsel, attorney Deborra Garrett. When she returned the call, I learned that the FBI was asking us to provide the names and identifying information of anyone who had checked out the bin Laden book.

      While reading the book, one of our library’s patrons had discovered handwriting between paragraphs near the center of the book. The patron thought the words constituted a threat and reported this directly to the FBI. The note in the book read, “If the things I’m doing is considered a crime, then let history be a witness that I am a criminal. Hostility toward America is a religious duty and we hope to be rewarded by God.”

      We asked the FBI whether they planned to issue a subpoena, and if so, what kind it would be—we knew the ramifications of a USA PATRIOT Act subpoena would include a gag order and limitations on contacting counsel. The FBI responded that they had not yet determined that.

      After the call, counsel became curious because the handwritten words in the book sounded vaguely familiar to her. She conducted a simple Google search and discovered that this was part of a direct quote made by Osama bin Laden in a 1998 interview found in a transcript that was posted on the Time education website. She was relieved to discover that the words were not from one of our readers but was instead a quote that might be useful if someone were doing research for a paper on bin Laden. The book is a scholarly biography written by the former director of the Congressional Task Force on Terrorism and Unconventional Warfare. We agreed that counsel would report her findings in writing to the FBI agent to apprise them of this new information. We sincerely hoped that the request would be dropped.

      That was not to be the case. On June 18, 2004, Whatcom County Library System was served a subpoena duces tecum (which orders a person to attend a court and bring relevant documents) seeking the names and any other identifying information, including the addresses, of persons who borrowed the bin Laden book. Further, a “request for nondisclosure of subpoena” was attached. We interpreted the request to mean we were not to share this information or publicize it in any way. Because this was a grand jury subpoena, the library would be able to fight the case in court; a PATRIOT Act subpoena would not have allowed further library action.

      I made an appointment to meet with the chair of the library board and I explained that counsel would be advising us. She reacted with unwavering support for doing what was right (whatever that entailed), regardless of consequences. A special meeting of the library board was called, which counsel attended. The meeting concluded with the unanimous decision that counsel should file a motion to quash a records subpoena in the name of the library. The board agreed to keep proceedings confidential as the subpoena requested.

      In her motion to quash summary, counsel wrote that the request, “infringes upon constitutionally protected rights because there is no substantial nexus between the information sought and the subject of the grand jury proceedings.” Arguments included that First Amendment rights enjoy strong protections under the law and that grand juries must operate within the limits of the First Amendment. Counsel pointed out that “the Supreme Court has recognized, several times, that individuals have a fundamental First Amendment right to receive information, free of the chilling effects of that right.” The counsel stated further, “The fact is that this information is irrelevant to an investigation of international terrorism: writing a passage from an interview published on an educational website indicates little if anything of the copier’s personal views, nothing regarding criminal activity, and nothing at all about the problem of terrorism.”

      According to library policy, as a technical protection, a patron’s borrowing history is erased and recorded over each time an item is checked out. Retrieving circulation data about an item’s checkout history would be an excessive burden on the library. We did not fully research the technology required to retrieve such data because we did not plan to do so—we only knew for sure that it was not readily available.

      In June, counsel received notice that the subpoena was withdrawn and the request to dismiss the motion to quash declared moot without prejudice. This meant that the request attempt had no practical significance at this time. The library was pleased that justice prevailed but felt a responsibility to learn from the experience and to take follow-up steps that would protect library patrons from government intervention.

      Because the American Library Association had urged librarians to report censorship attempts, I called ALA. We were told that that the library board could report this incident to the Office for Intellectual Freedom either anonymously or with the library name attached. The board agreed to let the library name be known and counsel advised the board to allow the story to come out in an “organic” way over the course of time, rather than approaching the press.

      The name of the library was revealed in September during Banned Books Week, when the library’s counsel, Deborra Garrett, and I were part of a panel on confidentiality at Village Books, an independent bookstore in Bellingham, Washington. During the panel discussion we talked about the incident. Unknown to us, a journalism student from Western Washington University was reporting on the panel presentation for an assignment. Her article appeared in the school’s electronic newsletter, Western Front, and was picked up overnight by the Associated Press. Phone calls and e-mails from around the country began arriving at the library the next morning. USA Today and Library Journal online were among the first to publish articles. Reactions represented the full range of political and personal values.

      Most people applauded the library’s stand. There were many poignant responses. A Holocaust survivor’s e-mail cautioned against taking freedoms for granted. A California resident wrote:

      
        Your Board of Trustees showed the kind of personal courage that is so lacking in our congress today and that occasionally in our history stands out as ordinary men and women who want what is right and stand up to those who wish to do immoral acts by perverting and misusing the law. Knowing full well that government persecution could harass their families, and in some cases, even destroy lives, your Board of Trustees showed remarkable courage.

      

      An e-mail from a senior citizen pointed out that “there are many Senior Citizen library card holders like me who are interested in world developments as well as multicultural political and social commentary including dissent, who, sadly have not used their cards since the PATRIOT Act was passed.”

      A journalist from Colorado added some levity by stating that rural areas are the homes of “feisty little stink bugs” who are not afraid to stand up to big brother. Another person wrote, “Thank you for valuing my privacy and protecting my unfettered ability to read what I want, where I want, and when I want. You represent exactly what is ‘patriotism’ . . . a deep love of this country and the fundamental rights it has heretofore exemplified.”

