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Introduction


Sharon Coatney, Violet H. Harada, and Bridget Crossman



There is a growing gap between what schools are asked and expected to do and what they can deliver. The traditional isolated way that many schools have functioned is anachronistic in a time of changing family demographics, an increasingly demanding workplace, and a growing student diversity (Sanders 2006, 2). We believe that educational institutions need to embrace the unlimited potential of innovative community collaborations to successfully lead students into the future.

Genuine change in education requires a learning community that expands beyond the boundaries of the place called school and forges dynamic alliances with diverse groups and sectors. Collaborative relationships are limited only by our resourcefulness and imagination. These alliances may involve universities and educational institutions, corporations and small businesses, government and military agencies, healthcare organizations, faith-based institutions, national service units, senior citizen groups, cultural institutions, media outlets, and community volunteer groups. Collaborative partnerships also vary in complexity. Mavis Sanders (2006) reported that collaborative partnerships range from short term exchanges of goods and services to partnerships that result in a series of events or activities.

We are calling the types of collaboration needed as “radical” initiatives that transform how we learn and how we teach. The term “radical collaboration” is based on a key principle from Design Thinking. It speaks to co-creation and is inspired by the desire to learn from, offer, and embrace diverse perspectives within the processes of problem-scoping, idea generation, solutions finding, and innovation (https://www.sensetosolve.com/). Such collaborations demand the blurring of lines among the educator, student, and community partner as everyone in a learning community functions as both a learner and a teacher. These types of collaborations are beneficial to all participants and not based merely on hierarchal needs. Unlike partnerships or cooperative endeavors, each participant teaches, learns, and benefits. Thus, these types of collaborations are unusual, unique, indeed radical. These collaborations may evolve into long-term activities that are bidirectional or multidirectional with high levels of interaction and extensive planning and coordination.

Michele Borba (2018) states that the foundational reason for collaborative alliances is to build an environment where young people understand others and stretch their horizons. Empathy is the core of everything that makes a school caring and makes a society civilized. She says that we are producing a smart and self-assured generation that is also the most self-centered, competitive, individualistic, and stressed on record. We want to grow change makers who make positive changes and inspire others to follow. To do this, we need to move from “student-centered” to “community-centered” approaches for lifelong learning and global stewardship. Radical collaborations for learning can model and lead students toward adopting these unique community endeavors as they grow and become tomorrow’s problem solvers.

This book is written on the premise that school librarians are potential agents of change, who can dissolve the divides and help schools break out of silos. Ryan Dowd (2018) notes that librarians are not merely curators of stuff but that they are curators of people and relationships. We believe librarians can also be consummate problem solvers who can align themselves with others to solve problems. Future Ready Librarians (FRL), a landmark initiative to prepare literate students in a digital age, challenges librarians to be effective catalysts and vital connectors, who can create learning landscapes where issues and problems tackled are real and relevant. Collaborative partnerships with community organizations are one of the seven critical gears of the FRL schema, and school libraries are uniquely able to find and foster these relationships.

Recent learning frameworks, such as the AASL National School Library Standards; ISTE Standards; Next Generation Science Standards; College, Career, and Civic Life Standards; and Common Core State Standards, have similar overarching goals: they promote engagement, critical thinking, and problem solving as students assume more agency and choice in wrestling with ideas and issues and deriving solutions that have purpose and meaning for them.

While leading such collaborative efforts can be intimidating, the benefits far outweigh any twinge of apprehension. The outcomes of these collaborations will be wide and varied, depending on the goals of each school and individual librarian. Importantly, there is no denying the positive impact that these experiences have on students.

The librarians, whose collaborative efforts are featured in this book, passionately speak about their partnerships and identify the following benefits as invaluable to their students’ learning and their roles as educators:


	Students participate in work that extends beyond them and their school to impact the needs of others. Students are engaged with and within their community.

	Teachers and librarians meaningfully integrate standards and skills from multiple content areas within one experience allowing for effective and efficient utilization of time with students. This integrated approach is extremely valuable with curricular expectations increasing yearly and contact time with students often contending with test preparation and extramural initiatives.

	Working with community experts, students develop crucial life skills. Communication plays a significant part in these experiences as students ask questions of experts and present their ideas. In addition, students hone their ability to think critically, to work effectively in teams, and to unleash their creative imaginations.

	The real-life application of skills and knowledge provides the students with a purpose for learning, which leads to increased student engagement. Learners place greater value on their work, which results in stronger performances that often exceed expectations.

	Collaborative partnerships also provide for site-based opportunities, interactions with members from the outside community, and glimpses of different fields of interest. These experiences build an awareness of potential career paths and help students shape future career plans.

	Connections are often established that can lead to future networking opportunities and extended options for students within the community. It brings learning to life for them and has a lasting impression.



The beauty and allure of collaborative partnerships is that no two are identical. If any of the collaborations featured in this book were to be replicated, it would ultimately end up taking on fresh life in this new setting. These collaborations all came from conversations with others who were looking at interesting or challenging problems that could be addressed together and model the power of radical collaborations to our students.

Rose Brock describes community-wide teen literacy programs in Chapter 1, “Serving Students Well: Showcasing School and Public Library Collaborations and Programs in Texas.” She showcases three large-scale collaborations between school districts and public library systems in Irving, Austin, and Houston. The crowning event is the North Texas Teen Book Festival that features authors, panels, films, and programs. Brock also provides useful tips on replicating the Festival.

Jean Donham promotes the important role that high school and academic librarians play in preparing graduates for college research. In Chapter 2, “Academic Libraries: Partners in Instruction and Advocacy,” she presents strategies to help students with more successful transitions. Examples range from academic librarians offering instruction in research at the high schools to joint partnerships between the state AASL and ACRL organizations. She emphasizes a conceptual approach to information literacy and encourages high school librarians to examine first-year college course syllabi to identify the critical skills that students need to succeed.

Bridget Crossman focuses on STEM-related alliances in Chapter 3, “Radical Collaborations in Science and Engineering.” In her examples from different states, librarians lead innovative collaborations with aquarium staff, meteorologists, architects, engineers, medical professionals, technology experts, and managers of recycling centers. Elementary students engage in Celebrity Reading Circles and bridge building with LEGOs. Advanced placement biology students partner with surgeons to learn more about surgical procedures and treatments for specific pathologies, and environmental science students and students in graphic design class connect with schools in Liberia and a Liberian recycling center.

Meera Garud makes an eloquent case for alliances that bring the fine arts into Hawaii schools. In Chapter 4, “Collaborating through Art to Enhance Learning,” elementary students in one setting working with comic book artists to refine their anime characters and youngsters in another school create a wall mural on the theme of peace with assistance from a nonprofit organization that is beautifying public spaces. Meera also describes a high school project inspired by archivists from the school and the University of Hawaii where teens learn the art of curating an exhibit using artifacts from the school archives.

Anita Cellucci taps into a critical need to create a safe and brave space for students, as detailed in Chapter 5, “Collaborating to Help Teens with Mental Health Issues.” With funding from the Library Services and Technology Act, she collaborated with a teacher of psychology in literature and involved the town’s Youth and Family Services and the public library for resource support. Using Guided Inquiry Design® as their framework, she and the teacher involved students in mental health research, reflection, and discussion. The project became a deep, personal journey where students often elected to study a mental health condition that affected a family member, friend, or themselves.

Gina Seymour also explores the importance of social-emotional aspects of learning, in Chapter 6, “Compassionate Collaborations: School Libraries Developing Empathy and Social Action through Making.” She imagines the library as a “grief station” after crises like the Parkland shooting. Seymour created collaborative partnerships with a neighboring public library where students brought their Crafting your Grief through the Holidays program to the community. Students have used makering in an imaginative range of projects including creating surgical caps for hospitals, shawls for nursing home residents, 3-D creations for prosthetic and ambulatory animal needs, postcards to sick children in hospitals, and plarn sleeping mats for homeless.

Violet Harada chronicles a unique collaborative partnership between a high school librarian and teacher team with volunteers in a community cultural organization. In Chapter 7, “Inspiring Civic Action: Collaborating with the Japanese Cultural Center of Hawaii,” she describes how students’ curiosity about the internment of Japanese Americans during World War II led high schoolers to discover that one of the internment camps was literally in their backyard. What started as a research project led to participation in a state campaign to successfully have the site named a national monument.

Diane Mokuau describes a unique collaboration on the island of Molokai in Hawaii. In her account, “The Molokai Story: Building a Library Services Cadre” (Chapter 8), she details how a small group of librarians and paraprofessional staff in the school libraries extended their team to include the island’s public library and Native Hawaiian library staffs. She focuses on how this fellowship is benefitting not just the students but the entire Molokai community as well.

Cassandra Barnett documents what happens when library administrators think big and dive into a collaborative alliance with both national and state organizations to engage youngsters in bringing history alive through archival resources. In Chapter 9, “The Arkansas Declaration of Learning: Collaboration All Over the Place!” she reports on a partnership that started with the U.S. State Department’s Diplomatic Reception Rooms to use artifacts as digital learning tools and expanded to include the Central Arkansas Library System’s Butler Center for Arkansas Studies and Crystal Bridges Museum of American Art. Librarian and teacher teams learned to create lessons integrating archival objects and art pieces that ultimately inspired them to design projects focusing on civic engagement.

These examples of unique and indeed radical collaborative partnerships are meant to plant seeds for community-inspired learning prospects. The possibilities that grow from these experiences are completely dependent on the creativity of the leader who dares to capitalize on them. What idea will you grow?
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CHAPTER ONE

Serving Students Well

Showcasing School and Public Library Collaborations and Programs in Texas


Rose Brock



Introduction

Both school and public librarians strive to create and offer welcoming places and programs that offer patrons of all ages access to information and build community by allowing them to become invested in that community. For school and public librarians who work primarily with youth, finding ways to connect with other librarians in different settings can be a challenge; however, doing so is one of the best ways to promote literacy and learning for youth. By offering community-wide programs that include investments from both school and public libraries and librarians, young people are given strategic support to enrich their learning.

The key to successful collaborations between schools and public libraries may be unique for each community, and, nationally, outstanding examples of such collaborations are easy to find, but, in Texas, three large-scale collaborations are worthy of showcasing. These collaborations are excellent examples of partnerships between school and public libraries that seamlessly work together to expand services and outreach to learners of all ages. This chapter provides a snapshot of similar collaborative projects implemented by the public library systems and school districts in Austin, Texas, and Houston, Texas.

It also showcases the ongoing, excellent collaborations between the Irving Independent School District (Irving ISD) and their partnership with the City of Irving’s Irving Public Library System. These examples highlight a number of programming collaborations that result in high student investment and service.

A Library for All Students: A Collaboration between the Austin Public Library System and the Austin Independent School District

Beginning in 2018, the Austin Independent School District (Austin ISD) and the Austin Public Library System in Austin, Texas, partnered to offer full-access library cards to the more than 80,000 students enrolled in the Austin ISD. The Austin Public Library’s student card is free to students and available to all district students, including current cardholders. This program offers access to all students in Austin ISD regardless of their home address and any previous outstanding fines they may have at the library. The goal of the collaboration is to “diminish the access divide, improve education outcomes, and build community” (Austin Independent School District 2018). Library cards allow students to connect and receive homework help; in addition, they can utilize the Austin Public Library’s books, movies, research materials, games, and more. Rather than requiring a trip to an Austin Public Library branch, applications are available at all Austin ISD campuses and can be submitted at individual schools. Library cards are delivered back to the school where the applications were turned in, are active for one year, and may be renewed each year with school registration. With 80,000 eligible participants, this partnership is one that has great opportunity for key impact. A similar partnership program that serves a significant student population is The Learning Link program in Houston, Texas.

The Learning Link: A Collaboration between the Houston Public Library System and the Houston ISD

Started in 2016, The Learning Link was launched as a collaborative effort between Houston Independent School District (Houston ISD), the Houston Public Library System, the City of Houston, and the H-E-B grocery store chain as an effort to rise to the White House ConnectED Challenge. The initiative pledged to link students to the essential resources they need for achieving future success—in their current school experiences, their preparing for future careers, and their daily lives.

Through The Learning Link, more than 200,000 Houston ISD students have free access to Houston Public Library’s vast collection of books and resources at any library location, and at school and home through the HUB, Houston ISD’s online teaching and learning platform. All Houston ISD students are automatically enrolled in this program and can use their student ID to access library resources and services. This account does not collect any overdue fines or fees (students are only responsible for fees on lost books), and public librarians work closely with school librarians to provide information on access and to demonstrate how to use these resources. In the Houston Public Library System, some of the resources available to students include more than one million print books, e-books, magazines, and research material, dozens of online resources for subject based projects, and free Wi-Fi and computer access at all forty-three Houston Public Library locations. As part of the largest school district in Texas and the eighth largest school district in the United States, The Learning Link collaboration is a partnership that has great potential for significant outcomes.

North Texas Teen Book Festival: A Collaboration between the Irving Public Library System, the Irving Independent School District, and Beyond

More than seven years ago, planning for the North Texas Teen Book Festival (NTTBF) began. Inspired by other sizable teen-focused book festivals in Texas, Irving Public Library’s teen services librarian, Kristin Treviño, began to execute her vision for a Dallas-Fort Worth (DFW)–based festival sponsored and supported by area public library systems and school districts that would offer programming for young adult (YA) literature and middle grade (MG) books for readers in the North Texas area. While the initial idea was a collaboration with just one school district (the Irving ISD), quickly the Irving Public Library system expanded their vision to include additional school districts and other libraries outside of Irving’s domain.

Festival Overview

The NTTBF held in the DFW area was founded in 2012, and after more than two years of planning and fundraising the first event was hosted in the spring of 2015 in Irving, Texas, at the Irving Convention Center. Free to the public, NTTBF has grown into an event attended by over 15,000 young readers with extension events, including a day of professional development for educators, a public teen book festival with dedicated programming for MG readers known as The Middle Ground, and most recently a film festival dedicated to offering screenings of recently released film adaptations of YA and middle grade (MG) books.

Over the past five years, NTTBF has hosted almost 300 authors, over 200 panels, and a number of focused programs that offer interactive programs for youth. NTTBF runs at the Irving Convention Center each spring (typically in March). As a way to offer a snapshot of the development of NTTBF, the following summaries capture NTTBF by the year. At present, more than forty city library systems and area school districts are official partners in the Festival, with more than one hundred independent schools and library branches participating.

Year 1: NTTBF15


	The inaugural Festival took place in March 2015, which featured more than fifty well-known, best-selling, and emerging teen authors, like Jenny Han, David Levithan, Gordon Korman, and Stephanie Perkins. The response from the North Texas community was beyond the wildest dreams. More than 3,000 attended and over 20 school districts and public libraries partnered in the NTTBF.



Year 2: NTTBF16


	In response to feedback from local educators and librarians, NTTBF16 continued to grow and evolve in 2016. Expanding to the entire Irving Convention Center, the Festival also added in a half-day Educator Day preceding the Festival. At the actual festival, seventy-five authors presented at panels, answered audience questions, and signed books. Authors included James Dashner, Holly Black, Libba Bray, and Gayle Foreman. Again, the attendance exceeded expectations as it grew to 8,000 this year.



Year 3: NTTBF17


	The year 2017 saw the biggest turnout to that date. Attendance pushed to over 10,000 attending the Festival and more than 500 librarians and teachers participating in the Educator Day training that had grown to a full day of sessions for attendees; it featured over thirty authors presenting on a variety of timely topics. For Saturday’s NTTBF, the author line-up increased to over eighty and featured Maggie Stiefvater, Jason Reynolds, Angie Thomas, Veronica Roth, R. L. Stine, and Nicola Yoon.



Year 4: NTTBF18


	With over 13,000 in attendance, NTTBF18 was a huge success. Educator Day continued to grow as well, with more than 700 teachers and librarians attending. The Festival authors lined up featured some of the biggest MG and YA authors, including Dav Pilkey, Cassandra Clare, Angie Thomas, and Becky Albertalli.



Year 5: NTTBF19


	The fifth year of NTTBF closed with more than 16,000 attendees at the Festival’s events. Educator Day showcased 35 authors, and 760 educators from Texas, Oklahoma, and Arkansas were in attendance. Saturday’s festival featured seventy-five beloved authors of YA and MG literature, including Raina Telgemeier, Tahereh Mafi, Tomi Adeyemi, Angie Thomas, Gordon Korman, Stuart Gibbs, and Elizabeth Acevedo. The first film festival events featured movie adaptions of three best-selling YA novels.



Moving from Idea to Execution: Time Line and Organization Structure

During the two years of planning and fundraising prior to the 2015 inaugural event, Irving Public Library staff members, along with cofounders from Irving ISD and Coppell ISD, met to write and secure funding through a Kickstarter campaign; they also received a grant for $49,000 through the Texas State Library and Archives Commission. Since that time, the Festival’s founders have met bimonthly year round to plan, prepare, and execute the upcoming festival. They also continue to host monthly steering committee meetings, where a detailed agenda helps focus the discussion. Ten members of the steering committee also lead subcommittees that focus on other specific NTTBF programs, such as Educator Day and the movie festival, as well as logistical issues and book sales (K. Treviño, personal interview, March 31, 2019).

The steering committee is comprised of public librarians from the Irving Public Library System and public librarians from neighboring cities, such as Southlake and Dallas. In addition, the steering committee comprises a number of school librarians from multiple school districts throughout DFW and community members active in literacy endeavors.

Festival Goals

NTTBF is a free-to-the-public festival that remains committed to providing engaging programming for teens and tweens. While adult readers of YA and MG literature are always welcome, the Festival is designed to promote and connect young people with the authors who write for them. This is clearly stated in the Festival’s mission statement: “Inspiring lifelong readers, cultivating a love of reading, and celebrating literature for young people, NTTBF strives to connect our reading community, adding dimension to the reading experience through diverse author panels and dynamic discussions in a safe and fun environment” (North Texas Teen Book Festival 2019). For those charged with bringing NTTBF to the larger North Texas community, young people are the chief motivation to make this literacy-focused celebratory event happen, and with over 7.5 million people living in North Texas; connecting with more young people remains at the forefront of the goals for NTTBF.

Examining the Festival Components

Though originally envisioned as a one-day event for a few hundred people, one of the hallmarks of NTTBF is trying to find ways to expand and enrich the event to better serve the greater community. Because of this, NTTBF expanded, as mentioned earlier, to add the following additional programs: Educator Day, The Middle Ground, and the NTTBF film festival.

Educator Day @NTTBF

Working in partnership with Sam Houston State University’s College of Education, a public university in Huntsville, Texas, Educator Day at NTTBF provides free professional development sessions for more than 750 teachers and librarians from DFW and the surrounding areas. The attending educators are employed by more than forty school districts in the area, who work in collaboration with Texas Education Association’s Educational Service Centers and Sam Houston State University’s Library Science Department faculty to facilitate programs that focus on relevant topics in education and literacy for those working with youth. An essential focus of Educator Day is helping educators improve their knowledge of contemporary literature for youth and assisting them in diversifying their classroom and school libraries by introducing attendees to new voices writing MG and YA literature.

Educator Day began with a half day of programming, but, due to the overwhelmingly enthusiastic reception and requests for more offerings, it is now a day-long program. In 2019, Educator Day opened with a keynote from Gordon Korman, and the closing program was presented by the year’s National Book Award winner, Elizabeth Acevedo. The rest of Educator Day featured In Conversation highlights and panels with over thirty wonderful MG and YA authors, as well as an early opportunity for participants to shop at the NTTBF Barnes & Noble bookstore and a book-signing event by featured authors.

The Middle Ground @NTTBF

Though initially intended to be a festival that highlighted and showcased YA literature, NTTBF added The Middle Ground @NTTBF in their third year to expand the programming for the younger teens and tweens attending the Festival. Approximately 40 to 50 percent of the featured authors are writers of MG fiction and nonfiction, allowing NTTBF to offer broad appeal to readers from ages ten and above.

The NTTBF Film Festival

To celebrate their fifth year, the NTTBF added a new film festival component to the offerings shared with the North Texas communities. The film festival was added to celebrate recently released movie adaptions of beloved YA books. For this inaugural event, NTTBF partnered with a local Alamo Draft House Movie Tavern to bring these events to the DFW area. The film festival presented three movie events, leading up to the Saturday book festival event.

On Thursday evening, the NTTBF film festival offered a free movie screening of the adaption of Julie Murphy’s beloved YA novel, Dumplin. Author Julie Murphy attended the screening, and, after the film ended, she participated in a moderated Q&A with the audience. On Friday evening, the NTTBF film festival showcased two authors and their books that were made into films. The works of Becky Albertalli, author of Simon and the Homosapien Agenda, and Angie Thomas, author of The Hate U Give, were celebrated. After all the films ended, these authors participated in a moderated Q&A session with the audience. NTTBF worked with school districts to advertise and promote the film festival to young readers. Area students came by bus as a student group, and others came with their families. At the conclusion of each of the three screenings, each attending teen received a free signed book by the authors.

Festival Outreach to Schools and Libraries

Indeed, much of NTTBF’s success can be attributed to the steering committee’s dedicated partnerships with area schools and libraries. To garner participation, NTTBF uses the state library’s LISTSERV to send messages and newsletters to promote events. Each year, two information sessions are held months in advance and attended by hundreds of local educators, who return to their respective schools districts and proceed to spread the word of the festival, its authors, and their books to their students. NTTBF provides promotional materials that book clubs and student groups use to create elaborate festival displays. Some schools hold festival-themed scavenger hunts and create group T-shirts. Other school groups help count down the last few weeks until the Festival begins via social media.

In 2019, more than one hundred schools and libraries supported NTTBF by providing promotion, arranging bus transportation, and volunteering. With lines of buses that stretched as far as the eye could see, author and NTTBF author alum Lance Rubin described the scene as “both joyful and terrifying,” a thought echoed by other presenters.

Teen Involvement

Though NTTBF is largely planned and executed by an extensive team of adults (Irving Public Library staff, steering committee members from various DFW school districts, and public library systems) and hundreds of festival day volunteers, teens are at the heart of the planning process. The South Branch of the Irving Public Library hosts regular meet ups of teens from all over DFW that serve in an advisory capacity for NTTBF. These teens offer programming suggestions, review the festivals schedule, and assist in executing the monumental number of tasks needing to be done for an event of this size. In addition, the South Branch library’s YAAC (Young Adult Action Council) teens are so heavily involved with the NTTBF that they collectively contributed over 900 volunteer hours during Saturday work sessions between November 2018 and March 2019 to help prep for and make NTTBF19 such a success. In addition, area schools that bring students to NTTBF have organized book clubs and work together to plan their group’s day at the festival (K. Treviño, personal interview, March 31, 2019).

Publicity

The promotion of NTTBF is multilayered. In addition to active social media accounts across three major platforms (Twitter, Facebook, and Instagram), the Festival’s dedicated team has created a variety of additional promotional materials, such as short videos, showcasing the involvement of the community of Irving for the initial campaigns. NTTBF recap videos can be found on other social media channels, like YouTube.

As the Festival has grown, promotion has spread to include other partner communities that support NTTBF. In 2017, NTTBF was honored to be a recipient of the American Library Association’s John Cotton Dana Award. This award, provided in conjunction with the H. W. Wilson Foundation, the American Library Association, and EBSCO, honors outstanding library public relations and focuses on effective strategic communication campaigns that show results no matter the size or type of library.

Evaluating NTTBF

Given its good fortune to have so many school partners, NTTBF has been able to really connect with the very audience it hoped for—the only unexpected result was that the age range of audience was younger than originally envisioned, but by the second year our programming was adjusted to offer an almost equal number of MG authors who have an appeal to younger readers.

Within two weeks of the conclusion of each festival, the NTTBF steering committee meets for a postmortem discussion. This allows the reflection to be fresh, and a list of items that may be reexamined for possible changes for the following year is made. For NTTBF 2020, the goal is to extend the presence of The Middle Ground for a festival-within-a-festival event. Also, the steering committee will decide if the NTTBF film festival will become an annual event.

