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			Foreword

		

		
			Latinos in Libraries, Museums, and Archives is for anyone interested in developing cultural competence and understanding culture because it takes a different and more positive approach to working with Latinos within one’s own organization. Although designed for library and information science (LIS) staff, everything in this book is applicable to every profession.

			Much has been written about Latinos and cultural competence; however, Latinos in Libraries, Museums, and Archives applies a different focus on cultural competence by emphasizing the strengths and potential that cultural competence brings to the LIS profession in serving its diverse, multicultural communities (whether the community is defined as an academic, public, or school library, or a museum or archives). This book uses the asset-based model to help LIS professionals understand cultural competence and how to work to instill and integrate it into our LIS communities.

			Helpful to readers is the domain approach. Using the cognitive, interpersonal, and environmental domains, readers are not only able to recognize and understand the crucial elements of cultural competence, but also how to use these domains as a means of self-reflection (and some assessment) relative to how the readers’ individual organizations measure up to infusing cultural competence into these organizations. The authors do an excellent job of walking readers through this approach.

			The text concentrates on multi-type libraries, museums, and archives, and the strengths that the Latino “community” brings to each of these institutions; it emphasizes how important it is for librarians, curators, and archivists to work in partnership with their respective communities for the good of their Latino users and patrons.

			Any book that shares best practices provides readers with additional information for incorporating cultural competence into their local system. Latinos in Libraries, Museums, and Archives provides overall best practices in services, programs, and resources for each of the institutions/library types covered in the text. Readers can then adapt and replicate these practices to fit their individual libraries, museums, and/or archives.

			A good example of the asset-based approach is detailed in the chapter on health. The authors describe and incorporate Latino health assets and leveraging those assets within the LIS profession relative to health information services. Readers will walk away with a much better and broader concept of library and information services in the health fields and ways to develop and maintain cultural competence.

			Another strength of this book is reflected in sharing the results of the interviews of Latino academic librarians who provide their experiences in the struggle for the integration of cultural competence. What’s important to keep in mind is that what they share can be applied to any library type and any institution or organization.

			Oftentimes when we deal with a topic like cultural competence, we find ourselves defending the need for such competencies. The breadth of appeal of this book is such that our message is no longer just to the “choir.” Latinos in Libraries, Museums, and Archives is a must read for gaining a better understanding of and dealing with the complexities of incorporating cultural competence in the LIS profession. The practical applications for dealing with various topics make this book invaluable. I will certainly be using aspects of it in the workshops I present on cultural competence.

			Dr. Camila A. Alire

			Dean Emerita

			University of New Mexico and Colorado State University

			President, American Library Association, 2009–2010

		

	
		
			Preface

		

		
			Cultural competence has been discussed in the literature of various disciplines for more than four decades. Discussions have concentrated on such questions as, How do we meet the needs of a growing population of minorities in the United States? How do we close the gap in disparities between minorities and “mainstream” groups? How do we solve their educational, health, and social problems? Although there have been significant efforts to narrow the gap by increasing funds for those “at risk,” too little improvement is evident. Indeed, the disparities between cultural groups sometimes seem greater today than ever before. While attention to disparities is important and has helped society concentrate on the unmet needs of minorities, little change can be expected until the underlying reasons for the disparities are openly discussed.

			We wrote Latinos in Libraries, Museums, and Archives: Cultural Competence in Action! An Asset-Based Approach to open a discussion with library and information science (LIS) professionals about the ways in which mainstream society, including the LIS profession, undervalues Latinos, particularly their language and culture. Latinos are increasingly losing ground in academic achievement and access to information and health care; however, sociopolitical and sociocultural factors play major roles in the inequity gap. At the top of the list is societal intolerance of speakers with accents, which may evoke images of poverty and difference. In the United States, people with French accents, for example, encounter almost none of the negative attitudes directed at those who speak Spanish or English with a Spanish accent. Spanish is treated as a second-class-status language instead of an asset.

			An asset-based perspective leads to knowledge and respect of cultural diversity and the recognition that differences are the basis for creative and innovative thinking. Underlying this approach is the belief that Latinos have much to contribute. For example, they have the potential to be bilingual citizens, a highly useful and desirable ability that can greatly benefit society, particularly as global communities become more connected. As Alberto Ríos, Arizona’s first poet laureate explains, “We are each other.” This progressive way of thinking about linguistic diversity exemplifies asset-based cultural competence.

			A secondary purpose of Latinos in Libraries, Museums, and Archives is to provide LIS professionals with state-of-the-art information and research related to Latinos and their culture and norms. Such information guides best practices for delivery of services in libraries, museums, and archives. A broad review of the literature in multiple fields informs discussions on such issues as race, ethnicity, culture, language, and multiculturalism. The best practices identified in this book recommend that LIS professionals work in partnership with Latinos and give them a voice in decisions that involve them.

			We highlight the assets and strengths of Latinos and illustrate how culturally competent LIS professionals can influence the social structures that impede the success of cultural communities. Asset-based thinking builds on the strengths of the individuals providing services and those receiving services; this approach is a two-way street.

			The recommendations and best practices we propose are intended to improve services and decrease disparities. Latinos in Libraries, Museums, and Archives was written with that perspective in mind. It refocuses cultural competence from a deficit model to an asset model, one that provides LIS services to Latinos and other groups that have been identified as “underserved” and “deprived.” An asset-based model focuses on what is right in communities and builds programs, services, policies, legislation, and funding around community strengths. In our suggested model, community members are actively involved in the delivery of services. Deficit models focus on the negative aspects within communities, and members are not participants, but beneficiaries, of services.

			We invite library, museum, and archive professionals to consider a number of issues. How can cultural competence be developed? How is cultural competence to be evaluated? Should cultural-competence guidelines recommended by one group within the profession apply to the entire profession? To what extent is cultural competence incorporated into the curriculum of LIS schools? We address these and other questions in this book. If cultural competence is to become widespread, however, LIS staff should not wait for it to be regulated. Each individual and institution in the profession can play a role in moving cultural competence forward. For example, in recent years, a diversity component has been added to the curriculum at a number of LIS schools, including the University of Arizona School of Information. But the number of LIS schools and iSchools (i.e., those that focus on technology) that require students to take a cultural or diversity course is small. Much work is needed to promote cultural competence within the LIS profession and make it an integral part of the profession and the core curriculum in LIS schools.

			As we wrote Latinos in Libraries, Museums, and Archives, it became apparent that there are significant differences in perceptions of cultural competence. Recent cultural competence frameworks for LIS professionals are often modeled after guidelines in other fields, including health, psychiatry, and social work. There are distinct differences between the LIS profession and these disciplines. The literature on asset-based models, which is shifting deficit perspectives to asset-based thinking, influenced the model we now propose for LIS professionals.

			We propose a definition of and a way of thinking about cultural competence that is comprehensive and we have broadened the concept as it applies to LIS professionals in schools, public and academic libraries, museums, and archives. Cultural competence from an asset model sees LIS professionals as community builders who work with and in communities and draw on their strengths. Cultural competence is an ability that is essential to fulfill the goals of the American Library Association (ALA), whose mission since its founding in 1876 has been to “provide leadership for the development, promotion, and improvement of library and information services and the profession of librarianship in order to enhance learning and ensure access to information for all.”1

			This statement establishes a purpose for the work of LIS professionals, who are leaders in society. We propose going back to the ALA mission to create a more positive framework for developing cultural competence, one that not only engages all LIS professionals, but also accomplishes the ALA’s goals. A more positive framework will improve outcomes and eliminate disparities for Latinos and other populations. As members of the LIS profession become more aware of cultural issues and the underlying reasons for disparities, their efforts to eliminate those disparities will be more successful. Recognition of the special abilities of Latinos and their families can go a long way in narrowing educational and other societal gaps.

			Furthermore, cultural competence should also be viewed as important because it is intrinsically good for society. This is particularly important in the LIS profession, whose services are perceived to be intrinsic components of a democratic society.

			Structure of the Book

			The chapters in Latinos in Libraries, Museums, and Archives are organized based on three main areas within the LIS profession: libraries, museums, and archives. The first chapter introduces a cultural-competence framework and presents definitions of culture, ethnicity, and race as a foundation for the following chapters. Four chapters are dedicated to cultural competence in libraries, including school, public, academic, and health libraries. The chapters on school and public libraries discuss the planning and implementation of library programs. The chapter on academic libraries discussess services to Latino students and reassesses standard practices in higher education. A recurring issue is the role of language in providing culturally competent services to an increasing population of English-language learners (ELLs), including promoting first-language maintenance through Spanish-language book collections, digital resources, and archives. Two chapters address cultural competence in museums and archives, presenting issues that museum personnel (e.g., curators, educators, historians, collection managers, and registrars) and archivists must address to ensure the cultural integrity of collections and archives. The chapters end with suggestions for providing culturally competent services to Latinos and other populations in the future.

			From our perspective, it is important to thoroughly understand social justice and inequality issues associated with Latinos. Critical race theory and Latino critical theory will be discussed inasmuch as these provide a lens for understanding inequities experienced by Latinos where “artificial impediments against asset accumulation” are imposed. Societal structures are designed to hinder the upward mobility of groups such as Latinos through policies, regulations, and legislation. LIS professionals must acknowledge their role in effecting change. LIS services have been based on traditional institutional structures and organization. Asset-based thinking acknowledges that structural changes begin by changing practices within institutions such as libraries, museums, and archives, and within LIS professionals themselves.

			We are concerned about the unmet needs and inequities in services for Latino and other populations. The approach we propose is different and more likely to succeed than traditional approaches that focus on what’s wrong within communities. The collective experiences of Latino LIS professionals, educators, and community-builders have compelled us to develop a different way of thinking about cultural competence. Our hope is that LIS professionals who embrace the diversity of communities and recognize the attributes of diverse groups provide important abilities that are essential for everyone working in the modern global economy. In the twenty-first century, we need culturally competent LIS professionals not only to address the challenges associated with a growing population of potential library users from diverse cultural and ethnic backgrounds, but also because LIS professional have to understand global issues. They must be culturally competent because they themselves are becoming more diverse. The culture of the profession has changed. The need for cultural competence is greater than ever so that we can support good planning, organizing, and policy-making, and address diverse and complex issues.

			Patricia Montiel-Overall

			Annabelle Villaescusa Nuñez

			Verónica Reyes-Escudero

			Notes

			1. The Association of College and Research Libraries (ACRL) passed “Diversity Standards: Cultural Competency for Academic Librarians” in October 2012. The American Library Association mission statement can be found at www.ala.org/aboutala/missionhistory.

			2. George Lipsitz, “Libraries and Memories: Beyond White Privilege 101,” Progressive Librarian 32, no. 1 (Winter/Spring 2008): 7.
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			Introduction

		

		
			Let us turn the map until we see clearly. The border is what joins us, not what separates us.1

			Library and information science (LIS) professionals are exposed to vast amounts of information. This chapter adds to that knowledge by describing the traits and characteristics of the six largest Latino groups in the United States. Differences among the groups make them unique and are the reason Latinos resist being classified with a single term. Included are brief overviews of Mexican Americans/Chicanos, Puerto Ricans, Cuban Americans, Salvadoran Americans, Dominican Americans, and Guatemalan Americans. Statistics provide a sense of the size of the population.

			The number of Latinos and Hispanics living in the United States has increased at unprecedented rates—from 500,000 in 1900 to 50.5 million in 2010. They now comprise the largest minority population in the country, according to the 2013 U.S. Census. LIS professionals will serve more Latinos in the future, and to do so they will need to demonstrate cultural competence.

			In the past, library users were primarily from middle-class, upper-income, educated populations, mirroring individuals in the LIS profession.2 In 1990, 62 percent of Latinos and 58 percent of African Americans were not library users.3 A 1991 national survey indicated that a high percentage of Latinos did not use the library at all;4 however, nearly twenty years later, research by the Pew Research Center5 indicated that Latinos perceive libraries as very important.6 But even as Latinos have increased their use of public libraries, those who provide library and information services generally do not reflect an understanding of Latino ethnicity or culture. For this reason, cultural competence is given much attention in LIS literature.7

			Several terms have been used to describe Latinos throughout the years. Many are based on custom; some are political, others nationalistic. The U.S. Census Bureau’s use of Hispanic is an example. The bureau began to use the term in the 1970s, when the Office of Budget and Management started collecting data on people of Spanish descent.8 Hispanic was defined as a “person of Mexican, Puerto Rican, Cuban, Central or South American, or other Spanish culture or origin, regardless of race.”9 In the late 1990s, the bureau changed the terminology it would use for the 2000 U.S. Census to Hispanic, Latino, and Spanish.10

			Latino and Hispanic are often used interchangeably to describe a heterogeneous group of individuals whose heritage dates back to the arrival of Spaniards in the Americas and their coastal islands (e.g., Puerto Rico, Cuba, and the Dominican Republic). Nuances and assets of each of the six groups are discussed briefly in the following sections. Language characteristics—bilingualism, biliteracy, Spanglish, and code-switching—are presented to address common misunderstandings and myths that frequently arise in discussions about Latinos. Understanding this information and recognizing the heterogeneity of Latinos is essential for LIS professionals who work with and provide services to these groups.11

			Before discussing cultural competence in areas of specialization within the LIS profession, we will briefly consider who Latinos are, where they come from, and their history in the United States.12

			Latinos in the United States

			Hispanic is an Anglicized version of Hispano, a term used by early Spanish settlers in the Southwest who considered themselves “members of an elite group of European (Spanish) descendants.”13 Early Californians (Californios) and early Spanish descendants in southern Colorado and New Mexico used Hispano and Spanish American to differentiate those with Spanish roots from those with mixed (mestizo) backgrounds—Native American, black, and Spanish. Modern descendants of these groups represent a mix of Spanish and Indian heritage,14 and it is unlikely that a pure Spanish line still exists in the United States because intermarriage has been so common throughout the centuries.15 Tatum explains, “The attitude of superiority toward the indigenous population and mestizos [by those who claim today to be pure Spanish] is popularly known as the ‘Fantasy Heritage.’”16

			While the terms Hispanic and Latino often are used interchangeably, people have strong sentiments about which word is appropriate, depending on the region of the United States. Some believe that Hispanic is too closely tied to colonization to be inclusive, while others object because the term implies Spanish but not other ethnicities.17 A major concern about the use of generic labels like Latino or Hispanic is that unique cultural differences are lost, and the general population begins to think that Latinos/Hispanics have a single identity. Tatum describes the sentiment about using a single term to describe diverse groups:

			Perhaps the greatest harm that resulted from the rapid, more common use of the term “Hispanic” was that it encouraged the perception that all Americans of Latin American descent shared a common set of historical experiences, racial and ethnic traits, cultural practices, and so on.18

			In this book, we use Latino (plural: Latinos) throughout to represent people of mixed ethnicities (i.e., Spanish, Indian, African, and also Asian heritage) who share some similarities, including ancestors who spoke Spanish, but have unique places of origin, customs, foods, histories, and dialects.

			Cultural Values

			Implied in Tatum’s quote is the idea that a variety of nonidentical beliefs, practices, and cultural values exist among Latinos, as do many commonalities. Similar values and practices create a close bond among diverse Latino groups and establish a strong sense of belonging. This bond is captured in the term La Raza, which implies a close connection between distinct Latino groups, including Mexicans, Cubans, Puerto Ricans, Dominicans, San Salvadorans, and others. Although the translation of La Raza is “the race,” Latinos use the term to mean “the people”19 of Spanish and indigenous heritage bonded by culture and values, for instance, respecto (respect), personalismo (establishing personal relationships), familismo (strong family bonds), marianismo (women putting others first), machismo (masculine strength), confianza (trust), and mal educado (lack of respect). These are integral to Latino language, culture, and identity.20

			Where Are the Latinos in the United States?

			The Pew Research Center recently identified six major American cities where Latinos live in great numbers21 and estimates that Latinos account for 16.3 percent of the U.S. population. The largest group of Latinos is of Mexican heritage. Mexican Americans are more numerous in the Southwest, with large numbers living in Los Angeles and Houston. An increasing number now live throughout the United States. Examples include Washington, DC; Maryland; Virginia; New York; Maine; Rhode Island; and Florida. Next are Puerto Ricans, who primarily live in New York, New Jersey, Maine, and Rhode Island. To a lesser extent they can be found in Florida; Washington, DC; Maryland; and Virginia. The third-largest group is Cuban Americans, who reside in great numbers in Miami. The Salvadoran population is the fourth-largest group. They primarily live in Washington, DC; Maryland; and Virginia. Small groups reside in Los Angeles, Houston, New York, New Jersey, Maine, Rhode Island, and Miami. Dominican Americans are the fifth-largest group, chiefly located in Maine, Rhode Island, New York, and New Jersey, with a small number in Miami. Guatemalans (the sixth-largest group) mainly live in Maine; Rhode Island; Washington, DC; Maryland; Virginia; and Los Angeles. A small number can be found in Houston, New York, New Jersey, and Miami. (Small groups of Central and South Americans also live in these regions.)

			We provide brief descriptions and a historical context to illustrate the uniqueness of each group, as well as the important contributions individuals from each group have made and continue to make throughout the United States.

			Mexican Americans

			Mexican Americans were born in the United States or emigrated from Mexico and later became U.S. citizens. Many are descendants of pioneer families who settled in the Southwest when it was Nueva España and lived through Spanish rule before Mexican independence from Spain in 1821 and then the U.S. acquisition of Mexican territories in 1848.22 Spanish is still spoken by descendants of those who lived through the Spanish colonial and Mexican eras, although Tatum suggests that after three generations many Latinos do not speak the language.23 When Spanish is maintained, it is in large part due to the continuous flow of Spanish-speaking immigrants to the United States. Mexican Americans represent two-thirds of all Latinos in the United States (approximately 33.7 million in 2013). Many undocumented Mexicans have U.S.-born children who live in fear of deportation if their parents are apprehended. A large number of Mexican immigrants work in low-paid service positions. Many others cross the U.S.–Mexico border with work permits or student visas.

			In the Southwest, there has been evidence of Mexican American accomplishment since the early territorial days. In 1864, two Mexicans were named to Arizona’s First Territorial Legislature; to attend the first sessions, they rode on horseback from their homes in southern Arizona to Prescott, the territory’s first capital.24 Since that time, Arizona has had a Mexican American governor (Raúl Castro), superintendent of public instruction (Jaime Escalante), and congressmen (Raúl Grijalva and Ed Pastor). New Mexico had a Mexican American governor (Bill Richardson) and state legislator (Rick Miera). Entertainers (Linda Ronstadt), authors (Denise Chávez), and musicians reflect accomplishments of Mexican Americans. The Southwest is also the home of the International Mariachi Conference and the Mariachi Cobre, the official mariachi group of Disney World in Florida, which has its roots in Tucson.

			Chicanos

			The term Chicano was originally a pejorative term used by Mexican Americans with high social positions and wealth (and also by some non-Latinos) to refer to poorer Mexican Americans. After the civil rights movement, however, student, faculty, and other activists self-identified themselves as Chicanos, intending to underscore discrimination and struggles of Mexican Americans, which led to what has come to be called El Movimiento Chicano (Chicano Movement), often associated with protests and marches organized to focus attention on low wages (e.g., farmworker strikes) and unequal opportunities in education. El Movimiento expanded to include underrepresentation in U.S. institutions, corporations, and even museums. It resulted in meetings by Chicanos in various cities during the 1960s to proclaim discontent with sociopolitical conditions of Latinos. For example, the First National Chicano Youth Liberation Conference, which took place in Denver in 1969, formulated El Plan Espiritual de Aztlán (Spiritual Plan of Aztlán). The plan established goals for self-determination and proclaimed that “social, economic, cultural, and political independence [was] the only road to total liberation from oppression, exploitation, and racism.”25 That same year, El Plan de Santa Bárbara (Santa Barbara Plan) was written as a manifesto by the Chicano Coordinating Council on Higher Education, which sought to establish a Chicano Studies curriculum for the State of California.26 Activists promoted “bronze power” and proclaimed the need for solidarity among Latinos to “pull down the old racist order.”27

			Tatum states that, “Mexican Americans (or Hispanics) must be viewed as potential Chicanos”28; however, not everyone agrees, particularly Mexican Americans who are affluent or recent U.S. citizens. Heated discussions between Mexican Americans (particularly new citizens) and Chicanos sometimes take place in university classes. Students who are not politically inclined resist (and often resent) being called Chicanos; their argument is that they neither relate to Chicano issues nor self-identify as Chicanos. In contrast, many who call themselves Chicanos do so to show their alliance with political activists. Others label themselves Chicanos to show pride in their Mexican heritage.

			Chicanos have drawn attention to the inequities suffered by Mexican Americans and moved forward an agenda to help Mexican Americans develop a sense of self-worth. Chicano student, faculty, and citizen activists established college, university, and school programs that broadened the curriculum to include Mexican American history that had been omitted in history books.29

			Chicanos also have established community centers, technology centers, research centers (e.g., UCLA Chicano Studies Research Center), and museums. They have brought attention to the lack of representation of Mexican, Mexican American, and Chicano artistic expression, which have been described as complex art forms that negotiate social, political, and aesthetic aspects of the Latino culture to “affirm [the artists’] self-worth in the public sphere.”30 Few Chicano artists were represented in museums before the civil rights movement.31

			Puerto Ricans

			Puerto Rico is the main island in an archipelago of islands (Vieques, Culebra, Mona) in the Caribbean off the coast of Florida. Puerto Rico was discovered and colonized by Spain and acquired by the United States after the 1898 Spanish–American War.32 Puerto Ricans were traveling between the mainland and Puerto Rico as far back as the early 1800s. Today, Puerto Rico is a commonwealth of the United States, and Puerto Ricans are U.S. citizens. In 1917, President Woodrow Wilson signed the Jones Act, giving Puerto Ricans citizenship,33 which included the right to vote in U.S. elections and move freely between the mainland and Puerto Rico without a passport or visa.34 Although the United States has attempted to “Americanize” Puerto Rico at different times—making English the official language, for example—nationalist sentiments have prevailed, and both Spanish and English are spoken on the island. The continuous flow of Puerto Ricans to and from the U.S. mainland helps many families retain Spanish, but according to a recent Pew survey,35 many of the younger generation, especially those who have spent most of their lives in the United States, do not speak Spanish at all. In 2012, the American news media reported that Puerto Ricans had finally voted favorably on the question of making Puerto Rico a state instead of remaining a commonwealth.36 It remains to be seen if Puerto Rico will become the fifty-first state in the union.37

			Puerto Ricans value education, and they have a higher level of education than the Latino population in general.38 They also have levels of health care comparable to the general population in the United States. More Puerto Ricans have health insurance than other Latinos.39 Puerto Ricans also have a rich cultural background and legacy inherited from the Taíno culture, which originated with the Arawak Indians of the Caribbean, whose roots date back centuries.40 The Taíno people used rubber to make balls for Indian ball games before Europeans knew about the material.41

			After the civil rights movement, artist collectives promoted Puerto Rican artistic talents. Protests about a lack of representation in the arts led to the establishment of Latino museums to showcase Puerto Rican works.42 Puerto Ricans also created literary works of note, for instance, those of Pura Belpré, renowned children’s storyteller and author (Pérez y Martita: Un Cuento Folklórico Puertorriqueño, 1966), and Judith Ortiz Cofer, author and poet (The Latin Deli, 1993). The music of Puerto Rico is a blend of influences from Spain, Taíno culture, and Africa, and is promoted as “one of its most notable exports.”43 An example of Spanish musical influence is seen in the adaptation of the six-string guitar to four separate instruments—the requinto, bordonua, cuatro, and triple.44 Puerto Rican music is significant in the United States. Two well-known musicians are cellist Pablo Cassals and jazz musician Tito Puente, who was born in New York City. The list of famous authors, poets, painters, actors, dancers, athletes, and politicians is extensive and includes actress/singer Jennifer López, baseball player Roberto Clemente, and Supreme Court justice Sonia Sotomayor.