      Other people questioned the library’s judgment: “I wonder how a public agency, funded by public funds, could consider their user records private.” Angry sentiments were expressed about our socialist mentality and how we were a danger to society. One of the most sobering messages was an anonymous voicemail that arrived on my phone at 5:00 a.m. In a clear, professional male voice, the caller said, “Hi Joan, I’m calling from Anywhere USA and I saw you on the news today as did most of America. Just to let you know, Joan, that you are either with us or with the terrorists. And your library policy does not supersede the war on terror. So I guess it is clear where you stand, Joan. Pretty sad, but it’s clear.”

      Day-to-day responsibilities were overshadowed by the controversy. The publicity generated many speaking invitations. I learned how much trust the public places in their libraries as sources for unfettered access to information. Library patrons also supported the position that circulation records should be private.

      We debated about where the line should be drawn between security and privacy. Reviewing and updating library policies became priorities. The library staff and board united as we all clearly recognized that none of us are immune from the realities of our time in history. Library policies were updated to ensure that information would not be retained for more than the most recent library transaction. Many awards were given to the Deming Library, including the Robert B. Downs Intellectual Freedom Award from the University of Illinois. Deborra Garrett was awarded the Washington State Bar Association’s Local Hero Award for protecting the privacy rights of Whatcom County library patrons. The Deming Library staff received a Human Rights Award from the Whatcom County Human Rights Task Force. At a gala in New York City in June 2005, I received the PEN/Newman’s Own First Amendment Award. I was gratified by a statement from PEN’s Freedom to Write program director Larry Siems: “What Joan Airoldi and her staff and Board did-standing up to an unwarranted intrusion by federal agents into the privacy of ordinary Americans-was heroic in itself. At the same time, their success vividly illustrates why the protections states and courts have carved out for reading records are so essential.”

      Preparation, planning, and training were the foundation of this experience as varying pieces came together.

      Before I came to the Deming Library, most of my library experience took place in Wisconsin, where I earned my library degree. My coursework included an outstanding and eye-opening class on legal issues taught by attorney Tomas Lipinski, which included discussion of First Amendment challenges and their impact on libraries of all sizes. In 2002, Wisconsin’s Department of Public Instruction was diligent about training librarians throughout the state so they could understand and prepare for the recently passed USA PATRIOT Act of 2001. After I was appointed library director in Whatcom County, Washington, I met with attorney Deborra Garrett to discuss legal issues in libraries (including the effect of the USA PATRIOT Act). Together we held sessions for library staff similar to those held in Wisconsin.

      The state of Washington has long recognized the privacy of library records and the need to protect records from public disclosure, as spelled out in Statute RCW 42.17.3100. It serves as the basis and clear focus for library policy. Whatcom County Library System board members reviewed library policies and passed a resolution in 2003 reaffirming the role of the public library as a foundation of democracy and supporting amendment of the USA PATRIOT Act to exclude provisions that were in conflict with the First Amendment rights of library users.

      Since the passage of the USA PATRIOT Act in October 2001, the FBI has the power to go to a secret court to request library and bookstore records that are considered relevant to a national security investigation. Our story could be any library’s story. The lack of safeguards in place to protect readers’ privacy can lead to a chilling effect for those seeking information regardless of topic. And, as the law stands, people are left in the dark about USA PATRIOT Act investigations.

      
        What Can Your Library Do?

        
          	1. Work with a knowledgeable attorney and maintain regular communication on current issues and library policies. (Our counsel, Deborra Garrett, was a student of history and thus had read the entire 342-page USA PATRIOT Act—which was passed in such haste that there was not time for those voting on it to do so).

          	2. Check that privacy and confidentiality policies and procedures are up to date and conduct training to prepare all staff to handle challenges.

          	3. Stay informed about state and national library legislation.

          	4. Learn about the strong network of groups and agencies that provide education and support for intellectual freedom and First Amendment rights. Research, join, and support the work of organizations such as the ACLU, American Library Association Office for Intellectual Freedom, Freedom to Read Foundation, PEN America, and the Freedom to Write Foundation.

        

        When I returned to the woods of Whatcom County from the PEN Gala in New York, a technical services assistant welcomed me home with this e-mail:

        
          We know there’s a war going on for the First Amendment—and it’s not new to the times since 9/11, nor will it ever be over. So we celebrate victories of battles or skirmishes, knowing full well that that’s what we are doing. And I think we need to celebrate, acknowledging each positive step. Otherwise it becomes too daunting to continue the struggle.

          And then there’s baseball, where you are a success if you hit the ball three out of ten times. Where a pitcher can pitch a no-hitter and still lose, but the no-hitter is still celebrated and admired. Where there are small moments of individual and team victories throughout a game that are celebrated and acknowledged, even though the game itself may not be won. So let’s continue to resist like feisty little stinkbugs.

        

        Her words triggered my emotional release. I let the tears flow, then stood up and got back to work.

      
      
        View from Today

        What has changed? Our story took place a long time ago, in what now seems a simpler time. Deborra Garrett wisely pointed out that, “It’s not that privacy rights can never be invaded, but if the government seeks to invade them, the government has to show that it is absolutely necessary to do that.” An individual’s right to privacy is a hallmark of democracy that is cemented in the Constitution. However, personal information is now a commodity, with a wealth of data willingly shared on social media. Do we understand the implications of sharing our private information? Libraries have always been the people’s university and in this era of fake news, libraries must still offer a safe place for individuals to access, explore, verify, and research any information they wish.

        Although barely covered in today’s news frenzy, renewals and extensions of the USA PATRIOT Act continue. A New York Times article of January 11, 2018, reported that the House of Representatives voted to extend the National Security Agency’s warrantless surveillance program for six years with minimal changes, rejecting a push by a bipartisan group of lawmakers to impose significant privacy limits when it sweeps up Americans’ e-mails and other personal communications.1 We must be mindful in a time when chaos and divisiveness preclude careful deliberation, peaceful discourse, and full understanding.