Creating a Collaborative Festival Using the NTTBF Model

Because of the success of NTTBF, the festival committee is often asked to share an outline of the components that have allowed for ongoing success of this huge collaborative endeavor. In some cases, librarians want to find a way to serve the youth of their communities with a collaborative event that’s similar in scale while some desire to host a more intimate event or smaller-sized book festival. Either way, creating a teen/tween-centered festival is doable, and while there isn’t a specific formula, the following is a five-step plan to build an event that’s just right for your community and the patrons you serve. Some of the tasks within the steps have already been addressed previously, but I hope the recap will offer the tools necessary to plan and successfully execute an outstanding event.

Step 1: Draft a Plan

Though it may seem obvious, organizing and executing a book festival takes a tremendous amount of preparation. In the case of the NTTBF, planning began more than two years before the actual first edition of the festival was executed. The NTTBF steering committee used that time to determine the vision, mission, and scope we wanted for our festival as well as to plan out and bring to life the details we deemed critical to include.

Step 2: Fund the Festival

In an ideal world, a benefactor would show up at the library door with a pot of money and tell the librarians to use it to serve patrons well, but in reality that’s likely not going to happen. If there’s an established vision and mission for the potential festival, now is the time to figure out how to pay for it. Budget constraints will obviously have a direct impact on the scale of the event. In the case of NTTBF, Irving Public Library and the Irving ISD applied for and were awarded a substantial grant from the Texas State Library and Archives Commission and the Institute of Museum and Library Services, but, assuming there’s not a grant secured, consider applying for one (or several), as well as looking at other possible funding sources, such as the library system or school district administrators—make a case for why the event matters. What role will the library and school district administrators play? Be sure to have a clear sense of what will be needed to execute the festival before approaching key decision makers to ask for funding. The more well prepared and detailed the ideas and vision are, the more likely support will be given. Also, remember, one of the best ways to get people on board is to make them stakeholders—don’t be afraid to share the vision and to listen to and learn from their ideas, too.

Community involvement is essential—whether there is already strong funding or the event is in need of investors, be sure to get the community invested in this event. Are there any other community events that already have a literary focus? In the case of the NTTBF, DFW had an active Forever YA book club whose membership jumped in to be supportive in a variety of ways. Look for like-minded individuals and reach out to folks who are invested in service. Sponsorship—again, look closely at the community. While what businesses can offer varies greatly, often donating resources to a kid-centered event is one that local businesses would get behind.

Step 3: Focus the Festival

If possible, attend other festivals and take notes about perceived strengths and weaknesses of those events. Even if the scope, scale, and intended audience are different, determine what can be gleaned from these events. In the case of the NTTBF, after drafting a comprehensive plan and determining what type of operating budget was in place, the next steps were to address other very critical components—what did we want NTTBF to really focus on? Securing a facility was next on the agenda, and as the event is planned be sure to be realistic about costs and the potential size of the audience and select a venue accordingly. For festivals firmly anchored by the support of their school district, a performing arts venue or a high school is likely a perfect location. When collaborations between public libraries and school libraries exist (as with NTTBF), other public, school, or university facilities may be available.

Working with the festival’s budget for authors, the next task was securing the talent for the event. For festival start-ups with limited funding, look locally—are there writers for youth in the state? While securing well-known authors is always a goal of literary events, today’s new author might be a superstar in the years to come. If the budget allows for diversification, be aware that most children’s book publishers have information about their authors and festival appearances on their websites, and, though some authors handle all their own events, creating a relationship with the publisher is important. Do remember to also have realistic expectations. As much as they may like to, as youth-centered book festivals flourish, publishers cannot send authors to every event, so make sure to plan and budget accordingly.

After securing the author lineup, it’s time to begin the process of selecting and arranging for book sales. While this may seem like a no brainer, selecting a bookseller that shares the event’s vision is important, and clear expectations of what they can and can’t do for the festival should be addressed. Depending on the size of the community, sales options may be limited, and in some cases festivals work directly with the publishers to secure and sell books.

Step 4: Market the Festival

To ensure that if you build it they do come, it’s essential for the festival to have a plan for focused marketing and potential audience outreach. Besides marketing a well-planned program of author events for the actual festival day, finding ways to get an audience to the event is essential. For the first three years, NTTBF outreach targeted ways to connect with area school districts to build an audience for the event by hosting educator mixers, where local librarians and teachers were invited to happy-hour events; a short presentation about the festival was shared, followed by a Q&A session, with group sharing time between school districts. Opportunities were provided for attendees to sign up as volunteers, as well as receive marketing materials that allowed them to advertise our event back in their immediate community. Posters, book marks, T-shirts, and banners were widely distributed, and the festival’s website offered a variety of predesigned materials waiting for printing and distribution.

In addition to creating your promo materials, developing an online and social media presence for your festival is essential. Twitter, Instagram, Snapchat, YouTube, and Facebook are pathways to the teens and tweens you want to see on festival day—use them to find an audience and build enthusiasm for the event.

Step 5: Execute the Festival

After much planning and marketing and even more planning, it’s time for the big event! Festival day is the obvious culmination of a great deal of work on the part of many, and though it’s likely taken a village to get to this point it will still require a team to ensure a successful day. For this to happen, securing a large number of knowledgeable volunteers to help the event operate as seamlessly as possible is crucial. NTTBF offers pre-festival volunteer training, and for those who can’t attend those in person video tutorials help volunteers understand the work and expectations of their donated time.

Communication to all of the participants is also critical. Make sure authors, moderators, and any other featured attendees are given clear instructions about what they are doing and when they are doing it. NTTBF utilizes custom lanyards with each author’s and moderator’s hourly schedule printed on the back, as well as phone numbers of the folks who can help them if a problem arises. The festival also provides them a paper copy upon check in the night before, but the lanyard isn’t given until the morning so that there’s no chance it can be left behind.

Remember to gather data; due to grant funding, NTTBF has always required attendance counts in sessions, and the festival tracks overall attendees. Those numbers have come in handy when making the case for future support. Informal feedback from attendees is also critical. Consider ways to find out what worked and what didn’t—remember, crowdsourcing is one of the best ways to learn what adjustments could be made for future events—plan for those opportunities to collect input.

While bringing NTTBF to the North Texas area has been a labor of love for the Irving Public Library System, it has also been an incredible experience for librarians from the Irving ISD and other surrounding school systems. Generously, the Dallas Morning News described NTTBF as “the region’s largest book-related event” in a featured article about the festival. This brings great pride to all the stakeholders, and, while the scope of NTTBF is big, creating a kid-centered festival for smaller communities is a tremendously worthwhile endeavor regardless of the size or scale. Gather like-minded individuals and give it a try!

Additional Collaborations between the Irving Public Library System and the Irving Independent School District

While the NTTBF partnerships with numerous school districts and library systems has led to tremendous participation by young people in the DFW community and beyond, other outstanding Irving ISD and Irving Public Library collaborations are worthy of showcasing.

Irving Reads! The Summer Reading Initiative

Irving ISD’s 10@10 program is a time when all students, staff, and community volunteers read for 10 minutes at 10 a.m. The 10@10 initiative, which is typically held in May as part of the Irving Reads program, provides free books to students to encourage a love of learning and reading during the summer. Through the initiative, Irving ISD provides books for students in pre-kindergarten through seventh grade. Since 2010, more than 875,000 books have been distributed to Irving students to build their home libraries through this program. This year, all Irving Public Library branches received copies of the summer reading books for each grade level for promotion purposes (Newry 2019).

Irving Public Library’s Summer Reading Challenge

Since 2015, Irving Public Library System has shared their Summer Reading Challenge Logs for children with Irving ISD, and Irving ISD puts them in the End of Year Book Bags. This collaboration is to encourage summer reading to prevent a condition called the summer slide, where students show academic regression over the summer. Irving ISD and Irving Public Library System plan joint marketing for the summer reading program at Irving Public Library through videos, website link sharing, promotional write-ups, and visits to schools from public librarians representing branches throughout the city of Irving (C. Barberena, email interview, May 17, 2019).

One District, One Book

One District, One Book, a movement now in its third year, encourages students to engage in reading outside the classroom with their families. The latest One District, One Book endeavor resulted in each Irving ISD student in fourth through sixth grades receiving a copy of Wonder by R. J. Palacio. The district hosted a district-wide Kindness Campaign focused on kindness at school, in the home, and throughout the community. In the spring, every elementary school student received a copy of The Mouse and the Motorcycle by Beverly Cleary. Following a tailored reading schedule, families read at home together. In the school, there were regular events that reinforced the shared reading and created enthusiasm for the novel. All families were invited to participate in a district-wide event called Read and Dine Night Out. Local businesses and the Irving Public Library provided incentives for each family that visited and read at the location. Campus libraries, faculty, and staff implemented a variety of activities to heighten and promote interest in the book throughout the three-week period. In the community and in our schools, One District, One Book continues to be one of our most requested reading events. The Irving Public Library System collaborates with Irving ISD’s One District, One Book by providing programs that supplement and align with each year’s chosen book. Past examples include Storytimes and the Fort Worth Zoo (One and Only Ivan); Read and Dine Out locations for snacks and crafts (Mouse and Motorcycle), and shared author visits and story times (Lemonade Wars) (C. Barberena, email interview, May 17, 2019).

Community Reading Collaborations

Collaborative efforts to share authors and books as a part of Irving Public Library’s community reads included reading Into the Beautiful North. Local businesses worked with Irving Public Library to provide funding to purchase a copy for all seniors in the Irving ISD high schools. The book was also added into the Irving ISD curriculum. In addition, the Irving Public Library System provided a school visit by author Lois Alberto Urrea to Irving High School. For the novel True Grit, Irving ISD purchased 175 copies and shared visits of authors of companion books between the schools and the Irving Public Library. The Irving ISD libraries and the Irving Public Library collaborated to provide author visits to five elementary and three high school campuses throughout the Irving Reads: True Grit program (Newry 2019). Students were encouraged to participate in a 300-word writing contest. Four students and one Irving teacher won cash awards for their Irving Writes: True Grit essays. Curriculum tie-ins were added to the curriculum, with students participating in literature circles.

Parent Liaison Partnerships

The Learning Resources Department partnered with the Language and Parent Services Coordinators to provide parent training on Irving ISD’s online digital information resources. Parent liaisons and librarians across the district and city worked together to provide similar training. Parents learned ways to support their children academically as well as ways to encourage reading for pleasure using print and online resources. Usage reports for the first six weeks showed more than seven million visits to Irving ISD–paid subscription databases. This significant usage indicates that parents and learners throughout the Irving community are demonstrating better understanding of the wealth of learning resources available between the school and public library systems (R. Newry, email interview, May 15, 2019).

In Irving, the myriad of outstanding programs created and executed for young people by the Irving ISD and the Irving Public Library System are some of the fine examples of hallmark partnerships where student support and achievement is invested in by all.

Conclusion

What constitutes exceptional collaborations between school libraries and public libraries may range from program to program, but in all cases investment in the outcomes of the community stakeholders is essential, especially when it comes to youth and learning. Whether it’s providing access for all or for large student populations by removing potential obstacles or by designing diverse programs that have large-scale impact, collaborations between schools and the public libraries system in Austin, Houston, and Irving are leading the way by showing libraries everywhere that partnering and working together ultimately serves learners best.
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CHAPTER TWO

Academic Libraries

Partners in Instruction and Advocacy


Jean Donham



An encouraging trend in information literacy discussion has been the acknowledgment that we need to think about the span of interest not as K through 12, but as Pre-K through 16. It is sometimes easy to forget that the majority of students who are seniors in high school are only months away from arriving at a campus for higher education, whether it is a community college, a vocational-technical school, a liberal arts college, or a university. Whatever their destination, they will encounter an expectation that they know their way around a library, that they have an accurate mental model of research, and that they have learned to be critical in their evaluation of information resources. Questions for consideration are as follows: How can academic and school librarians work together to develop instructional programs that will serve them well? What skills and knowledge should students bring to this new setting? What experiences in high school will prepare them? What role can academic librarians play in advocating for high school information literacy programs in school libraries?

High School–College Collaborations

Collaborations across the high-school-to-higher-education gap can help to ease the transition for young people. One approach to both readying students for the rigor of college courses and giving able students a head start is the growing practice of offering college credit courses to high school students. Fowler and Luna (2009) describe three types of such academic transition programs: (1) singleton programs, where students enroll either in advanced placement or in dual-credit programs; (2) comprehensive programs, whereby universities offer course work for qualifying high school students in which students take all or most of their courses in their final years of high school under the auspices of the cooperating college’s transition program after meeting admission standards of the participating institutions, and (3) enhanced comprehensive programs, focused on preparing middle-achieving students for postsecondary study through programs based on campus. While, as reported by Fowler and Luna, these programs have been shown to save families tuition expense, increase retention, and prepare students for rigorous college work, they do not consistently transition students toward the use of academic libraries and engagement in inquiry as will be expected of them in their college careers. Therefore, when it is practical, high school librarians may want to reach out to instructors in these programs to determine how best to address information literacy as it relates to college course expectations.

Another approach to supporting the transition is for academic librarians to reach out to high schools and visit classes to help students and teachers appreciate the expectations held for students engaging in research assignments in college. One example is the collaboration between the Northridge Academy High School and California State University at Northridge (Martin, Garcia, and McPhee 2012). Geographic proximity provided the opportunity for this collaboration, where academic librarians came to the school and offered instruction for classes with assignments to engage in library research. Instruction involved demonstration of searching methods and introduction to online resources available from the college library. Such exposure to the college library world offers high school students a preview of what is to come; further, it gives them an opportunity to learn that academic librarians may be helpful resources to them as incoming college students.

Visiting academic libraries—either physical or virtual—is another way high school librarians can preview the library as a helpful resource for their students as they begin their post–high school education. Angell and Tewell (2013) describe a cooperative effort that includes Sarah Lawrence College, Yonkers Public Library, and Yonkers High School working with students in the International Baccalaureate (IB) Diploma Program. Unlike some one-shot visits, this project was ongoing, where during the academic calendar year three major events are orchestrated. Shortly after beginning the fall semester, IB juniors attend Junior Research Orientation Day, at the main public library. In this all-day event, students learn from public librarians and academic librarians about resources, strategies for using those resources, and approaches to inquiry. At this point, students are in an exploratory phase for a major research project they will write later in the academic year. At the time of their public library visit, they are checking out possible areas of focus. The public library affords a good starting point for the exploratory phase. Topic Day occurs at Sarah Lawrence College in January. By this time, students have selected a focused topic for their research paper. The morning is spent in sessions learning about the Sarah Lawrence College library resources and strategies for their use. An unspoken agenda item is for students to develop an expectation that college librarians are knowledgeable and helpful resources. The afternoon is given to independent information gathering by students with access to librarians to assist, guide, and offer feedback. Students are then welcomed to return to the library at any time as they continue their work. The third event is independent research consultations between high school students and academic reference librarians. Such consultations are a common offering in academic libraries, and so this opportunity to experience the benefits of such a consultation gives students a powerful resource for their future as college students—insight into the fact that such consultative service is available and the view of what can be gained by taking advantage of it. This model of collaboration offers an outstanding model for high schools, and while more easily achievable in locations where an institution of higher education is nearby it is also conceivable that a similar approach could be employed virtually.

In some states, associations collaborate to bring high school and higher education librarians together to address transition concerns. One example is the collaboration of the Iowa Association of School Libraries and the Iowa Chapter of the Association of College and Research Libraries. These two associations have established a joint committee to identify strategies for addressing the transition between high school and college. The joint committee has developed a professional literature resource, focused on the information literacy needs of incoming college students and a collection of college-level assignments to be used by high school librarians as they collaborate with teachers to inform them about what students need to learn and to design instruction to meet those needs. A focused website gives high school librarians access to these resources (https://sites.google.com/view/iowaschoollibraries/home?authuser=0). The joint committee has also developed professional development programming presented within the state as well as an online resource detailing opportunities for professional development for school librarians.

In Kansas, for six years, Rockhurst College cooperated with the Blue Valley School District to offer a day of dialogue between college and high school librarians entitled College Readiness Dialog (https://libguides.rockhurst.edu/collegereadinessdialogues/welcome). Programming included presentations by national-level experts, either onsite or remotely, as well as opportunities for dialogue between college and academic library participants who shared experiences, lessons, observations, and activities aimed at the issue of information literacy college readiness. It is a model for communication and shared knowledge to be emulated in other states.

Oakleaf and Owen (2010) encourage high school librarians to connect with librarians in higher education institutions nearby and then ask them to provide first-year college course syllabi. They then recommend that high school librarians work with the academic librarian to analyze the syllabi for the information literacy competencies expected of students. These may be correlated with the Common Core Curriculum Standards or local information literacy curriculum outcomes, for example. They recommend sharing the findings with stakeholders (e.g., parents, administrators, classroom teachers) to advocate for information literacy instruction.

The Kent State University Libraries offer a series of videos aimed at high school students as they approach the transition from high school to college (Burhanna and Jensen 2006). The series includes the following five videos (https://libguides.library.kent.edu/t2c):


	Welcome to Academic Libraries

	Talking to Databases

	Tips for Research Success

	Finding Help When You Need It

	College: What to Expect



These videos may be useful for instruction sessions in high school, or librarians may recommend them to classroom teachers, parents, or advisers. Links to these videos from high school library websites may be another approach to making them accessible.

Academic librarians generally welcome the approach of school librarians to collaborate and focus efforts on improving college readiness. After all, their first-year students are a few months away sitting in high school classrooms and libraries.

First-Year College Expectations

High school librarians can learn much about their students’ learning needs by peeking into the academic library world. They can accomplish that in more than one way; for example, they can study the academic library scholarship that describes what students need to know and be able to do when they arrive on campus. Academic library literature includes reports looking intensively at the information skills and competencies of college students. A major undertaking entitled Project Information Literacy conducted six studies to investigate the information behaviors of college students (Head 2013). Their findings reveal a range of gaps in students’ knowledge and skills. One significant finding was the overwhelming response (80 percent) of students, which indicated that they have substantial difficulties with getting started with a research assignment and determining the nature and scope of their instructors’ expectations. This may signal too few experiences with engaging in library research in high school. Of interest also was the fact that in these studies, most assignments were traditional research papers; while high schools may expend time and resources on technological products, college work still is centered on the conventional written research paper, and students need experience in writing them before they leave high school.

In a content analysis of first-year college assignments, Donham (2014) identified several common themes that can help inform school librarians who are seeking to prepare students for college work. One particularly challenging aspect of first-year college assignments Donham cites is the open endedness of these assignments:


In these assignments, in most instances, topic selection and focus of investigations were left to the students. Rarely was a list of potential or prescribed topics provided. Instead, most often students had broad latitude. Many assignments stressed the importance of arriving at a topic of personal interest. For example, one instructor advised students to “select and develop a topic that honestly interests you and that you are curious about.” Another suggested, “Since you will be working with this topic for a lengthy period of time, think carefully about the topic you select.” A third expressed well a common theme, “Your topic can be anything—as long as you find it compelling and exciting—something you really want to find out about, perhaps something that affects you personally.” (Donham 2014, 9)



Such an open-ended invitation placed responsibility on the student to conceive a topic born out of their own curiosity. While in high school, these students are likely to have experienced more prescriptive assignments; now the responsibility to arrive at a topic that would serve them well was on their own shoulders.

This study further found that college faculty assume that students have the ability to discern scholarly sources of information. Further, while in high school students may have often received advice or requirements in the number of sources to be cited, college faculty tend to be less clear-cut about their quantitative expectations regarding sources; yet, too often naive students underestimate what the instructor was actually expecting. In addition, this study revealed that faculty hold high expectation for applying found information and often offered advice to students to minimize the use of direct quotations but rather to synthesize information and integrate it into their own exposition. This, again, is a challenging task that benefits from multiple experiences. In a similar vein, these assignments urged students to use found information as evidence to support a thesis rather than to simply report it. Of these forty-two assignments, all but five called for a written paper rather than any sort of technology-based product or presentation.

This study also identified several student dispositions that faculty assumed, for example, curiosity in so far as students were often admonished in these assignments to identify a topical pursuit that genuinely intrigued them (Donham 2014). Open-mindedness was another mind-set that was often raised as faculty urged students to examine all sides of an issue. Finally, planfulness was often advised:


Students were urged to be “planful.” This advice came in gentle counsel stating, “Do not procrastinate on this assignment. It will be much easier if you keep working on it as the semester progresses.” The advice also came in more concrete language that referenced deduction of points for late submission, refusal to accept late submissions, and other grade-related warnings. (Donham 2014, 15)



Analyzing college assignments can provide valuable insight into how to prepare students.

Often in high school, students experience assignments that clearly defined answers; students develop expectations that mastery of content equals success. However, upon entering college, they are likely to encounter an expectation for deep thinking and for interpretation of information that demands analysis and critical thinking. College assignments, simply stated, differ from those students may have experienced in high school. Figure 2.1 offers an example of a first-year college course assignment. In his expectations, the instructor urges that students not use the open Web for information sources for this assignment. Examining the assignment raises the question of what students must know and be able to do to succeed in this assignment.
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Figure 2.1. First-Year Seminar Course Assignment



Clearly, students must know about academic sources of information to be found in databases. Students who have not had multiple experiences in high school with searching subscription databases may find themselves at a considerable disadvantage to select appropriate databases and then to use search strategies to locate relevant information efficiently. Yet, even before they begin searching, these students will need to be able to formulate a focused research question; this assignment is not merely asking for a report about a topic related to globalization; instead, it is asking for analysis of that issue given a particular issue-oriented question. It is not asking for a report, for example, about population distribution but rather a focal approach, such as “What are the potential consequences of population shifts toward coastal cities and large urban centers and how effective are the responses being offered by world and state governing bodies?” Students will need reading skills to approach scholarly articles, understanding their discourse style and organization. Students who arrive at college having learned to read a scholarly article will be at an advantage. They must have skill at extracting relevant information without plagiarizing in order to apply their findings effectively in their papers. Gathering information from a variety of sources and organizing that information in a meaningful way so that it can readily be used as evidence in a paper is a complex task. The first-year college student who is taking on this task for the first time is likely to encounter considerable anxiety and frustration.

Integrating found information into a coherent text is a challenging task as well, and students who have not learned to apply information from a variety of sources are likely to struggle. The length of college papers may surprise many newcomers unless they have been prepared in advance. Writing sustained papers is a challenge by itself. As David Conley (2005) states in College Knowledge, “writing is very important in college, and many classes besides composition emphasize it” (124). He cites data indicating that students are likely to be writing some kind of paper every week, and “in many cases, two or more papers of moderate length each week” (123).

Hinchliffe, Rand, and Collier (2018) published a study in which they examined the information literacy misconceptions of first-year students. This study provides valuable insight from the academic librarian perspective into how school librarians can work to disavow students of these misconceptions. Briefly, they found the following misunderstandings among first-year college students:


	They are supposed to do their research without assistance.

	The library is only a place to get books or to study—implying that it is not a place to get help.

	Research is a linear, unidirectional process.

	Freely available Internet resources are sufficient for academic work.

	Google is an effective search tool.

	Accessibility is an indicator of quality. (“If I found it, it must be good.”)

	They are information literate.

	All library sources and discovery tools are credible.

	Every question has a single answer.



These misconceptions beg for information literacy instruction to help students realign their thinking about inquiry.

In short, the task of preparing students for the academic transition from high school to college is imposing. Studying the academic library scholarship can inform school librarians of what their students need to know and be able to do—what high school experiences will help them ease the transition. School librarians need a knowledge base of collegiate expectations to design their own instruction and to share that knowledge as they collaborate with classroom teachers to prepare students effectively. Besides published scholarship, a place to expand this knowledge base is to turn to the Association of College and Research Libraries to examine their approach to information literacy by studying the ACRL Framework.

The ACRL Framework

The Association of College and Research Librarians released their updated approach to information literacy, the ACRL Framework, as an alternative to a competency-based set of information literacy standards. The Framework, instead, took a conceptual approach to the topic of information literacy and offered six conceptual frames to guide information literacy instruction:


	Authority Is Constructed and Contextual.

	Information Creation as a Process.

	Information Has Value.

	Research as Inquiry.

	Scholarship as Conversation.