			Cuban Americans

			Cuba won its independence from Spain at the end of the 1800s, with U.S. support. When Fidel Castro became president in 1959, his close ties to the Soviet Union and nationalization of U.S.-owned properties led the United States to impose economic embargos and sever diplomatic relations. Many Cubans fled to Florida when their lands were confiscated and they lost their possessions. Most of those in the first wave to arrive in the United States in the 1960s were wealthy landowners. They and subsequent immigrants were given political asylum, which allows Cubans to enter the United States without the same restrictions imposed on other groups.45 President Obama’s 2014 executive order to restore relations with Cuba removed barriers that had been in place for half a century.46

			Many Cuban refugees have become prominent business and political leaders in Florida and generally do not identify with Latino immigrants in the Southwest.47 Approximately 2 million individuals of Cuban origin live in the United States, 1.2 million in Florida. Approximately six in ten of those individuals were foreign born. More than half arrived after 1990.48 Most Cuban Americans are bilingual, speaking English and Spanish. Although they represent only 4 percent of the Latino population in the United States, they are among the wealthiest and best educated of all Hispanics, before arrival and after residing in the United States.49 Cuban Americans primarily live in Miami, where their “love of enterprise . . . transformed the city into a chic, cosmopolitan metropolis and a center for international business.”50 They have a strong cultural heritage of dance, for example, salsa, tango, and habanera.

			Salvadoran Americans

			Salvadoran Americans come from the smallest state in Central America, the Republic of El Salvador. Their population in the United States has steadily grown, and they may soon tie for the third-largest population of Latinos in the United States. Close to 2 million individuals self-identify as Salvadoran by country of birth or heritage.51 A large increase in the number of Salvadoran immigrants began in the 1990s as a result of political turmoil within El Salvador, which won its independence from Spain in 1821, the same year as Mexico. For more than a decade in more recent times (1979–1992), Salvadorans suffered from political unrest, war, and retaliation, which encouraged 20 to 30 percent of El Salvador’s citizens to seek refuge in the United States, where approximately ten thousand had lived even before 1960.52 During the 1980s, U.S. efforts to deport a large number of Salvadoran refugees led to the Sanctuary Movement, which helped Salvadorans take asylum in churches and the homes of activists. Congressional action, known as the Deferred Enforced Departure (DED),53 eventually provided temporary legal status to Salvadoran refugees. Although the program expired more than two decades ago, Salvadorans remained in the United States, and many have become American citizens, maintaining close ties to families and friends in their homeland.

			Among the distinct cultural features of Salvadoran Americans are folk practices based on supernatural beliefs in ghosts and spirits, for instance, Siguanaba (a legendary beautiful but dangerous woman), Cadejos (two dogs who bring good or bad luck), and Cipitío (a legendary dwarf)54; however, with each generation the legends become less a part of Salvadoran American culture.55

			Salvadoran Americans are also known for their food, for example, pupusas (stuffed cornmeal griddle-cakes), curtido (a vinegary cabbage and carrot salad), and chichi (a pineapple beverage). These are readily available in cities like Los Angeles, where many Salvadoran Americans live and work. A popular musical form in El Salvador is cumbia, but Salvadoran Americans also like Mexican American and other Latino music, including salsa, merengue, tejano, and rancheras. They are known for their strong work ethic and the value they place on education. The list of Salvadoran Americans who have achieved fame in the United States is lengthy and includes authors, actors, musicians, athletes, fashion designers, models, journalists, scientists, and politicians. Actor Rolando Molina (Rolando Alberto Argueta-Molina) has starred in several film and television series; Rosie Casals was a famous tennis player; and Marcos Villatoro is author of On Tuesday, When the Homeless Disappeared (2004).

			Dominican Americans

			Immigrants from the Dominican Republic are the fifth-largest group of Latinos in the United States and comprise approximately 3 percent of the Latino population.56 They are by birth or heritage from the Dominican Republic, which shares an island with Haiti. Before 1961, few Dominicans emigrated to the United States.57 Migration was strictly controlled by Rafael Trujillo, who ruled from 1930 until he was assassinated in 1961. Only a few Dominicans were given exit visas during his dictatorship. They were primarily “elite White-identified families” who arrived in the United States with their black Dominican domestic servants.58 Those who remained experienced severe political repression. Citizen dissent was addressed with “genocidal massacres, torture, and terror inflicted by his secret police.”59 Dominicans also suffered economic instability, which was one of the primary reasons they went to the United States. After Trujillo’s death, immigration increased; in the 1960s, more than 1.5 million Dominicans arrived in the United States; between 1988 and 1998, more than 400,000 Dominicans entered the country,60 a 90 percent increase from previous periods.61

			Black Dominicans who arrived in the United States in the 1950s escaped the cruelties of Trujillo but then experienced discrimination they had not experienced in the Dominican Republic. For example, those who arrived in Washington, DC,62 quickly became aware of Jim Crow racial discrimination. To maintain their identity as Latinos and protect themselves from discriminatory policies, many immigrant black Dominican parents insisted that their children only speak Spanish in public.63 According to a Dominican who grew up in the 1950s, when restaurants were segregated, if people spoke Spanish they were considered foreigners and would be served.64 Later generations had to negotiate how to self-identify, which was difficult since Anglos and African Americans expected Dominicans to choose a single identity, while South Americans and Mexicans often found it difficult to accept black Dominicans as Latinos.65

			Like other Latino groups, Dominican Americans have a rich cultural background, with roots in Spain, Africa, and the Taíno culture. Influences (e.g., drums, accordion, tambora, and güira) are evident in the meringue, a style of music unique to Dominicans. Other music and dances include bachata, salsa, and reggae/rock. Spanish is the main language of the Dominican Republic and is spoken by many Dominican Americans. Food includes Dominican-style rice, black beans, sweet pollo guisado, chicharrón, yucca, casabe, and other specialties. Desserts include arroz con leche and pastelitos.66

			Dominican Americans have excelled in the arts. Author Junot Díaz was the first Dominican to win the Pulitzer Prize, for The Brief Wondrous Life of Oscar Wao (2008), and Julia Álvarez has received national recognition for her novels In the Time of the Butterflies (2010) and How the García Girls Lost Their Accent (1992). Physician Juan Manuel Taveras Rodríguez is known for his contribution to neuroradiology, and Juan Marichal was inducted into the Baseball Hall of Fame in 1983.67 In 2003, Juan Pichardo became the first Dominican American elected to the Rhode Island Senate.68

			Guatemalan Americans

			Guatemalan Americans are by heritage or birth from Guatemala in Central America. They are the sixth-largest group of Latinos in the United States, and they represent approximately 2.4 percent of the Latino population. Most Guatemalan Americans have immigrated to the United States since the 1970s. As in other Central American countries, political turmoil, discrimination, human rights violations against indigenous groups, and extreme poverty for the vast majority (63 percent) have been the causes.69 Although many fleeing military and political regimes have requested asylum, few Guatemalans in the United States are official political refugees. As a result, a large number are in the country illegally. It is unclear exactly how many are included in this group, as they generally do not appear on census data. Religious groups involved in the Sanctuary Movement in the early 1980s sheltered Guatemalans when they entered the country and helped them relocate in large cities on the East Coast and West Coast, where they have attempted to fit in inconspicuously.

			Guatemalan Americans are culturally and linguistically diverse, representing twenty-three distinctly different ethnic groups.70 Most are Mayan or ladinos,71 making Guatemalan Americans an extremely heterogeneous group within the Latino population. Each group has distinct cultural practices, although many are suppressed to avoid drawing attention. Examples include women carrying babies in rebozos on their backs and wearing embroidered tops called huipils. Other cultural practices, however, are evident at parties and celebrations. For example, popular Guatemalan musical instruments include the marimba, made of hormigo wood, and the chirimías, a flutelike instrument from the highlands.72 Guatemalan American food includes seafood, coconut, bananas, black beans, and cocoa in recipes.

			A number of Guatemalan Americans are literary figures, including Donald Gutiérrez (The Holiness of the Real: The Short Verse of Kenneth Rexroth, 2014), Arturo Árias (After the Bombs, 1995, The Rigoberta Menchu Controversy, 2001, and Taking Their Word: Literature and the Signs of Central America, 2007), and Francisco Goldman (The Art of Political Murder, 2007). Árias cowrote El Norte, a film about two young people who flee Guatemala’s political turmoil, which won an Academy Award in 1982.

			Please note that hereafter, Mexican, Cuban, Salvadoran, Honduran, and Guatemalan may be used to refer to Mexican American, Cuban American, and so forth.

			Language Issues

			Spanish is the second-most widely spoken language in the world, with more than 329 million speakers.73 Thus, any discussion of cultural competence must include a discussion about language acquisition (and learning two languages). Language is a complex issue and a highly researched area of study; however, in the United States, which is primarily a monolingual country, language policies and mandates are political and generally disregard much of the research about the benefits of bilingualism. Individuals involved with Spanish speakers in the United States generally do not understand how such factors as age and social status of speakers, length of time in a county, language status, level of proficiency in a language, and similarity between languages affect the acquisition of English. As a result, speakers of other languages, particularly Spanish speakers, have been misunderstood and undervalued. This section briefly covers aspects of Spanish and English language contact and language myths and misunderstandings surrounding mixing languages. This information can help LIS professionals determine policies for libraries and provide services to Latinos. The discussion is in no way comprehensive, but is intended to provide a glimpse into the complexity of bilingual language practices that often stigmatize Spanish speakers.

			Language Use

			As the population migrates, evolves, and develops, so too does language. Today in the United States, we have modifications of language that are normal, predictable, and commonplace. But those who do not understand this phenomenon may acquire negative attitudes about linguistic changes. The reality is that linguistic change occurs throughout the world in areas where two linguistic codes come into contact with one another. In the case of the Spanish and English languages, numerous English loanwords are used by Spanish speakers. Examples include el básket, el golf, el waterpolo, el email, un gangster, un hippy, jazz, blues, and un picnic.74 Many Spanish loanwords have become part of English, for example, patio, rodeo, lasso, and taco. Spanish speakers refer to these as Americanismos.75 The influence of English and Spanish on one another’s linguistic code is not new and will continue as long as the two language groups are in close contact.

			Myths and Misunderstandings

			Many misconceptions exist about how language is acquired and learned, the best age for learning a new tongue, and the best practices for teaching a language. These notions are often the result of personal experiences; however, an abundance of research exists. The following sections discuss information and misinformation about language that can inform LIS professionals who work with Spanish-speaking Latinos.

			Myth 1: Spanish Speakers Can Learn English in a Year

			A persistent myth involves the amount of time it takes to learn a second language. Research shows that students may quickly acquire a basic ability to speak a language in certain situations. For example, school-age children often speak a second language with limited proficiency within a year, particularly if they are around native speakers of the second language. This ability is sometime called kindergarten English or BICS (basic interpersonal communication).76 Nonetheless, acquiring a second language at an academic level can take advanced students as long as twelve years.77 Latino students who are segregated into English-language classes with other Spanish-speaking students but have no contact with native English-speaking peers for most of the day may take longer to attain proficiency at an academic level.

			Myth 2: Learning Two Languages at the Same Time Will Confuse Children

			Spanish speakers learning English in bilingual classes may lag behind their monolingual English-speaking peers for a short time. Research shows, however, that by fifth grade, bilingual students surpass monolingual peers in academic achievement. Bilingual students have also been found to be creative problem-solvers.78

			Myth 3: Mixing Languages Usually Means an Inability to Speak Either Language Well

			Another persistent myth is that mixing languages indicates a lack of fluency in either language. The phenomenon, called code-switching, is a natural way of communicating among fluent bilinguals. In this process, speakers alternate between languages during a conversation or in writing. It exists throughout the world in places where two or more languages are spoken. The United States and Mexico are good examples, and it is not uncommon to hear a speaker of Spanish and English code-switch in conversations.

			Code-switching does not indicate that the individual cannot speak either language well or is uneducated. On the contrary, it is a complex phenomenon and strong indicator that the speaker is proficient in both languages.79 Linguists have determined that code-switching is governed by certain rules about when to switch from one language to another, which is difficult unless the speaker is fluent in both languages, or codes. Speakers alternate between two languages within one sentence (known as intrasentential code-switching). Code-switching occurs when speakers seek to better express certain words or topics,80 or emphasize concepts,81 or when a word in one language doesn’t readily exist in the other.82 Triggers for code-switching include emotion, mood, and emphasis.83 Code-switching may occur from English to Spanish or Spanish to English.84 An example is, “I went to the store to buy the tortillas I like, pero estaban muy caras [but they cost too much].”

			Myth 4: Spanglish

			Another linguistic phenomenon is Spanglish. The phenomenon involves transforming words in one language to fit the linguistic and grammatical structure or pronunciation of another. For example, the word ride in English becomes raite in Spanish following the linguistic rules of Spanish. Other examples include Nueba Yol/New York (Caribbean pronunciation).85 It is a misconception to think that Spanglish is used by uneducated individuals. Spanish speakers use variations of it in everyday conversations and familiar settings, particularly in border communities, where they become “cultural brokers.”86

			Linguistic phenomena are often used interchangeably, and some linguists think it is of little importance to distinguish differences. For example, Stavans provides a description of Spanglish that more closely reflects code-switching:

			In the Americas, where English and Spanish cohabit promiscuously, Spanglish spreads effortlessly. “Tiempo is money” intones an advertisement running on a San Antonio radio station. Musicians and literary artists use Spanglish without apology in songs, novels, poems, and nonfiction—often merely sprinkling in a few words, but also using a full-blown dialect.87

			It is important to understand that hybrid forms of language are “linguistic strategies that allow [speakers] to participate effectively in the broader communities”88 and creative and innovative ways to accommodate to linguistic environments.

			Myth 5: Concurrent Translation Is an Effective Strategy to Use with English-Language Learners (ELLs)

			Public libraries interested in helping Latino users sometimes use concurrent translations during such programs as bilingual story time. This provides meaning for speakers of each language. Although it allows participants to understand what is being said, research shows that it is the least effective way to teach a language.89 In addition, it takes considerably more time and, when used with children, results in loss of attention and interest. Preferred methods include translating essential words or phrases, summarizing parts of storybooks, and using such actions or visual aids as flannel boards.

			Myth 6: There Is a Correct Form of Spanish That Everyone Should Speak

			It is important for public librarians to recognize that attitudes regarding what is “right” and “wrong” about how people speak are socially, culturally, and politically motivated. Linguists study how languages are formed, used, and change but rarely assign value judgments. Attitudes about language forms and use come from social norms, which are shared by those in society.

			As information specialists, librarians are in an excellent position to address myths and misconceptions involving language by being knowledgeable about the types of resources on language issues libraries should have. They can answer community members’ questions about language issues. In addition, when developing and planning programs in communities with large Spanish-speaking populations, they can provide accurate information that acknowledges Spanish is an asset.

			Many LIS professionals interact daily with Spanish speakers. It is likely that at some time they will hear Latinos speaking a mix of English and Spanish through code-switching or Spanglish and should understand and appreciate the process.90 As noted, such language phenomena evoke attitudes that Spanglish and code-switchers are illiterate, uneducated, and lack proficiency in either language. Changing these attitudes is often difficult since most middle-class, monolingual speakers have been educated to think of good and bad forms of their language or others; however, as the NPR blog called Code Switch indicates,91 there are ample examples of code-switching by individuals from all walks of life, highlighting how normal they are. Public librarians need to recognize these linguistic phenomena as unique abilities and respect that those who are able to code-switch demonstrate a high level of cultural competence.
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			Chapter 1

			Cultural Competence

		

		
			It’s taken years, but the community of experts studying students who speak languages other than English is finally “shifting to an asset-based paradigm.” We’re getting better at identifying the unique linguistic, social, and cultural resources these students carry to class, rather than their “limited proficiency” in English.1

			Cultural competence recognizes the attributes and cultural assets of diverse groups, which can significantly help library and information science (LIS) professionals develop more culturally appropriate services in libraries, museums, archives, and similar institutions. This chapter focuses on a framework for the LIS profession. We discuss previous definitions of cultural competence and provide a new LIS-focused definition. This is followed by a description of an asset-based approach to working with communities and its applicability to cultural competence. Finally, we propose an asset-based cultural competence framework as a guide for LIS professionals. Our main focus is the relevance of cultural competence to Latinos; however, we suggest that culturally competent LIS professionals must be able to embrace the diversity of all communities regardless of race, ethnicity, gender, sexual orientation, or socioeconomic status.

			The term cultural competence can be traced to the medical profession’s interest in providing health care to groups who were underserved and undertreated. The civil rights era brought to the forefront broad inequities in American social services, including health care; it became clear that there were gaps between service providers and recipients who were minorities, poor, and members of other underserved groups. Cultural competence was considered a means of bridging the divide, since most providers were culturally different from the people they served. Of particular interest were Latinos, a growing population in the United States. In some fields (psychology, social work, health care), the topic of cultural competence replaced discussions about needing to help Latinos acculturate into mainstream society.2 It became evident that professionals needed to shift practices from a monocultural perspective to a multicultural one.3

			What is often left out of discussions on cultural competence is why inequities persist five decades after the civil rights movement. Critical race theory (CRT) and Latino critical theory (LatCrit) emerged in the 1970s4 among legal professionals who recognized evidence of “white over color” bias in legal decisions and the U.S. judicial system,5 which resulted in visible and invisible acts of discrimination against individuals of color and non-European ethnicities. LatCrit6 was built on the tenets of CRT but included issues aside from race, for instance, prior colonization (e.g., in Puerto Rico), cultural and linguistic differences, ethnicity, and immigration.7 CRT and LatCrit are not common in discussions in the literature about cultural competence; however, they explain underlying biases and policies behind cultural inequities, which are deeply embedded in social institutions and individual behavior and have their basis in racism and ethnocentrism. LatCrit is particularly relevant to the discussion presented here.

			Definitions

			During the past century, culture has been defined in multiple ways within such diverse fields as anthropology, sociology, and psychology. Culture is perceived as a way of organizing and understanding the world.8 It is also “everyday . . . mundane” activities9 that become customs, beliefs, and traditions handed down from generation to generation. The American Psychological Association (APA) guidelines define culture as “belief systems and value orientations that influence customs, norms, practices, and social institutions.”10 These are all good definitions. In this book, we define culture as the daily activities shared by groups of people or organizations. Some cultural practices—for example, differences in food preference (rice or bread or potatoes), dress (style of skirts for women), language formality (using sir or ma’am), or religion (marriage ceremonies)—are readily recognized. Other cultural differences are not as readily apparent, for instance, the required protocol for greetings and acceptable body language and gestures. Getting to know and understand differences in cultures is a process. For those born into a culture, it begins at birth and results in tacit knowledge. For those outside the culture, it involves personal experiences, communication with members of the culture, travel, and reading.

			Institutions also have cultures. Libraries, museums, and archives are organizations with cultures related to their past and present practices and activities. For example, in the past, library culture included silence, catalogs, books, and reference interviews. Museum culture included displays, historical records, and other artifacts. The culture of these institutions has changed considerably due to digital media. Even so, many LIS institutional cultural norms remain the same: books, collections, catalogs, classifications, order, programs, and displays. What has changed, and this is the reason cultural competence is needed in the LIS profession, is the users of these organizations. Understanding how institutions should adapt to changing cultural and ethnic groups requires cultural competence.

			This book defines several terms to set the stage for understanding cultural competence. Competence is a highly developed capacity to understand something. For instance, core competencies proposed by the American Library Association (ALA) refer to the basic knowledge required of those within the profession,11 including concepts and issues related to information resources, organization of information, technology, management, user services, and research.12 These competencies refer to a cognitive process that results in changes in behaviors and attitudes throughout time and reflects a high level of comprehension.

			Race, ethnicity, multiculturalism, and diversity are terms associated with discussions about cultural competence. These terms were established by the APA’s professional guidelines for cultural awareness, which describe race as “socially constructed rather than biologically determined.”13 Ethnicity includes geographic roots and culture or national or ancestral origin. Multiculturalism and diversity are “aspects of identity stemming from gender, sexual orientation, disability, socioeconomic status, or age.”14 The APA defined these terms so that psychologists would know how to apply culturally appropriate skills to their practice and develop culturally informed policies. They are useful to all professionals interested in becoming culturally competent.

			While multiple definitions of cultural competence have been proposed in different professions,15 we believe it should be defined as follows for LIS professionals in libraries, museums, and archives:

			Cultural competence is the capacity to recognize the significance of culture in one’s own life and in the lives of others; to acquire and respectfully use knowledge of diverse ethnic and cultural groups’ beliefs, values, attitudes, practices, communication patterns, and assets to strengthen LIS programs and services through increased community participation; to bridge gaps in services to communities by connecting them with outside resources; to recognize socioeconomic and political factors that adversely affect diverse populations; and to effectively implement institutional policies that benefit diverse populations and communities.

			This definition identifies key concepts specific to the LIS profession. The definition is complex because cultural competence is complex, and reducing the definition to its simplest form does not adequately describe the process. Further understanding of the complexity is provided by Cross and colleagues,16 who have had a major influence in promoting cultural competence in the field of social work. They have identified various levels of cultural competence. At the low end is cultural incapacity; at the high end is cultural proficiency. Figure 1.1 illustrates the various levels described by Cross and associates.          
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					Figure 1.1.  Cultural Competence Continuum. Adapted in 2009 by Patricia Montiel-Overall from Terry L. Cross, Barbara J. Bazron, Karl W. Dennis, and Mareasa R. Isaacs, Towards a Culturally Competent System of Care (1989).

				

			

			Cultural incapacity describes the state of individuals who cannot grasp why anyone needs to understand anyone else’s culture. Color blindness refers to individuals who claim to see no differences among diverse groups. The claim that “everyone is the same to me” often masks unconscious biases or beliefs that it is inappropriate to discuss cultural differences. Cultural awareness refers to candid recognition of differences among cultures. Individuals develop more (or some) knowledge and awareness of cultures as they move closer to cultural competence on the continuum. Cultural competence describes behaviors, attitudes, and policies that reflect the “ability to adapt practice to the culture of the client.”17

			In the education field, cultural proficiency refers to the capacity of individuals to understand social justice issues affecting cultural groups and work to eliminate inequities experienced by cultural groups.18 In the health field, the work of Campinha-Bacote19 has greatly contributed to the understanding of cultural competence. She suggests that it is a process of becoming rather than being and that it should be possible to develop cultural competence as greater knowledge of culture is acquired over time.20

			Writers in the field of social work have also shaped the definition of cultural competence, including Dorman Lum21 and Rowena Fong and Sharlene Furuto.22 Lum’s book Culturally Competent Practice: A Framework for Understanding Diverse Groups and Justice Issues provides a cultural competence framework for social workers and discusses justice issues; details the need for professionals in various fields to understand the role of U.S. power structures, which underlie adverse conditions of Latinos; and explains the critical role of professionals as advocates for change. Fong and Furuto’s book Culturally Competent Practice: Skills, Intervention, and Evaluation is a comprehensive guide to cultural competence with various ethnic populations. Each chapter includes strategies for implementation and the assessment of cultural groups, including Latinos.