        NOTE

        
          
            1. Charlie Savage, Eileen Sullivan, and Nicholas Fandos, “House Extends Surveillance Law, Rejecting New Privacy Safeguards,” New York Times, January 11, 2018, https://​www.nytimes.com/​2018/​01/​11/​us/​politics/​fisa-surveillance-congress-trump.html.

          

        

      
    
  
    
      
        PART V

        Reflection Questions

      
      As part of intellectual freedom, librarians believe that patrons have a right to express their opinions about the material and programming supported by libraries. Having strong policies is an important aspect of communicating with patrons and providing patrons with an avenue to object to community-supported material is critical. Despite these opportunities, patrons sometimes take public action to make their concerns known through channels outside the library. Is it possible to prepare for a patron or activist group that wants to take issue with library values in a public forum? How can librarians use a public forum to support library values while being challenged by angry patrons and/or activist groups?

      [image: ]

      Chapter 13: Transgender Children’s Books in the Public Library

      
        • How does the physical location of books in a library’s collection encourage or discourage use?

        • How should libraries go about making decisions concerning where to shelve children’s material that may be controversial or mature?

        • What policy language would help provide guidance to catalogers who are often responsible for making decisions about where to shelve items?

        • The author of this essay talks about the possibility of making a policy change that would allow the person challenging a book to serve on the reconsideration committee. Should individuals making a challenge be on the reconsideration committee? Should they have a vote on the committee? Why or why not?

        • Does what “the majority” wants matter when a library is selecting material for its public collection? If “the majority” wants a book removed from a library’s collection, should that be a factor in the decision-making?

        • What can or should librarians do to train and prepare board members for challenges?
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      Chapter 14: Restoring EBSCO: The Power of Coalition and Rapid Response

      
        • Does your state library association have a committee or structure that would allow the association to step in to support an issue like the issue Utah confronted? If so, what would be the process for calling on group action? If not, what structure and/or committees would need to be put into place to create support?

        • Library databases and/or subscriptions to individual items in databases are being challenged more frequently. How would you deal with a challenge to a database package or subscription?

        • Are your library’s policies written in a way that would apply to a challenge to a database?

        • The authors of this essay speak about the need to build a coalition of support? In a situation where a package of library databases is challenged, what relationships would you want to build to strengthen the relationships you may need in the future?
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      Chapter 15: “Bullshit Hatred From Cover To Cover”: Islamophobia In The Age Of Trump

      
        • In what cases is the defacement of books a form of censorship? In what cases would it not be censorship?

        • How should a library respond when its books are defaced? Should the last borrowers of the items be identified?

        • Should books that are defaced as an attempt at censorship always be replaced with new copies?

        • The author of this essay describes sharing the information about the defaced books with the public. How would you or your library handle the situation if the defacement of books in your library were made public? How would you address a public issue of this kind?
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      Chapter 16: Anywhere USA

      
        • In this essay, the FBI responds to information given to them by a library patron. What action would you have taken if you found similar writing in a similar book?

        • Since 9/11 it has been common for security personnel to remind us, “if you see something, say something.” What kinds of situations would cause you to contact law enforcement? In what situations can you imagine contacting law enforcement based on material or information left behind in a book by a patron?

        • How would you go about preparing yourself and/or the staff at your library for a request for patron information from the FBI?

        • What are some key pieces of a good policy that allows libraries to protect patron information?

        • Does your state have a law protecting patron privacy? If so, what is the law and how does the law work in the day-to-day operation of the library?

        • What organizations could you call upon for support in a similar situation?

      

    
  
    
      
        PART VI

        CULTURAL SENSITIVITY
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        “Just Get Rid of Them”

        AMERICAN INDIAN CHILDREN’S LITERATURE IN THE TRIBAL COLLEGE LIBRARY

      
      RHIANNON SORRELL

      I work in a small tribal college library with an average enrollment of about 1,500 students across six campuses in two states. Of our six campuses, three have libraries, with the main campus library in Tsaile, Arizona. Like many tribal college libraries in the United States, our libraries are considered “hybrid” libraries in that they serve both the local community and campus community. Although the library’s current collection development policy is similar to many academic library policies, where acquisitions primarily support the curriculum, acquisition considerations are also made for the general reading interests of the local community. The policy also includes the acquisition of local interest titles by local authors, Native American titles, and children’s and young adult books. We rarely, if ever, have had an official challenge to materials in the collection. We do have to carefully consider how we fulfill our mission to support Native intellectual sovereignty through collection development and management. There are many responses about how this can be achieved but one of the most radical suggestions calls for the elimination of Native American books and materials of all genres that are not written by Indigenous authors.

      When I first heard this proposition, my first instinct as an academic librarian was somewhat dismissive: surely half the library would be gone if such action was taken, not to mention that removing these books would be an outright dangerous leap toward censorship and book-banning at an institution of higher education. As a Native librarian, however, I am aware of the shifting views on what constitutes “authority” in an Indigenous library. Native resources by Native experts should be recognized as authoritative on Indigenous issues. I am also keenly aware of how rare and precious resources by Native Americans are and how the Western system of education considers the written word to be one of the ultimate sources of authority. A system based on privileging published writing shifts attention away from the unwritten oral histories and oral literatures that are ingrained in Indigenous knowledge and learning systems. Western education systems places the focus of authority on books, which, not coincidentally, are largely written by non-Indigenous authors. Thankfully, our instructors incorporate this awareness of Indigenous and non-Indigenous authorities into their lesson plans and when planning courses work with the library to support the goal of getting students to think critically about the resources available to them. As an academic librarian, I am proud of this collaboration between teaching faculty and instruction librarians that is aimed at teaching students to make effective use of contested resources.