	Searching as Strategic Exploration. (ACRL 2015)



Examining this conceptual approach to information literacy provides high school librarians with insight into the nuances of college-level information literacy. Consider, for example, the notion that authority is constructed and contextual. Often, in school libraries, there is a tendency to provide an absolutist understanding of authority by giving students a set of criteria used in isolation to establish whether they have—or do not have—a credible source. In the Framework, such a judgment is not so straightforward but rather influenced by the context of the information creation and use. Its degree of credibility is constructed out of an analysis of its fit for the purpose as well as its origin. A somewhat more conceptual approach is the one recommended by Krueger (2018)—ABCD (authority, bias, coverage, and date). This set of criteria provides a sound beginning for helping students develop an appropriately skeptical view of information and an approach to evaluating it while considering the context of its creation as well as the context for its intended use. A similar approach is a set of criteria fitting the acronym OPVL—origins, purpose, values, limitations (Holstein 2016). The two sets of criteria are compared in Figure 2.2.

Among the questions posed in these two sets of criteria, the matter of context is addressed; for example, in the ABCD set, students are not merely asked what is the date of the information but rather to judge whether the date is recent enough for their topic and their research. Similarly, regarding publication date, the OPVL criteria ask students to recall what was going on at the time of the publication. Certainly, if studying about civil rights, the Vietnam War, the history of the division of powers in the U.S. government, or any other topics, the temporal context of the publication may be significant.
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Figure 2.2. Evaluating Sources: ABCD (Krueger 2018) and OPVL (Holstein 2016)



Perhaps even more important is the notion inherent in these two sets of criteria that students should not reject using a source of information based on these criteria but rather explain the context of their sources in their own work. Following the OPVL approach, especially, explaining the limitations for a source, rather than discarding it, enriches students’ research as they acknowledge the bias or timeliness or the purpose of a source of information but still make use of its content to inform their work. They are deciding upon—or constructing—the authority of the source. By teaching students to apply either—or both—of these sets of criteria, school librarians are readying them for the conceptual understanding that authority is constructed and contextual. These criteria raise such issues and encourage such awareness.

The Framework’s threshold concept that information creation is a process calls for students to understand inquiry in a way that distinguishes it from reporting. A key to developing this understanding is the design of assignments that are concept based or problem oriented so that students learn to not merely report what they find but to analyze it and apply it as evidence or solutions as well. Understanding the information cycle is a relevant component of this threshold concept (Bravender, McClure, and Schaub 2015). Not only should students be able to distinguish between a newspaper article and a peer-reviewed journal; they also need to understand why the differences matter. The newspaper may report “breaking news,” for example, but that information may be incomplete—even inaccurate. As the information is expanded, analyzed, and interpreted over time and moves to a magazine, journal, or book format, it is distilled in ways that modify or enhance the information. When students understand this progression, they are then able to speak to the limitations of some information sources and the reflective or interpretive nature of others, thereby exhibiting the understanding of information creation as a process.

The threshold concept that information has value suggests that students learn to value information and not to assume that if it is available it is free without attribution. Rather, students learn that intellectual property is a value that varies by culture but that giving attribution is a cultural standard in our society.

The threshold concept research as inquiry relates directly to the importance of students developing a mental model of inquiry that includes a degree of uncertainty as one poses an authentic, yet-to-be answered question and pursues that question with an open mind to arrive at a potential outcome or further questions to be explored.

The concept of scholarship as a conversation may be one of the more sophisticated and less considered concepts among high school students, yet it is a very important concept for making the high-school-to-higher education transition, for at its heart is the notion that all voices are to be heard in the scholarly conversation, including the voices of students. A straightforward introduction to this threshold concept is for students to look at opposing viewpoints of an issue or to visit a website like AllSides (https://www.allsides.com/) where news reporting from left, right, and center is presented. A difficult understanding here is that while there may be some established factual information, more often a definitive answer is elusive or nonexistent.

Searching as strategic exploration calls for students to develop a toolbox of search strategies that help them narrow and broaden their quest as their information needs require. Successful students understand how information resources are organized and how to efficiently mine for the information that fits their need.

By applying this college-oriented framework, high school librarians can collaborate with teachers to develop insights into information literacy that will serve them well in their transition from high school to college. Using the ACRL Framework, as well as resources developed in support of it, is an indirect way of collaborating with the higher education library professional community to ease students’ transition from high school to higher education.

Academic Librarians as Advocates

Academic libraries and librarians have much to gain when high school libraries and librarians provide effective information literacy preparation for college-level work. It is reasonable to expect that students who have learned the value of library resources and the expertise of librarians before they arrive on campus are likely to make use of the college/university library as well. Consequently, academic librarians are well positioned to assist school librarians in advocating for professional staffing and instructional time for information literacy in high schools.

One way academic librarians support the importance of a strong school library and information literacy program is through their own scholarship. For example, Lanning and Mallek (2017) published a study in which they examined the factors that influence the information literacy competency of college students. They analyzed the pretest results of 1,290 students, who took an information literacy examination to determine whether they would be required to take an information literacy course. One factor they analyzed was high-school librarian-to-student ratio; while they were unable to report a statistically significant relationship in their study, they clearly had advocacy in mind in pursuing this question. On a more encouraging note, Smalley (2004) carried out a small-scale analysis of information literacy competency among community college students who had graduated from one of three local school districts. She concludes her findings by stating, “The results provide evidence that students from high schools with library media teachers are more familiar with basic library use concepts, fundamental ideas of how information is organized and made accessible, and how to use online catalogs to advantage … than are students from high schools without librarians” (197).

Teachers are an important audience for advocacy to support school libraries. Without their buy-in, high school librarians can do little to help bridge the college transition gap. One approach to helping teachers appreciate what college-entering students need to learn in the library is offering teacher professional development on the topic. Donham and Rehmke (2016) describe such an approach, where high school teachers participated in a half-day workshop learning about research regarding information literacy readiness from the college library scholarship and then examining first-year college assignments to analyze what faculty expect of their students. The workshop had two segments. The first segment involved describing mental models of inquiry to help teachers envision what authentic inquiry is as compared to simple reporting. The second segment focused on college assignments and began with a presentation of research on college-level assignments and expectations. Next, faculty worked in disciplinary groups to examine actual first-year college assignments to determine the skills, knowledge, and dispositions faculty expected. Finally, a session of action planning involved discussions of how the librarians in these high schools, working with classroom faculty, would proceed to improve readiness.

In locales where an institution of higher education is available, academic librarians are likely to welcome invitations to meet with faculty in department groups, to speak to parent organizations, or to meet with classes of students. They bring with them credibility and are likely to be able to articulate observations of first-year student experiences that bring to light the role the library can play in the larger issue of readiness for college. They want students to come ready to take advantage of their resources and expertise, so accepting such invitations serves them well. Visits in person or online can be effective advocacy voices—if they are welcomed into the K–12 world.

Conclusion

Academic librarians have much to offer to support and enhance the high school library program, through direct instruction, scholarship, collaboration, and advocacy. It is often up to the school librarian to take the initiative, but the likelihood is high that connections between higher education and the K–12 environment are welcome. While academic librarians themselves see these connections as opportunities to market their services to an upcoming population, their administrators are likely to see such connections as goodwill and recruitment outreach. Clearly, such connections constitute a significant win-win.
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CHAPTER THREE

Radical Collaborations in Science and Engineering


Bridget Crossman



Introduction

Librarians who have dared to lead outside the library have been empowered by their success. Their openness to lead and willingness to seek opportunities for meaningful partnerships have created powerful connections that have resulted in unique learning experiences for students. Many librarians have found success when they created dynamic learning experiences through radical collaborations with experts and organizations in the field of science and engineering. These experiences have had a profound impact on student learning and have placed an undeniable value on the significant role of librarians.

It’s only natural that librarians have found success in the field of science and engineering. Many of the skills that librarians work to develop in students are arguably the same skills that the Next Generation Science Standards are asking teachers to develop in students. The new standards challenge students to participate in science by asking questions, planning and carrying out investigations, analyzing data, constructing explanations, engaging in arguments for evidence, and obtaining, evaluating, and communicating information. These mirror the inquiry skills that librarians have been trained to develop through their practice. By coupling our skill set with that of experts from outside science organizations, we can help support teachers in building unique and meaningful science units that support the Next Generation Science Standards and the valuable inquiry skills students need to be college and career ready.

This chapter provides a unique peek into school libraries across the country, allowing librarians to envision what their programs could look like through their future leadership. Readers are treated to a variety of examples, where practicing librarians have taken leadership roles to build collaborative partnerships and created powerful science-related learning experiences for students. These experiences are meant to guide librarians as they work to develop similar partnerships that marry information literacy and 21st-Century Skills into science and STEM-related curriculum. The innovative experiences shared throughout the chapter would undoubtedly be helpful to librarians as they work to meet the needs within the current shifting educational landscape.

While leading can be intimidating, the benefits of trying must outweigh any twinge of apprehension. The benefits of building collaborative partnerships with science organizations reach far beyond the learning of science content. It extends to developing skilled learners who have practical experience and exposure to applied science. Although the outcomes of these partnerships will be wide and varied, depending on the goals of each district and individual librarian, there is no denying the positive impact they have on students.

Real-World Examples of Collaborative Partnerships in Action

The beauty of collaborative partnerships is that no two are the same. If one of the featured partnerships outlined in the following passages were to be replicated, it would ultimately end up taking on a life of its own in the landscape in which it was newly planted. These sample partnerships are meant to plant seeds for different ideas and broaden thinking. The ideas that grow from these experiences are completely dependent on the creativity of the leader who dares to capitalize on them. What idea will you grow?

Building a Love of Reading through Science Partnerships


	Grades: Elementary

	Partnerships: Librarian, aquarium, meteorologist



Trying to prevent the summer slide and provide a continual “spark” for reading during summer recess can be a challenge. This was the motivation that led this author to create a summer reading program built around intriguing collaborations. During the months of July and August, the Lake George Elementary Library is open one day a week. To capture an audience beyond the book lovers who regularly visited the library on a weekly basis, I wanted to develop a program that would entice all students to read and visit the library over the summer months. From this need, I developed a program called Celebrity Summer Reading Circles.

The Celebrity Summer Reading Circles collaboration is the “bait” that “hooks” the students to want to get involved and read. Each week, during the libraries’ 8:00 a.m. to 11:00 a.m. summer hours, a book-related activity happens every half hour, performed by a celebrity reader. Before participating in the activity, students have to have read a preselected book that is associated with the activity. Many of the books that have been selected for the Summer Reading Circles have been great springboards for science-related activities that are suited for a celebrity reader who works within the field of science.

There are two unique science-themed Celebrity Summer Reading Circles that stand out as stellar science-based learning experiences for students. In this first example, the Circle was created based on the book, not on the activity. Selecting a book from the extremely popular I Survived book series enticed students to participate. After perusing through the titles, I settled on I Survived the Children’s Blizzard, 1888 by Lauren Tarshis. Knowing that many students are fascinated with weather made this an appealing choice; additionally, it lent itself to a radical partnership with our local meteorologist, which would no doubt hook our readers. After selecting the book, I instantly contacted our local news station and made a request that the meteorologist be a celebrity reader. He agreed to come to our school, read the book, and work with our students to teach them about storms and predicting the weather. This was one of the highest attended Celebrity Summer Reading Circles of the summer.

The second Celebrity Summer Reading Circle example was created in the opposite way. We had a new aquarium open in a neighboring community, and I wanted to build a partnership with them for our students. I knew that this collaboration would create the perfect opportunity for me to capture the interest of our science lovers, who didn’t necessarily love reading but who would undoubtedly read if it meant working with a scientist from the aquarium.

I reached out to the aquarium to learn about their programs and discuss ways we might be able to tailor some of their programs to meet the needs of our Celebrity Summer Reading Circles. They were eager to collaborate with me to provide a unique science-related activity about sharks that would appeal to a wide age range of learners. Through the use of props and hands-on activities, they were able to design an engaging and educational experience where students would explore shark artifacts and discuss and identify physical adaptations.

After settling on the content, I set out to select a book title for this Celebrity Summer Reading Circle. It was challenging to narrow down my selection to one choice because I wanted this session to appeal to students in grades kindergarten through sixth. As a result, I ended up settling on multiple books all related to sharks that students could choose from:


	Surprising Sharks, by Nicola Davies

	Ready, Freddy: Second Grade Rules, by Abby Klein

	Shark Attack!, by Jake Maddox



As with all the programs and partnerships discussed in this chapter, this program could be adapted to fit the needs of each individual school library program. For schools that do not have summer library hours, this program can be tailored to meet the needs of students during the school year and during short school breaks.

Student Architects in Action Thanks to Community Architects and Engineers


	Grades: Third through sixth

	Partnerships: Librarian, third grade teacher, enrichment teacher, engineers, architects



Sharon Coatney, former librarian from Kansas, grew an idea for a meaningful partnership through a conversation she had with a third grade teacher in her district. She and the teacher had been discussing bridge building in reference to a unit the third grade teacher was teaching on inclined planes. They each remarked about the love children have for building and the potential opportunity this presented for learning.

Sharon and the classroom teacher extended their conversation to include the enrichment teacher. Together, they brainstormed ways to respond to the interest of their students. They recognized that their knowledge of bridge building was limited and that an outside partnership would be critical to developing this unique learning experience. Knowing that the school community was an asset to them, they were able to recognize that many of the fathers in the school were architects at local engineering firms and could potentially support the learning experience they were working to generate.

After forging a relationship with some of the parents who were architects, Sharon was able to learn about a program that their local architectural society had set in place for educational opportunities. Sharon took the lead on contacting the architectural society, who had thousands of LEGOs that they were willing to loan school districts. She learned that they required a project proposal to be submitted for approval before they would loan the LEGOs for use. Sharon, along with the third grade teacher and the enrichment teacher, collaborated to generate a proposal for a learning experience that would incorporate the skills and expertise of local architects to help students create bridges out of LEGOs.

The proposed learning experience to the architectural society included a partnership with the students’ parents who were architects. Several architects would visit each classroom in grades three through six over a six-week time period, teaching them about design and engineering principles. Students would learn about weight-bearing principles such as how to prevent stress in building structures and when to know if a structure is too high. As a culminating activity, there was a school-wide evening event that invited the entire school to come and build with the LEGOs that were loaned to them. During this time, students would work with a partner to put into practice the skills and knowledge that they had gained from working with the architects and engineers. The architects and engineers would be available that night for students to present their creations and also provide feedback. The final products would then be displayed in the library in the days that followed, before they were returned to the architectural society.

This learning experience evolved over time from the original proposal. Initially, the proposal focused on bridge building and eventually grew to include constructions derived from student interest. However, throughout the entirety of the learning experience, student creativity was fostered, their growth in knowledge of engineering principles was developed, and their ability to successfully collaborate with their peers was honed. Due to the leadership of Sharon and her efforts and those of her colleagues to develop collaborations with outside partners, students at their school were provided with the ultimate science-learning experience that was relevant to the students’ interest and supported the practical application of learning.

Titan Intern Day: Students as Medical Professionals


	Grades: Eleventh through twelfth

	Partnerships: Librarian, advanced placement biology teacher, medical professionals, head of 3D printing at the Rochester Institute of Technology



Ideas sprout from other ideas. Claudine Dixon, library media specialist at Greece Arcadia High School in Rochester, New York, read a newspaper article describing a unique learning experience for fifth graders in Michigan. The article highlighted an experience where young minds connected with experts in the medical field to build bodies. Claudine was inspired by this idea and decided to take the lead in developing a similar experience in her school.

Claudine began by seeking out a meaningful partnership within her library. She pitched the idea of having a surgery day to the advanced placement biology teacher in her building, Jessica Horn. Claudine made a fruitful partnership with Jessica. Together, they collaborated to develop a unique medical-related learning experience for their students.

As a result of Claudine’s leadership and the collaborative efforts of her partner, Jessica, students who enrolled in the advanced placement biology class were able to engage in an authentic student-centered learning experience. During this experience, students took on the roles of professionals in the medical field. Over the course of four weeks, students studied a pathology of their choice and with the help of Claudine conducted in depth research on how to treat it surgically.

As vital as Claudine and Jessica’s librarian and teacher partnership was to this learning experience, the instrumental collaborations were those made with outside professionals and organizations. It was these collaborations that made this learning experience genuinely authentic. Jessica set the grounds for many successful medical partnerships through her attendance of events at the Rochester Institute of Technology. It is here that she built relationships and established connections with professional surgeons who were willing to work with her students. However, for this learning experience to be successful, it was the responsibility of the students to contact the experts in their related medical field to learn how to perform a surgery associated with their pathology of study and other necessary treatment. Some students were able to successfully capitalize on the many connections that Jessica had made at the college. Other students successfully performed Web-based searches to find compatible surgeons, whereas a few students relied on family members who worked in the medical field.

In preparation for the culminating learning experience, students were also required to learn how to write an SOAPE report (subjective, objective, assessment, plan, prevention, evaluation) on a patient and build a model of a body that they would perform surgery on. On Titan Intern Day, the school gymnasium was turned into a hospital and student learning was put to the test as they performed surgery on their “patients.” Eighth-through tenth-grade students who were enrolled in the school’s Living Environment class acted as interns on that day by taking notes at each station while the student surgeons provided them with details about the pathology, patient history, and treatment.

To help make the experience on this day richer, the librarian and teacher duo built upon their radical collaborations. They partnered with surgeons who gave presentations to students, emergency medical technicians who gave tours of an ambulance, and 3D printing experts who highlighted the role of 3D printing in medicine. They also partnered with medical organizations to make available an intubation and kidney dialysis station and an ultrasound machine.

While many of the partnerships were critical for the success of the culminating learning experience, there were several significant partnerships and learning experiences that were formed and carried out prior to that day. Claudine organized and carried out field trips to the Rochester Institute of Technology for students to see what possibilities existed in college for students interested in medicine. Additionally, Jessica used Tinkercad tools to teach students how to build 3D tumors, vertebra, and other various parts needed for the student’s patient bodies, while Claudine would later print these in the library for students.

This experience was meant to engage students in real-life application of their learning. It was also meant to broaden their knowledge of career opportunities in the medical field, expand their networking systems within the medical profession, and potentially help them in their future path in college and career. This also proved to be an opportune learning experience for students enrolled in the school’s Living Environment class. These students were provided with an in-depth learning experience when they witnessed the surgeries performed by the advanced placement students. Overall, this was a truly impactful learning opportunity for students that they will likely never forget.

Student Partnership with Liberia: Impacting Environmental Change


	Grades: Eleventh through twelfth

	Partnerships: Librarian, environmental science teacher, graphic design teacher, ministry team stationed in Liberia, founder of Liberia’s first recycling center



Sometimes, your individual passions and interests can lead to bountiful learning opportunities and experiences for students. This proved to be the case for Sarah Olson, high school librarian at Lake George School District. In addition to her role as a teacher librarian, Sarah is an active member of Church of the King. Sarah often takes part in trips with her ministry team to Liberia, where they conduct impactful work in schools. Her connection to the ministry has led to a lucrative learning partnership for her students and teachers at Lake George.

Sarah’s role, through her church, in delivering teacher training and working directly with students in a Liberian school allowed her to marry her role outside of school with the needs within her school. As a result of her strong connection with teachers, Sarah was in tune with what was happening in classrooms and often privy to teacher’s needs and wants. Her investment in teachers allowed her to recognize the opportunity to provide an engaging and project-based learning experience for Environmental Science students and to make a unique connection with students in the schools graphic design class.

Together, Sarah, Tammy Darby, the Environmental Science teacher, and Katie Casey, the Graphic Design teacher, collaborated to build an authentic project-based learning experience through a collaboration with the schools in Liberia and the founder of Liberia’s first recycling center. The learning experience that they designed was developed from the desire to provide students with learning that would directly impact the lives of others. However, the actual result of the learning was driven by the students.

The project was introduced to students in December, three months prior to Sarah’s next visit to Liberia. The goal was that students enrolled in Environmental Science would design lessons to be taught by Sarah during professional development sessions in Liberia. In order to create these lessons, students needed to research current environmental issues within Liberia and how those issues impacted the country and then offer attainable solutions for the people who live there. In addition, the students also designed teaching tools for Sarah to use during training. During their research, Sarah made partnerships and led learning opportunities that supported student research. She made a partnership with James Mulbah, who started Liberia’s first recycling center. Through her leadership, Sarah was able to establish student communication with James and also establish an in-person interview during her trip. This partnership led to a deeper understanding of the real-world challenges and workable solutions within a very different culture and environment. This understanding led to meaningful solutions that would be shared during the student-generated lessons that Sarah would deliver.

While the Environmental Science classes were busy conducting research and designing lessons, the students enrolled in the Graphic Design class were analyzing photographs of communities in Liberia. These images captured the discarded trash filling the streets and yards of the communities. This became an opportunity for students to apply the skills that they had been learning in Adobe Photoshop. They used their skills to remove the trash from the images and show what the communities could look like if they applied the strategies for clean up being shared in the lessons designed by the Environmental Science students. These images proved to have a powerful visual impact during the professional development sessions Sarah delivered in Liberia.

This engaging and authentic learning experience that grew out of Sarah’s personal connections is a prime example of the unique science related learning experience that can be created when we are continually engaged with the needs of our school community. Sarah’s willingness to lead and capitalize on her own connections provided a rich global learning experience within the shifting landscape of education.

An Extended List of Ideas for Partnerships

After learning about several amazing student experiences that were derived from the hard work and leadership of librarians, it may be easier to start envisioning how some of these ideas could be adapted to fit your learning community. As a supplement to the shared partnerships that were featured, here are some additional ideas for collaboration that librarians could take the lead on:


	Build a radical collaboration for learning with National Parks to create a social media campaign for environmental conservation.

	Build a radical collaboration for learning with an amusement park for a thrilling physics experience.

	Build a radical collaboration for learning with a local ski resort to get the “angle” on inclined planes.

	Build a radical collaboration for learning with local dams or locks to teach local geographic engineering feats.

	Build a radical collaboration for learning with local environmental organizations to create informational displays along nature routes.



Tips for Getting Started

Being open to leadership opportunities is the best approach to getting started with leading science- and engineering-related collaborations. When we choose to be tuned into the needs of our learning community, it opens our ears and minds to potential connections and opportunities for learning. Get to know your community. Our school communities and extended communities are full of potential connections for opportune collaborations. Parents, teachers, students, and community members each have their own passions, resources, and networks that can lead to lucrative partnerships. We as librarians must be tuned into these connections and make connections where opportunities exist.

Another useful strategy for getting started is also a leading behavior in good practice. Start any potential learning experience with determining your “why.” Take time to reflect on what it is that you want a partnership and learning experience to be able to provide for students. Once this is determined, let the why guide the choices that will follow in your planning. It will be much easier to make decisions, narrow choices, and establish connections when you use your why to lead.

It is important to keep in mind that as librarians we don’t always have to be the expert on the content, but we are required to respond to student interests and curricular needs. There are plenty of experts and expert organizations outside our schools whose skills we can tap into to help meet learning needs. Utilize the ideas shared in this chapter as a starting point for a radical collaboration in learning at your school. Through a little finessing and tailoring, you can adapt any one of the ideas discussed to create an enriching learning opportunity that will redefine not only your student learning experiences but also your role as a leader.

Conclusion

It is time to capitalize on the natural opportunities science creates for building meaningful collaborations for student learning. Every librarian has the potential to lead; sometimes, all we need is a vision of what that might look like. Use the featured radical collaborations for learning, your own personal why, and your connections along with your passions to drive you as a leader. Your willingness to lead will not only empower your students; it is guaranteed to empower you as an educator as well.


CHAPTER FOUR

Collaborating through Art to Enhance Learning


Meera Garud



Why Collaborate on the Arts?

Collaboration is a time-intensive commitment for educators. It requires establishing shared goals, agreeing on a vision to reach those goals, and maintaining strong relationships to keep one another on track. The payoff is that effective collaboration can stretch funds, instructional time, and energy—often, this results in something that would not have been possible if the partners had not worked together. Collaborating with professional artists allows for students and educators to engage in a wider range of art forms than a single school could support on its own. In these instances, students, educators, and professional artists all learn from one another.