			Chronology of Discussions about Cultural Competence in Library and Information Science

			LIS professionals’ interest in cultural competence followed many years of discussions about multicultural and diversity issues, for instance, recruiting minorities to the profession.23 Shifting demographics, increasing populations of immigrants and English-language learners (ELLs), and minorities with limited access to information became a cause for concern among LIS professionals beginning in the 1980s; however, little on cultural competence was available in the LIS literature until 1994, when an article titled “Culturally Competent Libraries” by Kikanza Nuri Robins appeared in the California State Library Foundation Bulletin.24 Robins, who was consulting with a newly created California Library Networking Task Force,25 laid out what was required of culturally competent libraries,26 including many elements described in social-work literature. For example, she writes that libraries needed to learn about others, value diversity, respect diverse populations, and change organizational culture. Robins’s message to librarians was,

			Even if change is good and wanted, people resist it. They resist because change is often experienced as a threat to those things that provide comfort and security. They resist because organizational changes require that the people in the organization learn new skills and practice new behaviors.27

			Several other early LIS articles discuss cultural competence in the context of health.28 In 2003, an issue of Knowledge Quest was dedicated to global issues and cross-cultural and intercultural understanding. These articles do not specifically discuss cultural competence but do suggest that cultural understanding is deeply grounded in interpersonal skills.29 LIS discussions about cultural competence have increased during the last decade:

			• In 2007, at the annual ALA conference,30 REFORMA—an ALA affiliate committed to improving services for Latinos—sponsored a program on cultural competence. In an overcrowded ballroom, panelists representing public and academic libraries discussed the profession’s successes and failures in becoming more culturally competent. Some presenters focused on personal stories that demonstrated libraries’ lack of consideration for the cultural needs of Latinos. There was general agreement that the LIS profession needed culturally competent professionals and that cultural competence needed to be an integral part of service delivery, workforce equity, and leadership development. Effective communication and cultural knowledge were deemed crucial in planning and implementing LIS services. The panel also agreed that the profession needed a clear definition of cultural competence and guidelines for professional development. 

			• In 2008, at the REFORMA National Conference III in El Paso, a presentation was made on linguistics and cultural competence, demonstrating continued interest in the topic. Other presentations focused on the importance of LIS professionals knowing about language issues affecting Latinos when designing culturally competent programs.

			• In 2009, a conceptual framework of cultural competence was proposed for LIS professionals.31 The framework built on the literature in other professions and urged adoption of the ALA’s guidelines, similar to those established by the APA and the National Association of Social Workers.

			• From 2009 to 2012, there were several panel discussions at national ALA conferences on cultural competence guidelines being developed by the Association of College and Research Libraries (ACRL). In 2012, “Diversity Standards: Cultural Competency for Academic Librarians” was adopted.32 These standards and the numerous panel discussions came years after the establishment of the ALA Committee on Diversity, which was originally established in 1981, under the name “Minority Recruitment Committee.”33 The creation of the Diversity Council and Office for Diversity, which oversaw resources that improved library services for minority populations, illustrated the long-term process involved in institutionalizing cultural competence.

			An Asset-Based Approach to Cultural Competence

			In this section, we suggest that an asset-based approach will move LIS professionals a step closer to cultural competence. Those in the fields of social work and psychology have already begun to implement such approaches as a new paradigm for cultural competence,34 which is perceived as a rubric for previous interests in diversity, multiculturalism, and cultural sensitivity.35

			Although deficit theorizing largely disappeared from the literature in the 1980s, many LIS services continue to emphasize the needs of Latinos rather than their assets. There is little doubt that many Latinos, particularly immigrant populations, have a multitude of needs; however, in the 1990s, McKnight and Kretzmann’s asset-based work on community development36 proposed that strong communities develop when their strengths and positive attributes are emphasized. The work of these two researchers indicates that deficiency stories do little to build a sense of well-being within communities, particularly since they often overlook the good in communities and the fact that community members possess many talents and cultural-support systems. For example, churches in the Latino community are sources of social interaction, civic organizing, and financial assistance.37 McKnight, Kretzmann, and others indicate that highlighting the half-empty glass provides little incentive for residents to draw on their “knowledge, skills, resources, values, and commitments,” which create strong communities.38

			Asset-based approaches to working with communities are grounded in the notion that “communities can only be built by focusing on the strengths and capacity of the citizens who call that community home.”39 (See the following section for a discussion of asset mapping.) Fuller and colleagues40 describe three areas that must be considered: (1) the whole community, including individuals and social, economic, and service components; (2) storytelling about “hidden or dormant”41 stories of human capacity; and (3) heritage features, including such physical assets as natural features within the community, parks, historic places, and favorite meeting places (e.g., coffee shops, feed stores, boat houses).

			Individuals with assets or strengths are found in all segments of society, including mechanics, bricklayers, herbalists, preachers, and doctors. Community assets include social clubs, choral groups, and churches. These assets unite people, help them share information, and mobilize community-sustainability efforts. Asset-based cultural competence extends this notion to include social and cultural capital.42 For example, linguistic ability is an undervalued form of cultural capital.43 Other assets are community builders who come from the outside—for example, social workers, health providers, librarians—and act as facilitators and cultural brokers to increase possibilities for communities without promoting dependency.44 Asset maps identify internal assets like storytelling; photography; event planning; designing; drawing; healing; spiritual, political, and civic leadership; open space; community gardens; connected streets; local media; and more.45 Knowledge of assets provides an opportunity for communities to reformulate narratives of who they are and highlight their undervalued human and social capital.46 Ennis and West explain, “Shifting the community discourse to one of assets can change how people understand their community.”47 It also shifts the way outsiders view the community. At the heart of asset-based approaches is the belief that through mutual respect, shared power, and collaboration, professionals become partners with the communities they serve.

			These values are now integral features of the LIS profession. They are woven throughout the profession’s philosophy, mission,48 standards, guidelines, policies, and bill of rights.49 Thus, it makes sense to build cultural competence around an asset-based model. Asset-based cultural competence means that LIS professionals perceive individuals within communities as leaders. Success comes from drawing on the wide range of assets available in communities, communally and individually. In an asset-based approach, the role of culturally competent LIS professionals shifts from external experts and problem solvers to professionals who listen, provide resources to fit the community, and work with communities to build from within.50 Culturally competent LIS professionals not only develop cultural perspectives and sensitivity toward cultural issues, but their approach also shifts the direction from which issues are addressed. For example, the focus of LIS programs may move from community problems to seeking a network of community assets to address issues. The result is a more comprehensive understanding of social and cultural issues. A significant outcome of an asset-based cultural competence approach is that community members are engaged in shared thinking and planning, which are at the heart of collaborative endeavors. LIS professionals become partners with communities rather than sole designers of programs and services.

			Asset Mapping: Internal and External Assets

			Asset mapping51 is the process of identifying the strengths, talents, and accomplishments within communities and resources outside communities. Within communities, it identifies assets at personal and community levels. Examples of individual assets are storytelling; photography; cake decorating; event planning; designing; drawing; healing; and spiritual, political, and civic leadership.52 In addition to the aforementioned examples, community assets include open space, connected streets, and local media (e.g., newspapers, fliers, bulletin boards, newsletters).53 Focusing on assets leads to communities restorying and mobilizing.54 Restorying refers to the process of formulating a new story “about who we are . . . and where we are headed.”55 It involves new narratives about what the community has to offer in the way of human and social capital.56 Mobilizing refers to people working together toward common goals that benefit their community, getting organizations to work together, and involving joint local participation in planning for the community’s future.57

			External assets must also be identified and mapped. They include organizations and services provided by such institutions as libraries and museums, parks, fire departments, police, hospitals, and social service agencies.58 Other types of external assets are universities, service organizations, for-profit businesses, and other public and private institutions.59 It is important to map external entities because they can provide outside resources for communities (e.g., books, computers, exhibits, scholarships, employment, sponsorship for projects). They are particularly effective when community voices are “at the table,” serving on boards, committees, and councils.

			Evaluating Success with Asset-Based Approaches

			Asset maps are an effective way to show progress throughout time within communities. Ennis and West60 suggest comparing preasset and postasset maps, as well as connections between individuals and outside networks, to illustrate this. They recommend doing this before individuals begin projects or services and after they complete them to track changes and assess successes and improvements (if any).

			Funds of Knowledge

			An example of building on assets within Mexican American communities comes from research conducted by Moll and associates.61 The researchers found that family households in Mexican American communities were a rich source of information or “funds of knowledge.” Such cultural knowledge and community assets are largely untapped by educators. The researchers suggest building on funds of knowledge (i.e., community assets and cultural resources) in academic settings could be used as blocks for cognitive development of Mexican American students and academic success.

			A key aspect of asset-based cultural competence is that LIS professionals recognize cultural differences and become fully aware of the societal factors that contribute to inequities among groups. When these are clearly understood and LIS professionals recognize that personal and organizational cultures contribute to inequities, they can see that the “status quo” may be maintained when people develop a set of behaviors, learn a set of skills, or acquire a set of tools to reduce disparities for underserved groups without fully understanding the influence of their own cultures.

			How LIS Professionals Can Contribute to Culturally Competent Organizations

			Culture is one of the most prominent assets that can be successfully mobilized to address needs and concerns of communities in a manner that empowers and affirms in the process.62

			Transforming LIS institutions into culturally competent organizations using asset-based practices (e.g., knowing, respecting, understanding, creating asset maps, involving community members as equal partners) requires culturally competent LIS professionals. As participants in the daily events of organizations, they make and carry out policies and interact with those they serve. Building on the work of researchers outside the profession, several key elements are applicable for LIS professionals. These include the notions that cultural competence is a process that begins with self-reflection; that cultural competence requires knowledge about the cultures of groups for whom services are provided; and that assets, strengths, and accomplishments of such communities as Latinos are valued and recognized as social and cultural capital,63 as noted in the following section.

			Focus on Latinos

			A focus on Latinos is of particular interest and importance because of their increasing numbers, and because of the wide range of differences within the Latino population. Some of these differences are identified in the following chapter. Culturally competent LIS professionals recognize the need for culturally relevant services, materials, and information for Latinos and other groups. Cultural competence leads to an understanding of generational and linguistic differences within the Latino population. Knowing about these differences is important for dispelling stereotypes, including the notion that all Latinos speak Spanish or that Latinos with accents are not highly educated. Determining the length of time people have been in the United States and the regions where they live and work is important because it helps LIS professionals distinguish between Latinos. Cultural competence helps LIS professionals become aware of what it means to be a member of an increasingly mobile world; demonstrate an attitude of inclusiveness; and commit to equal representation of Latinos in libraries, museums, and archives. It teaches LIS professionals to be flexible when dealing with different communication and interaction patterns64 and helps them understand challenges Latinos face in their daily lives, as well as social and political factors that contribute to those challenges.

			Asset-based cultural competence aids personal communication and relationships, and represents a shift in thinking from “what do Latinos need?” to “what do Latino communities have?” (Another way of looking at it is a change from “what’s wrong in Latino communities?” to “what’s right in Latino communities?”) This approach connects LIS professionals with community-support networks that can be mobilized to improve people’s lives.65

			The Process of Using an Asset-Based Cultural Competence Framework

			LIS professionals contribute to their organizations by being culturally competent and taking on leadership roles in which they influence policy, procedures, hiring practices, services, and professional development for others. For these actions, they need a roadmap, that is, a guide for implementing asset-based practices. In this section, we expand on key aspects of cultural competence discussed earlier in the chapter and provide steps for implementing asset-based cultural competence with Latinos in libraries, museums, and archives.

			The process begins with individuals thinking about their own personal cultural heritage and daily activities that reflect that cultural heritage. From this starting point, individuals learn about others. Much of the early literature in health, education, and other fields that discusses multicultural communities focuses on understanding others. More recent literature recommends that developing cultural competence begins with oneself. Why? Because until we examine our own backgrounds, including ethnic heritage, cultural beliefs, and ideas about race, we cannot fully appreciate and understand someone else’s culture. The old adage of “know thyself” is appropriate here. Much has been written about changes that occur in individuals who examine their own mental representations of the world. In classes where students are required to do this, they invariably say that self-reflection is an eye opener. For example, one of the authors of this book has her students write a cultural heritage autobiography (CHA) that asks them to reflect on their family’s place of origin, language use, politics, beliefs, values, celebrations, and much more. The exercise results in students saying things like, “I had never even thought about my culture. I didn’t even think I had a culture until I wrote this paper.” In social work and psychology, a similar exercise using genograms (maps of family history and relationships in families) is used to help individuals in therapy. Genograms are similar to CHAs in that they are both used for self-reflection, a powerful impetus for changing perceptions.

			Our suggested framework identifies three domains: cognitive, interpersonal, and environmental. These domains build on information on cultural competence from other fields. Nonetheless, a unique perspective lies behind our approach to providing services in libraries, museums, and archives. The framework is intended to help LIS professionals and LIS institutions examine cultural competence at both the individual and organizational levels. The domains identify the most essential elements of cultural competence. We recognize, however, that other domains may emerge within distinct areas of the profession (e.g., school libraries, academic libraries, archives, etc.), and we encourage further discussion about how to expand or revise the framework to reflect the particular conditions of each LIS area. It is important to be able to make adjustments to ensure that culture remains an important part of the ethos of an organization. The effectiveness of this process is determined by the level of open discussion, participation, and disagreement that occurs as staff move toward a consensus about developing cultural competence and infusing culture into the institution’s practices. The backgrounds of LIS professionals—their cultural and ethnic groups, languages, socioeconomic status, and environments—are an important consideration in the process, because members of minority groups within the profession may be able to help bridge communication, interpersonal, and cultural gaps.

			Our framework further develops concepts introduced by researchers in other fields.66 As noted, essential elements have been discussed in the social work and health arenas.67 It incorporates core components that emerged from the literature: knowledge of self (cognitive), knowledge of others (interpersonal), and knowledge of context (environmental). Underlying notions about assets and strengths of diverse communities must also be considered. Differences among Latinos, or any cultural group, must be considered, including country of origin; generational, linguistic, educational, racial, socioeconomic, and political differences; and historical, social, political, and economic factors that create inadequate and unjust situations. The asset-based cultural competence framework focuses LIS professionals’ attention on the assets of groups rather than their deficiencies.

			Figure 1.2 is a graphic illustration of the framework and its components, including the cognitive, interpersonal, and environmental domains. It illustrates the elements needed to develop cultural competence, parts of a process that involves acquiring knowledge, understanding, and respect for cultures different from one’s own. These elements are present in each of three interrelated domains, illustrated as ovals in the figure.          
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					Figure 1.2.  An asset-based cultural competence framework.

				

			

			The gray area in the center represents the convergence of the elements in the three domains, which results in cultural competence. Knowledge of self (Cognitive) is a central capacity of being culturally competent. Knowledge of others (Interpersonal) and knowledge of the contexts in which acts occur (Environmental) are also necessary capacities of cultural competence.

			Cognitive

			Knowledge of one’s own culture is at the heart of understanding others and the surrounding world.68

			The cognitive domain is a starting point for developing cultural competence and is built on the notion that “cultural competence is a process of becoming culturally competent rather than being culturally competent.”69 That is to say that cultural competence develops over time as individuals examine themselves  and recognize the need to know and understand others. The cognitive domain involves reflecting on one’s own behaviors, attitudes, and underlying assumptions about ethnicity, culture, race, language, beliefs, religious practices, educational backgrounds, and the assets of cultural groups. Thinking about one’s own culture and heritage, and reflecting on when and where one’s attitudes and behaviors were acquired (e.g., from family members, experiences, the media), is part of the process. People rarely examine what they learned in early childhood, when they were too young to evaluate the merit of the ideas. Many mainstream groups and individuals never think about ethnicity or cultural heritage. Self-reflection of cultural background, ethnic roots, family customs, and behaviors enables individuals to become aware of ways in which culture has shaped their own lives. The purpose of cultural self-awareness is to examine unconscious cultural values, norms, and ideas.

			Cultural self-awareness is also required at an institutional level for the organization to reflect cultural competence. Although the LIS profession widely supports cultural competence, self-reflection within the profession provides an opportunity to examine the extent to which institutions are actually carrying out culturally competent practices and policies. The culture of a LIS organization often reflects the cultural backgrounds of individuals within it rather than policies and procedures established by the profession. Elliott70 recommends examining institutional practices by asking the following questions:

			What are the institution’s espoused values and practices?

			Are those values and practices consistent?

			Do those values include knowledge and appreciation of the culture of the communities associated with the institution?

			How can institutional values be improved?

			Are there standards in place to determine adequate practices within the institution (i.e., the library, museum, or archives)?

			Mission statements and lists of organizational goals are good places to find the institution’s values.

			Elliott also suggests that institutions recognize and evaluate gaps between espoused and practiced values by gathering evidence of the values that are actually demonstrated within an institution and those that are theoretical. This evidence gathering allows professionals to reflect on discrepancies between theory and practice. It opens discussions about values that are not generally examined but are reflected in the culture of the institution, as well as in the behaviors and practices of those who work there. Over time, the daily behaviors and activities of staff within an institution become its culture.

			LIS professionals need to reflect on values to ensure that practices are aligned with values espoused by the organization and that words are put into action. Statements that diverse populations are valued within LIS mission statements must be demonstrated in the hiring of professionals that represent the cultural groups served, the appointment of members of cultural groups to library and museum boards and committees, and the planning and implementation of outreach services. When these practices are not evident, there is a gap between the values espoused and those put into practice.

			Interpersonal

			Interpersonal relationships are built on trust, caring, appreciation, and gentleness.71

			The interpersonal domain refers to the relationship-building aspect of cultural competence. Relationships develop when individuals know something about cultural groups and learn how to interact with cultural groups. Paige explains, “Communicating and interacting with culturally different others is psychologically intense” and requires understanding on multiple levels,72 including formal and informal processes. Formal processes include learning about others through activities like travel, reading, and professional development—seminars, workshops, and coursework. Information learned about cultural groups includes the history and demographics of communities, language use, beliefs, values, celebrations, religious beliefs, social networking practices, and more. Engaging in asset mapping to create an inventory of the strengths of cultural groups to connect community members and external resources is one example of the formal process.

			Learning to speak the language of a cultural group is another example, one that paves the way to developing relationships. Informal ways of developing interpersonal relationships include having face-to-face encounters—both personal and professional—with cultural groups. Both types of interaction provide firsthand experiences with cultural communities and opportunities to develop confidence and trust among groups (professional and personal). Professional contact includes internships, volunteering, service learning, and providing the type of services offered by social workers or LIS professionals. Socializing with cultural groups in their community develops relationships on a personal level. Face-to-face interaction provides an opportunity to learn how cultural communities communicate, including their verbal and nonverbal styles.73

			Cultural appreciation and an ethic of caring are two important elements of interpersonal relationship-building. Cultural appreciation is the acknowledgement and approval of the cultural values, events, actions, and objects that are important to groups and individuals. It provides greater opportunities for others to be heard and acknowledged, and share information about themselves.

			Appreciation means showing approval, thanks, or admiration and acknowledging the importance of cultural values.74 Demonstrating cultural appreciation includes providing opportunities for groups to participate in decisions that affect them (e.g., determining hours of service, collections, programs for teens, themes of cultural exhibits, acquisition of archival records, the types of information and services needed, etc.).

			Closely related to appreciation in relationship-building is an ethic of caring, proposed by Noddings.75 An ethic of caring, a key component of cultural competence, means showing authentic concern for others and is expressed in such actions as listening (without interruption) to ideas and opinions, showing “humor or excitement [about] the message being spoken,” demonstrating gentleness, and presenting an attitude of reciprocity.76 An ethic of caring transforms LIS professional guidelines from obligation (“I must comply with professional guidelines to provide services”) to dedication (“I want to provide services to all groups”).77 An ethic of caring recognizes the inherent goodness in providing culturally appropriate services and the inherent goodness in diverse cultural groups.78 The concept developed by Noddings differentiates between authentic caring (caring about individuals) and aesthetic caring (caring about ideas and things). Authentic caring means actual involvement in relationships and positive communication between those engaged in the caring act and recipients of caring. The result is intrinsic personal satisfaction. Aesthetic caring, however, is a more abstract idea (“I care about everyone”) and results in an abstract commitment to others.

			Environmental

			Environmental factors include situations and contexts in which all activities occur. It includes “racism, sexism, homophobia,” discrimination, oppression, social classism, ageism, and religious intolerance.79

			The environmental domain refers to knowledge and understanding of the contexts in which activities and events occur, as well as the underlying reasons for activities, settings where people live and work, space, conditions, and geographical locations. These elements affect cultural communities and must be considered by institutions providing services and also at the community level. For example, consideration of settings at the community level takes into account rural and urban areas, distances between places, availability of housing, population density, home mobility, sense of security, lighting, and safety. Context includes social, economic, and political factors that affect cultural groups.

			Stereotyping, racism, discrimination, prejudices, and social injustices are examples of social factors. An example of a political factor is the enactment of rules and regulations that become barriers for Latinos and other cultural groups, for instance, the recent banning of ethnic-studies books from classrooms in Arizona80 or the “English only” requirements passed by twenty-seven states.81 Physical facilities and space includes condition of homes, businesses, and libraries, as well as neighborhood spaces, open spaces, and the general atmosphere (e.g., air quality) of communities where cultural groups live, work, and play. Geography of communities provides information about accessibility to outside resources, accommodations for special needs, and proximity to employment opportunities. Other aspects of the environmental domain are where and how communities engage in leisure activities, find childcare, and access information. At the institutional level, considerations involve the culture of the work environment, geographic location and proximity to the cultural group served, and context in which services are provided.

			Knowing and understanding environmental factors like these and recognizing when they adversely affect cultural groups is the first step in cultural competence; however, it is not enough to simply be aware of injustices, inequities, and marginalizing practices toward cultural communities. Action is required; it takes the form of advocacy and becoming the eyes and ears of the other.82 In the workplace, action is needed to support culturally competent practices. These include creating culturally relevant spaces and bilingual signage, and informing Latinos about how the library operates and what resources are available to them. These suggestions were made several decades ago but are still relevant today, especially with new immigrant populations.83 Making decisions about services for cultural communities with input from Latinos is an example of asset-based cultural competence.

			Finally, the issue of language is an important component of the environmental domain. It requires an understanding of language development and the sociopolitical attitudes that attempt to inhibit cultural groups from using their first language and becoming bilingual citizens. Knowledge of language (which does not require an ability to speak that language) involves having accurate information about language development, bilingualism, biliteracy, and language variations among different Latino groups. LIS professionals in libraries, museums, and archives must understand linguistic issues to be culturally competent.

			Implications and Conclusions

			This chapter has attempted to identify key elements of cultural competence and lay a foundation for cultural competence based on an ethic of caring and an asset-based approach that identifies strengths within communities. The framework is applicable for professionals in all areas of specialization in the LIS field. This includes school, public, and academic librarians; museum curators; and archivists. It highlights underlying assumptions about and provides a basis for understanding cultural competence on two levels: a superficial level in which professionals demonstrate knowledge, understanding, and respect for Latinos, and a deeper level in which LIS professionals recognize social, political, and economic power structures that result in inequities for Latinos and other cultural groups. In its fullest sense, cultural competence for LIS professionals means the capacity to seamlessly weave culture into the fiber of LIS institutions and provide opportunities for Latinos and cultural groups from all cultural, linguistic, and ethnic backgrounds to access culturally relevant information. The framework does this by understanding one’s own cultures and the cultures of the communities served, as well as the environmental factors that affect those communities. More important, the cultural competence framework highlights knowledge and understanding about social, political, and economic issues affecting communities and cultural groups that require advocacy and action.

			This asset-based framework is transformational. It is a way of developing strong social networks within and outside communities. Cultural competence within the LIS field ensures that the profession is truly able to develop the strength discussed by Thomas when he eloquently stated, “The goal of managing diversity is to develop our capacity to accept, incorporate, and empower the diverse human talents of the most diverse nation on earth. It’s our reality. We need to make it our strength.”84 Being culturally competent requires a commitment and motivation to broaden cultural perspectives at both the individual and institutional levels. It requires putting into place methods to carry out culturally competent services. Both must be activated to be successful. The framework accomplishes this and also fits the mission and goals of the profession to “provide leadership for the development, promotion, and improvement of library and information services and the profession of librarianship in order to enhance learning and ensure access to information for all.”85
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			Chapter 2

			School Libraries

		

		
			Cultural Competence and an Asset-Based Approach in School Libraries

			You are a certified professional who is responsible for the school library or school media center. What do people call you? School librarian? Teacher-librarian? Library media specialist? School-library media specialist? Information specialist? The job title you use reveals the culture of your school and school district, as well as your personal educational background—college or elementary, middle, and high school—and professional associations. The extent to which others honor the title you prefer is an example of cultural competence. We begin the conversation about cultural competence in school libraries, because most school librarians have strong feelings about what they are called, and there are cultural differences in perceptions about school librarians. One’s title may be important because of tradition, daily practices (e.g., collaborating with teachers), or beliefs about what school librarians do. Respecting and valuing differences is part of what is meant by cultural competence. Today, given the realities of our diverse populations, school librarians must understand culture in a broader sense, one that involves ethnicity.