      As a tribal librarian who serves her people’s community, I am conflicted about the children’s and young adult resources that are in circulation in the college’s library. The question surrounding the appropriateness of children’s and young adult reading materials, particularly American Indian children’s titles, has gained wide recognition and is at the forefront of debates around diversity in children’s literature. Teaching faculty at our institution are incorporating this topic into their freshman writing and composition curricula, along with other topics relating to Indigenous rhetoric, Native voices, and representation of Indigenous peoples in the written word. Given that such topics are quite common in tribal college curricula, it is not uncommon to have conversations with faculty members about the library’s Native American collection.

      These conversations may end with the question, “What if we just get rid of all these inappropriate books written by non-Natives?” The we in the aforementioned question refers to tribal libraries, institutions, and educators. Inappropriate books refers to the mountains of monograph materials written from outside the tribe, looking in—mostly archeological, anthropological, historical, cultural, biographical, geographical, and fictional works dealing with Indigenous subject matter. It is also not uncommon in these conversations to suggest starting with the elimination of “inappropriate books” in the children’s and young adult section of the library.

      Those involved in tribal librarianship and early childhood education are aware of the many controversies surrounding American Indian children’s literature. These include lack of representation in publishing, inaccurate representation in content, and oversimplification of tribal culture and history. These issues are among the top offenders in the interest among Native librarians and educators to increase appropriate materials for Native youth and to improve the overall education of young readers about Indigenous peoples.

      Too often, big-name trade publications, media centers, and review resources give outstanding recommendations to children’s and young adult books that feature Native characters, elements, and themes. Unfortunately, these books are rarely, if ever, written with humanity and depth to their subjects, and often include some level of stereotyping and take ill-informed liberties in illustrating Indigenous culture, history, and people. Very little is being done by big-name publishing houses to publish more materials about Indigenous peoples, often because publishers’ decisions are driven by the fact that Native Americans make up only a small portion of their overall audience demographics (about one percent); therefore, publishers don’t see the financial incentive to publish more material on Native American topics. As a result, it falls to the smaller publishing houses to publish books by and about American Indians.

      Even with smaller publishers doing their best to make up for this deficit, tribal librarians and educators are still confronted with a large number of books of questionable quality about American Indians published by both large and small publishing houses. Fiction is particularly problematic in that the majority of these books are published are by non-Native authors who (though often well-intentioned) distort, oversimplify, and mythologize real people, cultures, and histories. Those who contest such criticism often cite authors’ extensive research, incorporation (usually “adoption”) into a tribe, first-hand observational experience, and “fact-checking” (usually mentioned in an acknowledgement to Native individuals and friends who they “consulted” when writing). The pushback against Native American cultural appropriation is met with very little resistance because the culture of publishing reflects the industry’s resolve to pursue financial gain at the expense of diversity and accurate representation. Although the We Need Diverse Books movement has raised awareness of these issues, the change in status quo is sure to be slow and reluctant to shift.1

      With all of these concerns surrounding questionable publishing practices, it would certainly send a message if our tribal college library (which is part of the first tribally controlled college in the United States and celebrated its fiftieth anniversary in 2019) were to declare that it would no longer support these publishing practices. In the interest of demanding better books for Native youth, the library could boycott the material on the “not recommended” list of the American Indians in Children’s Literature blog.2 It would be a significant statement if we purged the library of its most outdated (and its most racist) children’s books from the early twentieth century. As a Native librarian who encountered these materials in her own school library as a child, it would give me some personal satisfaction to see them removed from the library, but for the time being, these books will stay exactly where they are.

      The conversation about what to do about these questionable children’s materials has been a topic of discussion between my boss (a former tenured faculty librarian at an R2 institution) and me. We generally agree, and we always come back to the importance of academic freedom in an institution of higher education. Because intellectual freedom is ingrained in the professional ethics of academic librarians, it has become a nonnegotiable criterion when addressing any kind of challenge in a research library setting. But in a tribal library setting, considerations about access and intellectual freedom can be quite different. One of the most difficult aspects of working for a tribal entity is learning about and navigating cultural protocol and cultural expectations. Tribal library policies for accessing certain materials must outline the cultural protocols that are followed by the community and cultural practitioners. For example, in our Diné library, access and circulation of Coyote Story audio-visual materials are temporarily suspended for the spring, summer, and fall months, until the first frost of winter, in observance of the Diné custom that prohibits the telling, exchange, and practice of certain winter stories, songs, and games in seasons other than winter. These items are typically marked with a sign indicating that they do not circulate until the first frost of winter and are stored behind the circulation desk. This is a prime example of tribal cultural protocol and practice affecting access.

      In Diné libraries, academic activities, and K–12 programming focused on certain events take cultural norms and practices into account. For example, when most of the country was in awe of the 2017 solar eclipse, libraries and schools all over the country planned programming that involved activities like observation parties and using viewing glasses. During this same time many of the members of the Navajo Nation and Diné college communities sat indoors in silent reverence—no eating, no drinking, no sleeping during the eclipse—as the sun died and was reborn. Serving an Indigenous community affects and sometimes subverts commonplace library policies regarding access, circulation, and programming, regardless of library type. But it is through this difficult navigation of cultural protocol that educational opportunities reveal themselves—especially with regard to the children’s and young adult section of our college library.