There is extensive literature on arts in education and what makes it effective (Burnaford, Brown, Doherty, and McLaughlin 2007; Gullatt 2008; Ludwig, Boyle, and Lindsay 2017; Silverstein and Layne 2010; Wan, Ludwig, and Boyle 2018). Additionally, national organizations, like the John F. Kennedy Center for the Performing Arts (a public-private partnership) and the National Art Education Association, provide professional development and practical guidance to help educators bring the arts into their teaching.

Broadly speaking, there are three main ways that the arts may be taught in schools: as arts education, as arts enrichment, and as arts integration. The Kennedy Center defines arts integration as “an approach to teaching in which students construct and demonstrate understanding through an art form. Students engage in a creative process which connects an art form and another subject area and meets evolving objectives in both” (Silverstein and Layne, 2010, 4). Silverstein and Layne further say that the purpose of the creative process is to help students create something that is “original and of value” by taking the following nonlinear steps: imagine, examine, and perceive; explore, experiment, and develop craft; create; reflect, assess, and revise; and share. The definitions for arts integration and the creative process highlight that arts integration is rooted in constructivism. The National Art Education Association (2016) also emphasizes inquiry, arguing that arts integration helps students connect with their curriculum by focusing on a creative approach that unites disciplines through an inquiry-driven process. These constructivist-centered processes should be quite familiar to school librarians, who work across disciplines and guide students in inquiry-focused projects.

There is ample evidence that supporting the arts is worthwhile for all educators. Research has found evidence that the arts strengthen academic achievement, critical thinking, and social-emotional skills, such as empathy and tolerance (Burnaford, Brown, Doherty, and McLaughlin 2007; Gullatt 2008; Ludwig, Boyle, and Lindsay 2017; Wan, Ludwig, and Boyle 2018). Gullatt (2008) also reports that incorporating the arts helps teachers facilitate learning, enhances students’ understanding by doing and by engaging in higher-order thinking, gives students more connections to the world, and improves their communication and collaboration skills. Further, the Every Student Succeeds Act of 2015 includes the arts as part of a well-rounded education that should be equitably provided for all, and it allows states to use federal Title IV funds to provide access to the arts in schools (Ludwig, Boyle, and Lindsay 2017; Wan, Ludwig, and Boyle 2018). States are also developing ways to measure access to as well as the quality of arts education, hoping to add these to school accountability reports (von Zastrow 2018).

These initiatives show that a range of policy makers, educators, and researchers see the value of supporting the arts in education and are dedicated to finding ways to promote it. Thus, monitoring and implementing trends in arts education should be a priority for educators hoping to improve a range of learning and well-being outcomes for all students. School librarians can play a critical role in ensuring that their students benefit from learning through the arts; one approach is to collaborate with professional artists. The National Art Education Association (2015) encourages educators to work closely with artists, saying that this helps the formation of community partnerships, improves professional development for the entire school faculty, exposes students and teachers to careers in the arts, and provides students in-depth experiences with the arts. By collaborating beyond the school campus, librarians help students broaden the art skills they practice, develop a deeper understanding of an issue or a topic through the arts, and share new knowledge through artistic expression with an audience beyond a classroom.

School Librarians’ Role in Arts Education

Before school librarians embark on a new collaboration, they would be wise to ask, What will students learn that I can’t help them learn already? What arts skills do I have? What are the specific artistic strengths and interests of those in my community? Answering these questions will help school librarians determine how they personally connect with the arts, how they can leverage collaboration outside of the school, and whether the collaboration would be something that their students or school community would need and value.

Recent journal articles in School Library Connection, Knowledge Quest, and Educational Leadership spotlight the increasing interest in the arts and school collaborations with experts in the community. They focus on the power of the arts in supporting social-emotional learning, promoting mindfulness, dealing with trauma, and reaching students who are otherwise not engaged. The articles also provide practical ideas for school librarians to engage with the arts and collaborate beyond their schools. Colston (2018) summarizes what eight school librarians learned through collaborating with art teachers and other art experts. Boroson (2018) introduced sketch noting as a way to engage students with autism and improve their learning and literacy—librarians could easily incorporate this form of visual-note-taking into other lessons on note-taking and graphic organizers. Barnett (2019) describes a professional development program connecting school librarians and educators with community resources to develop quality arts-based or object-based learning experiences. These articles reinforce the notion that school librarians are in key positions to contribute to existing arts integration efforts or to integrate more of the arts into their library instruction. The following three examples from Hawaii spotlight school librarians connecting a range of students with community artists. I hope these examples will spur readers to consider how similar collaborations might be created in their own school settings.

I Get the Flying Pig: Connecting Kailua Elementary Students with Comic Book Artists

Professional artists can create authentic, immersive experiences—especially when the educator is not personally knowledgeable or skilled in a specific art form. Darren Tanaka, Kailua Elementary School librarian, is a skilled artist known for incorporating the arts into the library. Comic books and graphic novels—not so much. How did a school librarian coordinate a mini-comic con, featuring students’ original comic characters, complete with trading cards and local comic artists? And, why?

Darren arrived at this culminating event by issuing a series of challenges to his students. He first asked them what they wanted to do, then listened to their responses—they wanted to draw—and then pushed them to create their own original characters. He was inspired to let students take charge of their learning because after thirteen years at Kailua Elementary, he realized that he no longer had a clear sense of what his students were interested in. One day in the fall, he challenged an especially directionless fifth grade class to tell him what they wanted to do during library instruction. He pointed out that the library had a wealth of resources, but none of it would be useful unless the students had things they were curious or cared about. He asked them, “What do you care about? What do you like to do?” Those who responded said “draw.” Darren took that input and ran with it, having students draw whatever they wanted to that day.

As he took a look at what the students drew, he realized they had skills but something was missing. They drew popular comic characters with high levels of accuracy but little original creativity. This awoke the librarian in Darren, and he led an impromptu discussion about how a comic character is someone else’s work as well as the importance of ethically using others’ work. To Darren, these were hallmark concepts for school librarians, but they were also part of the National Core Arts Standards and the Kennedy Center’s idea of the creative process. He wanted to get students to create—not just consume—art. So he challenged students in grades three through six to create their own original characters.

Darren created a graphic organizer to help students think about and settle on different aspects of their characters. During the ensuing sessions, he had students flesh out their characters and develop expressions, movements, and origin stories. Over time, many students had the range of artwork needed to form portfolios, and Darren realized that he could coordinate a comic con to highlight the students’ work.

Lacking extensive background knowledge on comic cons, Darren relied on the experience of comic con experts to provide an authentic experience. He first asked students (who had been to comic cons) what they enjoyed most about the events. He incorporated these popular pieces into the Kailua event: trading cards, autographs, artist booths, and talking with artists. Realizing that the school library could not accommodate booths for all the students, he then asked his young learners how he should choose. He followed their lead and had students conduct blind reviews against a set of criteria. Darren next reached beyond his school community and asked friends on Facebook for suggestions. By reaching into his personal connections, he was soon introduced to the Hawaiian Comic Book Alliance. By getting connected with this group, Darren hit a community jackpot when several local comic artists took immediate interest in shaping the comic con experience for students.

The artists were eager to see the student artwork, share their own stories as artists, and mentor the next generation of comic artists. When Darren asked if they wanted to have their own display booths, they specifically said that the event should be about the student work and wanted the opportunity to talk with and give feedback to the student artists. Darren shared the student artwork ahead of the comic con, and the artists took it upon themselves to reenvision students’ characters in their own style—one even called dibs on a particularly compelling pig character, saying, “I get the flying pig!” The artists took the time to draw each of the eighteen students’ characters, providing students with professional feedback.

At the event, in addition to showcasing the portfolios, each of the eighteen student artists had a display booth with a 2' × 3&apos; poster for a backdrop and trading cards to autograph. The visiting artists made sure to talk with each of the students who had booths. As students and artists engaged in conversations, Darren heard questions like “Where did that idea come from?” Artists traded their own work with the student artists, allowing students to practice sharing their work and being open to critique. An a-ha moment for the guest artists was when they recognized themselves in the students. They admitted to Darren: “I wish I had teachers that would have made this kind of opportunity” and “Imagine where we’d be if we had had this.” In turn, Darren saw the importance of having the professionals connect with student artists, noting that “students need to see where they’re going.” This experience made Darren realize that when you surrender control, great things can happen. Taking risks enabled Darren and his students to engage in a creative process that emphasized revisions and encouraged being “messy.”

Telling Stories through Murals: Manoa Elementary Students as Artists and Art Docents

For Imelda Amano, a recently retired librarian from Manoa Elementary School, one project often leads to another. Shortly before retiring, Imelda spearheaded the creation of a reading garden for the school. Her garden consisted of a round reading bench encircling a large tree and surrounded by a grassy play area that was lined with flowers, succulents, and decorative garden statues. The idea of adding a mural came up as she was chatting one day with the school’s counselor. Imelda recalled that Lori Chun, a fellow school librarian, had worked with the Estria Foundation to create a school mural (described in Harada, Chun, Louis, and Okemura 2017). She shared her idea with two teachers who had recently completed professional development on peace education. They immediately saw a connection between a peace-related unit they were working on and the creation of a mural depicting this theme. Once the teachers were on board, Imelda reached out to the Estria Foundation for support to paint a 16′ × 9′ wall mural.

The Estria Foundation is a nonprofit organization dedicated to using the arts to engage communities in solving issues. The Foundation has created murals worldwide, always working with local students and artists to develop landscapes that convey a sense of place through expressing local history and culture. For the project at Manoa Elementary, students engaged in discussions about the geography of Manoa Valley, the legend of Kahalaopuna, and how this legend connected with their peace education efforts on campus. Imelda and the teachers devised the following learning goals: first, interpret the Kahalaopuna legend by generating messages of peace, identify behaviors for conflict resolution, and develop lists of the characters’ traits; second, with the help of the Estria Foundation, learn basic paint methods and produce a collaborative mural based on themes and messages derived from the legend of Kahalaopuna.

The mural project was conducted over three sessions in one month, and it involved several community partners. Malama Manoa, a neighborhood nonprofit organization, supported the project in two ways—one indirectly and one directly. In 2001, Malama Manoa commissioned author-illustrator James Rumford to create a children’s version of the legend (published as Ka-hala-o-puna, ka u‘i o Maˉnoa: the Beauty of Maˉnoa); this is the version that Imelda selected for a read-aloud. Second, Imelda applied for and received grant funding from the organization to cover the majority of the costs for creating the mural, with an additional grant from the Hawaii chapter of Alpha Delta Kappa.

In the first session, Kimo Keaulana from Honolulu Community College was a guest storyteller for the fourth grade class, while Imelda was the “guest” storyteller for first grade.

The legend of Kahalaopuna provided an origin story for the valley’s rains, winds, and rainbows, as well as the valley’s distinctive geographic formations. In particular, it described how Kahalaopuna was turned into a rainbow that forever graces Manoa Valley. The legend includes complex themes of betrayal, jealousy, anger, and death. Having an experienced librarian and a guest storyteller made it possible to scaffold this story for the students. Participating teachers also created graphic organizers for students to document what they noticed about the characters in the story using textual evidence.

Immediately following the storytelling, students discussed how the story connected to the valley’s history and geography. They also discussed what they learned from the legend’s characters, Kahalaopuna and Kauhi, noting how Kauhi allowed his jealousy to take control and lead him to violence, while Kahalaopuna showed only kindness. Students connected the legend to strategies they learned about peace and conflict resolution, such as “taking belly breaths” to process feelings of anger and “going to the source” and seeking truth instead of relying on rumors.

These rich conversations led directly into the second session, where artist Luke Pomai DeKneef and Imelda worked directly with the students in collaboratively generating symbols for the mural. They led the students in the practice of mindfulness sketching, where the students reflected on and drew symbols representing what they had learned through the story and their discussions. Students ultimately chose the symbols of kalo (taro, a native Hawaiian food staple once grown abundantly in Manoa Valley), rain (ever-present in Manoa), and the pueo (the native Hawaiian owl), which represents Kahalaopuna’s ‘aumaˉkua (ancestors).

In the third session, Pomai worked with half of the students in grades one and four, teaching them brush strokes and how to paint their symbols onto the wall. Imelda described the collaborative mural process as a strategy that involved students painting a colorful background with general shapes. Creating the background took the students and Pomai about three hours. During this time, Imelda worked with the other half of the group in painting similar symbols on rocks (called peace pebbles) to place in the nearby reading garden. Following this session, Pomai spent another six hours putting the finishing touches on the mural. The completed product included a colorful rainbow background, a kalo plant holding one large raindrop (with Kahalaopuna and a pueo inside), and several smaller raindrops representing all the different people in the world, coexisting peacefully (Estria Foundation 2018).

Once the mural was unveiled, fourth-grade students wanted to provide guided tours for fellow students and campus visitors. They did a practice presentation with Imelda and followed this with tours for the school administrators and students in other grade levels. The fourth graders also planned to invite first-grade students to “shadow” them, so that these younger colleagues might also lead future tours. Like the students, Imelda continues to share what she has learned through this experience. Hoping to inspire other school librarians to consider a similar project, Imelda has partnered with Lori Chun, the first librarian with a collaborative mural, and Estria Miyashiro, cofounder of Estria Foundation, to convey the power of arts integration at a conference of the Hawaii Association of School Librarians.

Going Behind the Scenes: Punahou School Students as Art Curators and Preservers

Punahou School archivist Kylee Mar makes it a regular practice to talk with faculty to find out what they are working on and how she might help them. One day, she talked with a history teacher who was preparing for a short G-Term course “The Life Behind the Art.” G-Term is a graded, four-day term held between the fall and spring sessions. It is called “G-Term” as a nod to the school’s A-F rotating schedule. G-Term is taken by all high school students, who can choose from roughly eighty hands-on, exploration-centered courses. Students share what they have learned at the end of the week with the campus community in a fair.

For “The Life Behind the Art,” the history teacher wanted to take students behind the scenes of art exhibits so they would learn about the work that goes into sharing and displaying—not just creating—art. After discussing the course goals, Kylee realized that for the plan to work, the teacher needed to connect his students with people who worked behind the scenes to make art exhibits a reality. She drew on her professional network and contacted Malia Van Heukelem, an archivist with the Jean Charlot Collection at the University of Hawaii at Manoa. Originally from France, artist Jean Charlot participated in the 1920s Mexican muralism renaissance and continued his work in Hawaii. The Charlot Collection holds his sketchbooks and journals as well as his correspondence and photographs with many other artists. Punahou students were already familiar with Charlot and Vladimir Ossipoff (an architect also featured in the Charlot Collection) because they both worked on the Thurston Memorial Chapel at Punahou School.

Toward the end of the fall term, Kylee, Malia, and the history teacher ironed out the details over a conference call. Importantly, they narrowed the focus from several possible topics and art museums to visiting the Charlot Collection, where Malia could provide students with background knowledge for creating an exhibit at the school fair. During the planning call, they settled on teaching students what to expect when visiting an archive, how to preserve art and artifacts, what the Charlot Collection held, who used the Collection, and how the holdings were used in exhibits. Kylee provided the teachers and students with copies of Art Collection of Punahou School and Doors to Many Mansions for context about Charlot, Ossipoff, and what they would see at the Charlot Collection.

To connect their visit with what students knew, Malia found materials related to Charlot’s and Ossipoff’s work on the school’s chapel. During the visit, Malia highlighted the range of materials, observing that “there’s so much here that you wouldn’t expect.” She wanted students to come away from their visit knowing that an archival collection is more than just paper and more than what you might see online. She also wanted students to learn that colleges often have unique art collections that can shed light on a variety of topics. As part of her presentation, Malia gave a short talk on how to take care of an archive and materials, describing in particular how archivists deal with Hawaii’s bugs and mold issues. This gave students information about how important it was to protect and preserve materials.

Back at Punahou, students spent the second and third days creating their own exhibit using materials from the Punahou School Archives, which houses an extensive collection of artifacts representing the history of the school along with resources dealing with events, students, alumni, and constituents. One popular event is the Punahou Carnival. Each year, thousands of people from the school and the larger community attend this two-day, financial-aid fundraiser that has been held since 1932. The carnival collection of photographs, meeting minutes, and memorabilia is one of the most frequently used resources in the archives. Because of the carnival’s broad appeal, Kylee had the students focus on exploring this particular collection.

Students began their work by conducting an inventory of the contents of the carnival collection before selecting items and writing exhibit descriptions for the materials. They then arranged the items by themes for display within large glass and wooden cases in the library. The themes included the popular foods sold, how the carnival evolved through the decades, and the senior class variety show held as part of the festivities. Students chose a range of artifacts, including photographs, news clippings, brochures, clothing items, and even reproductions of malasadas (a popular, fried-dough dessert). Kylee said the display had a magnetic draw, with the school president spending time interacting with the exhibit and students.

After the event, Kylee surveyed students to assess what they had learned about archiving a collection and the importance of preserving and protecting archived resources. In their responses, students consistently used key phrases like “look through,” “select,” and “learn the history behind the pictures,” indicating that they had learned how to browse, search, research, and choose materials for an exhibit. Students were also able to accurately describe core professional values for art conservationists and archivists: being careful, being precise, and “going slow.” As with any career exposure, not all students concluded that this would be a career fit for them. Importantly, however, a short, behind-the-scenes experience like this one provided a valuable opportunity for students to test the waters before choosing a career. As Kylee put it, “we can help them practice life before they have to actually be in charge of their own.”

By drawing on a strong professional network, Kylee transformed what would otherwise have been a typical college library visit into a unique look at an artist’s archive that culminated in an authentic project for the students. This also aligned with Malia’s wish to convey the message that interesting and rich art research collections or art archives exist on many college campuses and to build an appreciation for the archivist’s work to preserve valuable resources. After the visit, the teachers and students sent Malia a letter thanking her for introducing students to the important work of archivists. Although this experience took place over just four days, it was an invaluable moment for experiential learning. Students not only learned about the behind-the-scenes tasks required in mounting an art exhibit but also actually curated a unique exhibit for their school community.

Getting Started

For school librarians eager to integrate the arts in library instruction or in other learning experiences, the Kennedy Center’s Arts Integration Checklist (Silverstein and Layne 2010, 7) and the National Core Arts Standards (National Coalition for Core Arts Standards 2014) are helpful in planning and assessing arts integration. The Arts Integration Checklist is an easy-to-read, practical tool, which asks educators to consider ten questions about their learning and instructional plans. The 2014 National Core Arts Standards provides a framework that helps school librarians plan, implement, and assess arts education for grades K through twelve. In addition, the following strategies can be great starting points for school librarians to build arts experiences:


	Attend sessions for arts professional development that are open to teachers and librarians in K–12 settings. Participation also introduces you to like-minded educators.

	Maintain an archive of the arts. For example, one librarian suggests archiving filmed school performances for future students to discover (Donovan 2018).

	Enhance museum field trips by leading an activity in which students look closely at works of art or artifacts, reflecting on what they see, feel, and wonder. For example, the Honolulu Biennial 2019 provides a student workbook that suggests ways to look closely at specific art pieces at seven of its installations.

	Become familiar with archival holdings and research collections in historical societies and estates of famous local residents. The archival collections at Punahou School and the special Charlot Collection at the University of Hawaii are examples of local, but lesser-known, collections.

	Consider national or state libraries and archives if the opportunity arises or if it aligns with curriculum and school resources. For example, one librarian coordinated with her school’s art history teacher to research art history at the Library of Congress and several of the Smithsonian collections in Washington, DC (Foote 2018).

	Partner with art therapists, who can be a particularly valuable resource for helping students process their emotions through creative expression. For example, Klein (2017) describes how schools and libraries in Ferguson, Missouri, leveraged art to help their community heal.



Conclusion

The examples and case scenarios discussed here highlight the different ways school librarians can engage students with the arts through creation, curation, and communication. Art can be a vibrant and creative expression of learning, with a mural, video, or artwork as the final project. It can also be a tool for learning and reflection. Arts integration emphasizes the entire process of learning, from inquiry and questioning to investigation, interpretation, and communication. The examples in this chapter also speak to the importance of leveraging resources within a school and community. By collaborating with professional artists and arts-related organizations, school librarians assume a strategic role in building capacity for the arts that benefit both students and teachers in our schools.
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CHAPTER FIVE

Collaborating to Help Teens with Mental Health Issues


Anita Cellucci



Over the years, the needs of high school students have changed and evolved. One way that these changes are being seen is through the mental health issues of teens. According to the National Alliance of Mental Illness (NAMI), one in five teens live with a mental health condition with less than half receiving medical care. Research also tells us that 50 percent of mental health conditions emerge by the age of fourteen years and 75 percent at the age of twenty-four years (Mental Health by the Numbers 2019). These abovementioned statistical data are staggering numbers, and research suggests that the numbers are increasing. Therefore, finding effective paths of management is critical.

There is an overall stigma surrounding mental health that causes a barrier and blocks teens and adults from seeking and receiving services. The many myths that surround the illnesses lead to fear in disclosing symptoms. The earlier that someone affected with mental illness receives treatment, the better their chances for full recovery. Although there are effective treatments and as a whole society is better informed about mental health conditions now than before, sometimes more than a decade passes before treatment is sought. Research from the National Institute of Mental Health tells us that with treatment over 85 percent of people who struggle with mental health will recover and lead healthy lives. As educators, the research and information surrounding mental health needs to inform current instruction and curriculum.

Gathering data to help identify, bring awareness to, and prioritize the issues can be assisted through participation in the Metrowest Adolescent survey. According to the Education Development Center in Massachusetts, since 2006 the survey has been collecting self-reported data on high-priority health and risk behaviors, including substance use, bullying, mental health, violence, sexual behavior, and physical activity. It also captures data on emerging and evolving behaviors in the adolescent population, such as cyberbullying, sexting, prescription drug misuse (including opioids), and the use of electronic cigarettes. The survey has shown increasing trends of mental health issues within the teen population throughout those areas of Massachusetts that have been surveyed. National data also speaks to this trend. Based on this mounting evidence, our high school and the Westborough High School and community initiated conversations about the teen population in 2015.

Getting Involved

As the school librarian, I began to focus on bringing mental health awareness to the forefront of the school with the idea of destigmatizing mental health in the high school. Programs were in place at our high school, but they were not creating the expected outcomes to help students overcome the stress resulting from the exceedingly high expectations for achievement, pressure to be “well-rounded” individuals, day-to-day stressors of life, and the upcoming career/college requirements. Students who were struggling were slipping through the cracks, even with the best efforts of the programs. The library had always served as a safe space for many classes, teachers, and individual students. Although I collaborated with all teachers to integrate support for the diverse population of students through teaching strategies, programming, usage of the small classrooms and spaces within the library, and work with the school counseling department, students were still struggling in their day-to-day interactions. Because of all of these factors, I began looking for creative ways to collaborate with the teachers.

Receiving Grant Support

Library Services and Technology Act (LSTA) grants are available for application by school librarians. I wrote a proposal in 2015 and was awarded $5,000 for the 2016 school year. The grant centered on destigmatizing mental health issues and focused on education of students, teachers and the community as a whole. Because the topic of mental health did not fit neatly into the grant categories, research and statistics were important to the discussions and also within the grant application.

The grant enabled programming and resources as well as a pathway to working directly with students on this issue. At that time, the idea was radical, as school libraries were not yet thinking about how to become part of the solution for the mental health and addiction crisis in the country. Currently, libraries around the country are not only creating programming but also hiring clinicians and/or librarians with training in these critical areas.

When I was thinking of target groups for the grant, a natural fit was the Health class, which all grade nine students are required to take, and Psychology in Literature, a grade twelve English seminar that is taught each semester with usually two sections. My collaboration with Kathleen Stoker, who teaches the Psychology in Literature class, is the focus of this chapter.

Benefits of Collaborating on Mental Health


You are not your illness.

You have an individual story to tell.

You have a name, a history, a personality.

Staying yourself is part of the battle.

—Julian Seifter



Typically, when we think of education regarding mental health, we realize that teachers and students need to learn about this topic in order to develop empathy and awareness. It is imperative to offer tools and education that support thinking about mental health in the same ways that we teach and think about physical health. Recognizing the warning signs and providing resources for treatment are powerful ways to deal with this increasing issue. When a school librarian and a classroom teacher are able to wholeheartedly enter into a co-taught collaboration, their voices can have equal strength in offering insight, suggestions, and ideas. If we are intentional about the training that each teacher receives, it can make the impact that much more meaningful.