			In this chapter, the discussion of cultural competence involves Latino students, primarily immigrant Mexican and Mexican American students who now represent approximately 60 percent of the Latino population in the United States. We focus the discussion on culturally competent library services for Latino students in schools. Cultural competence is described here within an asset-based approach, which recognizes and builds on positive attributes—instead of deficits—of students and their families. As stated in other chapters, much of this discussion can be applied to other Latino immigrant populations, although as noted in the introduction, family culture varies greatly in different cultural groups. There are differences even within families.1 Large Latino families may span two generations, and the experiences of older children may be quite different from those of their younger siblings.

			We begin with two basic questions: Why is it important for school librarians to be culturally competent? What do they need to know about Latino students? This is followed by an examination of the role of culturally competent school librarians in the twenty-first century and the traditional educational models on which schools and curricula have been designed. Next, we look at Latino students’ experiences as Spanish-speaking immigrants and the language and cultural issues faced by school librarians who provide them services. Finally, we identify best practices for providing school-library services to Latino students.

			Why Culturally Competent School Librarians?

			For many reasons, cultural competence has become essential for school librarians working with Latino students. A recent symposium on the state of Latino children states,

			By 2020, nonwhite children as a whole will outnumber white children, with Latinos replacing whites as the nation’s single largest child population sometime between 2050 and 2060. It is already clear that Latinos are become [sic] an increasingly larger share of American students, workers, consumers, and voters. For this reason, it is crucial that policymakers develop policies and programmatic initiatives to ensure that Latino children succeed educationally and reach their full potential. . . . It is essential that Latino children be viewed as an asset rather than a liability, as children who are our children and our future.2 (italic in original)

			Figure 2.1 illustrates the steady rise in the Latino population in the United States between 2012 and 2060, partially due to immigration and partially due to higher birth rates among Latinos.3             
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					Figure 2.1.  U.S. child population for select groups, 2012–2060. Rogelio Sáenz, “CCF Civil Rights Symposium: The State of Latino Children,” Council on Contemporary Families.

				

			

			Research indicates that students need role models and adults in their lives who reflect their cultural backgrounds.4 A recent report by the Center for American Progress (CAP)5 states that the number of teachers from minority backgrounds is significantly lower than the number of minority students, and the gap appears to be widening.6 Latino students, who have increased in number by 50 percent in the past twenty years, are most affected by this unbalanced ratio between students and teachers. The analysis by CAP, which relied on data from the National Center for Education Statistics, shows as much as a sixty-seven-point gap between Latino students and teachers in some communities.7 Although the data specifically relate to underrepresentation of Latino teachers, the numbers are similar for Latino school librarians. For example, in 2013, 3,661 of 118,666 credentialed librarians in the United States were Latino.8

			According to the CAP report, the gap between Latino students and teachers will continue to grow. This means Latino students will continue to have relatively fewer role models, fewer adults who share their cultural and ethnic background, and fewer educators whose “insider information” may help them academically.9 The same can be said about the underrepresentation of Latino school librarians. To address this gap, the library and information science (LIS) profession recommends hiring culturally competent LIS professionals as school librarians. These individuals will recognize that culture is at the core of who students are and how they perceive the world. They will make schools places that are relevant to the students and enable them to become successful users of information and achieve academic success.

			Immigration Experience

			Generalizations are difficult since there are many different types of Latino immigrants in the United States. In fact, the word immigrant is not altogether appropriate, because many Latinos have ancestors who were living in the Southwest region before it became part of the United States. Some Latinos entered the United States as refugees from Cuba beginning in the mid-1960s, and people later came from the Chiapas area of Mexico, El Salvador, or Venezuela. Many are migrant workers who enter the country for seasonal agricultural work; some are documented, and many others are not. Most schools provide Latino students with educational opportunities, whether they are legal or undocumented, but for the most part, Latino youth find school a challenge.10 School librarians understand the complexity of immigration issues, sociopolitical factors, and educational issues that affect the education and literacy of Latino students, including challenges related to the ages of students when they enter the United States, the educational background of their parents, and the influence of language and culture.

			Immigration from Spanish-speaking countries is a social and political issue that has sharply divided the United States and resulted in heated debates. Immigrants have not been uniformly well received in this country, now or in the past. Increasing Multicultural Understanding: A Comprehensive Model by Don C. Locke (1992), which describes the backgrounds and experiences of several cultural groups, includes a particularly telling description of the Mexican American immigrant experience:

			Mexican Americans have been reliving the epitome of the immigrant experience in the United States. They come out of distress; they speak an alien tongue; they suffer the uncertainties of the newcomer; they are exploited by their own countrymen, who contract their labor, and are then exploited again by the employer to whom they are peddled; they are the underclass on whom others look down; they are disproportionately underpaid, uneducated, unacculturated, and unwanted.11

			Children of immigrant families quickly recognize negative sentiments of others—both those who consider themselves “mainstream” and some Mexican Americans who have been in the country longer, sometimes for generations. These sentiments are projected on the playground, during lunch, and in class. Immigrant Latino students need positive and caring environments to succeed in school, and librarians can provide this. For example, a Latina school librarian presenting at a national conference explained that as an immigrant herself, she remembered the trauma of arriving in a new country without friends and family, and unable to speak the language. She recalled that the most important person in her high-school experience was the school librarian, who did not speak Spanish but was friendly and helped her find materials in Spanish and bilingual materials that supported her schoolwork. Because she understood her students’ needs, the librarian was able to connect young people with similar interests.

			Asset-based approaches of cultural competence involve this type of understanding and the ability to establish special relationships with students. When school librarians are supportive of and empathetic to the challenges encountered by Latino students, they play a significant role in the well-being of those students. Research on students who live in stressful environments—where they deal with poverty, anxiety about immigration, lack of proficiency in English, health concerns, and poor relationships with teachers—shows they are resilient when certain conditions buffer them from the stress.12 One of the buffers is a caring adult, a role school librarians can play.

			Age Considerations

			Latino students arrive in the United States at all ages. For those who arrive at a very young age, their first educational experience is in a U.S. school. Others have started school in their countries of origin. Children who enter a school in the United States at an older age often have a very different and sometimes more challenging experience than their younger brothers or sisters who enter in kindergarten.

			School librarians can take into account the diversity of educational backgrounds of Latino immigrant students, even those within the same family. Traditional library instruction, including information-literacy instruction, must be designed to accommodate different levels of learning, sometimes within the same grade. It is important to note that school librarians cannot assume that a student who cannot read in English is also not a fluent reader in Spanish. One middle-school Latina student explained that she was an avid reader before she arrived in the United States, but in this country she had been treated as though she were illiterate. She was placed in remedial classes, given instruction in basic reading skills (as though she had never read before), and spent much of her class time reading aloud, with the teacher focusing on teaching letters and sounds. She explained that when she read silently in English, she was able to comprehend, but when she was forced to read aloud and was corrected for pronunciation errors, she lost the meaning. Such experiences delay rather than accelerate learning.

			Developing Relationships with Latino Students

			Having good or bad relationships with teachers is one factor that affects Latino students, who report that they often do not feel connected to teachers. Statements found in the literature illustrate how Latino students perceive educators. In 1999, Mexican American students in Texas explained, “Nobody cares.”13 A young Puerto Rican student stated, “Many teachers think that because we are poor, come from homes that may not have ‘traditional’ family structures . . . and speak Spanish as our first language that we are not capable of doing high-level work and going to college.”14 Research also indicates that the lack of relationships is one of the main barriers to academic success among Latino students. One report states, “The relationship between Hispanic students and their predominantly non-Hispanic teachers encourages disengagement from academic work.”15 If students are to have good relationships with educators, teachers and librarians must be caring adults whose positive attitude is evident in the classroom and the library. Doll and Doll, whose work on resiliency informs librarians about creating a library that is supportive of students, explain,

			The single most effective way to make sure that children succeed in school is to be certain that they have ongoing and rich interactions with as many caring adults as possible—adults who respect them, enjoy being with them, expect them to succeed, admire their personal strengths, take responsibility for helping them navigate through troubled times, and celebrate their victories.”16

			Support for Latino students is demonstrated through respect, caring, and appreciation (elements identified in the interpersonal domain of the cultural competence framework). Respect is demonstrated by refusing to stereotype students, valuing students and their opinions, treating students as adults, not embarrassing students, being polite not rude, and respecting their culture.17 Librarians need to continuously consider the ethic of caring (authentic as well as aesthetic) when developing services for Latino immigrant students.18

			Caring and Appreciation

			Noddings19 emphasizes the importance of caring in schools. The ethic of caring informs us that empathy is central to relationship building and that such actions as listening, “humor or excitement of the message being spoken,”20 and gentleness are expressions of caring. An ethic of caring is essential to cultural competence. School librarians have the potential to implement this ethic by being caring adults. This includes asking Latino students about themselves and their families and listening to students with genuine interest (and doing it with a warm smile).21 Doll and Doll22 remind us that gestures must be genuine and heartfelt, and cannot be contrived or effectively counterfeited. In a recent study, Latino students rated caring as an important characteristic of good teachers, and the results found that “teacher caring was positively related to Latino students’ achievement,” and that a “perceived interpersonal relationship plays a critical role among Latino students.”23

			Appreciation is another expression of caring and encourages the development of interpersonal relationships. It includes noticing and acknowledging the actions or accomplishments of others, being supportive, and valuing their contributions.24 Librarians demonstrate appreciation of Latino students by providing space in the library to showcase students’ work in art, mathematics, and science. This shows students that librarians recognize their work and ability in these areas. Librarians can also have literature, art, and music familiar to Latinos in the library collection and displays. Such activities are expressions of appreciation that build relationships with Latino students and their families, and recognize Latinos’ assets.

			Displays about Latinos—posters featuring new books about Latinos or famous Latinos promoting literacy, for example—can be an ongoing activity rather than limited to a particular week or month (e.g., National Hispanic Heritage Month). During a recent visit to a highly diverse school where 60 percent of the students were Mexican American immigrants, visitors noticed that classical music was piped into the hallways during the day. There was artwork on the walls, but only reproductions of works by European artists like Monet, Rembrandt, van Gogh, Matisse, and others. While the works of these masters are important, a more culturally sensitive environment for newly arrived Mexican students might have showcased Rivera, Kahlo, Orozco, Velasco, and Picasso or local Latino artists. The music also could have reflected the culture of students or at least have included diverse musical selections. An asset-based approach is demonstrated in schools that consciously build on the students’ culture, for instance, by planning a curriculum that includes the history of Mexican Americans. Latino students benefit and develop a sense of pride when they know about the contributions of Latinos to U.S. society.

			The Role of Twenty-First-Century School Librarians

			The roles and responsibilities of twenty-first-century librarians are significantly different from what they were in the past. School librarians are now engaged in a myriad of responsibilities associated with the management of libraries, including developing a love of reading, teaching information-literacy skills, collaborating with teachers to plan and implement content instruction, and teaching students how to do research. As technology has increased, school librarians have needed to become proficient users and demonstrators of electronic and digital resources and teaching tools. Librarians provide organized and efficient ways of accessing materials, and they help students hone their search techniques for finding reliable sources of information. They also support teachers by providing access to research databases; reference materials; and information about state-of-the-art teaching methods, tools, and educational technology. Ensuring that Latino students benefit from this expertise is crucial to their academic success.

			Librarians and Common Core State Standards

			The adoption of the Common Core State Standards (CCSS) in 200925 has increased the teaching role of school librarians, who, along with teachers, support “students’ writing, researching, speaking, and listening skills.”26 Unfortunately, many Latino students do not fit the profile of students contemplated by CCSS and other educational standards. Understanding this is central to being a culturally competent school librarian, that is, someone who can provide teachers with (1) the tools for accessing the information Latino students need to meet the CCSS, (2) information about Latino students’ learning styles and their linguistic needs, (3) the types of reading material that will help Latino students attain higher reading levels, and (4) opportunities to collaborate on a curriculum that is relevant and culturally responsive to Latino students. To do this, school librarians may have to change their assumptions about Latino students and acquire a broad understanding about their language and culture.

			Cultural Educational Models: Deficits versus Assets

			Current (and past) standards of success are based on assumptions that fit middle-class white American students.27 Underlying assumptions about students who are expected to meet standards are that they are from middle-class white families and that their cultural backgrounds are similar to those of their teachers, librarians, and the people who manage schools (counselors, principals, and members of boards of education). They are also based on the assumption that students fluently speak English, have resources inside and outside the home to support their learning, are experienced library users, and will build on “core concepts and procedures start[ed] in the early grades.”28 Students who do not fit this description—particularly Latino immigrant students who enter U.S. schools in the middle years of schooling—are dealt with using an inappropriate educational model.

			The Deficit Model

			The traditional deficit model focuses on what students lack and what schools need to do to provide equal educational opportunities for students. The model explains the failure of students in school as the result of things missing from their family and home environment (e.g., the low educational level of parents). Examples of deficits include lack of parental concern, lack of parent education, lack of literature in the home, lack of proficiency in English, and lack of experience with libraries.

			In education, as in other fields, cultural competence was initially seen as a way of making up for past unequal practices involving Latino and other underserved students.29 The deficit model has persisted in education for decades, and while many needs do exist, external socioeconomic and political causes are rarely considered. Family and community assets are also generally ignored by educators, even though convincing research shows that minority students improve markedly when their family backgrounds and cultures are incorporated into curricula and instruction, and when educators provide culturally relevant content.30 Enrichment models, as they are called, include instruction in the students’ language or bilingual instruction, culturally relevant curricula (e.g., accurate historical accounts that include the role of Latinos), and active recruitment of educators from the students’ cultural backgrounds.

			Despite an abundance of research-based evidence, educational programs and curricula that support Latino students’ sense of self-worth and cultural pride are accused of being politically incorrect. Some policy makers believe that culturally relevant materials are counterproductive to acculturating students to an ideal American culture. For example, recently in a public school district in Tucson, Arizona, the state superintendent of public education and legislators ordered a culturally relevant program dismantled, claiming it was “anti-American.”31 Although the program was revised to meet state standards, a lame-duck politician declared that the revisions were unacceptable and tried to preclude any teaching of African American perspectives as well.32 For similar reasons, there is a firmly ingrained notion that acculturation is the only way for students to improve academically, and in some regions, providing Latino students with information about their history and culture is perceived as irrelevant to academic success.

			What School Librarians Can Do

			Due to environmental resistance, it may not be easy for school librarians to change the culture of schools or reverse the persistent deficit-model way of thinking that has permeated the conscious and unconscious mindsets of administrators and educators for decades33; however, librarians can accomplish much by making school libraries exemplary places where student assets are acknowledged, valued, and used as building blocks for learning.

			School librarians can provide Latino students with resources and materials to enhance their understanding and highlight aspects of their language and culture, which will aid their academic work. Cognates, for example, are a means for helping students understand mathematics, science, and many other subjects, since English and Spanish terms are often similar. Examples include ciencia (science), biología (biology), matemáticas (mathematics), historia (history), and verbo (verb). Librarians can point out cognates during book talks and library instruction. They can also provide books on topics related to specific cultural backgrounds and interests to Latino students.

			We raise these issues to bring attention to the larger social, economic, and political issues that influence educational practices, which can adversely affect Latino students’ self-image and interest in school. These issues include immigration, access to information, and obtaining culturally relevant instruction in content and technology, as well as adequate technical support. They must be considered when working with Latino students and trying to implement the CCSS and the American Association of School Librarians’ Standards for the 21st-Century Learner.34 School librarians can play an important role in improving perceptions Latino students have of themselves by promoting their assets and those of their families. Librarians can also influence their colleagues’ perceptions of Latino students. When librarians build on strengths, for example, strong family networks and social cohesion,35 disconnected students can become more engaged in school. A report on the state of Latino children succinctly summarizes why this is important: “An investment in the future of these children—upwards of 90 percent born in the United States—will yield major returns in the form of an educated and competitive workforce and engaged citizenry.”36

			Latino Experiences

			Language Issues in Schools and Libraries

			An article on educational opportunities for Latinos in the United States identifies language issues as a primary challenge. Although 84 percent of Latino children were born in the United States, many speak Spanish at home.37 The data suggest that a large number of Latino students are, or could be, bilingual. An asset-based approach recognizes bilingualism as a positive and valued attribute, and the American Library Association and its affiliate REFORMA have joined several other professional organizations to voice strong support for language rights38 based on compelling evidence that speaking two languages is an asset, not a deficit. For example, brain research on bilingual children indicates that a “multilingual brain is nimbler, quicker, better able to deal with ambiguities, resolve conflicts, and even resist Alzheimer’s disease and other forms of dementia longer.”39

			Information about the benefits of bilingualism, particularly additive bilingualism, has been known to researchers in the field of second-language acquisition for decades.40 Additive bilingualism refers to linguistic situations where second-language learners maintain their native language while they acquire another one, resulting in balanced bilingualism (equal ability in two or more languages). Balanced bilinguals show “advantages in several cognitive abilities” when compared to monolinguals.41 Unfortunately, language issues have become social and political concerns, leading to English-only sentiments that have little to do with research findings in linguistics, brain research, education, and the ability of Latino students.

			Policy makers often ignore linguistic research when they make decisions regarding language use. Regrettably, bilingualism in the United States, especially English/Spanish bilingualism, is not perceived positively. For instance, the rapid growth of Spanish speakers in the United States resulted in renewed advocacy for making English the official language. Concerns about multilingualism surfaced as early as 1969, when Illinois designated English as the official language of the state.42 Since then, twenty-seven states have joined the English-only movement and passed legislation or constitutional amendments declaring English to be the official state language. Motives for the movement have been attributed to social, political, and economic issues rather than genuine linguistic concerns.

			Arizona is one state that has passed legislation intended to ensure that Spanish-speaking students learn English. In Arizona, Spanish-speaking students who cannot pass the state’s English-language assessment are segregated into separate classes for four-hour blocks, during which they are taught only English grammar, vocabulary, writing, and language arts. Students remain in those classes until they are able to pass the state English-language test, which even some English-speaking children have failed.43 Attempts to reverse this legislation have been unsuccessful. Schools that do not comply do not receive state funding, so most Arizona schools are implementing the four-hour-block classes. No content is taught during those four hours. Subjects like math, science, history, geography, and social studies are scheduled on alternating days during the only two remaining hours of the school day.

			Research carried out in 201244 on the effectiveness of the four-hour-block program indicates that it is not very successful, and teachers think it will leave Latino students further behind their non-Latino peers. Still, the program continues. Segregating students means they are not in contact with English speakers. Spanish-speaking students communicate for most of the day only with other Spanish speakers, which is counter to best practices for English-language learners (ELLs).45 Research on how children learn a language has shown that the process works best when it involves social interaction.46 Almost three decades ago, Shirley Brice-Heath’s work with children determined that, “when children learn language, they acquire more than the forms of grammar: They learn to make sense of the social world in which they live and how to adapt to its dynamic social interactions and role relations.”47

			Yet, many school-language programs for Spanish-speaking students of all ages dwell on English grammar instead of providing opportunities for interactive conversation. English-speaking students are not drilled on grammatical rules and parts of speech. Segregating students into separate English-only classes for Spanish speakers is counterproductive, delays language learning, and ensures that students are behind in academic-content areas.

			Fortunately for Latino students, school librarians are positioned to resist such segregated approaches. Providing library times and activities where English and Spanish speakers can meet and communicate benefits Latino immigrant students linguistically and socially. For example, an innovative, culturally competent Latina librarian in an elementary school in Tucson uses library time to direct students to interesting websites on science and other subjects in an effort to provide students information they are missing in the content areas. She also displays informational books on history and mathematics, for instance, the classic How Much Is a Million? by David M. Schwartz and Stephen Kellogg (1985), along with Spanish-language and bilingual books on science, for example, El Ciclo del Agua by Helen Frost (2004), about the water cycle, and Los Planetas by Penelope Arlon (2012), about the planets.

			In addition, this librarian knows about literature on topics of interest to Latino students, for instance, Angels Ride Bikes: And Other Fall Poems/Andan en Bicicleta: Y Otros Poemas de Otoño by Francisco X. Alarcón and illustrated by Maya Christina González (1999); Reaching Out/Más Allá de Mí by Francisco Jiménez (2009); Return to Sender by Julia Alvarez (2009); The Dreamer by Pam Muñoz Ryan (2010); and Caminar by Skila Brown (2014). And she encourages students and their families to attend library programs, where she urges discussion about concepts in the literature.

			It is interesting to note that in Arizona, legislation that passed more than a decade before the recent English-only amendment actually required foreign-language instruction in grades K–12. It was implemented throughout the state, mostly in high-income school districts. In Tucson, one of the most affluent school districts recently implemented Spanish instruction from kindergarten through fifth grade (120 minutes a week). And Spanish is continued in middle school and high school, as are other language options. Most students in the school district are preparing for college admission, which often includes a foreign-language requirement. Ironically, many native Spanish speakers who have lost their bilingualism after being in English-only classes may have to enroll in a “foreign” language class or “Spanish for native speakers” to enter college. That is, if they are able to catch up in other content areas in which they have fallen behind.         
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					Figure 2.2.  Los Planetas, a bilingual science book.

				

			

			Accommodating and Supporting Linguistic Diversity

			School librarians are predisposed to accommodate bilingualism, whether they speak a second language or not. This can be attributed in part to the LIS profession’s interest in providing adequate services to Spanish speakers48 and also general agreement within the profession that learning two languages is valuable and worth promoting. Although many Latino librarians do not speak Spanish, their experience with bilingual family members or friends makes them sensitive to the issue of language. Their tacit knowledge of the value of Spanish and respect for those who speak it means they are often able to understand the language even though they are unable to speak it. This is an advantage for librarians working in schools with large populations of Spanish-speaking Latinos.

			Librarians demonstrate that the home language of a student is valued by displaying bilingual (or multilingual) signs in the library. Assistance in these efforts can come from parents and faculty who speak the language or from the dictionary or such online translation tools as Linguee (www.linguee.com/english-spanish-spanish). Such signage helps Latino students feel more comfortable using the library and understand where to find resources. Final translations should, however, be checked by a qualified translator for spelling, grammar, and punctuation, and also appropriate vocabulary for specific Latino cultural groups. As a participant in a study on cultural competence explained, “Sometimes just translating English words is not sufficient. There are different cultural perspectives. If you do not take into consideration the cultural context it may or may not be so very useful [because] for many of the Spanish subpopulations the cultural concepts do not translate.”49

			Spanish/Bilingual Collections

			Developing Spanish-language and bilingual collections demonstrates to Latino students that their language is valued. It requires knowledge about the cultural group, relevant authors, themes of interest for students, and cultural sensitivity demonstrated in the literature. In selecting literature about Latinos, school librarians should pay attention to authentic representations in stories. A list of websites for librarians to share with teachers might include the following:

			“Resources for Finding Latino Kid Lit,” School Library Journal, www.slj.com/2013/01/collection-development/resources-for-finding-latino-kid-lit 

			“SLJ’s Top Ten Latino Books of 2014,” School Library Journal, www.slj.com/2014/12/reviews/best-of/sljs-top-10-latino-books

			“Signage,” SOL (Spanish in Our Libraries), www.sol-plus.net/plus/signs.htm

			“School Library Services for the Spanish Speaking Student,” Resources for School Librarians, www.sldirectory.com/libsf/resf/hispanic.html 

			America Reads Spanish, www.americareadsspanish.org/home.html

			International Children’s Digital Library, http://en.childrenslibrary.org/

			Publishers often do not attend to these details, but school librarians can point out misrepresentations to students. For example, illustrations in books do not always accurately depict the region where the story is set.