      Because we are a college library, there is opportunity to utilize culturally questionable materials for educational purposes among our users. Those who frequent the children’s and young adult section may be students, parents, or both (our college encourages parents to return to school by providing on-campus family housing options). Our college also has a bachelor’s degree program in early childhood education, which is offered by the Center for Diné Teacher Education. The center often sends their students to review children’s and young adult books as part of their coursework. It is safe to say that materials in this section see regular use by a range of people, which means books are subject to scrutiny by both the academic and Navajo communities that we serve. As a librarian and educator, I want to encourage the maximum use of this collection. As the next generation of adults go through school and bring up their children, it is necessary that they are exposed to and recognize low-quality American Indian children’s literature to make informed decisions about what they want to expose to their children. There is often a mentality that has been beaten—literally and figuratively—into Native people by the historically systematic abuses of the U.S. educational system that they should settle for whatever is offered to them. I often remember that when my parents and grandparents were children, they were expected to be excited about any kind of representation or recognition of American Indians in children’s books, no matter how ignorant or stereotypical the portrayal. At the tribal college level, we have the means to provide access to both low-quality and high-quality material to educate our students and our community members. It is crucial to utilize these materials to empower the next generation of parents and readers in choosing children’s reading materials and for demanding higher-quality books that accurately represent them and their children.

      This need to educate the community about American Indian children’s literature was immediately evident to me when I worked on a collaborative assignment for a freshman writing class. The assignment involved evaluating American Indian children’s books. While the evaluative guidelines provided to the students may have seemed straightforward, many students found it difficult to identify poor-quality books, especially when evaluating books that they had grown up with and loved. Well-known award-winners such as Scott O’Dell’s Island of Blue Dolphins, Sing Down the Moon, and Paul Goble’s series of illustrated Plains storybooks came under close scrutiny. The conversation focused on authenticity of representation, which led to further discussions about tribal identity and how the publishing industry had a problematic history of spreading misinformation on tribal cultures. It was also difficult for me to acknowledge that there were a number of students who unlike me had not been raised in circumstances where the Diné language and culture was regularly reinforced and encouraged. Many students truly did not see themselves or their experiences reflected in any of the books they had grown up reading (regardless of quality). They had trouble discerning what parts of the books were inaccurate and which were true, especially with historical fiction materials. Often students stated that they’d been drawn to picture books (many of which, admittedly, are beautifully illustrated by Indigenous artists), even though the writing is over-generalized and one-dimensional. Even though this one-shot assignment was very ambitious, many students commented that they were now aware of the debate around American Indian children’s literature.

      Developing curricula and lesson-planning around this particular topic is one of many steps toward educating the next generation of educators and parents (a step that tribal institutes of higher education everywhere should take), there remains the problem of providing access to problematic children’s literature to our youngest and most impressionable readers. Although we make every effort to purchase the highest-quality American Indian children’s books, there are still questionable materials that, for some reasons or other, remain in circulation at our libraries and are available to anyone who wishes to check them out. Although no official complaints have been made about the unsuitability of these materials, the librarians feel a moral obligation to develop a plan that works for both the academic and general community. This isn’t a simple task. We will not ban or forbid any books that may be viewed as unsuitable for young Native readers by experts in that area, but we will not be obligated to put them into the circulating collection. The worst of these children’s materials (most of which date from the early- to mid-twentieth century) are located in a non-circulating reference section of our collection. The worse of these titles include books such as The Little Indian and the Angel, the Little Indian Two Feet series, and Ernest Thompson Seton’s Two Little Savages (Seton, a founder of the Boy Scouts of America, also wrote other “how-to-Indian” books such as How to Play Indian, How to Make a Real Indian Teepee and How Boys Can Form a Band of Indians). All of these books that treat Indigenous peoples as sensationalized Hollywood caricatures with stereotypical physical features and mix customs from different tribal traditions into a homogeneous “Indian” culture, now sit in relative obscurity in the library. Although older, better-informed readers may shake their heads at the stereotypical portrayal of a cartoon “Indian” child demonstrating to his white peers how to call birds or how to do a rain dance, if these were in circulation, a young child who encountered them wouldn’t recognize that these materials are inaccurate and racist. Much of the discussion about how to deal with these types of materials focuses on retiring many of these poorly written books from the children’s collection and moving them to the reference section, where students can access them to use in their coursework. There’s certainly no urgency (or any plan, for that matter) to replace such books once they have disintegrated. Perhaps they will fade away, just as the U.S. government hoped that Native cultures, languages, and lifeways would when “proper” education was introduced.

      Those of us who seek more appropriate and accurate books in American Indian children’s literature are often advocating on behalf of our people and communities. I am one such individual; I demand the best literature in the interest of my people, but I am also someone who expects my own people to be advocates for themselves and their children. This self-advocacy is the reason I teach, and it is how I define myself as a librarian. I have no answers to the question, “Why not just get rid of Native kids’ books written by non-Natives?” This question is like other radical, inflammatory suggestions that are posed in any kind of library. Getting rid of books written by non-Natives is one solution for dealing with a lack of American Indian representation in publishing at the tribal-library level. My hope is that as more and more Indigenous peoples take control of their education and the writing of their own narratives, we will see less and less of these inappropriate materials.