Collaborating with Community Agencies

As part of the mental health initiative, I was a catalyst, along with the town’s Youth and Family Services (YFS) Department and the public library, to bring the Youth Mental Health First Aid Certification from the National Council of Behavioral Health to our high school. As part of the LSTA grant, both organizations were grant partners and contacted me about this opportunity. Kathleen and I were among the first ten teachers to receive this certification in the district. I believe that the formal training has impacted our collaboration in a meaningful way. My many years of experience teaching diverse students with differentiated strategies as a school librarian allowed me to apply a variety of tools and teaching methods. My knowledge of mental health and the use of bibliotherapy with teens as well as my understanding of how trauma impacts students added a layer of depth to the research process, assessments, and analysis of student needs.

Collaboration between a Teacher and a Librarian

Collaboration between a school librarian and other teachers or groups brings strength to the community in ways that are not always visible. In particular, a collaboration focusing on mental health enables administrators, counselors, and other educators in the building to see how students are directly affected and effectively motivated to seek out assistance regarding their own mental health.

I have received the following training to assist with mental health collaborations: Mindfulness for Educators course, from Mindful Schools; Mindfulness for Educators course, from the University of Massachusetts Medical School Center for Mindfulness; Teaching Mindfulness to Teens course, Trauma-Informed Practice for Educators certificate, and Advanced Trauma Informed Care Toolkit for Youth Workers course from the Center for Adolescent Studies; Dialectical Behavior Therapy (DBT) skills training for educators, from The Bridge; The Basic Mental Health Course, from NAMI.

Kathleen has brought years of teaching experience in analyzing literature through a psychological lens. By comprehending the characters’ behavior, students better understand society and themselves. In addition, Kathleen has also received the following training: Mindfulness for Educators course, from the UMASS Medical School Center for Mindfulness, and DBT skills training for educators, from The Bridge. She has also served as a speaker for NAMI: Allies for Student Mental Health.

Kathleen believes that collaborating with me has brought her teaching to a higher level. She indicated that our collaborative work has greatly increased her content knowledge, empathy, and research skills. As a school librarian, I support her students navigate challenging psychological research, develop inquiry questions, and gather resources that support their curiosity. Learning from one another has been a key component in the continued success of our collaboration. When this depth of collaboration is achieved, we each feel an authentic support with the freedom to focus on our individual strengths. At the same time, we improve on dealing with individual challenges by relying on one another’s expertise.

Importance of Vulnerability in Team Work

It is also important to note that the nature of this collaboration demands that we be honest and open with each other and also with students. Vulnerability allows us to go deep along with the students. Working with students about their own mental health and that of their family members can result in unexpected emotions expressed by both students and teachers. It is crucial to create a safe and brave environment that allows a holding space for each other. We have discovered that when you commit to holding space for another person, you bring your whole self to that interaction without judgment. Holding space is a very conscious act of being present. This practice goes much deeper than simply offering support to someone; it allows individuals to be where they are in that moment. Along with reflection on teaching and learning, holding space brings an awareness to instruction and the education setting that is often missing in our schools. Author and social scientist Brené Brown teaches us that vulnerability is necessary to growth. In an April 2018 blogpost on her website, “Design Is a Function of Empathy,” she states, “Collaboration requires daring leadership from everyone on the team. It means having tough conversations, staying curious, and learning how to listen.” This has proven true for every collaboration.

Fostering Social-Emotional Learning

Social and emotional learning is essential in dealing with mental health. According to a 2018 national survey of middle and high school students, reported by the Collaborative for Academic, Social, and Emotional Learning (CASEL), less than half of the respondents indicated that their school provided a caring, supportive, and encouraging environment and less than one-third reported competencies in empathy, conflict resolution, and decision-making. When educators focus on strengthening these skills in students, social and emotional learning fosters an academic environment that supports students’ well-being and success. Becoming informed about social and emotional learning empowers educators to embrace authentic compassion for students.

Since beginning our collaboration, students often share that they are much more comfortable with the research when Kathleen and I work directly with them throughout the process. Over the years, several students have also shared in reflections as well as face-to-face exchanges the value of this opportunity before they head to college or to a career. Kathleen and I use our Youth Mental Health First Aid training to assist any student whose feelings and emotions may be triggered by the materials being used or research being conducted.

A Real-World Example—Mental Health Collaboration


Happiness can be found even in the darkest of times,

if one only remembers to turn on the light.

—Albus Dumbledore



A guiding force for our collaboration has been the Guided Inquiry Design® process. It sets the tone for the project within the Psychology in Literature course. This co-taught project is typically spread over a three-week period. Guided Inquiry Design® is a framework for inquiry-based learning that allows space for students to reflect on their learning habits and attitudes.

Integrating the Guided Inquiry Design® Framework

“Guided Inquiry is a fluid flexible model that helps you guide students through the flow of discovery in the process of learning from a variety of sources of information to prepare them for successful learning and living in the information age” (Kuhlthau, Maniotes, and Caspari 2012, xiii).

Using this framework in tandem with mental health research, reflection, and discussion ensures that students discover pathways and delve deeply within their own thinking regarding self-selected topics. Within the context of the Psychology in Literature course, students often choose to study a mental health condition that affects a family member, friend, or themselves. Guided Inquiry Design® is a perfect fit when creating social emotional learning opportunities for students. The unit is a culmination of skills that students have been exposed to in a one semester course: psychoanalysis of literary characters, positive psychology techniques, analytical writing based on research on mental health, and reflective writing. Students develop inquiry questions in an area of interest. Community resources and people with lived experience are tools to help students make authentic connections.

The Guided Inquiry Design® (GID) process has eight phases. In this unit, we utilized some of the phases in relation to the focus on mental health. I provide additional resources regarding the GID at the end of the chapter.

Using Community Resources

The first phase in Guided Inquiry Design® is labeled Open and focuses on opening the mind to possibilities and stimulating curiosity. As mentioned earlier in this chapter, this collaboration came about through the LSTA grant we received. With the grant, the NAMI became a partner agency along with the town’s YFS Department. NAMI offered a program entitled In Our Own Voice that we used in a classroom setting. In In Our Own Voice, young adults with lived experiences of mental illness discuss the dark days, treatments, coping strategies, recovery, and their hopes, dreams, and successes. Students in the class are encouraged to ask questions and participate in a discussion with the presenters. This program offered students a way to think about the topics covered in the course such as addiction, depression and anxiety, family systems, and positive psychology. The program also encouraged students to capitalize on their individual background knowledge.

Inviting YFS as a partner to the grant was a gateway to their services for students. Although the services were limited, they served as an entry point for students and families who were looking for additional support or needed help in locating other resources. In the initial year of the grant, YFS provided mindfulness programming and depression screening. Over time, YFS remained part of the Open phase of the research assignment and students were afforded personal interactions with the director and staff of the organization. We recognized that partnering with a town entity brought important awareness to this community resource and served to erase the stigma that students and family members might feel in accessing their services.

Student Reflections and Guided Inquiry

Throughout the research project, students were offered opportunities to reflect on their learning and experiences. These assignments not only provided insight for the educators but also helped students to make sense of their learning. One student wrote, “My favorite part we did in class had to be the inquiry project because we got to choose our own topics, which made it much easier to take interest in what we were researching, and we were able to make a connection to what we were doing and make it more personal.” After the students experienced an authentic learning session with NAMI and YFS, they were asked to critically analyze their individual areas of interest in mental health and the other course units within the next phase.

The Immerse phase served as a review of the course that allowed the student to connect the curriculum to self. Students were given the opportunity to expand on their background knowledge. In this phase, students brainstormed what they were interested in further researching. The next three phases of Explore, Identify, and Gather were embedded in information literacy strategies and skill building for students. During these phases, I guided students in developing authentic inquiry questions, evaluating resources, creating effective search strategies, and using keywords to build new knowledge.

While engaged in these phases, students experienced a range of emotions. Feelings of frustration and being overwhelmed were common. The topics that dealt with mental health added a layer of complexity to these emotions. At this point in the process, students wrestled with thoughts that connected the information they were learning to their real-world experiences. It is important to note that some students may shut down and need time to process their emotions. Other students may not be able to make this connection and may stop doing any of the research. It is critical that educators are mindful of these possibilities and can use strategies that allow space for this. Guided Inquiry Design® embeds strategies that allow students to process information through inquiry tools, for example, inquiry circles, inquiry journals, and building an inquiry community. These tools provide concrete avenues for students to develop their own understandings; they are also helpful during discussions and educator check-ins with students.

At this point in the process, Kathleen and I relied on our collaborative strengths to ensure that student needs were being met. Teaming helped us build relationships with students that were essential in mental health work. As an inquiry-centered community, fostering these relationships happened organically. This constructivist approach allowed all learners to construct their own knowledge from the experience. We actively encouraged students to engage with the inquiry tools and participate authentically in discussions, activities, reflections, and teacher check-ins. Throughout the program, we attended to students’ misconceptions with the information and their individual implicit biases and guided them to confront these challenges. Using the various inquiry tools helped students deal with these social and emotional aspects of learning and deepened their knowledge and understanding.

Assessing for Learning

As we assess the project each time, we observed that the culminating events can be different depending on the class and time of the school year. In past years, students have been interviewed by education researchers; attended a statewide library showcase at the State House, where they had the opportunity to speak with legislators about their research; and engaged in less formal ways to share their learning.

All students share in inquiry circles through the phases. These are small groups with guiding questions to help the discussion move to higher levels of thinking. The questions focus on the following: successes, struggles, and next steps within the research. At the final inquiry circle, Kathleen and I each lead a group and ask for sharing about student research. Students may also ask questions of their peers regarding their research. They remain engaged and interested in the research of their peers and often ask insightful questions. A culminating exercise is often an interview with either Kathleen or myself where the students prepare for a presentation and expect that we will ask them probing questions.

By the end of the project, the students were experts on their topics and spoke with confidence and intelligence about the intensive research that they have completed. A culminating reflection asks students to think deeply about the entire process, the way they learned how to learn, as well as their feelings throughout the process. Students express gratitude for being able to focus on something that matters to them and appreciate the guidance we have provided in terms of direction and answers to a problem with which they might have been struggling. As one student stated, “Although I’m still in a really bad place with my Irritable Bowel Syndrome, I have been able to take some of my inquiry findings and utilize them now, realize the scope of its impact and dedicate more time to it and really take it seriously.”

In short, the Guided Inquiry Design® process has given us a flexible and fluid framework for mental health within the Psychology in Literature unit. Using this model has allowed us to adapt and update as we continue to collaborate. We found that the goals of this unit are consistently exceeded as students walk away with an understanding of important aspects of caring for their own mental health as well as empathy and compassion for others who are impacted by mental illness. The collaboration is meaningful and impactful for us as instructors as well as for the students. What began as a need that I identified while writing a grant has become a collaboration that has influenced the lives of many students.

Additional Strategies and Collaborations

Although the Guided Inquiry Design® unit is an important and prominent collaboration for mental health within the school, there are other ways that I have addressed the mental health of students using therapeutic instructional strategies to help students deal with stress and anxiety.

With Special Education teachers, I have developed collaborative lessons to address the unique needs of students based on their education plans. During the school year, I typically meet with small groups of students who are on education plans in a four-week session block. The classes focus on social emotional learning with 21st-Century Skills related to habits of mind. This work was inspired by Angela Maiers’s Classroom Habitudes as well as the CASEL competencies and mindfulness practice. These classes are designed to assist students in becoming advocates for their own learning and to also help them develop self awareness, perseverance, passion, and adaptability. The class model consists of a mindfulness strategy, written self-reflection, a lesson or an activity to address a specific skill, and a discussion.

My collaborations with the school counseling department have resulted in working with the school clinicians to develop a bibliotherapy program. Initially, the program consisted of helping the staff to identify books that would be helpful to students who were dealing with issues such as grief, depression, and divorce. It then progressed to my meeting with groups of students with the clinician to address these issues. The format is similar to the classes I have taught with the special education staff except that these sessions integrate dialectical behavior therapy strategies. Dialectical behavior therapy incorporates the concepts of acceptance and mindfulness to help students identify and change negative thought patterns. Faculty and clinical staff at our school have been trained in using these strategies in a school setting.

My involvement with bibliotherapy has expanded; I now work directly with sophomore English classes to teach literacy lessons that bring the therapeutic aspects of reading to students. These are students who may not have previously identified themselves as readers; they may be on an educational plan or may also have need for social emotional strategies. The lessons are created using therapeutic strategies along with growth mind-set research based on Carol Dweck’s book Mindset. After initial lessons, students are administered a reading inventory. Students then conference with me throughout the term to discuss their identity as readers and reflect on their personal reading successes and struggles.

Implementing these collaborations has enabled students’ emotional needs to be a focus of the library curriculum. It has also expanded the school’s view of how the library can play an important role in dealing with community issues such as the mental health and wellness of students.

Tips for Getting Started

As with any effective collaboration, planning is essential. School librarians are well versed in identifying the critical issues in their school community, mainly because they are uniquely placed in the landscape of education and the physical space to interact with the majority of the school. Along with this, principals and superintendents often have clear strategic plans for moving the district forward. When school librarians know their community and are active leaders within the school, identifying a pathway becomes easier. School librarians must be intentional in their practice by aligning actions to the needs of the community and the priorities of the administrators. They must consider the following:


	Identify your personal strengths and passions. What is your why as a school librarian? How does this fit with your own strengths and passions?

	Seek professional development for your areas of interest and passion. New knowledge will often help bring all of the pieces together as you move forward with your vision.

	Articulate a clear vision to stakeholders: administrators, educators, parents, and students. Be sure to market your vision in ways that are meaningful and impactful for each individual group.

	Utilize grants, both local and federal, to leverage support from stakeholders. Statistics and research are data-driven ways to get attention for an issue.

	Reach out to community organizations. Many of these organizations such as YFS are nonprofit and rely on community awareness and community engagement for funding.



Conclusion


I define connection as the energy that exists between people when

they feel seen, heard, and valued; when they can give and receive without judgment; and when they derive sustenance and strength from the relationship.

—Dr. Brené Brown



Focused reflection is what allows us to pause and mindfully ask ourselves the tough questions, think about different strategies and approaches, and then implement change where needed. Building in time for the teachers to reflect during collaborations allows for individual thoughts and individual processing. Reflection opens an opportunity to conversation. During collaborations, emotions, expectations, and vulnerability have the potential to collide at any given moment. School librarians rely on trust within relationships with teachers to bring new ideas to the table. By collaborating, librarians and teachers can identify what is working well and where there is room for change. This growth mind-set is sometimes messy and uncomfortable, but reflective practice helps us integrate our teaching styles, our teaching philosophy, and our personalities. Collaboration with a challenging and complex issue such as mental health means that these aspects become especially important to reflect on.

It’s critical that we as school librarians meet teachers where they are. We need to respect their wisdom about their students and listen empathetically to their projected outcomes, their hopes for students, and their personal worries about making mistakes in their practice. There should be no individual agendas but a shared understanding about accomplishing a goal together. Helping students and staff destigmatize mental illness is not a light undertaking; we must learn and grow together. We also need to acknowledge that every human wants to be validated and cared about.

Collaboration on mental health issues allows us to support each other and our students in a truly authentic way. The statistics and research show that mental health issues are not subsiding. Educators are on the front lines of this crisis. Finding ways to work together in bringing awareness to these issues ensures that more people will view treatment of mental health issues as essential as treatments for physical issues. Providing space for students to reflect on these issues will bring teen voices to the table and allow them to take control of their own health.
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CHAPTER SIX

Compassionate Collaborations

School Libraries Developing Empathy and Social Action through Making


Gina Seymour



In this chapter, the discussion focuses on compassionate collaborations. Comfort and care in times of need, through grief or crisis, is paramount to our students’ health and well-being. Youth develop self-confidence and self-esteem when they engage in maker activities. It is empathy that makes us want to create change or provide assistance. The activities discussed in this chapter are targeted to develop or enhance empathy and social action among youth. Tips for developing successful collaborations, the benefits of community partnerships, and real-world examples are explored.

Grief, Bereavement, and Crisis

As librarians, we are in a unique position to assist youth with research, reader’s advisory, and a host of personal concerns. In school libraries, librarians focus on teaching varied skills. Coping and self-expression are two such skills, though not as often discussed as information literacy skills. When a student arrives at our doorway, we don’t always get to pick and choose which student needs we wish to address. Life happens, and we are on the frontline. It is because of our unique position and the emotional connections to our students that they come to rely on and choose to seek us out for a feeling of comfort and safety. Diane Chen, a school librarian in Nashville, Tennessee, plays a role in her school’s Crisis Aftercare Response Event (CARE) team. Chen explains, “sometimes the library is just a space where a student can come and be with another caring adult, whether it’s the counselor, psychologist, faculty member, librarian, or administrator. The students know that we will connect them with whomever they need” (as cited in Maughan 2018). Following the shooting death of a student at her school, Chen opened up her library’s makerspace for students to create tributes and write out sympathy cards. In her words, “the library became a grief station and a place to question why this was happening in our society” (Chen 2018).

Diana Haneski, school librarian at Marjory Stoneman Douglas High School, has shared her thoughts about using her library makerspace after a school wide crisis. “For a little while, you forget,” said Haneski of the Parkland Florida, shooting of February 14, 2018. It was beneficial for students to use their school makerspace to “get into a flow, doing something else,” she said. Just like at Chen’s school, counselors also spent time in the library’s space, facilitating access to students and staff in need of support. “Now you have six kids around a table with a counselor working on a puzzle, and they’re talking,” Haneski reported. Chen noted that her “students grouped around tables talking about the violence they had experienced in their lives and the lives of friends and family lost” (Chen 2018). Engaging in difficult conversations can be improved when one is occupied by puzzles, tinkering, or other makerspace projects. Both Chen and Haneski’s students addressed their grief in a hands-on, physical manner. At Marjory Stoneman Douglas High School, students used the library to write letters to government representatives and create friendship bracelets. “It’s very good for your mind. It’s been part of the healing process,” stated Haneski (Yorio 2018). Library makerspaces provide a beneficial outlet in the grief process as “it may be difficult for some students to sit and talk about their grief, worries, and fears. They may feel more comfortable releasing energy as they talk” (Heath, Leavy, Hansen, Ryan, Lawrence, and Sonntag 2008, 261).

Grief and bereavement become second nature to a school librarian. While most librarians are familiar with individual loss, for example, the student whose dog died or the passing of a grandparent, we are unfortunately exposed to community grief as well. The death of a community member, student, or staff member is a traumatic experience for all. Several years ago, a recent graduate of Islip (NY) High School died in a vehicular accident on his way to the community college. It was the beginning of the school year, and shock and grief were immediate for students and staff members alike. We put our heads together and decided creating memorial buttons with the likeness of the student would be cathartic. Our school library makerspace was the perfect gathering spot as students and staff made the buttons. A camaraderie formed as we supported one another as it is easier to cope with grief when busy with other tasks. One of the participants stated, “The making of the pins was an escape to the grief I was feeling” (Seymour 2016). Our students decided they wanted to wear the buttons during homecoming, though even to this day one can spot these buttons within the walls of Islip High School. We had successfully handled the responsibility of communal grief through traditional counseling and maker activities.

Following the tragic death of a loved one, I developed increased sensitivity to the hurt our students were experiencing at their personal losses. One student told me about the passing of her grandmother, another of her father. Loss of a parent or other family member affects not only learning but also all aspects of one’s life. When December rolled around, I felt we needed to be proactive in addressing the feelings and emotions our students were experiencing during this time. So, to address this situation, we organized a holiday grief program at our high school open to students and staff called Crafting Your Grief through the Holidays. The endeavor involved communication with mental health staff within the building, discreet and overt marketing of the program, and the program itself. With the support of counselors and my own experience with bereavement support groups, the program was attended by students and a staff member who had lost her brother. Holiday time is challenging as it is traditionally a period of time when families gather. And it brings up memories when all were together. Assorted maker activities were offered, but the most popular activity was creating memory ornaments from fillable plastic balls. As participants showed pictures of loved ones, they experienced a sense of honor and privilege to be part of this reverent activity. This and many other activities can be found at http://hslibguides.islipufsd.org/grief.

A community event led to a chance discussion between me and the outreach librarian at our local public library regarding this program. Together, we are in the process of collaborating on bringing the Crafting Your Grief through the Holidays program to the rest of the community in December. The public library’s outreach librarian is always on the lookout for programs that will benefit residents, which led to this compassionate community partnership. What starts in a school library can often cross over to the public library and vice versa. It is our commitment to create safe, nurturing environments for our students. Our school libraries are safe spaces where children come and gather and where difficult discussions are improved by engaged patrons. So, why not consider a partnership with a clinical art therapist in your area?

Art Therapy in the Library

Coloring is a calming and therapeutic activity that provides children with an outlet for self-expression. The act of coloring also leads to increased self-esteem and confidence. Libraries—and notably library supply companies—are increasing their marketing and supply of coloring books and bookmarks to patrons. Simple preprinted bookmarks and colored pencils are affordable and easy to implement. Other comforting activities in our school library include the addition of Hasbro’s Joy for All social robotic cat that augments a calmative effect when employed. Students place the cat nearby, or on their lap, stroking and petting this realistic cat as they sit and read. Schools with iPads can download gentle guided mediation apps. Another maker activity we implement at test time is making stress balls out of rehydrated “magic” beads and balloons. This activity along with a community partnership with our local dog therapy group provides students with a soothing experience at a stressful time.

While all of these activities comfort our youth, art therapy is a form of psychotherapy involving expressive therapy that uses the creative process of art making to improve a person’s physical, mental, and emotional well-being under the supervision of a licensed professional therapist. This is not coloring sheets with markers! We partnered with Long Island University’s (LIU) Clinical Art Therapy Program. In New York, a master’s in clinical art therapy, licensure, board certification, and clinical hours are required for licensure and certification. Art therapy is used at all ages and backgrounds; everyone can benefit through the use of art and expression. LIU graduate students and their supervising professor came in for two nonconsecutive days approximately a week apart. The therapists left a poster four feet by six feet long for students to fill in and respond to questions along the lines of “Who is therapy for? How would therapy benefit you?” Students responded and decorated the poster during the week. During time with the clinical trainees, our students made decorated masks inside and out. The outward side showed students’ outward facing persona and the inside their inner feelings and concerns. The therapists also worked with our staff members to facilitate the creation of social emotional lesson plans. Our library makerspace hosted the activities, and though the therapists came with all the supplies they needed, our students were comfortable using our makerspace and added additional touches from our supplies to complete their projects. Don’t be concerned if you don’t have a makerspace or even lack basic arts and crafts supplies as the therapist will bring everything they need. While this partnership is beneficial for any school, schools that lack funding will not be impeded.

Art therapists engage in community partnerships with hospitals, jails, nursing homes, and rehab facilities, so why not a school library partnership? Reach out to the American Art Therapy Association (https://arttherapy.org/) for lists of educational programs in your area. These students in training need clinical hours, and chances are your library has space, a table, and participants who can benefit from the exposure to this type of therapy. Children can create order in the midst of their psychological chaos, a key point among the numerous benefits for students (Keane 2017). Art therapy provides a way for coping with adversity, “manage behaviors, process feelings, reduce stress and anxiety, and increase self-esteem” (“Creativity and Recovery” 2018). Programming that is free and beneficial for students is a win-win situation.

“In art therapy, students can reflect deeply about themselves in relation to their social climate, explore inherent contradictions in those relationships and become empowered to problem solve” (Keane 2017). This collaboration offers students a safe outlet to release and express feelings and develop skills to solve problems.