			Involving Latino Parents: Acknowledging Their Importance

			Latino parents are extremely interested in the education of their children, regardless of the educational level they themselves have attained. This has been confirmed in numerous studies on Latino families50 and information from the Council on Contemporary Families.51 Latino students are successful when their parents are actively involved in their education; however, parents often find it difficult to become involved, in part because many Latino parents may not understand how the school system, including the library, works. This presents a major challenge, particularly for first-generation Latinos who want to support their children in school. For example, in Mexico and many Latin American countries, there is no system for checking out books from a library. Helping Latino families in the United States become familiar with library procedures as soon as they enroll in school helps families feel comfortable and better able to benefit from library services. In a study with parents in California, the researcher noted that parents were interested in getting involved but found it difficult to step forward by themselves, because they didn’t think they knew enough about the school.52 Providing Latino parents with information could increase their participation not only in library activities, but also at school meetings and functions.

			One way to engage parents is to initiate and promote social functions where families can get to know one another and become more comfortable. Parents can be invited to introduce themselves and tell about their experiences prior to or since arriving in the country. School librarians can use such opportunities to conduct a survey of community assets. Kretzmann and McKnight refer to this as asset mapping.53

			As discussed in chapter 1, asset mapping is a process of collecting information about the capacities of individuals and families, in this case within the school community. In the past, many schools gathered information about deficiencies of families but not their capacities. School librarians could use a simple survey modeled after Kretzmann and McKnight’s asset-mapping example to determine the assets of Latino families in the school.54 Librarians can find out if parents have special talents or skills, other social capital that exists in the community, and community interests and activities. Best results come from remaining sensitive to parents who are unable to read information because of language or reading-level difficulties or simply hesitant to provide information about themselves and their family. Building on capacities of families, school librarians can create a library that reflects the interests of the community, as well as diverse reading levels for adults. As Kretzmann and McKnight aptly state, “Each time a person uses his or her capacity, the community is stronger and the person more powerful.”55 Asset mapping requires considerable sensitivity to Spanish-speaking parents and their children in determining whether hesitancy to complete a survey is the result of language or reading proficiency or simply hesitancy to provide personal information about the family. A library that reflects the interests of the community and is a friendly and inviting place goes a long way in developing a sense of trust and welcome among Latino families.

			An example of a school that demonstrates a high level of cultural competence is found in a district in the Southwest United States with more than 93 percent Latino students, mainly from immigrant families. The librarian is not Latina, but she is a fluent Spanish speaker. The principal is Latina and speaks enough Spanish to communicate with parents. Teachers at the school are primarily Anglo. The principal asks her teachers to make at least one home visit each year, which is often challenging since students are not from the neighborhood but from geographic areas a distance from the school. In addition, some teachers do not speak Spanish; however, the librarian has become a confidant of many parents and students and often helps out. She hosts the first meeting of the year in the library to introduce Latino parents to the library and the school and explain school policies and regulations. She also created a library-card system for parents so they can check out books before and after school. She routinely holds math and science nights at the school and invites Spanish-speaking staff from the public library to talk to parents about programs offered there. The public librarian also provides library cards for parents and has books available for check out on the nights of the school events. An extremely successful event has been science and pizza night. Students attend with their parents and extended family members, who are often included in outings by custom. Welcoming efforts by school personnel help to allay Latinos’ fears and concerns about unfamiliar aspects of their adopted community.

			The library is a pleasant and inviting place for parents. It complements the school environment, which is also a welcoming place. Hallways have English and Spanish signage; students’ art graces the walls of the corridors and classrooms; and Spanish and English are heard on the playground and in the cafeteria, where volunteer Spanish-speaking mothers are on duty. The mothers are members of a family-literacy group of parents who meet frequently in a designated room. Interaction among teachers, parents, and the principal is commonplace.

			The cultural competence of the school librarian is evident in her relationships with the parents and their children. She demonstrates understanding and respect for her students and recognizes that Latino parents have a strong interest in the success of their children, a willingness to participate in school activities, and a desire to learn about their new homeland. The librarian also recognizes that families have a wealth of information that the school could build on. Extensive research by González, Moll, and Amanti indicates that these “funds of knowledge” could be used by educators to develop academic concepts.56 The noticeable appreciation of their culture, family traditions, and experiences by the librarian and principal appear to be well-received and appreciated by parents.

			At another school in a different location, also with a high percentage of Latino students, the librarian and principal also meet regularly with parents, but somewhat less effectively. One-way communication is the norm. Once a month, the principal holds a cafecito (little coffee hour) with parents before school. It is a social occasion, as well as an opportunity to inform parents about school matters, for instance, new policies for dropping off children, new security measures, and changes in lunch schedules. The principal also recruits parents for projects, for example, fund-raising or getting out the vote for school-bond elections. A somewhat similar experience took place in Carpintería, California, described in a study by Delgado-Gaitán,57 where Latino parents formed a group because they were interested in the education of their children. Instead, they were asked to focus on the principal’s needs rather than educational issues and their own concerns.

			These two examples demonstrate more traditional but less effective ways of involving parents that do not make them the “real participants” and decision-makers they could be, but do bring together people who otherwise might not participate at all. Based on Delgado-Gaitán’s study, Latino parents (1) are less isolated when they connect with other parents, (2) acknowledge that they need more information about the U.S. educational system, (3) want to dispel stereotypes that they aren’t involved in their children’s schools because of language and cultural issues, and (4) want better communication with teachers. Culturally competent school librarians can do a great deal to facilitate some of these parent desires.

			Educational Background of Parents

			There is considerable variation in the educational background of Latino parents, just as there is variability in other cultural traits among the Latino population. A number of studies have examined the educational background of parents from various Latino cultural groups, and differences often depend on country of origin, socioeconomic status, and reasons for migrating to the United States. For example, parents who immigrated from Mexico have the lowest educational attainment, and Cuban parents have the highest.58 Statistics from the National Center for Education Statistics indicate that 39 percent of Latino children have mothers who did not complete high school. A slightly higher percent of Latino fathers did not finish high school.59 Thirty-four percent of Latino parents do not have a high school diploma. By comparison, only 7 percent of non-Latino parents have yet to complete high school.60

			It is important to understand the educational level of immigrant Latino parents because this measure is one predictor of their children’s success in schools. Parents with low levels of education have been identified as a major reason for their children’s low literacy scores; however, other factors also contribute to students’ literacy development. For example, Latino students seldom have strong relationships with teachers whose cultural and linguistic backgrounds do not match their own.61 Teachers (and librarians) may not know about second-language acquisition and bilingualism, and may have narrow perspectives about the development of literacy. A report on literacy programs and parents states the following:

			Another factor considered less often in its effects on children’s literacy development is the teacher’s philosophy and design of the early childhood classroom. Literacy may or may not be a focus depending upon the teacher’s strengths and training. The existence or system of communication used between the school and parent is another factor. If no mechanisms exist for translating materials or classroom information, parents are left out of the education of their own children and decisions made by parent–teacher organizations.62

			Such information helps educators and school librarians understand the challenges Latino students face.

			Literacy Practices of Latinos

			It is important that school librarians understand the literacy practices of Latino immigrant families since many of them do not share the same cultural norms as families of other ethnicities. Literacy programs for Latino students cannot be based on assumptions about how literacy is developed in the home. For example, in many Mexican homes, bedtime stories are not a common practice.63 Instead, storytelling at family gatherings and legends, myths, fairytales, and family history are common practices in many Latino families. Some stories are associated with a specific celebration, such as El Día de San Juan (Day of Saint John), when summer rains traditionally begin. Cultural norms for reading to children vary greatly among Latino cultural groups, particularly in families with scant resources and little education, but storytelling develops other forms of literacy that yield long-term literacy benefits.64

			Other ways of developing literacy in Latino families involve such routine, everyday family practices as measuring, labeling, and writing notes. School librarians can acknowledge the benefit of these activities and encourage Latino parents to also use picture books from the library to make up their own stories. Parents might be encouraged to think about reading to children as instruction (enseñar), which includes teaching letters and sounds, as well as enjoying a story for pleasure.65 Librarians can plan workshops that show parents how to create their own books on topics of interest to their families.66 Kayser reports that when Latino parents read books on topics they choose, their intonation and dramatization change. There is less attrition from a literacy program when parents and children find the books interesting.67 Asset-based approaches like these focus on activities Latino parents “can do” rather than their perceived inadequacies (e.g., limited experience reading stories, low literacy levels). For many Latino families, school libraries are a main source of literature.68 Librarians can make school libraries places with relevant library collections, which has the potential to attract Latino families and can result in higher literacy levels for students and parents.69

			Latina Mothers and Children’s Literacy

			Low achievement by Latino students in reading and mathematics on standardized tests is also often attributed to parents’ educational levels and home practices with regard to education; however, a closer look at the activities of Latina mothers indicates that there is considerable engagement between mothers and their children in the form of academic help—they read books and teach words and complex math problems—and the development of acceptable social practices for school—behavior in school and the need to take advantage of the opportunity to learn.70 Latinos perceive both as an integral part of education (educación), a word that in Spanish means proper behavior and knowing right from wrong, as well as academic achievement.71 Durand72 found that socialization by Latina mothers, which includes a strong emphasis on maintaining good relationships, proper behavior, and good conduct, is associated with their child’s academic engagement and literacy skills. Her work suggests that mothers’ socialization of children at home should be perceived as a strength that educators and librarians can build on to support students’ academic achievement.73 A key to capitalizing on this cultural strength is establishing strong relationships between teachers and parents. School librarians can broker these relationships, particularly if they speak Spanish.

			Librarians who do not speak the language can also play a major role in literacy development by working with parents, as well as students. They can help organize family literacy programs by providing the school library as a meeting place, and asking parents to provide food. Building on information gathered from the asset maps, they can invite parents to organize small groups of volunteers to work in the library. These parents will be invaluable resources for other parents and can share information about social and academic resources that help children succeed in school. School librarians who connect with Latino families have the potential to make a difference in the lives of many students who might otherwise go through elementary and high school without a caring adult who clearly understands the cultural issues immigrant Latino children face. Students need a teacher or librarian who knows and takes an interest in them.

			Best Practices

			Collaboration: Cultural Competence among Teachers

			Collaborating with teachers has become a primary activity among school librarians, and it is perceived as important by teachers and librarians alike.74 Collaboration occurs when teachers and librarians jointly plan and implement instruction. The practical result of integrating library and classroom instruction is that students develop the ability to do research in the context of their classwork. This is particularly important for Latino students whose academic achievement lags behind their non-Latino peers. Although integrated instruction for Latinos was first recommended more than three decades ago,75 and recent research supports integrated instruction and the use of culturally relevant teaching materials, it has not yet been fully realized in schools.76

			Lack of time to plan is a major reason collaboration between teachers and librarians does not occur. Lack of knowledge about how to incorporate language and culture into instruction is another. Student achievement data suggests the extra time and effort required of teacher and librarian collaboration produces invaluable results. Research indicates that culturally relevant, context-rich instructional materials are crucial for academic success among Latino students.77 Furthermore, students’ cognitive development is enhanced when they are exposed to comprehensible information78 and content builds on familiar topics. Students learning to do research on plants and animals are more likely to be engaged when their linguistic level is in the first and second language (i.e., Spanish and English) and prior knowledge of topics is considered. For example, lessons on plants and animals with Latino students in the Southwest could begin by finding informational books on saguaros and coyotes before introducing tundra plants and polar bears. Being culturally competent means knowing how to capture students’ interests to teach them content, search strategies, evaluation criteria, and ethical use of information.

			This is especially important for young children from Spanish-speaking homes. Cultural and linguistic relevance in teaching and learning materials allows parents to feel comfortable about helping their children. For these parents, integrated instruction moves beyond incorporating subject content and library instruction. It integrates the language and culture of the home, acknowledging the importance of both, and demonstrates that language and culture are perceived as an asset rather than a deficit.

			According to a 2008 report from the Western Interstate Commission for Higher Education,79 significant changes will be needed to bridge gaps in education for Latinos, who will represent more than 50 percent of the population in Arizona, Florida, Georgia, Maryland, and Nevada by 2060.80 Adequate educational opportunities in the early years are crucial if young people are to be prepared to continue in higher education.81 Twenty-first-century library services, including teacher and librarian collaboration, exemplify the type of changes that are needed; however, they have been difficult to institutionalize. As a library media services director in Lincoln, Nebraska, explained, “Changes in instruction are difficult to implement . . . changes require teachers to abandon an existing instructional practice. . . . Big changes require big effort . . . and change puts a strain on school personnel.”82

			In addition, scheduling to accommodate teacher and librarian collaboration can be difficult for school personnel. Opportunities to collaborate are better in schools with flexible schedules. Despite positive academic results,83 teacher–librarian collaboration is not universally implemented, particularly in schools with fixed schedules; in such cases, any collaboration must take place before or after school. As a result, teacher and librarian collaboration often does not occur at all.

			Scheduling aside, collaboration provides school librarians and teachers with an opportunity to share information about Latino students and jointly ensure that cultural competence is demonstrated in instruction. In a model proposed by Todd and Kuhlthau,84 the school library is a dynamic agent of learning, serving students in six areas: information resources, technology infrastructure, reading resources, technological literacy, information literacy, and reading engagement. Building on that model, school librarians can incorporate cultural considerations into each area and address the social, political, and environmental factors that will help them fully serve Latino students.

			For example, culturally competent school librarians would take into account the availability of computers in Latino students’ homes, as well as the quality of that access (e.g., dial-up versus high-speed). By recognizing that some students have inadequate home computers and Internet access, librarians would consider extended hours in the library a priority to give students access to better computers and faster connectivity. School librarians would also consider the need for translating information for Spanish-speaking students and technical support for them and their parents. Computer labs and additional computers for the library would be perceived as key, especially in schools with large populations of Latino immigrant students, to ensure that they have the same quality of library services, collections, equipment, connectivity, technology, and other resources as schools serving mainstream populations.

			Figure 2.3 illustrates an expanded model with cultural considerations. Depicted is a culturally competent school library. The basis of the model is knowledge, understanding, and respect for the cultures of the school, librarian, students, and parents, illustrated in the outer circle. The critical aspect of this model is represented by the arrows of language and culture, which must be considered in providing library services. Key areas addressed by school libraries include resources, literacy, information, and technology. Components of a culturally competent library are described as follows:          
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					Figure 2.3.  Model of a culturally competent school library.

				

			

			Language refers to recognizing that language is an asset. Spanish speakers face sociopolitical challenges, there are variations of English and Spanish spoken in the community the library serves, and there are ways to address the linguistic needs of students.

			Culture refers to diverse backgrounds that librarians must take into account when determining library collections, policies, and programming.

			Information refers to the sum of data, or everything that can be learned.

			Resources refer to print and digital information, references for students and their families, and access to computers.

			Literacy refers to reading and writing, information literacy, digital literacy, technological literacy, science literacy, health literacy, and other literacies developed within the library.

			Technology refers to tools used to access information and technical assistance required and provided.

			More on Technology Use and Latinos

			Technology is an area that requires considerable attention by school librarians working with Latino students. Every student must be a proficient user of technology, which is one of the main goals of the CCSS:

			Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, and language use. They tailor their searches online to acquire useful information efficiently, and they integrate what they learn using technology with what they learn offline. They are familiar with the strengths and limitations of various technological tools and mediums and can select and use those best suited to their communication goals.85

			This is reinforced by editorials that discuss the many forms of technology that are part of the modern world; the following piece appeared in the March 2014 edition of Science Teacher:

			Today’s “digital native” students use smartphones and tablets . . . ; stay connected with friends via Facebook and text[s] . . . ; engage in massive multiplayer online gaming . . . ; talk to their GPS . . . ; watch and create YouTube videos; and load up their smartphones with games and apps.86

			Although technology is indeed a powerful tool for twenty-first-century students, what these statements describe are unfortunately not reasonable expectations for many Latinos. The statements are based on the assumption that students have access to computers and other technologies. Students who have access to technological tools not only have the capability to meet the CCSS, they can also explore more creative avenues of learning, for instance, using social networking for developing and managing their own content.87 Our vision is that school librarians will find ways to build on the strengths of Latino students who do not fit the aforementioned criteria for the digital native; however, finding technology assets is perhaps the most difficult, because Latino students, particularly immigrants, are further behind in technology than non-Latinos. For example, immigrant Latinos ages sixteen and older use the Internet only half as frequently as U.S.-born Latinos (51 percent and 85 percent, respectively).88 The overall rate of Internet use by Latinos ages sixteen to twenty-five is 77 percent, while the rate for non-Latinos is 95 percent for the same age group. Only 72 percent of Latinos report having a computer compared to 86 percent of whites, based on studies of Hispanics between 2009 and 2013.89

			Furthermore, many Latino families have only one computer shared by all members of the family and not necessarily for academics. In one example, a Latino fifth grader questioned about computer use in his home explained that everyone in the family takes turns. When he was asked what the family used the computer for, he responded, “Mostly games and things.” He explained that he and his brothers share the computer, and his parents know very little about it. Although many interesting games are used to teach content (e.g., Cool Math Games and Raz Kids, a reading site) and may even be assigned or recommended by teachers, the game the student identified was Zombie Driver. The family’s computer did not have applications that most non-Latino families have. More important, they did not have Internet access and may not have been able to afford monthly access charges. Lacking the essential tools of technology puts Latino immigrant students at a distinct disadvantage with more affluent students.

			Although the gap in the digital divide between Latino and non-Latino students has narrowed, Latino students will have a difficult time meeting the CCSS for technology use unless computer access and instructional support are vastly improved and broadly disseminated and requirements like Arizona’s four-hour block are eliminated. Latinos must be challenged with exercises that develop skills and higher-level thinking, rather than drilled with mundane exercises designed to “get them up to par.”

			School Libraries: Providing Access to Computers for Latinos

			A merit-based reward program to give away laptops has been extremely successful in a small, rural school district in the Southwest with a large population of Latino students. Students are mainly from Spanish-speaking families with low annual incomes, and most students have never owned a computer. One student who received a laptop reported, “It’s really made a difference. . . . People started working harder and doing better and going to class more. I mean, even me. I had Cs before and now I get As.”90 Since the program began in 2009, the school district has seen a reduction in dropout rates and an improvement in grades among participating high-school students. Librarians play a key role by providing instruction on computer use and information literacy. They understand the technology difficulties for Latino students and implement ways to help them in before-school, at-lunch, and afterschool programs focused on the specific knowledge students must have to meet the CCSS. School librarians initiate peer-mentoring programs and peer tutoring for Latino students as well.

			Programs to inform parents about the types of abilities their children should have are also important and can be provided by most schools during a “computer family night” or at convenient times for Latino parents. Family-night events in the school library are especially successful when food (e.g., pizza) and beverages are provided. Partnerships with local businesses can help fund family nights. It is not uncommon for an entire Latino family to attend a science family night in the library, which demonstrates the parents’ interest.

			School librarians can become advocates for improving access for students by increasing the number of computers and having at least a portion of the school website in Spanish. Minkel91 explains that the size of the Latino population means it is worth having Spanish-language information on websites. This would be advantageous for parents, especially those with access to a computer.

			Cultural Competence: Best Practices for School Libraries and Librarians

			For Latino students in elementary, middle, and high school, libraries and school librarians are an important link to information. Having a well-staffed and well-equipped library, as well as culturally competent librarians, can be a transformational experience for Latino students, particularly if they have had little prior experience with libraries. Latino librarians greatly benefit Latino students. Students whose educators reflect their language and culture “can relate to their students on a cultural level [and] can reach their students in important ways.”92 But there are simply not enough Latino librarians to meet the needs of the growing population of Latino students, despite efforts to recruit Latinos to the LIS profession.93 It is possible, however, to examine cultural competence and asset-based thinking demonstrated by Latino and non-Latino librarians. This includes how they interact with and perceive Latino students and work with Latino families and communities, in other words, how they come to know, understand, and respect the cultural background of Latino students.

			Culturally Competent Best Practices for School Librarians

			1. School librarians can acknowledge differences among students and view those differences as attributes to be highlighted. For example, they might create a library space that reflects the culture of Latino students through pictures, book displays, posters, music, and presentations. These are outward demonstrations of the appreciation of Latino students. A deeper understanding of the students’ culture develops through discussions with them, listening to their stories, and valuing their ideas.

			2. School librarians can recognize that social, political, and economic issues may have negative effects on Latino students and become advocates for changes in school policies that reflect the larger society. For example, librarians could encourage faculty and administrators to reverse school policies that prohibit Spanish from being spoken on the playground and at lunch by citing the benefits of maintaining a first language and becoming bilingual.

			3. School librarians can promote inclusion among students. Even U.S.-born Latinos may have negative attitudes toward immigrants. Activities and literature selections for book talks encourage discussions about generating a cooperative, welcoming environment. For example, a book like My Shoes and I by kindergarten teacher René Colato Laínez (2005) offers an opportunity to discuss the hardships endured by immigrants and the life-changing opportunities provided by the United States.

			4. School librarians can find ways to recognize the benefits of speaking Spanish with students, teachers, and administrators. Library signage, book racks and displays, and announcements in Spanish promote the language to speakers and non-speakers alike.

			5. School librarians can reach out to Latino families by hosting orientation nights with food at the beginning of the school year. A tour of the library (and the school) can help parents feel more connected to the institution.

			6. School librarians can conduct a capacity inventory of Latino parents and students. The inventory asks simple questions about skills developed at home, in the community, and in the workplace that can be further developed. The capacity inventory should be shared with faculty and administration. Kretzmann and McKnight94 suggest methods for finding out about the skills and interests of community members.

			7. School librarians can host monthly meetings on topics of interest to Latino parents and provide information about school policies and procedures. Suggested topics include healthy foods, finding city government offices, registering to vote, learning how to use the Internet efficiently, creating an e-mail account, protecting children from online predators, finding employment, accessing city services, and evaluating products. Meetings might also focus on informing parents about their children’s assignments or digital tools, for instance, Raz Kids (e.g., how to log on, how it works, its educational purpose).

			 8. School librarians can connect with the community by attending programs and special events, shopping in the community, dining at restaurants, and attending religious services.

			 9. School librarians can speak to Latino students and their parents in Spanish, using adult translators if they don’t speak Spanish. They can learn simple phrases and greetings to demonstrate respect for the language; just trying goes a long way with parents.

			10. School librarians can develop a strong communication system with parents and include parents in decision-making (e.g., ask them to serve on school committees and policy-making groups and in parent–teacher organizations). They can translate information for Spanish-speaking parents so they know about decisions affecting their children.95

			Conclusion

			This chapter identifies ways in which school librarians can demonstrate cultural competence using an asset-based approach. First, they need to recognize and support Latino students’ language and culture, which promotes the psychological well-being essential for academic success.96 They should demonstrate knowledge of their students’ cultural background, language, and previous education and experiences, and provide opportunities for active engagement by Latino families in school social and educational events. Librarians can engage Latino parents by hosting meetings and workshops that provide information. They can build relationships and establish a stable of family guest speakers, school volunteers, and classroom helpers. They can highlight the many positive attributes of Latino students.