      NOTES

      
        
          1. We Need Diverse Books, https://​diversebooks.org/.

        

        
          2. Debbie Reese and Jean Mendoza, American Indians in Children’s Literature (blog), https://​americanindiansinchildrensliterature.blogspot.com.
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        Censorship and Sensibility

      
      LARA AASE

      During my first decade of work in libraries, I promoted free speech and opposed censorship. I defended the need for libraries to collect all types of material whether or not I personally objected to their content. For instance, one of my projects as a special collections acquisitions assistant was on the history of gay pornography in Canada, where I researched legal differences between Canada and the United States and the importance of pornographic publications in the history of gay rights. After getting my first “real” job as an academic librarian, it never occurred to me that I would have an encounter with a faculty member and that encounter would lead to a public accusation of censorship—against me.

      In the final semester of my MLIS program at the University of Washington iSchool, I took the elective class Indigenous Systems of Knowledge, with Dr. Sandy Littletree, that unexpectedly altered my worldview and made me eager to put ideas from that class into practice. In my new job, I was in a unique position to do so. The special collections library where I was hired as a solo librarian was part of a research center for southwestern U.S. history, culture, and related sciences. The center belonged to a liberal arts college located within traditional Diné and Southern Ute land boundaries. The campus was a nineteenth-century military fort, turned Indian boarding school, turned agricultural college. Later, as a liberal arts institution, part of its mandate was to offer tuition waivers to all students who could prove affiliation with a federally-recognized Native American tribe. Unlike most special collections, this library’s was a semi-circulating and publicly browsable collection, with a smaller “vault” area of closed stacks. At first, I did not realize the problems that the mix of collections access might cause, nor did I understand how problematic it would be to have outdated collection development and materials reconsideration policies.

      In the winter of my first year, I completed a user-experience research project to learn about students’ perceptions of the library, its holdings, and its organization.1 The research revealed that many Native American student users felt uncomfortable when they saw titles that used biased language (e.g., savage, redskin, and Indian) on the shelves. Further, Native students were confused by the Library of Congress classification system that lumped different groups together as if there were a single Native American identity; as well, the classification system implied that those peoples were historic rather than living cultures. Finally, some students expressed concern about private tribal information (e.g., related to sacred ceremonies and traditions) being publicly available. Based on the results of my research, I decided to consolidate and move certain anthropology and archaeology publications out of the public browsing area and into the closed stack area. I chose to do so for multiple reasons: improvements to collocation, classification, and browsing; special collection stewardship; federal laws and guidelines; and cultural considerations related to the library’s user population.

      Although the reshelving project involved many types of materials, archaeological and anthropological reports were particularly problematic on many levels. First, anthropologic research in the southwestern United States originated in the nineteenth century with Anglo, Western-trained scientists who usually had little regard for the privacy of the Indigenous peoples they studied; often uninvited and unwelcome, anthropologists observed traditional cultural practices and then publicized their findings without permission. Through misleading words and outright lies, anthropologists stole other cultures’ belongings: religious and art objects, artifacts, songs, dances, stories, and ideas. More than a century would pass before the practice of anthropology began to gradually change its approach. Despite these changes, anthropologists are still regarded with distrust in many Native communities because of this long history of cultural appropriation.

      Next, most of the archaeological and anthropological publications (which made up at least ten percent of all our holdings) were classified between Library of Congress sections E77 and E99, mixed in with Pre-Columbian topics and anything related to Indigenous peoples of North America at any point in history. Anthropology and archaeology topics also appeared in classification areas such as CC, F, G, and H, and cultural resource management topics might additionally fall under Q, S, or T. The inherited shelf order was ineffectual for the center’s collection. Reclassifying materials was unfeasible but relocating them into a separate collection (while retaining their Library of Congress call numbers) was just a matter of printing labels with a new location code and shifting the reports from one shelf to another. In the interest of usability, collocating documents seemed likely to benefit scholars of anthropology.

      Many of the anthropology publications the center owned were out of print, scarce, rare, monetarily valuable, or in delicate physical condition. Based on my analysis, I decided they should be moved to the rare books vault for preservation. A large proportion of the items had been given to the library by prominent archaeologists, and the items’ provenances added to their value. Most of the donated items were “gray literature,” reports with small print runs that were only distributed to project personnel; the contractors who had hired them; and sometimes museums, archives, or special collections libraries. When these items were looked up in the World Cat library catalog, the center’s library was often the only one with a holdings record.

      In order to protect archaeological sites, federal law (the Archaeological Resources Protection Act of 1979 and the National Historic Preservation Act of 1966) restricts access to information about the location, disposition, and nature of sites. By law, only users who have a genuine need to know—which includes students and faculty of anthropology, but not most other college library users—can obtain that information. In practice, of course, many libraries do not restrict access to gray literature, mostly out of ignorance either of the law or because collection managers do not know what information the documents contain. It is a daunting task to attempt to restrict this material.

      To me, the most important reason for moving items from the browsable shelves to the rare books vault was consideration for the library’s primary user group, Native American students researching topics related to Indigenous studies. A majority subset of that user group (about 60 percent) are Diné students, most of whom were raised on or near the Navajo Nation. In Diné culture, death is a topic to be avoided, and many of the reports include images and textual descriptions of burial sites and human remains. More broadly, the reports published speculative information about cultural practices and belief. Curators of Indigenous collections know the descriptions of these practices and beliefs should be considered “traditional cultural expressions” and should be protected in a way similar to the ways physical artifacts are protected.2

      In short, the reports tended to objectify Indigenous peoples by treating them as scientific areas of interest. Invariably the textual point of view was that of a theoretically neutral observer speaking from the privileged vantage point of modernity. Keeping publications featuring private cultural information and the deaths of students’ ancestors on public shelves was insensitive and offensive to the majority of our user group. I’ve struggled to think of comparisons that speak to mainstream culture. Perhaps it would be like shelving a stolen personal diary in the history section, a bootleg snuff video in popular movies, or pornography in with Harlequin romances.