Makers with a Cause

MakerCare, a program at Islip High School, is designed to empower youth to create change through making. The maker activities help foster empathy and compassion, as well as explore issues related to social justice, through active school and community partnerships. Items such as dog and cat toys are made using assorted materials and then donated to a receiving facility, namely the town animal shelter or community rescue groups. Other community partnerships include healthcare facilities. We’ve sewn surgical caps for hospitals and post mastectomy pillows for cancer support groups and crocheted warm shawls for nursing home residents. Libraries with 3-D printers and sufficient funding can embark on creating prosthetic arms for children through Project e-Nable. Or work with local wildlife rehabilitators and veterinarians to address prosthetic and ambulatory animal needs. Low cost and easy-to-implement projects include Sending Smiles, postcards to sick children in hospitals, and thank you cards for armed services members and veterans. Additional decorative projects include making placemats for Meals on Wheels recipients. Kind messages of caring and concern brighten the day of our military, the infirm, and the elderly. Youth can engage in assistance in any area. The variety of projects exposes students to a range of social issues—healthcare, homelessness, and food insecurity are but a few. In the Islip High School library makerspace, we model and expose our youth to empathic behaviors. Three tips for starting your own program—start simple, be inclusive, communicate well.


	Start simple and local. Many projects can be implemented at minimal cost by upcycling or asking for material donations. Plarn sleep mats for the homeless are made solely from upcycled plastic bags. The only cost is for crochet hooks, which often can be donated from a crafter’s oversupply. Sending Smiles postcards are free upon request. All you need are basic coloring and decorative supplies. Braided dog toys, an animal shelter favorite, are made from donated T-shirts. These are just a few simple, low-cost ideas that can make an impact in your community.

	Be inclusive. All students benefit from participation in service projects, as does the community. “By providing kids with opportunities to find out more about their communities and to become involved and make a difference in their communities, there is a chance that a new civic generation will emerge” (Durrance, Pettigrew, Jourdan, and Scheuerer 2001, 57). Include and encourage special education and English Language Learners (ELLs) to participate. While many of these students are recipients of services, by empowering them to participate in community service, they learn valuable information. For example, “What services are available within their community? Where is the agency located?” ELLs new to the community, or country, may not be familiar with the services available; thus, programming is mutually beneficial. Youth learn important skills, such as organization, problem-solving, and time management, and the receiving agency is provided with tangible, useful items.

	Communicate well. Over the years, communication has become both easier and harder. On the one hand, with numerous digital advantages, reaching someone has become quite easier. On the other hand, with the lack of face to face interactions, getting your message across is challenging.



Partnerships Tips

Some collaborations are in-house partnerships, as in the case of Diane Chen’s school CARE team. Members of the education team from various departments work together to assist students. Other partnerships go beyond the school walls and in to the community, such as the MakerCare program at Islip High School. Regardless of the type of collaboration, the key to successful collaborations is communication and patience, as well as respect for time. Once time passes, it is gone and with busy schedules and busy lives, no one wants to feel their time was wasted. Always listen to your partner and hear what they are saying. Articulate your issues and concerns before initiating an activity and respond in kind when your partner shares concerns. Respectful communication and listening skills are vital to successful encounters. In addition, know when the partnership is a good fit. Don’t be afraid to walk away from an opportunity. It may not be the right time to initiate for any number of reasons. Agree to keep in touch and consider an alternative time or activity. A bad encounter can have lasting effects. With a little planning, a positive attitude, and careful communication, successful collaborations are just a conversation away from making a difference. Ideas and inspiration for numerous projects, partnerships, and funding can be found in Makers with a Cause: Creative Service Projects for Library Youth (Seymour 2018).

Conclusion

These compassionate collaborations provide the care and comfort our students deserve. They also provide a model for our students not only to be recipients but also to create comfort and care for others in their community and around the world. By providing—and sometimes receiving—community assistance, participants develop a range of benefits. Benefits of compassionate collaborations include real world learning experiences for youth participants, namely, in exploring social justice and developing empathetic skills. These are authentic skills and just as necessary as problem-solving, time management, and organization skills. By providing—and sometimes receiving—community assistance, participants develop a range of benefits, including authentic skills as listed previously, community assistance, self-esteem, and confidence for youth participants and for community agency assistance. Through these unique collaborations, students are afforded the opportunity to discover who they are, how they see themselves, and how they see the world around them. Youth can then take action to make changes, either to themselves or in their communities. It is through compassion that we seek understanding and change. And it is through empathy that action takes place. As librarians, we can empower youth to help improve their lives and solve fundamental problems in their communities.
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CHAPTER SEVEN

Inspiring Civic Action

Collaborating with the Japanese Cultural Center of Hawaii


Violet H. Harada



This chapter discusses an exceptional collaboration between a librarian and a teacher in an urban high school with volunteers at the Japanese Cultural Center of Hawaii (JCCH) who inspired students to join the community in a campaign for a unique purpose. These partners wanted to nurture young citizens who would learn from history and demonstrate their commitment to the public good. We chronicle how and why this collaboration developed, its impact on both the students and the partners, and the deeper insights gained as a result. While this project began in 2014 and has continued to the present, our story focuses largely on the years 2014 and 2015, when the partnership between the Kaimuki High School and the JCCH involved students in a campaign to identify a Hawaii internment camp during World War II as a national monument.

How the Project Began

Kaimuki High School is located in Honolulu, with almost 700 students in grades nine through twelve. It is a diverse population with almost half of the students being Native Hawaiians and Pacific Islanders and another third being Asian Americans. Over 20 percent are identified as Special Education students, and another 10 percent are classified as English Language Learners. At least 60 percent are on free and reduced lunch. The school is organized in academies. Like all high schools in Hawaii, Kaimuki strives to improve students’ test scores. In recent years, faculty members have realized that doing things the way they have always been done may move the scores slightly upward but that it does not necessarily build something more elemental and critical in their graduates: a sense of compassion and caring motivated by engagement with the larger world.

Teachers like Kaleo Akim Hanohano, who teaches in the hospitality academy, felt that social studies might be the vehicle to develop a sense of responsible and responsive citizenship in students. She also recognized that it was the most inclusive of all school subjects and that its sheer scope often left teachers relying on textbooks with a focus on mindless memorization of facts instead of the enduring understandings described by Wiggins, McTighe, and the Gale Group (2005). She had shared her concerns with Lori Chun, the school’s librarian, about how best to nudge students from merely “moving through their paces in assignments” to wrestling with the essential question, What does it mean to be a citizen in a democracy? The two educators had developed an amicable relationship in previous semesters when Kaleo was teaching a peer mediation class that brought a host of community resource speakers to the library.

At the school, Lori was respected as a go-to person for ideas and resources. She fit the description of an “internal networker” (Senge and Kaufer 2000), distinguished by her mobility and ability to move freely within the informal networks of the school. As a valuable liaison among different units, she was a skilled communicator, often acting as an internal consultant and always welcoming opportunities to serve as a thinking partner.

In 2014, Lori was attending a workshop in Honolulu that was sponsored by Densho, a grassroots organization located in Seattle, Washington, that preserves and shares extensive resources about the World War II incarceration of Japanese Americans. Jane Kurahara, a volunteer with the JCCH, was one of the guest presenters, who talked about the JCCH resources available for school and public use. At the end of her talk, Jane invited interested parties to meet with her. This sparked Lori into action. She approached Jane and the seeds of the Kaimuki project were sown.

Collaboration at the School

Lori and Kaleo had previously discussed how students naively believed that racial tensions and bigotry were not issues in the history of Hawaii. They jumped to apply when they heard that the JCCH was advertising a grant focusing on school programs raising student awareness about the World War II treatment of Japanese Americans. The specific grant was titled “Just Youth: Taking the Lessons of Hawaii’s WWII Confinement Sites to Our High Schools.” The JCCH had received funding for this initiative through the National Park Service (NPS). The ultimate goal of “Just Youth” was to have students engage in civic action projects that reflected commitment to various forms of social injustice in today’s community.

The Kaimuki team settled on the theme of “preserving history to honor the past and inspire change for a better future.” They wanted to open the students’ eyes and minds to the controversial handling of human rights in our nation through the lens of the Japanese American experience in World War II. They saw a critical fit between this historical episode and the courses that Kaleo was teaching, namely, Participation in a Democracy and Modern History of Hawaii. They were awarded a $3,400 Just Youth grant to fund a range of activities and resources, including purchasing literature on the internment, creating “travel trunks” of primary sources, and subsidizing students’ civic action plans along with their transportation to and admission for community field trips to sites such as the Pearl Harbor Arizona Memorial and the Honouliuli internment site.

As they initiated their plans, Kaleo and Lori agreed that this would be a problem-based, inquiry-focused project where students’ curiosity and questions would fuel the investigation. They would serve as guides who facilitated and prodded students to seek answers to their questions. Lori launched this project with a series of archival photographs from Densho that included pictures of young Japanese American children with tags around their necks sitting on their suitcases. Students wondered: Who were these children? Where were they going? Why did they look so bewildered and anxious?

Students were stunned to discover that these youngsters were among the 110,000 citizens and noncitizens driven from their homes on the West Coast in 1941 and forced into internment camps situated in remote and desolate sections of California, Arizona, Wyoming, Colorado, and Utah. They asked questions such as the following:


	Why were they incarcerated?

	What was the impact on their lives?

	How was this imprisonment justified?



They began their search using their social studies text in modern U.S. history. In this 700-page volume, they found a 2-page section that summarized the actions taken by President Franklin D. Roosevelt in the signing of Executive Order 9066 that authorized the wholesale incarceration of and the resulting injustice to entire Japanese American families. They were outraged that the government ultimately concluded there was no evidence of a single documented case of sabotage or espionage by an ethnic Japanese in the United States during World War II.

This information was insufficient for the students. They sought deeper details about specific historical events that led up to the internment. They wanted to examine this action from military, political, and social stances. They also wanted to know how members of these families felt about being torn from their homes and losing all the possessions they left behind. As they perused digital files of old newspapers and movie news clips, they began to question the role of media in influencing public opinion about this action.

While Lori helped students to conduct research with print and online materials that were accessible through the school library, she tapped into the invaluable human and primary sources available through the JCCH.

The Japanese Cultural Center of Hawaii

The JCCH is a nonprofit cultural organization whose mission is to “educate people in the evolving Japanese American experience in Hawaii” (https://www.jcch.com). Established in 1987, the JCCH realizes its mission through programs, workshops, talks, and publications on the culture and heritage of this ethnic group. The JCCH’s Tokioka Heritage Resource Center contains over 5,000 books in English and Japanese and print and digital back issues of the still-publishing Japanese American newspaper, the Hawaii Herald.1 Of special value are the archival collections of manuscripts, diaries, oral histories, letters, and photographs that are available to the public. For years, the JCCH has been steadily growing this repository of primary sources dealing with the Japanese American experience in Hawaii from the first immigrants arriving as plantation workers in 1868 to the present.

The organization has an exceptional cohort of volunteers, who promote educational outreach to the public. This group has a special interest in building cultural and historical awareness about the Japanese experience in Hawaii among the state’s children and youth. Jane Kurahara and Betsy Young have spearheaded this group for over twenty years. Both are retired school librarians with a passionate dedication to make history come alive for youngsters. Jane said, “With the current world situation, we must have our younger generation realize that history will repeat itself unless they recognize the need for change” (Jane Kurahara, interview, February 12, 2019). For Betsy, the chance to work with students one on one and in small groups has been inspiring. “We get to develop genuine relationships with some of them. We can see how they are making real connections to history,” she said (Betsy Young, interview, February 13, 2019).

What sparked a deeper collaboration with the Kaimuki High School was the JCCH’s role in rediscovering Honouliuli, the largest POW and internment camp in Hawaii during World War II. Honouliuli was literally forgotten until a local television station contacted the JCCH in 1997 for help in finding the site. The query motivated Jane as a JCCH staff associate to initiate an investigation. The watershed moment occurred in 2002, when a three-hour exploratory expedition resulted in the rediscovery of the former facility. Although it lay in the Ewa Plains only a few miles from Pearl Harbor on Oahu, the towering monkey pod trees and overgrown brush created a tropical jungle that shut out the rest of civilization (Sato and Harada 2018). The students’ amazement grew when they found out that there had been at least seventeen other smaller detention centers on all the major islands in Hawaii during World War II. (More recently, an additional five sites have been uncovered.) They realized that bigotry and racism had indeed existed in their own backyard.

Collaboration with the JCCH

While Kaleo worked on the social studies content for the project and made sure that the academy’s learning expectations were being met, Lori introduced students to the inquiry process and basic skills in information searching and use. Importantly, Lori served as the liaison with Jane and Betsy as her JCCH partners. Betsy and another volunteer, Marilyn Higashide, were the initial contacts to the school team. As a group, they planned an entire day of activities at the JCCH facility that included exposing students to the primary resources housed in the resource center. Students also visited the permanent exhibition on the JCCH grounds that featured artifacts, wall murals, and displays highlighting the experiences of the first immigrants arriving in 1868 to the present contributions of Japanese Americans in Hawaii. To subsidize this and the subsequent field trips, Lori secured an additional grant from the high school’s alumni foundation.

Jane and Betsy, along with at least six other JCCH volunteers, served as invaluable resources for the students. They were retired professionals from backgrounds in education, librarianship, and government administration. Their common bond was a fervent desire to “tell the internment story.”

Kaleo and Lori had students organize themselves into teams that took different perspectives on the internment ranging from the internees and their families to the guards at the camps and the government officials. Jane and Betsy not only provided key primary resources in the form of photographs and summaries of internees’ experiences but also made numerous school visits to work directly with the students. Teaming with Lori and Kaleo, they guided students in the use of the resources, offered suggestions for specific materials, and asked questions to challenge students to dig more deeply. As they observed what additional resources the students needed, they brought more materials into the school. Being experts on the internment literature, they often filled in gaps for the students. By the end of the project, students were affectionately calling them “Aunty Jane” and “Aunty Betsy.”

As a result of their research, students discovered that unlike the mass internment of families on the West Coast sanctioned by Executive Order 9066, Hawaii was placed under martial law; therefore, internment affected a more select population. They were mostly men who held respected positions in the community. Among them were teachers, priests, and journalists that the government labeled as potentially subversive elements. While these men maintained a stoic outward demeanor, the poems they wrote in the camps revealed their inner sadness and longing. For example, students were touched by the intense feelings etched in Otokichi Muin Ozaki’s terse poem2 as he was taken from his home by the military police (Sato and Harada 2018, 7):


I bid farewell

To the faces of my sleeping children

As I am taken prisoner

Into the cold night rain



Students also began to empathize with the families of internees when they read poems like this one penned by Elizabeth Sugita Horiuchi, daughter of an internee, who captured the pain and anger that time could not erase (Sato and Harada 2018, xi):3


WHY?

In school, we pledge allegiance to the flag,

	and sing the national anthem.

We read about American history, the Constitution,

	about freedom, justice and equality for all.

I pray our children will retrieve

	these wonderful things that passed me by.

Countless days and weeks gone by,

	anxiety grows and weeks gone by.

Anxiety grows into despair as months drag on to years.

Soon my brother is released,

	I find no reason to rejoice.

He is drafted into the Army,

	looking back for a last farewell.

Barbed wires, guard towers, endless rows of tar-papered barracks,

	an oasis in a pit of the desolate plains.

Is this all an illusion falling into the horizon?

Humiliation, rejection, sorrow and pain,

	some of which may heal with time, others locked deep inside.

With a nagging thought that haunts me still,

	nearly four decades after … WHY?



The Pivotal Experience

The pivotal moment for the students occurred when they visited the site of Honouliuli. While they stood amidst the remnants of the camp—shells of a few wooden buildings, segments of rock walls and fences, and post holes indicating where the guard towers once stood—the students experienced something of the internees’ despair and desolation. The guides at the site shared stories about the internees, read the poems they wrote in camp, and showed photographs of the site as it stood during the war. As she watched the students, Lori observed:


I could see the students listening intently and feeling the humidity and the silence. The mosquitoes were all over us. The students seemed to sense the fear that internees must have experienced not knowing why they were there and if they would ever see their families again. The camp was engulfed by a jungle. It seemed to disappear into the earth. No one could see you once you were there. I saw something awakening in our students: a sense of empathy and compassion.



Kaleo connected the deep Hawaiian roots of the hospitality academy with this experience by creating a moving hula to accompany a special song, “Honouliuli: The Unheard Song,” that had been composed by Alvin Okami, a local musician and ukulele maker. The intent was to teach students in the academy to perform the hula.

Sparking Civic Action

The students’ research resulted in a rich array of mini-presentations of the internment experience from political, economic, military, historical, and cultural perspectives. They compared and contrasted the similarities and differences between internment in Hawaii and in the continental United States. They delved into the feelings and tensions of incarcerated individuals and their family members who were struggling on the outside. They analyzed the propaganda literature and realized the power of media in influencing public opinion. Importantly, their findings led them to wonder, “Is this still happening?” Finally, they asked, “What can we do?”

Serendipitously in 2014–2015, the JCCH was spearheading a statewide campaign to have Honouliuli recognized as a national historic site. They needed signatures on petitions, written testimony, and letters sent to members of Congress. The students at Kaimuki volunteered for all of these activities. They drafted letters to members of Hawaii’s congressional delegation and to President Barack Obama urging the establishment of Honouliuli as a national monument. Jane and Betsy along with other JCCH volunteers served as critical readers for the students’ letters. The youngsters joined in the community movement to get signatures on a petition by promoting the campaign on the school campus and in their neighborhoods. They were able to help the JCCH gather a total of 6,000 signatures.

Fifty of Kaleo’s students volunteered to participate in a public session held by the NPS to give input in the Special Resources Study that Congress had mandated the NPS to complete. This study was a requirement for Congress to consider making Honouliuli a national historic site. Jane reported, “The students, who came to this evening session, asked such thoughtful questions. They participated in the discussion in a way that made us volunteers so proud of them” (Jane Kurahara, interview, February 12, 2019).

In 2015, another eighty students wrote letters of support to Governor Neil Abercrombie, Senators Brian Schatz and Maizie Hirono, and Secretary of the Interior Sally Jewell as well as President Obama. On February 24, 2015, the site was designated as the Honouliuli National Monument by Presidential Proclamation. The students were invited to meet dignitaries such as Jewell and Jonathan Jarvis, director of the National Park Service, at the JCCH celebration for the event in 2015.

Impact on Students

What happened with the students at Kaimuki is best described by Levine (2016) as deliberation that brings the students’ experience of taking action into their discussions and taking the ideas and values from deliberation back into their work. Students talked about what they should do, then actually did what they had talked about, and finally, reflected on the experience.

As students assumed ownership of the project, they comprehended both the complexity and the relevance of history as a dynamic and constantly evolving story told by many voices. They developed an enduring understanding of what it meant to be contributing citizens in a democracy. The following examples excerpted from students’ written reflections revealed their new insights.


	Kai and Fay discussed racial discrimination. “By doing this project we have seen the way that many people, just like us, were treated because of their ethnic background.”

	Nai described how history may be repeating itself. “Executive Order 9066 that interned Japanese Americans during World War II is just like President Trump’s [Muslim] immigration ban.”

	Ken emphasized how knowing our history is vital to our survival. “This project has shown why history is needed to be taught to our generation. We need to pass these stories on to let everyone remember this is what our government did! And that this can happen again.”



In 2016, two graduates were invited to serve as panelists for a Regional Youth Summit on the Japanese American incarceration held at the Pacific Aviation Museum in Honolulu. In the same year, one of these graduates served as the first student invited to be on the Day of Remembrance planning committee at Creighton University. The day commemorates the internment experience and is held on or about February 19, the date in 1942 that Executive Order 9066 was signed.

In future years, Kaleo and Lori would like to have students in the school’s hospitality academy train to be docents at the Honouliuli site. This would provide a rich opportunity for students to work with volunteer adult docents at the JCCH and to research information about the history of the site. Educating the public about Honouliuli would be a rare experience for the youngsters. Part of the training would also include students practicing with volunteers to conduct tours of the “hot spots” or special attractions in the JCCH Gallery and the Honouliuli Education Center. As they practice communication skills, they will also be sharing a critical slice of American history in their own state.

Darvin (2017) maintains that thinking critically and exchanging perspectives about complex questions related to living in society help learners develop skills and dispositions that are essential to full participation in a democracy. This project left students with probing questions that have universal significance.


	What are human rights? How do we protect them?

	Do terrorism and war justify violating a person’s human rights?

	What choices and decisions do societies face in war?

	How are racism and fear interrelated? How do individuals and groups react when influenced by racism and fear?



Power of Collaborative Partnerships

Lori and Kaleo readily admitted that this project would not have been possible without the unique relationship they had established with the JCCH. Lori said, “The primary source materials were things we would never have been able to provide without the JCCH. The site visit was so special … it made history real for the kids. And the human resources … Jane and Betsy were team teachers with us. The extent of the collaboration was amazing and incredible” (Lori Chun, interview, February 14, 2019).

Jane and Betsy were equally impressed with their Kaimuki partners and the response of the students. Jane reflected on Lori’s role, “She was always available to us. She was also knowledgeable and up to date about their project, a project in which she was clearly a valued partner” (Jane Kurahara, interview, February 12, 2019). She added, “After the students went to Honouliuli, they really felt the need to do something. The timing was perfect. They were able to participate from start to finish in one school year. They came full circle and celebrated the fruits of their efforts. How special was that?”

Conclusion

When we teach young people to be citizens, we’re teaching them to ask this question lifelong: “What should we do?” Development of civic dispositions and civic skills that result in civic action must be a major outcome of our schools. Creating a sense of public spirit results in an active interest and personal investment in the well-being of our communities (Levine 2016).

A crucial component in developing an educated and caring citizenry is collaborating with organizations in the larger community. Stefl-Mabry (2006) emphatically states that “we need to bring together not only educators and students into classrooms, but to create an environment where knowledge flows multi-directionally inside, outside, and beyond the classroom” (xi). Lifelong learning that includes the ability to make intelligent and responsible decisions about the quality of our lives and about society’s well-being is inextricably linked to establishing communities where learning occurs for everyone (Harada 2003).
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Notes

1. In 1912, the Hawaii Herald started as a Japanese language paper called the Hawaii Hochi. In 1925, it added an English language section. The paper published throughout the war years, when it changed its name to the Hawaii Herald. In 1980, the paper officially split into two publications: Hawaii Hochi as a Japanese language newspaper and the Hawaii Herald as its English language counterpart.

2. Untitled poem by Otokichi Muin Ozaki in A Resilient Spirit: The Voice of Hawaii’s Internees, edited by Claire Sato and Violet Harada. Honolulu: Japanese Cultural Center of Hawaii, 2018. Reprinted with permission.

3. Untitled poem by Elizabeth Sugita Horiuchi in A Resilient Spirit: The Voice of Hawaii’s Internees, edited by Claire Sato and Violet Harada. Honolulu: Japanese Cultural Center of Hawaii, 2018. Reprinted with permission.
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CHAPTER EIGHT

The Molokai Story

Building a Library Services Cadre


Diane Mokuau



Collaborative partnerships are not always purposefully planned. They can grow organically and take on lives of their own. This has been the case of our library ohana (Hawaiian for an extended and bonded family) on Molokai.

To begin, one must know something about the uniqueness of the island of Molokai. As the fifth largest of eight inhabited islands in Hawaii, it is only thirty-eight miles long and ten miles across at its widest point with a land area of approximately 260 square miles. Its population of nearly 7,500 is largely Native Hawaiian. Although just forty-three miles separate the urban island of Oahu from Molokai, they are worlds apart. While geographically near to the hustle and bustle of city life, our isolation is so great that those with Hansen’s disease were once banished here to the leper colony of Kalaupapa. Molokai is devoid of fast-food chains, shopping malls, movie theaters, traffic lights, and other trappings of the 21st century. Our residents strongly embrace Hawaiian cultural values and practices tied to the aina (earth). Our history is one of persistent economic deprivation and problems that arise from poverty and hardship. Through it all, our tight-knit community remains strong even though our struggles are daunting.

There is one high school, one middle school, four elementary schools, one public library, and one Native Hawaiian library on the island. Molokai High and Molokai Middle share a campus on twenty-seven acres of Hawaiian homestead land. This is land that the U.S. government has set aside for restoration to Native Hawaiians. We have nearly 200 middle school students in grades seven and eight and an additional 350 students in grades nine through twelve. I serve as the librarian for both schools. Over 80 percent of the students are Native Hawaiians. I was an elementary librarian at Maunaloa Elementary for four years and have been a librarian at the middle and high schools for over sixteen years.