			Second, as education leaders, school librarians are in a position to recognize and champion Latino students. They may be able to persuade colleagues to change school culture and create a more tolerant and understanding environment, especially for Latino immigrant students and their families. Librarians can play a vital role in making schools a place where Latino students feel like members of a community and where they are motivated to learn. Culturally competent school librarians who demonstrate caring and build self-esteem lay the foundation for better experiences among Latino students.
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			Chapter 3

			Public Libraries

		

		
			Public libraries have a long history of providing services to diverse populations,1 and today they are important sources of information for the growing population of Latinos. Since their inception in the 1800s, public libraries have been dedicated to developing literacy, promoting English-language learning, and providing equal access for everyone. For libraries to carry out these functions to serve Latino populations, librarians must be knowledgeable about language and second-language acquisition, as well as Latino culture, and have an understanding of Latino needs and interests. Most of the information presented in this chapter involves Spanish-speaking Latino immigrant children, young adults, and adults; however, as discussed in other chapters, cultural competence is required to comprehend the types of situations faced by all Latinos, including language proficiency, length of time in the United States, and linguistic differences due to country of origin (e.g., Mexico, Cuba, Puerto Rico, El Salvador, the Dominican Republic, Honduras).2

			This chapter is divided in two parts. Part 1 focuses on Latino immigrant, Spanish-speaking populations and discusses five aspects of cultural competence in public libraries: (1) identifying community assets, (2) outreach, (3) programming, (4) collections, and (5) websites. Part 2 identifies resources that can be used to develop cultural competence and identifies examples of library practices where cultural competence is evident and where it is needed.

			Part 1: Identifying Assets

			Public librarians can best carry out their responsibilities if they know the communities they serve. The traditional method of obtaining information is to conduct a needs assessment and use the results to design, announce, and implement programs. An underlying assumption of a needs assessment is that something is lacking in the community and that the library can provide it. Information about what is needed generally does not come from community members’ requests to the library. Rather, plans to address needs are inferred from survey results or questionnaires provided to library users, whose input may represent the concerns of a small percentage.

			A different model involves the asset mapping identified in earlier chapters.3 As discussed previously, asset maps identify strengths, accomplishments, and talents within communities that are used to develop a common goal for libraries and communities. Fuller, Guy, and Pletsch provide a guide for obtaining community information for an asset map.4 (See the appendix for an example of an asset map.) It begins with a map of the physical area to be surveyed and involves participants from the community, who help library staff identify natural social, economic, individual, and organizational assets, and so forth. Delgado5 explains that asset mapping is a strategic way to learn about communities that requires considerable effort at first but has invaluable long-term benefits. Mapping businesses, individual areas of expertise, community centers, and groups—Dominican Friars Health Care Ministry (New York), Salvadoran Community Corridor Businesses (Los Angeles), Cuban Research Institute (Miami), League of Mexican American Women (Tucson)—allows public librarians to make personal connections with community leaders who can provide resources and human capital for projects. Asset maps also identify important social places in the community, for example, beauty salons, barber shops, churches, recreation and community centers, grocery stores, and bakeries (panaderías). As Delgado states, “Any effort to identify and engage Latino community assets will be labor intensive . . . but will more than pay for itself in the future.”6 Easy access to GPS maps or neighborhoods and areas served by libraries, however, makes asset mapping much easier today.

			Asset mapping is closely linked to outreach, which is a well-established library service. Integrating outreach services and asset mapping is an efficient and effective way of involving the community.

			Outreach

			Outreach programs are the public library’s main source of contact with its community. Traditional programs take library services into the neighborhood; however, internal outreach connects libraries with neighborhoods and community in other ways, often by bringing communities and neighborhood groups into the library. The West Chicago Public Library, for example, works with the Northern Illinois Food Bank’s Summer Food Service Program, “Bringing the Outreach In,”7 to provide lunch to students during the school year and in the summer. The library provides a place to distribute and serve the lunches. The Kanawha County Public Library recruited grassroots volunteers of parents, business leaders, and students to help pass a public-library funding initiative. The group perceived the library to be at the “heart of the community.”8

			Traditional library programs can often be enhanced when community members are directly involved in planning and implementation. An example is the West Dakota Library Rx program, which provides the community with up-to-date health information. Library staff worked with health care professionals and educators to design a website with reliable and current information in an effort to improve community health. The program could not have been launched without the expertise of community members. These and other types of library programs serve as models of outreach to the Latino community.

			Outreach to the Latino Community

			Outreach is an important component of all library programming involving Latinos, particularly programs for Latino youth. A key to success is family involvement. When librarians plan programs for Latinos, the likelihood of success is improved when family members are involved, and it is diminished when they aren’t. For instance, a study involving a summer reading program developed to improve low reading scores of students in an area of El Paso, Texas, had greater attendance from Anglo participants than Latinos.9 Researchers concluded that Latino family involvement was essential for success: “Grandmothers and other caring adults in a child’s life . . . may have the most influence over what a child does outside of school.”10 Personal communication with Latino parents might have resulted in higher participation by Latino youth. Involving Latino parents in the planning process also might have helped.

			Out-of-school programs have a significant positive effect on cognitive development. Studies by Alexander and colleagues11 offer convincing evidence that youth who are engaged in out-of-school programs from a young age through the ninth grade are most likely to succeed in high school and beyond. Out-of-school education appears to bridge the cognitive gap that occurs when students are not in school for extended periods of time (e.g., summer vacations, holidays). Anglo parents may be aware of the benefits, but many Latino parents may not, especially if they are recent immigrants.

			The work of Alexander and associates12 on the effect of out-of-school learning on students’ academic achievement has valuable implications for public-library summer-reading programs that are designed to improve literacy. Research indicates that achievement gaps between high and low socioeconomic status (SES) ninth graders are often related to summer and afterschool programs. Seasonal learning appears to have a cumulative effect on cognitive development, resulting in an increasingly larger academic gap between groups. Students enrolled in high-quality summer learning from a young age end up with an academic advantage, resulting in overall higher achievement and better scores for entering college. The researchers concluded that enrolling low SES children in summer programs would benefit them the most. Guided by this information, public librarians working with low income Latinos could play an important role in closing the academic gap for Latino youth.

			Although Latino youth who have recently arrived in the United States will not have the same long-term participation in summer programs as those described in Alexander’s study, they can still benefit from such programs. To ensure that Latino families enroll their children in these programs, librarians (or Spanish-speaking members of such library groups as Friends of the Library) must conduct face-to-face outreach, that is, go into the community to talk to Latino parents. Library planners should aim to develop trust among Latino families by allowing sufficient time to develop relationships. This cannot be expected to occur quickly and needs to be built into the planning process.

			By talking to Latino families, outreach librarians will find out what parents think, and determine if there are physical, cultural, linguistic, or financial barriers that prevent youth from participating in library activities. Latino youth may hold afterschool jobs to help support the family and take care of family members (siblings, elders, parents). Communicating directly with Latino parents allows outreach librarians to get and give information. They can find out what types of programs parents want to see provided. They can inform parents about homework help, holiday programs, and afterschool programs, as well as the way these programs can enhance the social and academic success of their children at school. Latino parents, particularly immigrant parents who may have little experience with public libraries, may not understand the importance of out-of-school programs. Outreach also can lead to Latino parents disseminating information to other Latino families or volunteering at the library. Many Spanish-speaking Latino family members would be willing to help at the library, if asked, which would give them a connection to the institution.

			Key considerations for success of summer programs, particularly reading programs for Latinos, are to have (1) interesting and comprehensible literature, (2) literature that reflects the language and culture of Latinos, and (3) adequate quantities of books. Librarians must also recognize the assets of Latino families and communities—grandparents and other relatives, godparents, neighbors with organizing abilities—and include them in the initial program planning and implementation.

			Libraries with limited resources can focus on the benefit of summer and literacy programs to Latino students and document their success by using data from school districts. Such data support requests for funding. A study by Sei-Ching13 shows that public librarians should be aware of the various ways in which libraries are funded. Close examination of how monies are allocated brings to light funding inequities for library services in certain neighborhoods and may draw attention to funding possibilities for Latino-focused programs.

			Public librarians demonstrate cultural competence when they understand such issues and establish strong communication networks with Latino families. Developing these networks may mean going into the neighborhood to the social places identified on asset maps (e.g., churches, etc.). Getting to know owners of businesses opens doors of communication with Latino families. They are ideal places to leave flyers about library services and post announcements about special events.

			Programs for Latino Immigrants

			Many articles have been written about library programs for children, teens, and adults, and they are readily available on websites and in such journals as Children and Libraries (www.ala.org/alsc/compubs/childrenlib), Journal of Library and Information Science Research (www.journals.elsevier.com/library-and-information-science-research), Journal of Children’s Literature (www.childrensliteratureassembly.org/journal.html), and Library Journal (http://lj.libraryjournal.com/). A few articles address cultural needs of Latino immigrants. This section discusses how library programs can be planned with Latinos in mind. It provides information about applying culturally competent practices within programs for Latino immigrants.

			Reading and Latino Children

			Culturally competent public librarians promote reading in children’s first language, particularly if they are already reading. Research indicates that developing literacy in a first language is the foundation for reading in a second language.14 Latino children who already read in Spanish should be encouraged to continue reading in their first language while they learn English. Krashen reminds us that “literacy developed in the primary language transfers to the second language.”15 As noted earlier, Krashen’s work also emphasizes that purely recreational reading contributes to reading ability. Reading for recreation results in higher literacy test scores when the literature is content- and context-rich. It also enhances the path to bilingualism for second-language learners.16 Public libraries are ideal places for Latinos to engage in such pleasure reading and often stand in stark contrast to classrooms, where students are subjected to skill-building, letter recognition, pronunciation, and phonics. Public librarians play a crucial role in providing Latinos “comprehensible and interesting” literature and other reading material that promote lifelong learning and reading.17

			Story Time

			Public libraries universally include story time as a component of children’s services, which include reading stories (read alouds), storytelling presentations (sometimes using puppets or other props like magnet or flannel boards), and dramatizations; however, cultural norms for public-library services established for English-speaking, non-Latino children do not always correspond to those for Latino immigrant children. For instance, many public libraries host pajama parties to encourage bedtime stories, which is a cultural practice in many Anglo families. But most Latino immigrant families do not have a culture of bedtime reading. Stories may be part of an oral tradition, told at family gatherings, often with lessons for young children. Going out in public in pajamas may also seem inappropriate to some Latino immigrant families. In planning pajama parties for Latino children, public librarians would want to talk to parents and determine whether they want to have their children participate in the event or whether another type of activity would be preferable. Librarians also might consider asking a Latino community storyteller to lead a story-time event that combines oral history with storybooks.

			Bilingual story time is also popular. Recommended bilingual programs are those in which librarians provide a summary in one language and read the story in the other. Stories with Spanish words in the text are also appropriate for Latino immigrant children; however, concurrent translation is not recommended as a strategy for bilingual activities or storybook reading. It takes much longer and often taxes children’s interest and attention. In addition, concurrent translation is a minimally effective way of teaching a language. English speakers will just listen to the English version, and Spanish speakers to the Spanish.18 Storytellers can also translate key words before the story begins or when the story is being read to help comprehension. Learning language in context is extremely important for second-language learners, and stories should provide sufficient clues in pictures, gestures, and voice in context so that children understand without the need for direct translation.19

			Story time is also used in public libraries to develop phonological awareness, print recognition, letter recognition, and directional skills, which are required for reading in English.20 Krashen, a researcher and staunch proponent of libraries, highly recommends providing Spanish-speaking Latino immigrant children, particularly preschoolers, with opportunities to listen to stories for pleasure rather than dwelling on sounds and letter recognition.21 His research indicates that reading is the best way to get children to read. Focusing on discrete aspects of the language is considered fine-tuning, which generally comes after children speak a language. The issue of developing such preliteracy skills as phonological awareness and letter recognition is more complex for second-language learners; however, researchers have found no evidence that phonemic awareness increases reading performance in Spanish-speaking children.22 Children should be able to see the public library as a place to play, enjoy activities, and read books for fun and recreation.23 This is particularly important,24 and although it may seem counterintuitive, researchers have found that reading in a first language (e.g., Spanish) is a pathway to literacy in a second language (e.g., English).25

			Rhymes and Songs

			Incorporating rhymes and songs into Latino story hour is another popular activity in public libraries. A recent article on developing a creative, festive atmosphere with interactive children’s books describes We’re Going on a Bear Hunt by Michael Rosen (1989) and The Berenstain Bears and the Spooky Old Tree as wonderful stories that lend themselves to movement, chants, refrains, and rhymes. They also assimilate immigrant children with little consideration for building on children’s native language. Although English-language activities are delightful for English-speaking children, they have little relevance to many Latino immigrant children, particularly those who have recently arrived in the United States. Public librarians might consider including Spanish rhymes that are more familiar to Latino children. Examples are as follows:

			“Los Pollitos Dicen Pío, Pío, Pío,” www.youtube.com/watch?v=raGK4z0avq8

			“A La Rueda Rueda de San Miguel,” www.youtube.com/watch?v=Y0w8BlyEZGk (also www.youtube.com/watch?v=5nrJ39cOATc)

			Spanish for Kids Chocolate Song from Babelzone (“Bate, Bate Chocolate”), www.youtube.com/watch?v=NXJ8GfpkEEo

			These are familiar and engaging, particularly if they are acted out or sung with props. The music and lyrics for these and many other Spanish rhymes and songs (canciones infantiles) are available on YouTube. Latino children are more likely to be engaged in library activities if they are familiar with the content. Rhymes also transition Latino children to English rhymes and songs, and teach English-speaking children some Spanish and the value of knowing another language.

			Puppets and Flannel-Board Characters

			Puppets and flannel-board characters are often used to engage children and dramatize stories. Animal stories make up a large percentage of children’s books, and many flannel-board characters are animals. By telling a story using animal characters, authors can avoid stereotypes and insensitive characterizations of individuals. Public librarians might consider occasionally including characters from stories about immigrant Latinos to give children an opportunity to read about people like them. Characters can be made in advance for some stories, but children can also make their own drawings (e.g., paper-plate puppets on popsicle sticks, brown-bag character puppets), which gives them an opportunity to use their imagination.

			Latino Immigrant Youth Programs

			A recent report, “The Future of Library Services for and with Teens: A Call to Action,”26 calls on library professionals in school and public libraries who work with youth to consider the changing needs of and demographic shift in a growing population of young library users. The report highlights the importance of focusing on the “gifts and abilities of all teens, including those from nondominant backgrounds . . . [and to] view these differences among teens as assets and not cultural deficits.”27 This statement lies at the heart of this book and our perspective on providing culturally competent youth services for Latinos. While it is not explicitly stated in the fifty-page report, knowledge of how to integrate language, culture, and literacy into future youth library programs for Latinos is essential. Latinos’ ability to speak Spanish, potential to be bilingual English/Spanish speakers, and need for more Spanish-speaking youth librarians are crucial to the success of youth programs.28

			YA: Language and Culture

			A key component to success for young adult Latinos is being supported by individuals who are knowledgeable about academic and developmental issues.29 Latino young adults are more likely to participate in library programs if they feel their language and culture are respected and valued, and if they see that their parents have been well informed and included in the planning process. In addition, Latino young adults (and their parents) must see the benefits of participating in a library program, becoming interested in books, learning new things, improving English-language skills, connecting with friends, and sharing interests with Latino parents.

			Latino-Immigrant Adult Programs

			Some of the previously mentioned challenges exist for adult Latinos as well. They are usually not included in the planning of services meant for them. When planning and implementing adult programs and services, public librarians should have adequate printed material about the programs in English and Spanish, because many Latino adults do not always use (or have access to) the Internet. Printed information (e.g., brochures, flyers) can be distributed or posted in the neighborhood at places identified on asset maps. Other programs that meet the needs of Latino adults include language and computer classes and resources regarding employment, social services, schools, immigration, and voting.

			Libraries that want to engage Latinos can consider planning events that include food. Having food at events, which is a cultural norm among Latinos, creates a welcoming and relaxed environment. Community partners like Chicanos por la Causa, local Hispanic bar associations, and Spanish-speaking newspapers30 and television networks31 are often willing to sponsor events. Other Latino community partners include food stores and businesses close to the library. Asset maps can be used to identify local Latino groups, and it is an opportunity to involve members as volunteers and advocates of the library.

			English as a Second-Language Programs

			English as a second-language (ESL) programs are well established in public libraries with large populations of Latino immigrants. These programs are extremely beneficial; however, those teaching the classes should be aware of the linguistic information presented in the introduction. Focusing on pronunciation should not be a main concern in ESL classes, and instructors should not be concerned about code-switching.32 Goals for ESL classes should meet the specific needs of the community (e.g., to communicate in writing, converse, read in English, fill out forms and applications, etc.). Self-reflection by library staff when planning and implementing ESL classes is also important for examining the underlying goals: Is the library’s main goal acculturation, or is it to develop bilingualism and biculturalism?

			Book Clubs

			Book clubs offer opportunities to encourage Latino readers to participate in library activities. The Seattle Public Library (www.spl.org), for example, has a Spanish book club (Club de Lectura), which is promoted on its website. Users can click on the calendar of events on the main menu and select from a number of options—“Where,” “Audience,” “Event Type,” “Search”—or search for “Club de Lectura” to locate information (e.g., time, place, facilitator, and title of book to be discussed). Books of the month have included Reino de EsteMundo (Alejo Carpentier, 2010) and Las Mujeres de la Tormenta (Celia del Palacio, 2012). Spanish-language book clubs are not common, but they are a good way to attract Spanish speakers to the library. Librarians can use asset maps when planning book clubs to ensure that they take place at convenient times for participants, particularly in communities where adults work many jobs.

			Library Involvement

			Another way to engage Latinos is to recruit community members as outreach volunteers.33 Having a network spreading the word about beneficial library services will result in increased use by other members of the community. Involving Latinos in the planning and implementation of special events, for instance, El Día de los Muertos, encourages a sense of ownership. For example, Washington County Cooperative Library Services in Oregon (www.wccls.org/español) solicits Latino volunteers on its Spanish-language website (www.wccls.org/espanol/voluntarios). Librarians can learn valuable information and lessons by involving Latinos in program development. 

			Collections for Immigrant Latinos

			Children

			Another cultural consideration for public librarians is to include topics that are familiar to Latinos. Collections in libraries should include culturally relevant literature with such themes as family names, immigration, border crossing, and reunification. Some librarians may consider these topics to be inappropriate for children; however, they touch on young readers’ personal experiences and often reflect their reality. Latino children are exposed to these topics in the news almost daily, and the importance of discussing them cannot be underestimated. In an interview, a Latino author who teaches Latino immigrant kindergartners explained that many of his stories are based on his own experiences. When he told them to his students, they begged to hear them again. Latino children often have personal experiences with the scenarios in Waiting for Papá,34 Pancho Rabbit and the Coyote: A Migrant’s Tale,35 and Return to Sender.36 These and other stories “provide a glimpse into the emotion and feelings aroused by cultural experiences” of readers.37

			René Has Two Last Names by René Colato Laínez (2009) discusses two common issues faced by Latino children: (1) having two last names, and (2) pronunciation of names. Both issues are important to young Latinos and their families. The lack of accent marks often results in mispronunciations, of which Latinos are generally extremely tolerant. To correct a speaker or point out the error is considered poor manners (mal educado). But knowing a few rules and keyboard strokes can go a long way in showing respect for Latinos. To be sure about the pronunciation of a word or name, ask a Spanish speaker or someone who knows. Although Spanish speakers will be able to pronounce names, they may not always know the correct usage of accents or regional variations (dialects), or differences of vocabulary in written text. An expert with experience and direct knowledge of these areas is highly recommended, as it can avoid embarrassment and costly reprinting.

			In 2004, the Association for Library Service to Children (ALSC) International Relations Committee prepared a bibliography of literature for children and young adults,38 including books of interest to Latinos. With information about specific cultural groups (Mexican, Mexican American, Puerto Rican, Cuban, Salvadoran, and others) the bibliography helps readers recognize differences among Latinos and the uniqueness of each group.

			Young Adults

			An article by Ramos-McDermott39 emphasizes the need to have library bookshelves full of literature for young adult Latinos. She provides a list of literature for Latino youth developed throughout time by Reformistas (members of REFORMA) and others. The list includes literature by authors from many Latino groups, including Cubans, Mexicans, Mexican Americans, and South Americans. A REFORMA webpage, “Teen Latino Titles” (www.reforma.org/teen_titles), provides images and summaries of the literature reviewed by Ramos-McDermott.

			Adults

			An asset inventory can guide collections development in public libraries by identifying topics of interest to community members (e.g., books on health, mysteries, or history; magazines on fashion and arts and crafts; newspapers in Spanish). Bilingual surveys can be used to determine reading interests. Branch librarians who know members of the community can solicit input from Latinos at cafecitos. Because of librarians’ busy schedules, these social gatherings can be organized by community leaders identified from asset maps. They could become self-organized regular events held at the library.

			Library Websites and Latinos

			Many writers have noted that Latinos new to the United States are not familiar with the library system, that is, allowing users to borrow books at no cost for a designated period of time.40 Making library users out of adults who have never used libraries may not seem as challenging if librarians recognize that many Latinos are readers and would go to libraries; they simply are not used to having library service.

			Websites are important for finding out what libraries have to offer. They provide such information as hours and days the library is open, location, types of collections, programs, announcements, and more. Latinos who do not have a computer at home will often access computers at the library; however, they need websites to be helpful, easy to navigate, intuitive, and inviting. Websites also need to have information in the language they speak and depict people who look like them. Libraries that consider these aspects when designing their websites reflect cultural competence.

			What Do Latinos See?

			Images of people are often the first thing seen by a user of a library website. Latinos want to see people who look like them on library homepages. This is often overlooked. Even in cities with high populations of Latinos, library websites may be created by non-Latinos who do not consider the demographics of the community served. It is also important to represent the specific cultural group (e.g., Mexican American, Puerto Rican, etc.) served by the library. Latinos do not all look alike. There are many cultural differences among Latinos. Libraries can recognize these cultural differences by featuring individuals from specific communities on their websites and showcasing authors, illustrators, music, special events, and cultural celebrations of specific cultural groups. These culturally competent practices engage Latinos and make them feel connected to the library.

			The second thing Latinos want to see is information in Spanish that explains what is available at the library and how to access it. Spanish services, books, and programs for children, young adults, and adults are extremely important if libraries are going to engage Latinos. Spanish or bilingual headings (correctly spelled and punctuated with accents and symbols) help users navigate websites more efficiently and successfully. We found that a surprising number of websites of libraries on or close to the Mexican border do not uniformly feature Spanish translations or Spanish-language programs, although they are located in areas with high populations of Spanish-speaking Latinos.

			One public library on the Mexican border has no Spanish translations on its homepage. Access to Spanish language translations and collections would be extremely helpful in this community, since more than 81 percent are Latino and 71 percent of the population speak a language other than English, according to the 2010 U.S. Census.41

			Library websites can also provide links to information about literature, events, and organizations in the community. For example, the Kansas City Public Library site (www.kclibrary.org/) links to Hispanic American Biographies (www.infoplease.com/spot/hhmbioaz.html). Table 3.1 gives examples of websites that could be linked to a library homepage.

			
				
					Table 3.1.  Websites with reading lists for Latino/Latina children, young adults, and adults.

					
						
							
						
						
							
									
									Latino/Latina Children’s Reading Lists

									Welcome to the Pura Belpré Award Home Page!

									http://www.ala.org/alsc/awardsgrants/bookmedia/belpremedal

									Website that provides information about Pura Belpré, a Latina librarian at the New York Public Library whose storytelling and writings have been inspiring. The Pura Belpré Medal was established in her honor in 1996. Cosponsors of the award are the ALSC, a division of the ALA; REFORMA; and the National Association to Promote Library and Information Services to Latinos and the Spanish-Speaking, an ALA affiliate. The website announces current and past award winners of the Author Award, Illustrator Award, Author Honor Book, and Illustrator Honor Book.