      Unfortunately, because I was so new to the college and my job was so isolated, I did not take into account departmental politics or internal differences within the profession of anthropology. I was unaware that I was stepping right into both when in the spring semester I found myself enthusiastically describing my reshelving plans to a faculty member who, far from sharing my excitement, accused me of “ghettoizing” the field of physical anthropology. I had no idea what that meant, but after some research I discovered that the college’s anthropology department had a history of division between cultural and physical anthropologists. Physical anthropologists rely on tactile artifacts (including human bones) to do their work, and in the wake of the 1990 Native American Graves Protection and Repatriation Act (NAGPRA), many physical anthropologists encountered new barriers that limited their ability to do research. Understandably, the faculty member I spoke to thought that my reshelving project was emblematic of yet another barrier to research.

      Soon after that confrontation, a more senior faculty member involved himself by e-mailing both me and the director of the center to state his concerns about what he called censorship. A few days later, he approached me in the library without identifying himself and asked me about the items being held in the vault. Then he told me the library was not mine and that I could not make decisions about where to house things without consulting faculty. (In point of fact, during my hiring interview the center’s director had explicitly said, “The library will be all yours. You can do whatever you want with it.” Further, I had requested to be involved in the college NAGPRA committee, but I was denied involvement because it only concerned museum artifacts.) I was taken aback when this professor believed he could dictate collection management policy to me. Moreover, he pulled rank by reminding me I was staff, not faculty. As he spoke he loomed over me physically and he threatened to take this issue to the college administration and to ALA. I stood my ground, with a pounding heart and shaking voice. I think I kept from crying until after he left.

      Over the next few days, he and I had a civil e-mail discussion about the difference between censorship and reshelving. I provided links to the Protocols for Native American Archival Materials, the ALA document Librarianship and Traditional Cultural Expression, the Archaeological Resources Protection Act, and the National Historic Preservation Act, as well as information about the issues NAGPRA does and doesn’t cover. The discussion seemed to end cordially, and during the summer session nothing more happened. The following September I was surprised to hear from a faculty colleague that the anthropology professor planned to make a statement to the faculty senate and had already distributed a campus e-mail accusing me of censorship. I was able to read his diatribe in full because not only did he share it with campus Listservs, he had it published in the city newspaper. He did me the courtesy of not naming me directly, and I return the favor by not citing him by name here. This is what he wrote about the library (errors and boldface appear in the original):

      
        The Center . . . Library pulled volumes of peer reviewed published books from normal circulation and were placed in a restricted area known as “the vault.” Now, neither students or faculty can freely browse these volumes. These books were deemed to contain images and/or information that the library deemed sensitive or offensive to a specific and essentialized category of the . . . student body without having consulting . . . students or faculty. I requested that the books be returned to their original shelf locations, and to cease further removals, so that these books may be freely browsed and accessed as originally shelved. This request was rejected. The librarian held out the option of removing more published materials that are considered offensive. I conclude that this is a form of censorship as defined by the American Library Association: “Censorship is the suppression of ideas and information that certain persons—individuals, groups or government officials—find objectionable or dangerous. . . . The censor wants to prejudge materials for everyone.”

        [The] staff making the . . . book removals . . . claim that their actions are ethical and progressive efforts to protect a vulnerable category of student from potentially damaging college experiences. . . . [D]emands for trigger warnings typically stem from a paternalistic protectionism on behalf of others, not by students themselves. And while there may be students who desire such warnings, I am concerned that there are faculty who will coach, or have coached, students to make this demand. Ultimately, I believe that these warning requests, book removals, and suppression of research are all a violation of the principles of a liberal education and of free speech at the very least, and at worst they are a form of censorship.

      

      I have already outlined the real reasons that items were moved, which I had explained to the professor at some length before he published his letter. Having consulted the ALA Office for Intellectual Freedom, the president of the American Indian Library Association, and Valerie Nye (then library director at the Institute of American Indian Arts and the coeditor of True Stories of Censorship Battles in American Libraries), I felt secure that my actions did not constitute censorship: no item was deaccessioned, each item retained a record in the online public access catalog with complete metadata, and any item in the collection was available by request for in-house use, as is the practice in most special collections libraries. I believed reshelving was a component of the ethical behavior my job demanded. There was no precedent requiring faculty consensus prior to shelving changes, and I had in fact conducted extensive research with library users (which had been approved by the college’s Institutional Review Board); I also spoke individually with many (particularly Diné) students to ascertain their points of view. Most of the Diné students expressed discomfort with images of human remains, and the library work study students who were Diné preferred not to have to process or handle those items.

      But three of this faculty member’s points did make me question myself: Was I being paternalistic? Had I in some way unknowingly “coached” students? And was I acting against the principles of liberal education and free speech? After some soul-searching I came up with the following answers.

      
        	• I do not believe it is paternalistic to curate a library collection based on the cultural values of its primary user group. When the values concern issues of sovereignty over intellectual and cultural property of colonized peoples, such curation is an act of decolonization. The days of neutrality in librarianship are gone.

        	• I had not planted non-neutral ideas in students’ heads, but instead allowed them a space to say what they really thought. To me, the concept that students would have so little self-determination that they could be coached is an expression of condescension.

        	• Rather than dictating anything, I asked questions and paid attention to the answers, enacting the principles of a liberal education and free speech. Although those are ideals I value, they are also Eurocentric constructs. Despite such ideals, no one has the right to know everything.