Assuming Leadership

As librarian at the largest school library on the island, I have coordinated successful Read Aloud America programs that were implemented in all of our schools. I am also the Molokai liaison and coordinator for faculty and student workshops and presentations offered by the Maui Arts and Cultural Center. Knowing that our island has limited exposure to enrichment opportunities, I have maintained an “open to the community” invitation that has been supported by my administrators. Some of the specific events that I have hosted include the following:


	A Reflection of Kalaupapa: Past, Present, and Future, which was a historic display of resources that would typically be viewed only in a museum.

	A World War II oral history of the Japanese internment in Hawaii with a viewing of The Untold Story: Internment of Japanese Americans in Hawai‘i and Voices Behind Barbed Wire that was accompanied by discussions with invited guests from the Japanese Cultural Center of Hawaii in Honolulu as well as Molokai residents.

	Ohana (Family) Nights that showcased student learning, performances, and major projects.



At the high school, I helped to form and now serve as an advisor to the Molokai College Career Club. I also participate in the Leadership Committee and chair the School’s Accreditation Committee. More recently, I have assumed duties as the curriculum coordinator. The experience of working with the administrators and teachers has given me the broader perspectives and knowledge to better support our various school improvement needs. In turn, this has served me well as a former chapter president of the Hawaii State Teachers Association (HSTA) and as a member of the HSTA State Negotiation Team and the State Educator Effectiveness System Joint Committee.

My commitment to inclusive practice and active partnerships has also led me to assume leadership roles in the community, including being president of Maui District Educators of Technology and president of Molokai CARES, which is a community nonprofit conservation, recycling, and education program.

Creating Our Cadre

There are two licensed school librarians on Molokai: myself at Molokai High and Middle Schools and Greta Martinez at Kualapuu Elementary. The other three elementary school libraries are staffed by tech resource personnel Teri-Lee Pheiffer and Kevin Pagan at Kilohana and Maunaloa and Elisabeth (“Liz”) Lum, a clerk at Kaunakakai.

When a new public librarian, Cynthia (“Cindy”) Delanty, was hired in 2018, she visited our school to share resources. I immediately asked her to meet members of our school library group at an informal dinner. She had previously worked in public, school, academic, and special libraries in California. As the branch manager at Molokai Public Library, she recognized the need to work closely with all the libraries and saw our cadre as the perfect way to better serve the community and meet everyone connected to library services on the island. At the dinner, we agreed to start meeting regularly as a group.

Collaborative Action

At one of our gatherings, Liz Lum, the clerk at Kaunakakai Elementary, raised her concerns about the need to weed and clean up her collection. The books in her library were in disarray, and no weeding had been done for years. Having little professional library experience, Liz admitted that she didn’t know where to start. As a team, we met at her library and helped her reorganize her collection and discard the materials that were worn out, old, or unused. Our success with this collaborative approach to collection cleanup resulted in a chain reaction within the group—everyone discovered there was something in their libraries that they wanted a team approach to tackle and solve.

Shortly thereafter, Cindy invited us to meet at her public library and examine the resources being weeded from their stacks. Public libraries have more rigorous deselection criteria than school libraries, where lack of funds prevents us from doing radical weeding. Cindy was happy to have us cull through her discards of children’s and young adult fiction and nonfiction as well as classics. Greta gratefully accepted books that she knew her students and faculty would welcome. This was a win-win for all of us. Cindy gave us an orientation to her facility, talked about her dreams for extending community outreach, and delighted in providing us with valuable resources for our school library collections. We, in turn, realized more fully the potential of partnering with our island’s only public library. Importantly, we recognized a kindred spirit in Cindy. She commented:


Working together with the other libraries on collections is extremely important so we can all share resources and focus on the best way to provide as much variety on the island as possible. This was especially apparent to me when everyone helped me clear room on the shelves for new books by selecting books they felt would circulate at their libraries.



Expanding Our Cadre

In early 2019, the public library began working with the paraprofessional staff at the Alu Like Native Hawaiian Library. The latter is a one room library situated in Ho‘olehua, the largest community on Molokai that is located on Hawaiian homestead land. It has a modest collection of Hawaiian resources that includes books specifically published in the Hawaiian language, culturally relevant DVDs, and maps of Molokai. This library also provides free monthly Hawaiian cultural workshops and is the only venue on Molokai that offers free monthly Hawaiian language classes. The primary clientele has been the homestead community and educational groups with limited access to other library services, such as the OLA Molokai homeschool group, Puˉnana Leo o Molokai charter school, and the Alu Like Kupuna (Elders) Program.

The public library alliance with the Native Hawaiian Library was sparked by their participation in a three-year project, Hui ‘Ekolu (roughly translated as a “group of three”), that has been funded by the Institute for Museum and Library Services. Directed by Dr. Vanessa Irvin, assistant professor in the UH Manoa Library and Information Science Program, the goal has been to have staffs from public and Native Hawaiian libraries share their differing skills and knowledge. For public librarians, this has meant sharing professional and technical skills in collection management; for the Native Hawaiian paraprofessionals, it has been exchanging their extensive cultural knowledge of place, practices, and values. UH library graduate students have also been part of the group as interns. Cindy indicated that participation in this project has made it possible to quickly get up to speed on what library services are important on Molokai.

When Cindy informed me about this budding alliance, we both saw a new door opening. None of us had worked before with Kilia Purdy and Annie Steinke on the Native Hawaiian Library staff. We reached out, and they enthusiastically joined our monthly gatherings and service projects. This was an interesting twist on the Hui ‘Ekolu project because school libraries had not been officially recognized as a partner in the original funding request. On Molokai, however, school libraries became an integral and indispensable part of the alliance.

The first joint effort that involved all of these groups was a stargazing project that focused on observing and learning about the night sky. The volcanic mountains of Hawaii, including Mauna Kea on the Big Island of Hawaii and Haleakalaˉ on Maui, have been noted as among the best places on earth for a view of the night sky. Cindy had sessions in her public library with a guest astronomer explaining the basics of stargazing and the use of a telescope. Kilia and Annie from the Native Hawaiian Library seized this opportunity to join the sessions and share their cultural perspective on the stars and their importance in ancient celestial navigation. They introduced library patrons to some of the Hawaiian names for the constellations through activities and a string game (hei) that is coupled with a chant, which speaks of the night sky and constellations. This rich mix of science and native culture made the project a deeper, textured experience for all participants. The success of this initiative resulted in the Native Hawaiian Library staff extending their stargazing activities to children at Kilohana and Maunaloa Elementary Schools that are located on the farthest east and west ends of the island. According to Cindy, this was an example of how the public library could support the schools and Native Hawaiian Library in developing programs that enrich and extend everyone’s services.

By joining the cadre, the Native Hawaiian Library staff also sought assistance with the organization of their collection. When we visited their library, we realized that only a portion of the resources had been cataloged using the Dewey classification system. Greta, Cindy, and I provided records that Kilia and Annie could copy catalog from materials that we also held in our libraries. This particular library also serves as a resource center for homestead folks to use computers, surf the Internet, and avail themselves of photocopying services. Some of the schools within our cadre donated used computers and other supplies to help the Native Hawaiian Library staff support their community.

Administrative Involvement

A major project that is currently underway has centered on the collections in Kilohana Elementary’s library. After the resident librarian retired several years ago, this tiny school with a student population of eighty-five has had to rely on the part time assistance of a technology coordinator. Understandably, her tech responsibilities have overwhelmed her duties in the library. The principal, Marilyn (“Terri”) Simms, heard about our library services cadre and met with us to explain the need to organize and rejuvenate the library’s resources. Terri has since become a devoted and enthusiastic partner in our cadre. While Cindy, Greta, and I bring our professional expertise in inventorying and deselection, the other members of our team provide the vital manpower to clean, discard, and move resources to create a more accessible space.

Terri has solicited additional volunteers from the community. In addition, I had student workers from our high school pitch in and Cindy arranged to have her clerk spend some of her hours at this elementary library. Terri made sure that there were ample refreshments for everyone during the work sessions. We are also training faculty to handle circulation, and Terri is working with us to determine the next steps to sustain the use of the library including the procurement of funds for much needed air conditioning. She has also shared her experience with other principals and educators in the Molokai complex. Having a principal join forces with our cadre has created a new and important voice advocating for libraries on our island.

Our Cadre’s Reflections

Members of our cadre strongly feel that the collaborative sharing of knowledge and resources has made us more confident professionals who are building effective programs and robust collections.


This cadre is special to me because of the times spent together as librarians to collaborate and share with one another. With support from other librarians, the work of running a library and coordinating literacy programs and activities isn’t so overwhelming.

—Kevin Pagan at Maunaloa Elementary

I am appreciative of being a part of our cadre. I am learning so much from each member of our team—actual library skills, what to look for when weeding books, various ways to catalog—and ideas for collaborative projects pulling our individual strengths and resources together to help the whole, our island community. Because we operate strictly on grant funding, I am also thankful for the thoughtfulness of our team and the donations that they have made to our library.

—Kilia Purdy at Alu Like Native Hawai‘ian Library

The Molokai cadre has supported me in becoming more efficient as a substitute librarian. The knowledge shared by all through their experiences and the methods used by the library system have really made my job satisfying and inspiring. Being able to encourage, engage, and present readings as an exciting and enjoyable pastime for our students is an amazing bonus for me. Each person on our team brings so much to the table of knowledge. This deep dedication that each of us has for educating our future generation as well as our belief in continuing the valued traditions and rich culture in our community has flourished by Diane’s leadership in bringing us together.

—Liz Lum at Kaunakakai Elementary

This cadre is special and helpful to all of us. We meet every month in a different library to help with a specific project and brainstorm ideas for reading programs and collection development. We share our challenges, bright spots, and areas to grow in. We also eat great food and get to know each other better on a personal level. We enjoy our time and work together. Work is light when many hands and minds help.

—Greta Martinez at Kualapuu Elementary

The cadre has brought our school library to life. Our students, staff, and community have a library that will better meet their current and future needs. I’m also excited about the continued collection of and possibly digitization of historical documents and artifacts. We need to capture as much of our elder’s manao [knowledge], before the knowledge is lost. I have started a small archive room at Kilohana to continue this process. Knowing that our cadre is interested in this activity, makes me feel that it is a worthy project and that Kilohana will not be alone in the process.

—Terri Simms at Kilohana Elementary

The cadre has been invaluable to me as the new public library manager. I’ve been able to quickly meet the other librarians on Molokai, tour their libraries, and learn what programs and services they are offering their communities. This enables us to cooperate as we introduce new programs and services. By sharing information at our meetings, I’ve been able to tell the story of the public library and its value in the community to others who will pass the word on to everyone they encounter on a regular basis. Referrals to teachers and parents by the other libraries have been instrumental in strengthening our place on Molokai. I’m also able to let our library users know about each of the other libraries on Molokai and help promote what they do. On a personal note, meeting and being welcomed so warmly by the cadre has been a lifesaver for me as a newcomer on Molokai. I am grateful for their kindness and willingness to share their knowledge with me.

—Cindy Delanty at Molokai Public Library



My thoughts:


The cadre has developed into something bigger than we ever imagined it could be. I used to think that it took skilled and certified librarians with expertise to improve and move a library forward. Now, in our working partnership with three professional librarians and five valued library staff members, we have shown that we all bring strengths and expertise that move our Molokai community forward. The diversity of the experience and knowledge that I have gained from my work within our schools, community, and at the state level have made me a firm believer in what “we” can accomplish. It is the collaborative perspective, knowledge, and efforts of the group that make changes happen, however, it is the individual’s dedication and values that make the difference.



Future Projects

Our initial activities have made us realize the power of future collaborative possibilities that we would never have considered by working alone. For example, we are mapping plans to develop a centralized repository of Molokai resources. The vision is to collect both artifacts and digitized documents that capture the unique history of Molokai. This might range from personal papers, oral histories, and government documents to vintage photos, videos, and realia. While much has been recorded and disseminated about Saint Damien de Veuster and Saint Marianne Cope and the leper colony on the isolated northern end of Molokai, comparatively little work has been done to perpetuate the history surrounding other vital aspects of life on the island including work on the pineapple plantations and cattle ranches, the endemic plant and animal species on the island, and the controversial visitor resort operations. We are discussing possible funding sources and hope to collaborate on a grant proposal to seed this initiative.

Being part of the larger Hui ‘Ekolu project has also sparked the possibility of the state public library system working with the Alu Like Native Hawaiian Library Network to make the latter’s collections accessible through the public library’s statewide automated system. Down the road, this work would necessitate the development of policies and agreements between the two systems. The important point is that the idea of doing this has been planted. Rather than struggling in silos, critical conversations have generated what if and how might questions that can lead to innovative solutions.

Summary

Meaningful and effective collaboration has to be an inclusive process. In our Molokai cadre, we created an ohana that involved both professional and paraprofessional staffs. Although we started as a group of school library personnel, the involvement of public and Native Hawaiian library colleagues has evolved into a powerful alliance that ultimately services not just the schools but our larger Molokai community.

As we work together, we discover fresh insights about respectful and dynamic relationships.


	The foundational core of our partnership starts with a willingness to listen and learn from each member of our group. Everyone has a skill or knowledge that is valued. Everyone has an equal voice in conversations.

	We share a common overarching goal. We care deeply about our Molokai community. We collectively believe that our mission is to promote literacy in its many forms and to empower our community to access and use information and develop skills that improve the quality of people’s lives.

	We celebrate our successes and we nurture our informal fellowship. We potluck and share stories about our families as well as our professional work.

	We recognize the power of doing. From the start, we wanted to tackle immediate needs in practical ways. Hence, we focused on library collections that required corrective action. By doing this, we caught the attention of a busy administrator. She saw evidence of action, not simply talk.

	We share authority and ownership. Although I have volunteered to coordinate some of these projects, we each feel a strong sense of collective ownership in the cadre.

	We are willing to take risks with new ideas. Working independently, we would probably have maintained the status quo. Working together, however, has transformed our thinking and our willingness to undertake tasks and projects that were unimaginable in our silos.



The work we have started as a library cadre has expanded learning resources and learning opportunities for all of our students. Pupils at Kualapuu Elementary, for example, now have access to fiction and informational resources donated by the public library. The cultural knowledge provided by the Native Hawaiian Library staff is being shared with students in our schools and with patrons at the public library. The programs and services offered by the public library are now publicized in all our libraries and these literacy events both broaden and deepen learning options for students at Molokai.

The Polynesians have a saying that translated into English means, “Like the braiding of the bark fiber, we come together.” This is the essence of our team; we recognize the power of working as one. We are committed to the belief that the strength of our team is each individual member. In turn, the strength of each individual member defines the team.


CHAPTER NINE

The Arkansas Declaration of Learning

Collaboration All Over the Place!


Cassandra Barnett



Introduction

Old objects have no value except for the stories they tell. It is the stories of these objects that can excite teachers and students to think deeply about our past, consider how the lessons learned from our past can inform our future, and how we can affect change in our communities.

Museums know this and look for ways to share their collections with teachers and students. Typically, that happens through tours and lesson plans housed on the museum websites. One national museum, the U.S. Department of State’s Diplomatic Reception Rooms (https://diplomaticrooms.state.gov), wanted to improve access to their collection and build their educational program.

Inside the U.S. Department of State office building, there are forty-two rooms (referred to as the Diplomatic Reception Rooms, or DRRs) containing a large collection of American art and historic objects dating from the period 1750–1825. Unlike most museums, the DRR is the setting where the diplomacy of the United States actually takes place. Although tours do happen, often they are canceled because matters of state take precedent.

Background—Collaboration through Conversation

Before developing its own plan, DRRs’ staff connected with other national institutions such as the National Archives, Smithsonian Museums, and the National Park Service (NPS) and national organizations such as the American Library Association and the National Council for the Social Studies. They wanted to identify how these institutions conducted their educational programs, what strategies the DRRs might successfully integrate into its educational program, and identify potential national partners.

One result of these conversations was an agreement to commit their collections, educational expertise, and networks to create digital learning tools. This agreement, the Declaration of Learning, was formalized in a ceremony that took place in the Benjamin Franklin State Dining Room at the U.S. Department of State’s DRRs. Fourteen governmental agencies and nonprofit educational organizations led by then Secretary of State Hillary Clinton signed the document on the historic Treaty of Paris desk.

These fourteen organizations were The American Library Association, the DRRs, the U.S. Department of State, the Institute for Museum and Library Services, the Library of Congress, the National Archives and Records Administration, the National Center for Literacy Education, the National Council for the Social Studies, the National Council of Teachers of English, the National Endowment for the Arts, the National Endowment for the Humanities, the NPS, the Newseum, and the Smithsonian Institution.

Research into the educational programs of the national partners indicated that these institutions developed lesson plans using digital objects in their collections in-house, posted them on their websites, and hoped that teachers would use them. According to Anne Menotti, Senior Advisor for Education and Outreach at the DRRs, there was frustration in that more teachers were not using the lesson plans and resources accessible on the institutions’ websites. In an effort to encourage more usage, the institute typically developed a teacher institute to allow the participants to become immersed in the collection and resources provided. This is a successful model, but unfortunately a teacher institute limits the number of teachers it can reach and can be expensive to both the institution and the teacher.

As the project leader for the DRRs’ educational program, Anne thought that a different approach might be more effective. Would it work better if the collections were presented to teachers in the field, and they wrote lesson plans that actually connected to their curriculum? What if a model could be developed that could be implemented in every state? Could that have a greater impact and assure greater usage of the DRRs’ digital collection? Perhaps this idea should be tested in one state.

Creating the Model—Collaboration through Serendipity

This is where I came into the picture. I had recently taken a job as the school library advisor at the Arkansas Department of Education (ADE) and was attending an ALA Annual (2014, Vegas) pre-conference on project-based learning. A woman sat next to me, and during the course of the morning, we discovered that we were both from Arkansas, and she seemed exceptionally excited about the fact that I worked for the ADE. This woman, of course, turned out to be Anne. She told me about a project she was working on called the Declaration of Learning. At the time, I didn’t realize she was looking for a connection to Arkansas. She didn’t realize that I love to discuss ideas and welcome any opportunity to provide input on a project. Many of my best collaborations started with a conversation about an idea. Even after the pre-conference, we continued to talk about how the Declaration of Learning might look at a state level.

Within a couple of weeks, to my surprise, Anne was in my office (cubicle) to continue our conversation. We spent two days thinking about the possibilities of how we could bring a group of teachers together to learn how to use objects in their teaching, and how that might affect student learning. Were we going to do something similar to National History Day with the focus on a student project? Or should we focus on helping teachers learn how to teach with objects and historic art? How should we connect with curriculum? How would this result in lesson plans that other teachers would use? If this was going to be a national program, did we need to think about replication? What about connecting with local museums and historic societies? Should we consider how a national collection could connect to state history as well as national history?

After a lot of talking over pizza and writing on napkins we came up with a somewhat vague framework. We were going to have a summer institute and open it up to fine arts teachers, social studies teachers, English language arts teachers, and school librarians. We thought about opening it up to teams of teachers and school librarians in one school but felt that we needed to spread it out in the state. So, we settled on regional teams instead. A regional team would be made up of one teacher from each of the disciplines plus a school librarian. We followed the ADE’s approach to determining the regions; a region in each corner of the state plus a region in the central part of the state giving us five regions. With four teachers in each region, our first summer training would have twenty teachers and school librarians. Unsure about how this might work at the elementary level, we decided to limit it to secondary teachers.

Developing Partnerships—Collaboration through Teamwork

Before we went further, we decided to visit with one state institution that I felt needed to be pulled into the conversation. That was the Central Arkansas Library System’s Butler Center for Arkansas Studies (https://www.butlercenter.org/). I recommended it for several reasons. One, I had a long-time relationship with Dr. Kay Bland, the Education Coordinator, a fellow school librarian. Two, the Butler Center had a well-established collection of oral histories with teacher-created lesson plans based on state standards. Three, it sponsored a two-day, theme-based summer seminar connecting its collection to curriculum. These factors led me to believe that there was real potential for a partnership. Plus, Kay’s experience would be extremely helpful as we continued to develop our model.

My second suggestion for a potential partner was the Crystal Bridges Museum of American Art (https://crystalbridges.org/), located in Northwest Arkansas. It is a premier museum that opened in 2011 with a collection that spans five centuries of American art including the works of many well-known American artists. They also provide continuing education for K–12 teachers so their experience working with teachers would be beneficial in helping us develop our model. It turned out that Anne had already contacted them, and planned to head up to visit with their education department after our time together.

Numerous phone calls later, we decided to gather representatives from the four institutions, the ADE, the DRRs, Crystal Bridges, and Butler Center, to think through what a collaboration among us might look and how we could make it work. Niki Ciccotelli Stewart, Director of Education and Engagement, invited us to Crystal Bridges to have that deeper conversation. Anne, Niki, Kay, and I spent two days exploring how a partnership with our four institutions might look. How could we meet the goals of the DRRs, and connect with the missions of our institutions? What might a training look like that integrated objects and historic art into curriculum and resulted in unit and lesson plans that could be shared with teachers across the country?

We came away with specific goals that all institutions could work toward:


	Create digital access to objects, art, and information in the state and national collections

	Connect objects and art to civic engagement

	Increase student understanding of their connection to other people and places

	Highlight best practices in teaching and learning

	Reinforce the importance of and provide strategies for using primary source documents, artifacts, and art in instruction

	Participants in the program will create units of study integrating objects and art into their curriculum and teach the units which will be shared on a website hosted by the DRRs.



We also created an action plan to implement these goals:


	Identify possible funding which would include the costs of the summer training and a stipend to cover travel costs and the year-long commitment to creating, teaching, and refining the unit/lesson plans

	Finalize the team model for the training

	Plan a summer training to be held at Crystal Bridges

	Prepare an application for participation in the summer training

	Select relevant objects and art from the partner institutions for use in the training

	Develop project guidelines and create templates for units and lesson plans

	Develop a three to five year plan for refining the model and preparing for moving out to other states



At this point, Anne needed to get final permission to designate Arkansas the pilot state for the project. So, what was it about Arkansas that made it a good candidate for piloting the Declaration of Learning? It is a microcosm of the United States. It has areas that are highly rural and urban; racially diverse and non-diverse; areas of affluence and low income; and has a mix of public, private, magnet, and charter schools. Arkansas had willing partners whose collections and expertise enhanced the program and were willing and able to make a five-year commitment to pilot this program and co-fund it. The Arkansas Governor and the ADE had just made a public long-term commitment for the state to become a leader in student-focused education, were supportive of the endeavor, and willing to lend staff time and expertise and funds to the program.

Year 1 (2015)—The Real Work Begins

Once Arkansas was approved as the pilot state for the Declaration of Learning, the Arkansas Declaration of Learning (ADoL) was set in motion. Crystal Bridges was key to securing a grant that covered the first two years. That gave us the luxury of putting our time and energy into planning the training and refining the regional team model for our participants.

Typically, in a summer training institute, teachers work as individuals. We wanted to insure a level of collaboration and a multidisciplinary approach, so we adopted a regional team approach. Each team would consist of an English language arts teacher, a fine arts teacher, a social studies teacher, and a school librarian. They would be chosen through an application process, and based on where they taught and their discipline they would be placed in a regional team. We expected each teacher/school librarian to create their own unit of lesson plans. However, we hoped the regional team approach would encourage a collaborative environment where each team member could share ideas and offer support. To encourage this supportive collaboration, we required a face-to-face meeting each semester for updates on their projects and sharing ideas. These meetings would also be attended by an institutional staff person who would act as the regional team leader for the year long project.

Once the regional team model was fleshed out, it was time to define just exactly what we wanted our participants to accomplish. The original goal of the DRRs was to make accessible to teachers lesson plans that connected objects from the collection to curriculum that would actually get used. We were paying a stipend that not only covered travel costs but acted as an incentive to continue to refine their units in order to make them publication ready. In the first year, we decided to ask our participants to create a unit that connected to their curriculum and, incorporated one object or artwork from each of the partner institutions. We wanted to encourage connections to local and state history and issues as well as at the national level. In addition, the participant needed to include a civic engagement activity that linked to the unit.