								
							

							
									
									¡Colorín Colorado!

									http://www.colorincolorado.org/read/forkids/hhm/

									Full resource website for librarians, teachers, parents, and anyone working with Latino/Latina second language learners. The site is based in Washington, DC, with funding from the National Education Association and the American Federation of Teachers/AFL-CIO. Included are links to ELL teaching materials, webcasts, books, and authors.

								
							

							
									
									Growing Up Latino in the U.S.A.

									https://www.ala.org/ala/alsc/alscresources/booklists/GrowingUpLatino.htm

									Bibliography prepared by the ALSC International Relations Committee for the 2004 ALA Annual Conference Program “Serving the Needs of Children in the United States through Children’s Literature.”

								
							

							
									
									Latino Children’s Book Resource

									http://ccb.lis.illinois.edu/Projects/Addition%20on%209-20-07/CCB/CCB/mhommel2/latinoresource.htm

									Colorful website created by Maggie Hommel (graduate student at the University of Illinois at Urbana–Champaign School of Library and Information Science) that provides links to book lists, authors, awards, cultural information (e.g., Quinceañea), and more.

								
							

							
									
									Latinas for Latino Lit: Remarkable Latino Children’s Literature for 2013

									http://latinas4latinolit.org/2013/12/remarkable-latino-childrens-literature-of-2013/

									Latinas for Latino Lit (L4LL) provides commentaries on Latino/Latina literature for children. Its mission notes the underachievement of Latinos/Latinas. Assets are not mentioned. L4LL was created by two Latina women dedicated to improving children’s literacy. A summer reading program is identified as one of site’s successes.

								
							

							
									
									Latino/Latina Young Adult Reading Lists

									Books for Latino Teens: REFORMA’s Teen Latino Titles: YALSA The Hub: Your Connection to Teen Reads

									http://www.yalsa.ala.org/thehub/2012/08/22/books-for-latino-teens-reformas-teen-latino-titles/

									Called “The Hub,” a website maintained by YALSA. The link provided here is to REFORMA’s “Teen Latino Titles,” which focuses on Latino/Latina teens and information on Latino/Latina teens. A search box gives information about specific topics and literature on Mexican Americans, Cuban Americans, and so forth. It is a valuable resource for teachers and librarians working with Latino/Latina teens.

								
							

							
									
									Battleground for America’s Narrative: An Annotated Bibliography of the 84 Banned Books in Arizona

									Compiled by Elaine Romero

									http://www.librotraficante.com/annotatedBibliography.pdf

									A helpful document that discusses the banned books in Arizona and the author’s interest in the books. Each of the banned books is annotated.

								
							

							
									
									Great Young Adult Fiction with Latino Themes

									http://ccb.lis.illinois.edu/Projects/Additions%20on%209-20-07/CCB/CCB/mhommel2/youngadult.htm

									Page from the aforementioned Latino Children’s Book Resource website that provides resources for Latino/Latina young adults. Book covers are displayed, and a summary of books is given, along with the recommended grade level.

								
							

							
									
									Latino Book Club

									http://www.latinabookclub.com/

									The homepage of this blog states that its goal is to display Latino/Latina authors. It provides information about events (e.g., El Museo del Barrio’s Three Kings Day Parade in New York) and suggests lists of books. Information about Latino/Latina authors and friends of the blog is provided in the sidebar. See also Alma Ramos-McDermott’s article “REFORMA and YALSA: Working Together to Reach Latino Youth,” Young Adult Library Services 7, no.1 (Fall 2008):19–22 and 42, for a list of YA recommended literature for teens.

								
							

							
									
									Latino/Latina Adult Reading Lists

									Association of American Publishers Latino Month Reading List: Fiction and Nonfiction

									http://www.getcaughtreading.org/pressreleases/Latino_Book_Month_2010_Adults.pdf

									Attractive site that includes an annotated list of adult fiction recommended reading to celebrate Latino Month. Although the list was compiled in 2010, books included are still relevant and the literature included still worth reading.

								
							

							
									
									Cosmopolitan: 10 Must-Read Books by Latino Authors

									(some of the books on this list are also for young adults)

									http://www.cosmopolitan.com/lifestyle/news/a31674/10-must-read-novels-by-latino-authors/

									Listing of ten relatable books penned by Latinos/Latinas.

								
							

							
									
									Latina: 7 Books Every Latina Should Read during Hispanic Heritage Month

									http://www.latina.com/entertainment/book-club/books-every-latina-should-read-during-hispanic-heritage-month

									List compiled by Alanna Nuñez (2014) that includes books authored by Latinos/Latinas (e.g., Marta Acosta, Julia Álvarez, Rudolfo Anaya, Sandra Cisneros, Roberto Quesada, and Victor Villaseñor) that have become classics.

								
							

							
									
									LatinoStories.Com: The Credible Source for Latino Literature, Latino Film, and Latino Studies

									http://latinostories.com/index.html

									Website that identifies “Best Latino Works” for children, teens, and adults in various categories. A link identifies authors by ethnicity, awards received, films, and more. A link to new books each year provides an image and summary of the books. Also provided are links to Latino/Latina author sites, book reviews, and teacher resources.

								
							

						
					

				

			

			Websites for Latino Children

			The American Library Association (ALA) and the ALSC established an online list called Great Websites for Kids (http://gws.ala.org/).42 The site features authors, museums, and historical information appropriate for children and websites in compliance with the Children’s Internet Protection Act.43 On the current list (more than one hundred websites), only five reflect Latino culture. Several represent the influence of Spanish speakers in U.S. history, and a few Latino author websites are included, leaving a substantial gap between the number of websites for Latino children and the number represented on the ALA/ALSC site. Given the large and growing population of Latinos, additional websites might be included. Helpful websites might be those that recognize significant historical contributions of Latinos, which is often a forgotten part of U.S. history.

			Table 3.2 illustrates Latino websites that could be included on Great Websites for Kids. Criteria for selecting sites would be similar to guidelines established by the Great Websites for Kids committee and the ALSC/REFORMA Pura Belpré Selection Award Committee,44 and the websites would be for Latinos and Spanish-speaking children. Guidelines for selecting Latino websites that appear in table 3.2 are provided in the following section. The ALA and ALSC committee for Great Websites for Kids could include Latino librarians, teachers, and parents representing specific cultural groups (e.g., Puerto Ricans, Dominican Americans). Engaging those who will benefit from services is an important aspect of asset-based community building. 

			
				
					Table 3.2.  Examples of Websites to Include in Great Websites for Kids on Latino/Hispanic Culture.

					
						
							
							
						
						
							
									
									Themes

								
									
									Websites on Latino/Hispanic Culture (URL included)

								
							

							
									
									Animals

								
									
									South America

									 San Diego Zoo

								
							

							
									
									
									  http://animals.sandiegozoo.org/regions/south-america

								
							

							
									
									
									Museo de la Fauna

								
							

							
									
									
									  Ciencias Naturales

								
							

							
									
									
									  http://museodelafauna.com/inicio.php 

								
							

							
									
									The Arts

								
									
									El Museo del Barrio

								
							

							
									
									
									  www.elmuseo.org/

								
							

							
									
									
									National Parks Service

								
							

							
									
									
									  American Latino Theme Study

								
							

							
									
									
									  www.nps.gov/history/heritageinitiatives/latino/latinothemestudy/arts.htm

								
							

							
									
									History and Biography

								
									
									National Museum of the American Latino

									  (En Español)

								
							

							
									
									
									  www.americanlatinomuseum.gov/spanish/index.html 

								
							

							
									
									
									Chicano Civil Rights and Labor History

								
							

							
									
									
									  University of Washington

								
							

							
									
									  

								
									
									  https://depts.washington.edu/civilr/Chicanomovement_part1.htm

								
							

							
									
									
									Scholastic: Celebrate Hispanic Heritage

								
							

							
									
									
									  Latinos in History

								
							

							
									
									
									  http://teacher.scholastic.com/activities/hispanic/history.htm

								
							

							
									
									Literature and Languages

								
									
									Juegos Curious George

									  (En Español)

								
							

							
									
									
									  http://pbskids.org/curiousgeorge/games/spanish.html 

								
							

							
									
									
									What’s Día (Pat Mora)

								
							

							
									
									
									  www.patmora.com/whats-dia/ 

								
							

							
									
									
									El Dia de los Niños/El Dia de los Libros

								
							

							
									
									
									  http://texasdia.org/history.html 

								
							

							
									
									
									Día! Diversity in Action

								
							

							
									
									
									  http://dia.ala.org/content/about-d%C3%ADa 

								
							

							
									
									Science

								
									
									The Space Place

								
							

							
									
									
									  (En Español)

								
							

							
									
									
									  NASA

								
							

							
									
									
									  http://spaceplace.nasa.gov/sp/kids/ 

								
							

							
									
									
									Try Space

								
							

							
									
									
									  (En Español)

								
							

							
									
									
									  Partnership for Science Literacy

								
							

							
									
									
									  www.tryscience.org/es/home.html 

								
							

							
									
									Mathematics and Computers

								
									
									Matemáticas a Temprano Edad

									  PBS Parents

								
							

							
									
									
									  www.pbs.org/parents/earlymath/spanish/grades_activities.html

								
							

							
									
									Reference Desk

								
									
									Información Para Niños

								
							

							
									
									
									  (Español/English)

								
							

							
									
									
									  Kids Health

								
							

							
									
									
									  http://kidshealth.org/kid/centers/spanish_center_esp.html#cat20268

								
							

						
					

				

			

			Guidelines for Selecting Websites for Latino Children.  For a detailed discussion of items 1 through 4, see Great Websites for Kids. Items 5, 6, and 9 were adapted from the Pura Belpré criteria.

			 1. The website has an author or sponsor.

			 2. The website has a stated reason for its existence.

			 3. The website has personality and strength of character.

			 4. Content is meaningful and useful, and it educates, informs, or entertains.

			 5. Respect is shown for Latino children.

			 6. Material is marked by “conspicuous excellence or eminence.”

			 7. Material contains works by award-winning Latino authors, artists, and leaders.

			 8. Material is age appropriate.

			 9. Latinos are accurately and positively portrayed.

			10. Translations of Spanish (if included) are accurate, grammatically correct, and properly punctuated.

			11. Material is educational, enriching, and interesting to children.

			12. Material contains accurate information (historical, cultural, linguistic, political, etc.) about Latinos.

			13. Sources for material are credible and verifiable.

			Part 2: Developing Cultural Competence

			Much of this discussion has been centered on things to consider when developing services for Latinos and what public librarians should know about Latino language and culture to be culturally competent. This section focuses on how librarians learn about culturally competent practices. We provide helpful resources about Latinos and give examples of libraries that have implemented culturally competent practices. Many libraries provide workshops on various aspects of their services. Information about Latinos, especially the specific Latino groups served by the library, should be included. Workshops can include research on language and culture that can guide librarians working with Latinos, especially second-language learners of all ages. Latino librarians should be encouraged to participate in professional workshops and share personal experiences to give meaning to theoretical concepts. Latino librarians can also be invited to plan and teach workshops.

			Professional literature on Latinos is also important and should be available to library and information science (LIS) staff in professional libraries, which contain information and resources—charts, maps, diagrams, artifacts—that address issues librarians encounter in their professional endeavors. For example, in New York City, a librarian might need to know about Dominican Americans, Puerto Ricans, and other groups; her professional library should include books and articles on those specific Latino populations.45 The Encyclopedia of Latino Culture: From Calaveras to Quinceañeras46 is a valuable set of books (three volumes) for professional libraries and is particularly helpful for public librarians who interact with various groups of Latinos. Librarians also need to have access to digital resources about Latinos to plan programs, present research to governing bodies, and establish library policies. Articles and books written by LIS professionals and experts on Latino groups should also be included.

			Resources about Latinos to Include in a Professional Library

			Books

			Encyclopedia of Latino Culture: From Calaveras to Quinceañeras edited by Charles M. Tatum (Santa Barbara, CA: Greenwood, 2013). This three-volume book describes cultural traditions from Mexico, Cuba, Puerto Rico, Caribbean nations, and Central and South America.

			Yes! We Are Latinos by Alma Flor Ada and F. Isabel Campoy (Watertown, MA: Charlesbridge Publishing, 2013). This book is for middle- and high-school students. Through vignettes, it presents factual information about diverse cultural groups, including those of Spanish, indigenous, Asian, and Mexican heritage.

			¡Bienvenidos! ¡Welcome! A Handy Resource Guide for Marketing Your Library to Latinos by Susannah Mississippi Byrd (Chicago: American Library Association Editions, 2005). This compact resource guide is particularly for librarians in border communities serving large populations of Latinos. It was written a decade ago, so some of the information is outdated, but a considerable amount is still relevant. For example, its list of important questions to ask Latino library users could be used today with minor modifications (What [if any] library experiences did you have in your native country? What types of books interest you? What types of library programs interest you?). Each chapter provides resources for libraries with Latino populations. The book consists of 110 pages and 71 pages of resources. Críticas no longer exists, and a number of organizations have different websites than the ones published in the book (e.g., the FIL Literary Prize, bestowed by the Civil Association of the Juan Rulfo Latin American and Caribbean Literature Prize, is now at www.fil.com.mx/ingles/i_reco/i_premiofil_fil.asp).

			The Power of Language: Selected Papers from the Second REFORMA National Conference edited by Lillian Castillo-Speed (Santa Barbara, CA: Libraries Unlimited, 2001). This resource contains nineteen papers and Oralia Garza de Cortés’s concluding remarks at the REFORMA National Conference. Topics covered should be of interest to public librarians even though the information was presented more than a decade ago. For example, discussions of mentoring, developing female leadership, and white cultural theory are still relevant today.

			Library Services to Spanish-Speaking Patrons: A Practical Guide by Sharon Moller Chickering (Englewood, CO: Libraries Unlimited, 2001). This resource provides a brief historical overview of Latinos; offers helpful advice for engaging Latino children, teens, and adults; and identifies Internet resources and publishers, some of which are now out of date (websites no longer exist, addresses have changed). An impressive list of librarians shared their expertise.

			Library Services to Youth of Hispanic Heritage edited by Barbara Immroth and Kathleen de la Peña Cook (Jefferson, NC: McFarland, 2000). This resource includes articles by experts in collections (children’s literature, young adult literature), programming, planning, and evaluation. It examines all aspects of library services for a broad range of age groups (children to community college). Everything from suggestions for improving services to “at-risk communities” to “needs assessments” can be found throughout. Several chapters highlight assets of Latinos (bilingualism, Colorín Colorado, the Pura Belpré Medal, poetry of the African diaspora, collections across the border).

			Services for Hispanic Children: A Guide for Public and School Librarians edited by Adela Artola Allen (Phoenix, AZ: Oryx Press, 1987). This book is almost thirty years old, yet it too has valuable information for librarians. The chapters by Adela Artola Allen and Sarah Barchas, the chapter entitled “Terminology for Librarians with Limited Spanish Fluency,” and “English-Spanish Library-Related Vocabulary” by Francisco Ávalos, for example, provide translations of common sentences and vocabulary used by librarians. Although updating the content of some of the questions will be required (e.g., Do you know how to use the card catalog?), many translations will be useful to librarians who need to communicate with Spanish speakers.

			Articles

			“11 Facts for National Hispanic Heritage Month” by Jens Manuel Krogstad (Washington, DC: Pew Research Center, 2014). This fact sheet47 was issued on September 16, the date Mexico celebrates its independence from Spain; it provides information about Latinos that can be used for planning programs. Featured is a color-coded visual representation of the six highest Latino populations in various U.S. cities. For example, in the Los Angeles area, 78 percent are Mexican, 8 percent Salvadoran, 5 percent Guatemalan, 1 percent Puerto Rican, 1 percent Cuban, and 7 percent classified as “Other.”

			“Guidelines for the Development and Promotion of Multilingual Collections and Services” by Library Services to the Spanish-Speaking Committee (Chicago: Reference and User Services Association/American Library Association, 2007). In 2007, the ALA’s Reference and User Services Association Board of Directors approved “Guidelines for the Development and Promotion of Multilingual Collections and Services,” developed by its Library Services to the Spanish-Speaking Committee.48 The goal is to ensure quality service for all users. The guidelines are organized into three areas and subareas (shown in parentheses): “Collection and Selection of Materials” (levels for selection, bibliographic access, physical access, collection maintenance); “Programs, Services, and Community Relations” (cultural diversity, program and marketing, outreach services); and “Staffing.”

			“Mi Casa Es Su Casa” by Sandra Tauler (Library Journal Movers and Shakers, 2005). Sandra Tauler, a city librarian in Calexico, California, a Mexico-border community near San Diego, details her successful efforts to increase library use among Latinos. In 2005, Calexico had a population of 36,005, and today it has 38,572 residents; approximately 97 percent are Latino or Mexican American. Tauler developed culturally relevant collections and used a familiar Spanish phrase (mi casa es tu casa) to attract Latinos to the library. She describes a project called Proyecto Televista, which not only brought Latinos to the library for the first time, it also got 50 percent to return. The efforts described are time-consuming; require connections, commitment, and passion; and are excellent examples of cultural competence by a Latina librarian. Tauler informed Latinos about programs and services available to them, including English-language and Internet classes. The following is a list of what Tauler and other librarians in the Imperial Valley (in Southern California, where Calexico is located) did to get Latinos into four area libraries; hundreds participated, of whom 25 percent were first-time visitors.

			• Partnered with other Imperial Valley librarians

			• Obtained Library Services and Technology Act (LSTA) funding

			• Enlisted support from Spanish-language media networks

			• Asked well-known Latino celebrities to participate in interactive videoconferences

			• Asked local affiliates to help make contacts and publicize videoconferences

			• Obtained information from participants so that follow-up calls could be made

			• Conducted a follow-up survey by telephone

			“Library Services for Hispanic Patrons” by Katie Buck, Karyn Millikan, Cindy Rider, and Sadie Smith (Indiana Libraries 23, no. 1 [2004]: 23–28). Available online and written by graduate students at the University of Indiana,49 this article’s excellent suggestions include providing newspapers in Spanish, initiating a “Budding Authors” club and a technology club, and other useful ideas. References provide the basis for a professional library and include the following three articles:

			“Bridging the Culture Gap: Ten Steps toward a More Multicultural Youth Library” by Denise E. Agosto (Journal of Youth Services in Libraries 14, no. 3 [Spring 2001]: 38–41). Agosto’s ten steps include (1) reevaluating your mission statement, (2) assessing your library’s physical environment, (3) diversifying your collection, (4) emphasizing collaboration, (5) modeling bilingual materials, (6) modeling multicultural materials, (7) fostering dialogue, (8) arming yourself with research, (9) engaging your community, and (10) appreciating diversity.

			“20 FAQS about Hispanics: Twenty of the Most Frequently Asked Questions about Hispanics in the U.S.” (National Council of La Raza, 2011). This fact sheet50 contains such frequently asked questions as, Who makes up the Hispanic population? What terms are used to describe the U.S. Hispanic population? How large is the Latino population? Are most Latinos immigrants? What is the level of Hispanic civic engagement? Answers are brief. References are provided for readers interested in obtaining more information.

			“IRA Commission on RTI: Meeting the Needs of Culturally and Linguistically Diverse Students” by Janette Klingner, Nonie Lesaux, Sandra Goetz, Jamal Cook, and Lucinda Soltero-González. This article51 is available online. It is in draft form, but it is full of valuable information that applies to Latino children.

			“¡Sí Se Puede!” by Roberto P. Haro and Elizabeth Martínez Smith (Wilson Library Bulletin 53 [November 1978]: 228–88). Although outdated, this article provides a historical overview of Latino services in public libraries in El Paso, Palos Verdes, Richmond, Miami, Chicago, and Union City. It describes where libraries have been, how the past has shaped today’s services, and the extent to which Latinos have improved library experiences for Latinos for more than thirty-five years. Other articles in the Wilson Library Bulletin provide information that LIS professionals have used to evaluate their own libraries’ progress during the past thirty-six years.

			Reports

			“Closing the Digital Divide: Latinos and Technology Adoption,” by Mark Hugo López, Ana González-Barrera, Eileen Patten (2013),52 and “Library Services in the Digital Age: Part 2: What People Do at Libraries and on Library Websites,” by Kathryn Zickuhr, Lee Rainie, and Kristen Purcell (2013).53 Both reports by the Pew Research Center indicate that Latinos have made some progress in two important areas of interest to public librarians. The first is an increase in their use of the Internet. The second is increased use of library services. According to the Pew reports, 78 percent of Latinos now use the Internet, 14 percent since 2009.54 Latinos also appear to use libraries more, even though only 31 percent of those surveyed had ever visited a library website. This information is encouraging, although not ideal. It indicates that Latinos are developing important assets on which public librarians can build (e.g., programming and services involving computer skills and assets). On its website, the Public Library Association states that a future goal is to ensure that the “public library is the most valued asset in every community.”55

			Institution Cultural Competence: Paradigm Shift

			While it may seem difficult for a public library to evolve into an asset-based, culturally competent institution, it can be done. Asset-based thinking is already present in many public libraries, which have made the paradigm shift by taking the following steps:

			1. Improving their communication with Latino communities, informing them about library services by enlisting Spanish-language radio and television as partners in announcing new programs, books, and language and technology classes.

			2. Increasing Spanish-speaking library staff and LIS professionals, as well as friendly volunteer greeters.

			3. Increasing culturally appropriate collections.

			4. Establishing Latino outreach programs in community centers, clubs, and churches to promote such satellite library programs as homework help and library-card enrollment.

			Using the cultural competence model (see chapter 1, figure 1.2), public librarians can examine their current services for Latinos to determine their level of cultural competence in each domain (self-reflection, interpersonal relations, contextual knowledge) and consider the extent to which their efforts in each domain increase cultural competence.

			Model Libraries and Cultural Competence in Action

			Multnomah County Library (https://multcolib.org)

			Multnomah County Library (MCL) is located in Portland, Oregon, a city with a population of more than six hundred thousand. Latinos are the fastest-growing population in the region. Located more than 1,500 miles from the Mexican border, Portland illustrates that Latinos have immigrated to many areas of the United States56; however, higher birth rates also account for the increase in the Latino population in Portland, as in other cities in the country. In the past, Latinos from Mexico, Guatemala, and other Spanish-speaking countries were drawn to Portland to work in agriculture. Today they have a much broader range of opportunities for employment—in construction, the service and food industry, and professional positions.57

			MCL recognizes the value of Latinos to the community and for decades has provided excellent services, for instance, its award-winning children’s programming El Día de los Niños/El Día de los Libros. The Multnomah website features an impressive array of programs (websites may change by the time this book goes to press):

			Hora de cuentos: Story time for children, infants to age three

			Leyendo y jugando: Literacy program for families

			Mi Piñata: Niños, pre-escolar

			Traditional Latin American arts and crafts

			Families: Grades K–8

			Laboratorio de computación: Adolescents and adults

			Tertulia literaria: Adolescents 

			Mariachi calavera: Adolescents 

			Leyendas de México: Children and adolescents

			Muñecas de Quinceañeras: Grades K–8

			Sueños de fútbol: Grades K–8

			Latin Dance around the World: Grades K–5

			Spanish speakers can access information by selecting “Español” from the menu bar on the homepage (see figure 3.1, top left). When the screen changes to Spanish, users can type a keyword into the search bar, buscar (e.g., programas, libros, etc.). The page accessed using the word programas provides links to books, music, movies, and more (libros, música, películas y más). Users can access “Evento y clases” from the menu bar to see details about events and classes in a dropdown menu (Clases de computacíon, Horas de cuentos, Por ubicación, Eventos de hoy, Búsque todos los eventos y clases).             
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					Figure 3.1.  Multnomah County Library Spanish-language website.