      

      There are other principles I also value, such as privacy, people’s right to their own cultural property, and the importance of not knowing some things.3

      Although I considered this tenured faculty member’s published letter to be in violation of the faculty code of conduct because it was written to intimidate me professionally, personally, and verged on libel, I was advised by the college to let it go. Interestingly, the following spring the college let me go, or at least decided in the face of budget cuts that my position was no longer necessary. My contract was extended for one year, during which time we updated the collection development policy and made the entire library collection non-circulating, though still largely browsable. In light of faculty members’ statements and concerns, we also hastily revised our materials reconsideration procedure. We renamed the vault “special collections.” After allowing things to calm down for several months, and for reasons of shelf space as much as any other consideration, we created an anthropology and archaeology section in a nonpublic area, which was carefully arranged to facilitate browsing. Despite the work of the staff, neither the professors nor any of their students requested any of those materials nor, to my knowledge, visited the library at all. Looking back, I think of that accusation of censorship as a trial by fire, a rite of passage into librarianship, and the price I paid for doing the right thing.

      I would recommend that people who work with Native American library materials strive to educate themselves on Indigenous values, particularly on the cultural priorities of their libraries’ user populations. With greater understanding comes greater respect and a better feel for the needs of the library’s patrons. User experience research can help librarians to learn more about patron needs, and a collection evaluation can inform them of problematic items the collection may hold, as well as the proportion and nature of its Native American content (is it dated, biased, “pan-Indian,” or mostly written by non-Native authors?). If you choose to make changes in your library, be prepared for some pushback from people who follow a different value system (or who have a campus political agenda). Remember that you are the expert in the field of library science, faculty status or not, and you know how to do your research. Being prepared involves having comprehensive, up-to-date collection development and materials reconsideration policies that take into account considerations of cultural privacy, not just access to information. As you learn about your patrons and the library’s collection, know what changes you want to make and why. Put your plans and reasons for any changes in writing. Make sure your administration is on board or that you have the authority to make autonomous decisions. Be confident that relocation and weeding projects are part of regular collection management and are not censorship. Bringing your mind (and others’) around to the idea that not all information should be accessible to everyone at all times. This may be a paradigm shift, but it is a necessary element in curating Native American materials and serving Indigenous library users. Rather than calling it censorship, call it an exercise in cultural humility.

      NOTES

      
        
          1. Lara Aase, “There Is No View from Nowhere: User-Experience Research at the Center of Southwest Studies Library,” Collection Management 14, no. 3–4 (2017): 139–58.

        

        
          2. Lara Aase, “Censorship or Stewardship? Strategies for Managing Biased Materials and Indigenous Traditional Cultural Expressions in Libraries and Archives,” in Archives and Special Collections as Sites of Contestation, ed. Mary Kandiuk (Sacramento, CA: Library Juice Press, 2020).

        

        
          3. I arrived at the latter two principles gradually after first encountering them in Sandy Littletree’s course, in writings by authors such as Kay Mathiesen and Brian Yazzie Burkhart. See Kay Mathiesen, “A Defense of Native Americans’ Rights over Traditional Cultural Expressions,” The American Archivist 75, no. 2 (2012): 456-81, and Brian Yazzie Burkhart, “What Thales and Coyote Can Teach Us: An Outline of American Indian Epistemology,” in American Indian Thought, ed. Ann Waters (Oxford: Blackwell Publishing, 2004), 15–26.

        

      

    
  
    
      
        PART VI

        Reflection Questions

      
      Librarians serving diverse populations have the opportunity to view the professional standards and beliefs of librarianship through different lenses. This perspective may bring librarianship’s ethics and standards into conflict with the cultural beliefs and expectations of the patrons who are served by a library. Is it ever acceptable for librarians to reinterpret or redefine the values of librarianship in order to serve a specific population?

      [image: ]

      Chapter 17: “Just Get Rid of Them”: American Indian Children’s Literature in the Tribal College Library

      
        • Should different collections be created to distinguish culturally insensitive material and outdated material from reliable sources? Why or why not?

        • How does your library engage in collection development to ensure that high-quality children’s books represent the diversity found in your community?

        • How would you go about identifying reliable independent publishers to strengthen parts of your collection that may not be represented well by mainstream publishers?

        • The author of this essay talks about offensive and outdated children’s material, but libraries may hold other materials on controversial topics (e.g., Holocaust denial). Should libraries identify controversial items to alert patrons to their questionable reliability? Is the way public libraries treat this material different from the way academic libraries should treat it?
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      Chapter 18: Censorship and Sensibility

      
        • In what circumstances should primary user groups of a library influence the way materials are arranged?

        • In what ways do the Library of Congress and/or Dewey Classification privilege Western culture and beliefs?

        • Do the ways library collections are arranged always express a bias, or can library arrangement be neutral?

        • What changes would you consider making in a library that served patrons who come from or live in a non-Western culture?

      

    
  
    
      
        CONCLUSION

        The Work Continues

      
      The important work documented in this book is just the beginning of a larger project in which we will continue collecting the stories library workers have to tell about intellectual freedom and other issues related to librarianship. We believe that you have your own stories to share about your work in libraries, so please consider participating in upcoming projects by visiting the Intellectual Freedom Stories from a Shifting Landscape website that is associated with this book and sharing your ideas (https://​www.libraryintellectualfreedom.com). We will continue to seek stories and add to the website. The culmination of these shared stories may result in new publications in the future. All of us have important stories and telling your stories about your work in libraries builds our professional understanding and ultimately helps us define and strengthen our core values.
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