The DRRs, Butler Center for Arkansas Studies, and Crystal Bridges Museum of American Art would be responsible for determining which objects and artwork the participants could choose from (ten to fifteen from each institution) and providing the resource material supporting the objects and art. Since we chose to focus on a theme of civic engagement, the choices of objects and art needed to relate to that theme on some level. Staff for the institutions also needed to identify object-based teaching strategies. The ADE would be responsible for developing the unit and lesson plan templates and the rubrics for vetting the unit and lesson plans. In addition, ADE staff would identify the components of the unit and lesson plans that might need special focus during the training, such as essential and guiding questions, learning objectives, and assessments.

We also needed to address the idea of civic engagement. How would we define civic engagement? What were we looking for in a civic engagement activity? For the first year, we settled on this definition: people demonstrate civic engagement when they address public problems individually and collaboratively and when they maintain, strengthen, and improve communities and societies. This gave our teachers great flexibility in the types of civic engagement activities in which their students might participate. Several themes emerged that could be addressed in the units and help the institutions determine what objects and artwork were chosen:


	Providing roles and responsibilities of a citizen in a democracy

	Individuals’ impact on social change

	Balancing the rights of individuals against the common good

	Understanding that there are multiple perspectives to an issue



While the institutional team was working through the logistics of a summer training which we had decided to call the Arkansas Declaration of Learning Summit, we had to develop the application and rubric that would identify which teachers in the state would be our Year 1 participants. We wanted representation from all regions of the state as well as teachers of English language arts, fine arts, social studies, and school librarians. In addition to demographic information, we decided on the following questions to help us identify potential participants:


	Tell us about your teaching philosophy.

	Describe an innovative lesson you created and taught which you found successful. Share some of your student outcomes.

	Describe a collaborative experience you took part in teaching and/or planning. What was your role in the project? What made it challenging? What made it rewarding?

	Describe why you wish to attend and participate in summit and the ADoL, and how the year-long experience will relate to your teaching.



The first year we decided to push the application through our various state curriculum LISTSERVs, an ADE Commissioner’s Memo which went to all district superintendents and principals in the state, and posted it on the ADE’s website as well as the state partner institutions. We received 110 applicants the first year. We received so many applications from Northwest Arkansas and Central Arkansas that we decided to create an additional two regions to our original five regions. This increased the number of applicants that we could accept to twenty-eight. Unfortunately, the southern part of the state, due to its rural nature and smaller school districts, posed difficulties to building the kind of teams we were looking for. The distance those regional teams would have to travel for their face-to-face meeting would be much greater than that for their northern counterparts. However, we were able to put together regional teams that did meet our expectations.

As the date of the actual summit drew nearer, we realized that it might be beneficial to pull together a small focus group of teachers to participate in a dry run of what the two and a half days might look like. So, we were able to bring in six teachers and school librarians to try out the strategies we planned to use in the official training. The two-day dry run, which we jokingly referred to as March Madness, provided us with some valuable insight as to how we should structure what came to be called the ADoL Summit.

Originally, we asked the teachers and school librarians to write a lesson using objects provided and connect it to their curriculum. What we got were interesting lessons but the format differed depending on the author of the lesson and the subject content. We realized that we needed a template in order to standardize the lesson plans. It also became obvious that if we wanted our participants to use an object from each institution’s collection, a lesson was not going to be enough. We needed teachers to write a unit so we needed a unit plan template (see Appendix 2 at the end of this chapter). We also realized that standardizing the unit and lesson plans in part meant defining essential questions, guiding questions, and learning objectives.

The ADoL Summit—Collaboration through Teamwork

The first ADoL Summit was held at the Crystal Bridges Museum of American Art in Bentonville, Arkansas. The applicants had been chosen and accepted our invitation to participate. Because the grant through Crystal Bridges included stipends, participants were expected to pay travel costs out of the first stipend installment. Our plan for the two and a half days was to model three strategies: how to read a painting, how to read an object, and how to analyze an oral history. Each of the strategies was matched to the specific paintings, objects, or oral histories provided by each of our institutional partners.

During the two and a half days, the participants spent time in the galleries of Crystal Bridges where we modeled the See, Think, Wonder strategy for analyzing artwork. See, Think, Wonder is a technique in which observers are first asked to look at the painting and share the details they see. Students then respond with what they think about what they are seeing in the painting. Finally, as a group, students are given the opportunity to ask and answer questions. Finally, questions that weren’t answered in the group discussion are pursued through information provided by the institution and additional research done by the students. This technique has continued to be included in the strategies that we use in our training.

The second strategy modeled was how to read an object led by the staff from the U.S. Department of State’s DRRs, our national partner. The first year, the participants were asked to analyze an object by examining seven areas:


	Physical features—Size, shape, color, markings, and so forth.

	Materials—What materials are used? Is there more than one type of material?

	Construction—How was it made? What is the skill level of the artist or craftsman?

	Design and decoration—How is it decorated? Does it suit its purpose? What is the influence of the design?

	Function and purpose—What is it used for? Who would have used it? Has its use changed over time?

	Context and history—When was it made? What does it tell us about society and the way of life?

	Value—Monetary, spiritual, aesthetic, sentimental, practical values: Who values them? Have the values changed over time?



In subsequent years, this technique has been refined into what we now call Connect Five, which focuses on materials, design, purpose, value, and history. Shifting to this more student-friendly approach has made it easier for teachers to incorporate analyzing objects into lessons. We also provide the participants with analysis worksheets from the National Archives (https://www.archives.gov/education/lessons/worksheets), from the NPS (https://www.nps.gov/museum/tmc/tmc_links.html), and from the Library of Congress (http://www.loc.gov/teachers/usingprimarysources/guides.html). These tools lead to the same outcome but take slightly different approaches.

The collection of CALS Butler Center for Arkansas Studies consists mostly of primary documents such as letters, oral histories, and photographs related to Arkansas history. This requires different strategies when analyzing these materials. See, Think, Wonder works well with photographs. For letters and transcripts of oral histories, we have used a technique we call a Power Pair Activity. This activity uses a reading circle and structured dialogue to interpret a pair of primary documents about past events and to draw connections to current issues (see Appendix 1 at end of this chapter). Through this activity, students


	identify important details and cite words and phrases that matter,

	analyze how the experience affected the people telling the stories,

	compare and contrast the experiences and perspectives in the two documents,

	relate the stories to their own experiences,

	generate questions to further explore the issues.



This technique has been extremely effective in helping our participants and their students understand the value of multiple perspectives when examining the transcripts of oral histories and other primary documents. Examples of Arkansas events and issues explored using the power pair technique are segregation, the internment of Japanese Americans at the Rohwer and Jerome camps, women’s suffrage, plight of Native Americans, and veterans of various wars.

In addition to the three major teaching strategies, we provided a unit template and spent time helping the participants thinking through the lesson planning process. We also discussed how they could connect civic engagement to their unit. We were able to give the participants some time to begin working on their unit. Then we sent them on their way.

After the Summit: Support through Collaboration

The teachers and school librarians left the Summit with work to do. Their task was to create the unit using at least one object from each of the three institutions. They were to teach the unit in the fall, revise it, and then reteach it in the spring. After reteaching it, they would then make the final revisions and upload it along with the resources used during the unit. In return, the institutional partners would provide a stipend paid out in increments when specific deadlines were met. In addition, the staff of the institutional partners would provide support through conference calls and the two face-to-face regional team meetings.

As we wound up Year 1 of the project, we planned a celebration to honor the work that our first cohort of teachers and school librarians had accomplished and to publicize the program. The celebration was held in November at the William J. Clinton Presidential Center in Little Rock. Part one was a debriefing session where we took the opportunity to survey our participants about their experiences in the program. Even though we were already in Year 2 of the program, our goal was to use their feedback to improve the process. We were encouraged to learn that many of them planned to continue to use objects and art in their teaching and they wanted us to find ways for them to continue to participate in the program.

Part two was a public press event in which we invited dignitaries from the partner institutions, the ADE, and our new institutional partner the Clinton Presidential Center (https://www.clintonfoundation.org/clinton-presidential-center). In addition, Year 1 participants were encouraged to invite family, friends, and colleagues to celebrate their graduation from the program. Following speeches from various representatives of the partner institutions, attendees had the opportunity to hear presentations from two participants whose projects were deemed exceptional. A reception followed the press event where participants and invited guests mingled.

Part three was a special dinner where an additional participant presented her exceptional project. Dinner seating was arranged so that each table had a mix of dignitaries and participants. This was done deliberately so that between courses, each teacher or school librarian was given the opportunity to talk about their unit and student civic engagement project. In this way, we were able to honor the work of each participant and give the guests a real taste of the exceptional work accomplished by all of these teachers and school librarians.

Learning from Experience: Continuous Collaboration

We have completed four years of this pilot program and are in Year 5 now. It certainly doesn’t look the same as it did that first year. The Summit has continued to evolve in response to participant needs. In addition, we are continually gathering feedback from our participants on what additional support and resources we can provide as they develop their units and lesson plans and as their students create civic engagement projects. We have also become comfortable enough to extend the grade levels that our participants teach to grade four.

In the first year, each institution provided fifteen objects, historic art, and primary sources in addition to informational resource material. We quickly realized that not only was that a lot for each institution to prepare, forty-five objects was overwhelming for the participants. In subsequent years, we limited each institution to five objects, art, and primary sources with no more than two a repeat from previous years. With four institutions providing the materials that give participants a choice of twenty objects, which is a more reasonable number to consider.

After the first summit, we realized that our participants needed more instruction in unit and lesson planning. Over the last few years, we have refined the unit plan (see Appendix 2 at the end of this chapter). Since our goal is to make these unit and lesson plans available on a national website, it is important that they are in a standard format that is searchable and replicable in a variety of classroom settings. In addition, we found it necessary to clearly define what we meant by essential questions and guiding questions. It appears that each discipline has its own definition of an essential question.

The civic engagement project has become increasingly important. Our teachers always struggle with the idea of a teacher-facilitated, student-led civic engagement project. It is easy to tell students what their civic engagement project is going to be but much harder to give the decision over to students. We have found that working with our participants to connect the objects with their curriculum and issues that matter to students helps.

The Summit has expanded to five days and been moved to Little Rock. This allows us to provide more time for the regional teams to build collaborative teams and develop the initial stages of their units and lesson plans. We have been able to include two field trips: one to the CALS Butler Center for Arkansas Studies and the other to the William J. Clinton Presidential Center, the state institutional partner we added in Year 2 of the project.

In Year 2, we added a mentor for each regional team. These were chosen from the Year 1 participants who did exceptionally well. This has allowed us to provide more support to our participants than we as the institutional leaders can provide alone. They have greatly benefitted from mentors who have been through the program. In Year 4, we added two super mentors who provided support for the Summit, we held a one-day training for the mentors, where we introduced our first written mentor handbook.

Results

Thus far, 152 teachers and school librarians have been or are currently in the program. They tell us that the intensive training and support they have received has transformed their teaching. Even after their participation year, they are continuing to use historic objects, art, and primary source materials and practice the strategies in their classrooms and school libraries. We are currently collecting data on just how many students have been introduced to object-based learning. However, we estimate that at least 8,000 students have participated in civic engagement projects facilitated by these educators.


Meagan McGuire, a seventh grade art teacher, said, “The Arkansas Declaration of Learning program and its goals have completely changed the way I teach art in the classroom. Rather than moving from one skill to the next or one concept to the next, my students now analyze not only the artwork, but the artwork’s connection to our environment, culture, and personal beliefs.”

Lisa Lacefield, an eighth grade history teacher, said, “Bringing objects into the classroom as primary sources has truly engaged my students. Through the Arkansas Declaration of Learning program, we are learning that history is far more than words on a page. It is a living, breathing, and ever-changing discipline. When we use objects and teach students how to analyze them, we are empowering them to become active historians rather than passive students behind a desk.”

Paulette Bell, a high school librarian, said, “Our students absolutely loved the object-based learning and becoming civically engaged. They kept asking, ‘What’s next?’ ”



We have seen some extraordinary civic engagement projects. One of our history teachers focused his unit on civil discourse. His students observed a contemporary cultural climate of hostile civil discourse.

Through their lessons, they learned about the civic engagement of past leaders and the democratic discourse that influenced the growth of the United States of America. The lessons were built around one object from each of the partner institutions that provided examples of issues that have led to civil discourse:


	A photograph of a Women’s Suffrage Rally at the State Capital in Little Rock, Arkansas, from the Butler Center for Arkansas Studies collection: https://encyclopediaofarkansas.net/media/womens-suffrage-rally-little-rock-8814/

	The Anne Frank Chestnut Tree Installation at the Clinton Presidential Center: https://www.clintonfoundation.org/anne-frank-tree

	War News from Mexico from the collection of Crystal Bridges Museum of American Art: https://collection.crystalbridges.org/objects/116/war-news-from-mexico?ctx=6ab9966b-f389-463f-846d-b44ccaf44bc6&idx=0.

	Two companion paintings, The County Election and Stump Speaking, both by George Caleb Bingham from the collection of the Diplomatic Reception Rooms: https://www.flickr.com/photos/diplomaticreceptionrooms/28286334988/ and https://www.flickr.com/photos/diplomaticreceptionrooms/42158648471/in/photolist-27eq6pv.



They took these lessons from history and applied them by creating manuals outlining a Framework for Civil Discourse. In addition, they developed and presented techniques for people to use when contributing their ideas to society or when having a conversation with someone who holds a different opinion than them.

One of our high school Special Education Class partnered with a local company that made plastic-based decking materials. They collected recycled plastic film (shopping bags and other products) by setting up collection receptacles and collection times at local schools and neighboring buildings. What they collected was sent to their partner plastic company for recycling. As part of this project, they also made presentations to their fellow students and to local community organizations. This project came out of a unit that explored the history of trash and how people have dealt with waste. In this unit, the teacher used objects and paintings to frame student conversations:


	Thomas Strong’s Farm represented the importance of taking care of the land and came from the collection of the Diplomatic Reception Rooms: https://www.flickr.com/photos/diplomaticreceptionrooms/28298314648/.

	The Anne Frank Chestnut Tree Installation represented the importance of preservation of historical artifacts and came from the collection of the Clinton Presidential Center: https://www.clintonfoundation.org/anne-frank-tree.

	The Autobiography Assignment, Japanese American 10th & 11th Grade English classes, at the Rohwer Relocation Center in Rohwer, Arkansas, represented the role one individual can play in the preservation of important historical artifacts and came from the collection of the Central Arkansas Library System’s Butler Center for Arkansas Studies: http://purl.oclc.org/arstudies/bc-mss-1049.

	We the People represented the importance of collective action and came from the collection of Crystal Bridges Museum of American Art: https://collection.crystalbridges.org/objects/6619/we-the-people-black-version?ctx=2ad31c59-2df1-4ee8-a88c-3c438b84160d&idx=0.



In a third example, an English language arts teacher used objects and paintings to build her students’ background knowledge on how racism affected the history of our country and how it applied to the current situation involving the junior high school’s mascot change.


	Two companion paintings, The County Election and Stump Speaking, both by George Caleb Bingham from the collection of the Diplomatic Reception Rooms: https://www.flickr.com/photos/diplomaticreceptionrooms/28286334988/ and https://www.flickr.com/photos/diplomaticreceptionrooms/42158648471/in/photolist-27eq6pv

	The Anne Frank Chestnut Tree installation from the collection of the Clinton Presidential Center: https://www.clintonfoundation.org/anne-frank-tree.

	Our Town by Kerry James Marshall from the collection of Crystal Bridges Museum of American Art: https://collection.crystalbridges.org/objects/1188/our-town?ctx=42e97269-15ea-4b0d-967b-35d810d3d8b4&idx=0.

	Ambulance Call by Jacob Lawrence also from the collection of Crystal Bridges Museum of American Art: https://collection.crystalbridges.org/objects/344/ambulance-call?ctx=81e1665f-f2cf-4973-afd8-af2af45839b3&idx=0.

	Walking Tour, 1st Day at Central: Voices of Civil Rights (script, photos) created through a partnership between CALS Butler Center for Arkansas Studies and the Little Rock Central High Memory Project Team: http://youvis.it/sTtdm5.



Using the lessons from class and information found through independent research, the students interviewed stakeholders and community members and recorded their personal experiences and opinions in regard to the junior high school’s highly controversial mascot change from the Rebels (think the South) to the Mavericks. These interviews were published as a documentary video. The documentary was then shared with the school board and with students, parents, and community members during a public screening. As a result, students were able to convince many of their fellow students that the name change was a positive step.

Next Steps

Year 5 of the Arkansas Declaration of Learning program will be a very busy year for us. Not only are we supporting our current year of participants but we have created with the help of some of our ADoL alumni a one-day professional development opportunity that will be available in all fifteen of our regional education cooperatives. Its focus will be on object based learning strategies that can be integrated into existing lesson plans. This will introduce the basics to more teachers in the state and hopefully interest teachers and school librarians in the more intensive training.

We are also preparing to move into other states as it has always been the goal of the U.S. Department of State’s DRRs to replicate this program. We have been finalizing training manuals for participants and mentors, templates for unit plans and lesson plans, and resources for civic engagement projects. Our experience in Arkansas will be valuable as other states consider potential state partners and develop their regional team models.

The national website is currently in the development stage with a launch date of summer 2020. It will house all of the unit plans and lesson plans that have been vetted and formats standardized so they are easily searchable. Digitized versions of all the objects, art, and primary source materials, which have been used in the ADoL program, will be available on the website. Descriptions of the civic engagement projects as well as additional resources will be accessible.

Final Thoughts

Although this is a state-wide initiative preparing to go national, this still comes down to a collaborative effort at a local level. Can this be replicated in a school or district? Absolutely! The key lies in practicing strategies that provide opportunities for your students to use art, objects, and primary source material to analyze events and issues that matter to your students. There are numerous sources available that have digitized versions of these materials: Smithsonian Museums, National Archives, and Library of Congress, to name a few. However, this is a wonderful opportunity to partner with state and local museums. Their collections will provide opportunities for your students to connect local history with current national and world events and issues. What better way to help your students think about what matters to them and how they can take action to improve the quality of life in their communities?


APPENDIX ONE

ADoL Power Pair Activity

Analyzing Oral History Narratives Using Structured Reading Circles




Objective




	To read, analyze, and interpret primary documents dealing with the personal experiences in events involving controversy and change in the civic life and history of a community

	To use discussion of past experiences to start peer-to-peer dialogue about related current issues




Materials Needed



power pair documents, highlighters, pens/pencils, and sticky notes


Overview of Activity



Class uses a reading circle and structured dialogue activity to analyze and interpret a pair of primary documents about past events and to draw connections to current issues. Teacher and/or student discussion leaders select two primary documents (from personal narratives, news articles, photos, letters, etc.). Class divides into reading circles of four to five participants plus one or two discussion leaders. Using the steps in the following activity, students will


	identify important details,

	cite key quotes or passages,

	analyze how the experience affected the people telling the stories,

	compare and contrast the experiences and perspectives in the two stories,

	relate the stories to their own experiences, and

	generate questions to further explore the issues.



Process: Note—Following these steps carefully will allow more thoughtful and open dialogue among students about difficult topics and controversial issues.


	Read silently the first document and highlight words or phrases that “speak to you.”

	Take turns reading aloud the highlighted words or phrases. (Just voice the words you highlighted; don’t add personal comments yet. It is important to be able to retell the story in the words of the writer, first.)

	Now repeat the same steps with the second document.

	As you discuss, explore how the story in the second document affects your understanding of the story of the first document. Compare and contrast the point of view or differences in reactions of the persons in the stories.

	End the discussion with questions for further reflection and study. Use sticky notes to write
	questions for the person(s) in the two stories,
	questions for the person(s) who wrote the stories,
	questions for your classmates, or others who will read this power pair, and/or
	questions these stories make you ask yourself.





Attach your sticky notes to the poster chart of power pair documents.


	Note: This activity is based on lesson plans developed by the Civil Rights Memory Project at Little Rock Central High School. For more power pairs, lesson plans, and other student projects using oral history about civil/human rights, see the student-produced site at www.lrchmemory.wix.com/lrch.




APPENDIX TWO

The Arkansas Declaration of Learning




Unit Plan Template



Unit Title: (This should describe the focus of the unit. Creative titles are welcome, but must communicate the focus of the unit plan.)

Educator Name:

School Name:

City:

State:

Subject(s): (What subject area/s is/are covered in this unit? (ELA, AP Civics, Economics, Theatre, Studio Art I, etc.)

Grade(s): (What grade(s) is/are this unit being taught?) (6th, 9th, 7–12th grades)

State Standards/Curriculum Alignment: (Include NO MORE than the three most relevant state standards that your unit lesson plans incorporate. While it is permissible to teach more than three standards, it is not necessary to list all standards here. Please write out the standard AND the numerical/letter code.)

National Standards/Curriculum Alignment: (Include NO MORE than the three most relevant national standards that your unit lesson plans incorporate. While it is permissible to teach more than three standards, it is not necessary to list all standards here. Please write out the standard AND the numerical/letter code.)

Classroom Time: (What is the amount of time needed to teach this unit? Please report how much time is needed to complete the unit.)

Number of Class Periods:

Minutes/Hours Per Class Period:

Unit Summary: (Briefly describe your unit in 4–5 sentences. E.g. “In this unit, students will investigate a variety of resources to determine the importance of literacy in a culture. The main literary focus will be on the novel Booked, which is the story of an athlete and nonreader who grows to love reading after a sports injury. They will also study artifacts and artwork that exemplify why literacy is important in a culture and how it can be used to change not only one community, but the world. With this information, students will create a community literacy project to encourage a love of literacy beginning in our community.”)

Essential Question: (Write an essential question for the unit that is open-ended, thought-provoking, stimulates inquiry, calls for higher-order thinking, points toward important ideas, raises additional questions, sparks discussion and debate, and requires justification for conclusions. Student conclusions will change as their understanding deepens. There are no right or wrong answers.)

Learning Objectives: (This is a statement that relates to the subject-matter content. The content may be a concept or a skill and should use action verbs. Remember that all objectives you list here must be addressed in the learning outcomes, activities and assessment! Phrase this as follows: I want my students to demonstrate understanding by …)

• I want my students to demonstrate understanding by…

• I want my students to demonstrate understanding by…

• I want my students to demonstrate understanding by…

• I want my students to demonstrate understanding by…

Vocabulary: (Please list any critical vocabulary that will be discussed and provide definitions for each.)

Objects: (List the objects you are using from each museum for your unit. A minimum of 1 object from each museum must be selected.)

Diplomatic Reception Rooms

•

Butler Center for Arkansas Studies

•

Crystal Bridges Museum of American Art

•

William J. Clinton Presidential Library

•

Other Resources: (List the most salient documents and resources you are using for your unit: e.g. primary sources, other museum object descriptions, handouts, worksheets, etc. Keep in mind that you should use a variety of resources to meet the learning needs of all students. NOTE: Do NOT include items such as pens, tape, scissors, audio/visual needs, etc.—a specific, itemized list of all resources used each day will be noted in each daily lesson plan.)

•

Civic Engagement Project: (Describe the need/issue your civic engagement project will address and why it is important for your school, community, state, nation, or world. Then describe the civic engagement activity including how it relates to your unit plan, essential question/s, the objects selected, and what the action and IMPACT will be.)

Final Product: (Describe what students will create or produce at the end of the unit. This is not the civic engagement project. The final project shows how students will demonstrate an understanding of the unit concepts and should have a connection to the civic engagement project. E.g. create a PowerPoint, build a website, write poetry, create an artwork.)

Summative Assessment: (Describe how the final product will be assessed. Attach any rubrics, criteria, prompts for student reflections, etc. Note: Formative Assessments should only be listed in the Daily Lesson Plans.)

Additional Comments: (This is an opportunity to add any tips, observations, or advice that hasn’t been included in any of the other sections. Remember, other educators will be using your unit plans and will appreciate any tips you can provide!)

Teacher Self-Reflection (to be completed after the unit is taught): (This is an opportunity to reflect on how well you integrated the objects into your curriculum, how well you connected the civic engagement piece to your unit, the responses of your students to the unit, what you would do differently, and how you might use objects in the future.)
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