				

			

			Denver Public Library (www.denverlibrary.org)

			The Denver Public Library (DPL) also provides access to information in Spanish from its homepage. Denver County has a growing population of Latinos (30.9 percent).58 Many are Mexican Americans. Users can access information from a menu bar on the right side of the homepage (Español, shown by arrow in figure 3.2). This takes users to a Spanish-language webpage with links to library information (see figure 3.3; see the arrow on the left side pointing to Padres y Niños, Recursos útiles, Salud, etc.). Users can also type a keyword like eventos (events) into the search box, buscar; by clicking on the button underneath the search box, they can go to the catalog (catálago) or the site map (sitio). The arrow on the right points to the language selection tool, which changes the webpage to English. Returning to the library’s homepage, however, is more complex. Users must click on one of the menu options (e.g., catálago, mi cuenta, etc.), which take users to the DPL homepage.                       
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					Figure 3.2.  Denver Public Library website.
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					Figure 3.3  Denver Public Library Spanish website.

				

			

			Pima County Public Library (www.library.pima.gov)

			Another forward-thinking organization is the Pima County Public Library (PCPL) in Tucson, Arizona, approximately seventy miles from the Mexican border. It serves approximately 1 million residents, and more than 35 percent are Latino. Many of them are Spanish speakers who benefit from an informative Spanish webpage, ¡Descubre tu Biblioteca! (see figure 3.4), with information about PCPL and its services. Fifteen information boxes link users to summer reading, recommended books, homework help, classes, and much more. A key feature of the website is that users can access Spanish (en Español) from the main menu bar in the center of the homepage, which is clearly visible. The PCPL website is one of the few library websites to display a “Back to Homepage” arrow from the Spanish-language page. Libraries generally use the word “Home” or a house icon to return to the homepage; however, house icons on Spanish-language pages do not always link to the homepage, and many libraries do not have an easy way for users on Spanish webpages to return to the English homepage, which can be frustrating.          
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					Figure 3.4.  Pima County Public Library Spanish-language website.

				

			

			In 2003, PCPL librarians launched a unique program, Nuestras Raíces (Literary Arts Festival). It was sponsored by the Friends of the Pima County Library and the Tucson chapter of REFORMA, whose members helped maintain Nuestras Raíces for more than nine years. The festival was a popular and well-attended event held at the main library in downtown Tucson and involved authors, storytellers, speakers, food, and books, as well as booths with arts and crafts set up in the plaza in front of the library. Nuestras Raíces moved to the University of Arizona campus for the Tucson Festival of Books, which is now a cosponsor of the event.

			Library Website Language Options

			Several types of language options are used on public-library websites to provide access to Spanish. The best option is to have a clear and visible language selection on the homepage (see figure 3.4). Another option is a language select option at the bottom of the homepage (see figure 3.5). The homepage search box can also be used to access Spanish information (see figure 3.6), but it may not be intuitive to users. A brief discussion of these language options follows.

			Option on the Homepage

			Language options on a library’s homepage are the most convenient for users to find, especially if they are clearly visible and located in the main menu bar or otherwise centrally located (and also large enough to be seen). As mentioned earlier, PCPL’s homepage is exemplary (see figure 3.4). Other examples include the following:

			Washington County Cooperative Library Services (www.wccls.org)

			Washington, DC, Public Library (http://dclibrary.org)

			Nogales Public Library (www.nogalesaz.gov)

			Lexington Public Library (www.lexpublib.org)

			West Hartford Public Libraries (Connecticut) (www.westhartfordlibrary.org)

			Queens Public Library (New York) (www.queenslibrary.org)

			Los Angeles Public Library (www.lapl.org)

			San Antonio Public Library (http://mysapl.org)

			Austin Public Library (http://library.austintexas.gov)

			San Francisco Public Library (http://sfpl.org)

			Harris County Public Library (Texas) (www.hcpl.net)

			Seattle Public Library (www.spl.org)

			More important, the main purpose of the language option should be to connect Latino users with adequate descriptions of the library’s services, catalog, and programs of interest (e.g., calendario de eventos/calendar of events; www.spl.org/audiences/spanish/es-calendar-of-events). There is considerable variation in the amount of useful information and the number of programs available to Spanish speakers. For some libraries, costs, size of the population, and political considerations account for differences in services provided in Spanish.

			Language Option at the Bottom of the Homepage

			A language option found at the bottom of the homepage is shown in figure 3.5. Since users must scroll to the bottom of the homepage to access the option, it could easily be missed, especially by new library users. They may require assistance in finding the option. Some of the libraries using this option include Houston Public Library (http://houstonlibrary.org), Chicago Public Library (www.chipublib.org), San Diego Public Library (www.sandiego.gov/public-library), and Providence Public Library (www.provlib.org).         
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					Figure 3.5.  Houston Public Library website.

				

			

			Language Features Not on the Homepage

			Language options are also available on webpages other than the homepage. There are several ways to access these language options. On the El Paso Public Library homepage, type a keyword into the search box (shown by arrow in figure 3.6). This takes users to a webpage (usually the catalog) where they can translate text with a language-selection tool (selectionar idioma; see arrow in upper-right corner of figure 3.7). Users can access books with descriptions in Spanish by typing “libros” into the middle search box and selecting Spanish from the language-selection box. Options for finding language-selection options and using multiple dropdown boxes to find Spanish-language information are not the same on all library websites, and multiple steps are often required. New library users will likely need assistance.              
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					Figure 3.6.  Using a search box to access language options.
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					Figure 3.7.  El Paso Public Library website.

				

			

			Other Libraries and Cultural Competence

			We reviewed numerous library websites for this section of the book and found a variety of programs for Latinos. The website of the Queens Borough Library branch of the New York Public Library59 lists a number of classes that help Latinos become citizens, learn computer programs, and start a business, as well as many more programs and classes that tap into the interests of the community. The business and computer classes, in particular, indicate that the librarians see Latinos as entrepreneurs and assets. There are many outstanding Latino staff working in large and small public libraries. They too are assets to their library and community.

			Miami-Dade Public Library serves a large Latino population. Its website notes that a Hispanic branch is open part-time and lists programs that focus on conversation, writing, citizenship, story time, book clubs, and so forth. The Miami-Dade area has a population of more than 2 million, more than 64 percent of which is Latino.60 Programs like Escritores Cubanos en el Exilio (Cuban Writers in Exile) are culturally relevant for the community, given its geographic location and the large population of Cuban refugees and immigrants.

			A program for Latinos at the Patchogue-Medford Library in New York engages Spanish-speaking mothers to reach out to the Latino community. The program is called Madres Latinas Amigas,61 and the Latina mothers support the library by “making reminder calls, coordinating decorations, and sending birthday cards . . . conducting workshops on self-esteem, bullying, domestic violence, nutrition, and parenting, as well as participating in the neighborhood community garden.”62

			National Hispanic Heritage Month is highlighted on many public-library websites. The celebration was initiated after the civil rights movement in the 1960s. As one government website describes,

			The observation started in 1968 as Hispanic Heritage Week under President Lyndon Johnson and was expanded by President Ronald Reagan in 1988 to cover a thirty-day period starting on September 15 and ending on October 15. It was enacted into law on August 17, 1988.63

			San Antonio Public Library (http://mysapl.org/) announces many Latino celebrations throughout the year, including “Celebrate Hispanic Heritage” on January 9, 2014, which, in 2014, extended the official annual celebration of Hispanic Heritage Month (September 15 to October 15) to coincide with a February celebration of César Chávez. See the permanent César Chávez online resource guide (http://guides.mysapl.org/content.php?pid=187302&sid=1572651).64

			Best Practices

			Developing services that reflect cultural competence and recognize Latinos as an asset to the community does not just happen; it is a process. Public libraries and staff must recognize necessary changes in services for Latinos and the underlying social and economic conditions that create those needs. How Latinos are perceived (asset or deficit) also influences the way libraries make changes. The best practices identified in the following sections come from interview questions, information we gleaned from examining public library websites, and the literature.

			How Do Libraries Find Out about Latinos They Serve?

			There are several ways libraries gain information about the Latinos they serve. Examples are as follows:

			Map the community and its assets.

			Get to know members of the community through an outreach plan. Ask volunteers from the neighborhood to recruit library users and other volunteers. Word of mouth is a powerful way to bring Latinos in the door.

			Talk to Latinos, both those who are library users and those who don’t use the library.

			Know where in the neighborhood Latinos go to socialize (e.g., supermarket, beauty salon, church, park).

			  Best Practice: Use asset maps and develop relationships in the community.

			How Can Libraries Uncover Underlying Assumptions about Latinos?

			Librarians should ask themselves the following:

			What do we know about the language or culture of the specific group served (daily activities, acceptable and nonacceptable behavior, customs, events, beliefs, style of speech, dialect)?

			Why should we design programs for Latinos? Is it so they will be bilingual and bicultural? Or are the programs designed to acculturate Latinos at the expense of their native language and culture?

			What are our underlying assumptions for designing literacy and language classes for Latinos? Examples include they aren’t literate, they need to speak without Spanish accents, they need to replace their culture with “ours,” they need to maintain their identity, they need to change their identity, we want to promote an understanding of different languages and cultures, we want to promote an understanding between Latinos and non-Latinos.

			  Best Practice: Recognize language and culture as assets.

			How Can Librarians Connect with Latinos?

			There are a variety of ways librarians can make a connection with Latinos:

			Invite guest speakers to talk about Latino communities and history (e.g., people’s accomplishments and contributions to society).

			Advertise Latino-focused programs (e.g., Great Hispanic Americans).

			Plan events for Latino communities at the main or branch libraries. Cosponsor events with organizations in the Latino community (e.g., Chicanos por la Causa, REFORMA, Latino professional groups).

			Ask the local Spanish- or English-language newspaper for a guest column where you can review new books for Latinos in English and Spanish.

			Organize gatherings to inform parents about programs and why they have been developed: to improve literacy and a love of reading, help students do better in school, and bring the community together.

			Request to be guests on local Spanish-language television and radio programs.

			  Best Practice: Connect with Latinos.

			How Can We Ensure Latinos See Themselves Represented in the Library?

			By taking a few extra steps librarians can help Latinos see themselves represented in the library.

			Hire staff who reflect the Latino community.

			Acquire collections about and by Latinos; display them with other books.

			Display images of Latinos in the library (e.g., pictures, websites).

			Create Spanish-language signage and websites.

			Have resources targeted at the specific Latino community (e.g., Mexican American, Puerto Rican) the library serves.

			  Best Practice: Create libraries where Latinos can see themselves.

			Is the Library User Friendly?

			The following steps can be taken to make the library a more user-friendly environment:

			Ensure users have easy access to books, the catalog, classes, and information.

			Have several computers so people don’t have to wait.

			Ensure users have enough computer time, since they may not have computers at home or high-speed Internet connections.

			Include Spanish-language instructions and have Spanish-speaking staff available to answer questions.

			Create websites that are user friendly to Latino Spanish-speakers who may not have much experience with public libraries.

			Keep websites current, inform the Latino community about changes, and provide assistance in using new tools.

			Include written and digital instructions for using the library and its resources.

			  Best Practice: Make the library a user-friendly place for Latinos and provide access to computers and websites.

			Does the Library Make Latinos Feel Welcome?

			Making Latinos feel welcome in the library can be achieved using the following steps:

			Include community members in the planning process by appointing them to advisory committees.

			Plan events that are attractive to Latinos.

			Work to get the word out to the community by placing flyers in neighborhood meeting places, speaking at community events, and broadcasting on Spanish-language media. Distribute announcements and invitations within the community.

			Provide services based on specific preferences and the needs of individual branch libraries and cultural groups served.

			Plan with the community, not just for them.

			Include Spanish-language programs for Latinos.

			Let Latinos know their language and culture are respected.

			Ask Latinos in the community to disseminate information throughout the neighborhood.

			  Best Practice: Include the Latino community in planning.

			What Issues Are Considered When Libraries Design Programs for Latinos?

			Several issues should be considered when designing programs for Latinos.

			Libraries should understand transportation issues (e.g., cost, bus time and location, travel time, safety).

			Libraries should understand economic realities Latinos face.

			Libraries should know how families deal with socioeconomic conditions (e.g., parents working, students working, grandparents raising children, parents and children taking care of elderly family members).

			Libraries should know about and understand lack of involvement in library activities (e.g., cultural sensitivities, language spoken, experience with the library).

			Librarians should know about such social factors as discrimination and racism in their community.

			  Best Practice: Consider societal and environmental issues in designing programs for Latinos.

			How Does the Library Make Decisions Regarding Literacy

			There are several methods for making decisions about literacy within the library:

			Recruit community advisors to help plan library programs, book selections, book-club events and participants, and so forth.

			Acquire collections for the community served by the library. Be aware of the differences among books written about Latinos and identify the cultural or ethnic group discussed in each book.

			Know the level of reading, writing, and computer literacy of Latino library patrons using Spanish.

			Know the level of reading, writing, and computer literacy of Latino library patrons using English.

			  Best Practice: Recognize and promote literacy interests of Latinos.

			In What Capacity Are Latino Patrons Involved with the Library?

			Getting Latinos involved with the library can be as simple as making them aware of the involvement opportunities:

			Include youth and adults on advisory councils for the library.

			Let Latinos know which volunteer positions are available.

			Announce employment opportunities to the Latino community.

			  Best Practice: Secure community involvement (e.g., advocates, helpers).

			How Should the Library Prepare Its Staff to Work with Latinos?

			Preparing library staff to work with Latinos can be done in the following ways:

			Provide professional development for staff.

			Ensure that professional-development workshops are taught by culturally competent individuals who recognize and understand the assets of Latinos.

			Ensure that those responsible for professional development have a high level of expertise.

			Ensure that those teaching about Latinos have expertise and experience working with Latinos.

			Include information about the specific group of Latinos served by the library in training and professional-development sessions.

			Require a high level of knowledge of research on Latinos.

			Require professional development workshops to be taught by individuals who respect Latinos (including immigrants).

			Engage individuals who know Spanish to participate in workshops on Latino language and culture.

			Give staff access to a professional library with information about Latinos.

			  Best Practice: Provide professional development on Latinos with knowledgeable teachers to deliver content.

			What Is Involved in Planning Services for Latinos?

			Planning services for Latinos can be made easier by taking the following steps:

			Consider Latino assets.

			Involve Latinos in the planning process.

			Demonstrate respect for Latinos (including immigrants).

			Communicate with Latinos in English and Spanish.

			Consider the level of expertise and experience among the Latinos involved in planning programs.

			Research topics of interest to the Latino communities served, including linguistics (bilingualism, dialects, code-switching, second-language acquisition) and child development.

			Gather reports from professional workshops, conferences, training, and information sessions on Latino populations.

			Test and adapt programs based on input from Latinos.

			  Best Practice: Plan programs to reflect input from Latinos.

			How Does the Library Partner with Others?

			Librarians connect with the following to form partnerships for promoting the library:

			Latino community groups (e.g., REFORMA) to cosponsor events.

			Literacy organizations involved in literacy (e.g., Literacy Connection) to plan outreach into Latino communities.

			Latino agencies to sponsor or give talks at the library and in the Latino community.

			Youth-focused groups (e.g., Big Brothers Big Sisters, Girls and Boys Clubs) to offer afterschool and holiday programs at the library that tell young people about the library.

			Teachers and educational groups in schools to offer activities in the library (e.g., summer-lunch program).

			Health organizations to put on programs at the library.

			  Best Practice: Collaborate with community organizations.

			The following questions can help librarians reflect on the issues involving Latino children, teens, and adults discussed in this chapter:

			Do we let users know that the ability to speak Spanish is a valuable asset?

			Are our goals related to those of Latino communities? When (if at all) were the library’s goals for Latino patrons considered, updated, changed, or revised? 

			In what specific ways does the library demonstrate cultural competence with Latinos?

			In what specific ways could the library improve its cultural competence practices?

			Other, non-Latino residents served by libraries will also benefit from diverse and interesting bilingual and Spanish-language programs. Individuals interested in learning Spanish have a unique opportunity to learn a second language through authentic face-to-face communication with native Spanish speakers. Those who perceive these programs as a benefit to the larger community,65 as well as to Latinos, are culturally proficient and have not been influenced by unfounded admonitions that bilingual programs and collections will lead to a divided country.66

			It has been years since the controversial article “English Is Spoken Here” was published in American Libraries, proclaiming incorrectly that “bilingual libraries and librarians are undermining American democracy that has created one nation for all.”67 Today, many libraries and librarians have created innovative programs like those detailed in this chapter. Why? First, they are working to fulfill the goals the profession established in 1866: “Ensure access to information to all working to create ‘one nation for all.’”68 Second, culturally competent librarians recognize that the phrase “one nation for all” led to a rethinking of segregation, women’s rights, and gay rights. Inclusive programs for Latinos demonstrate cultural competence and may eventually lead to a Latino rights movement. Third, we are a nation of immigrants, which has strengthened rather than weakened the country. Finally, providing options in Spanish (or any language) provides benefits to children, as well as adults. It’s like adding more RAM to your hard drive. It also acknowledges the rich contributions to this country by early Spanish explorers and settlers. Cultural competence and asset-based approaches acknowledge this legacy. It is a more logical and successful framework for libraries than deficit approaches, and the outcomes will undoubtedly prove to be more enduring.

			Conclusion

			Public libraries have made significant progress in transforming library services to meet the needs of Latinos. In an earlier chapter, school libraries are referred to as safe havens for Latino immigrant library users. Public libraries can also be described in this way, because they offer an environment that does not impose time limits on reading, evaluate pronunciation, or measure fluency. They don’t dwell on phonological awareness, comprehension, vocabulary, spelling, or grammar. They recognize there are different dialects of Spanish and avoid perceptions that one is superior to another. They allow Latinos and other patrons the sheer pleasure of browsing shelves of books, magazines, and newspapers with no particular agenda, curriculum, or test to worry about—making them lifelong library users and learners.

			Learning by Latinos is stimulated by playful rhythmic texts (e.g., “one, two, buckle my shoe,” “uno, dos, tres, cho”). For Latino immigrant youth, the greatest assets public libraries can develop is the love of reading and learning. Libraries also recognize that Latino families are important and that they can engage Latino family members in attracting youth to their programs. Public libraries are havens where Latinos can surround themselves with English, Spanish, and bilingual books of all shapes and sizes, for all ages, on any subject. Latinos develop literacy by having opportunities to read comprehensible and interesting literature for enjoyment and recreation. Krashen reminds us that access to quality (and culturally appropriate) reading material and opportunities for free voluntary reading (FVR) improves literacy:

			There is very strong evidence supporting this formula: More access to books has been shown to lead to more self-selected reading, and more self-selected reading leads to higher levels of literacy. . . . There is also substantial research connecting the ends of the formula: Better libraries are related to higher levels of literacy.69

			For adult Latino immigrants, public libraries offer some of the most helpful services in the community. Acknowledging that Latino immigrant children, young adults, and adults come to this country with an abundance of knowledge (funds of knowledge) is one of the most helpful and caring demonstrations of democracy that can be displayed by citizens in their new country. The strategies that reflect cultural competence presented in this chapter are being implemented in varying degrees in public libraries throughout the United States. Further awareness of cultural preferences is needed to benefit more Latinos, however. Libraries and librarians serving Latinos should take into consideration the voice of Latino immigrants through expanded outreach to Spanish-language media and community involvement. Improved efforts to increase the number of Spanish-speaking Latino librarians is also needed. But more important, public libraries must ensure that caring LIS professionals and staff implement best practices. Doing less simply continues the systematic marginalization of Latinos.
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			Chapter 4

			Academic Libraries

		

		
			Academic Libraries: Making the Shift

			The heart of every institution of higher education is the library, and academic librarians are individuals who give the library life. They are connected to students, faculty, and department heads. They help administrators determine what is needed to provide culturally appropriate services for Latino students. Academic librarians can transform institutions in ways that benefit everyone. Culturally competent library practices for Latinos include seeing students’ potential rather than their deficits, developing caring relationships, making personal connections, and involving families and communities—in short, they bring down the “ivory tower.”

			This chapter presents insights from Latino academic librarians and information from the literature that academic librarians need to know and understand when providing services to Latino students. Personal experiences of Latino academic librarians are gleaned from conversations and interviews the authors conducted to guide the discussion about cultural competence in academia. We also examine appropriate practices for working with Latino students in higher education, which is more than advocating for increased funding for Latino students and providing more instruction in technology.1

			As they plan and teach, academic librarians should be aware of both needs and assets. Many Latino students lack funding for college, especially four-year schools. They also feel unprepared for college. But they possess assets that can carry them well, even those who come from low-income families and have inadequate academic preparation. Many are bilingual; they have strong family support and caring individuals in their lives. This becomes apparent in discussions with Latino academic librarians, who confirm what has been written about Latino students’ encounters in higher education. For example, many Latino students are afraid to ask questions, and they have undeveloped research and technology skills, limited information literacy development,2 and limited experience studying in libraries and using databases, catalogs, and other resources.3 At the same time, they rely on family for moral and spiritual support and are bicultural and bilingual (or have the potential to become so).

			A 2012 American Library Association (ALA) report on outreach and diversity indicated that Latinos accounted for 3.1 percent of credentialed librarians (3,661 out of 320,000) in 2009–2010, up from just 1.9 percent in 2000.4 There have been several successful initiatives focused on recruitment and retention of diverse groups, including Latinos, to academic librarianship.5 But the number of Latino library and information science (LIS) professionals is still small compared to the growing Latino population to be served.6

			To prepare LIS professionals to work with Latinos and other groups, the Association of College and Research Libraries (ACRL) recently adopted eleven diversity standards and cultural competence guidelines that call on academic librarians to create more culturally sensitive academic libraries. Box 4.1 lists the eleven standards in the ACRL guidelines. Details regarding each standard (e.g., explanation and interpretation, purpose, goals, definitions, diversity committee members, and bibliography) are available on the ACRL website (http://crln.acrl.org/content/73/9/551.full.pdf).7

			The standards call on academic librarians to be knowledgeable about the cultural and linguistic needs of diverse populations and be leaders in implementing change in their institutions. They are intended to help LIS professionals demonstrate cultural competence with cultural groups, colleagues, and the broader community. They also encourage academic librarians to “foster a climate of inclusion aimed at eliminating discrimination and oppression based on linguistic or other diversities” (standard 6). Doing so requires knowledge and understanding of theories about why certain groups are oppressed. Concepts introduced earlier, critical race theory (CRT)8 and Latino critical theory (LatCrit)9 attempt to explain underlying social and political factors and how inequality contributes to oppression,10 whether segregation in schools provides a quality education,11 and the effect of white privilege.12 LatCrit helps explain the lack of marked advancement in society among Latinos.13

			Latino academic librarians’ interviews provide examples of inequities they experienced. Their stories and narratives provide firsthand accounts of the challenges Latinos face in higher education and show how strengths and assets have worked in their favor. Academic librarians who can see those assets can greatly contribute to Latinos’ success.

			
				
					Box 4.1.  ACRL Diversity Standards

					Standard 1: Cultural awareness of self and others

					Librarians and library staff shall develop an understanding of their own personal and cultural values and beliefs as a first step in appreciating the importance of multicultural identities in the lives of the people they work with and serve.

					Standard 2: Cross-cultural knowledge and skills

					Librarians and library staff shall have and continue to develop specialized knowledge and understanding about the history, traditions, values, and artistic expressions of colleagues, co-workers, and major constituencies served.

					Standard 3: Organizational and professional values

					Librarians and library staff shall develop and support organizational and professional values dedicated to culturally competent service.

					Standard 4: Development of collections, programs, and services

					Librarians and library staff shall develop collections and provide programs and services that are inclusive of the needs of all persons in the community the library serves.

					Standard 5: Service delivery

					Librarians and library staff shall be knowledgeable about and skillful in the use and provision of information services available in the community and broader society, and shall be able to make appropriate referrals for their diverse constituencies.

					Standard 6: Language diversity

					Librarians and library staff shall support the preservation and promotion of linguistic diversity and work to foster a climate of inclusion aimed at eliminating discrimination and oppression based on linguistic or other diversities.

					Standard 7: Workforce diversity

					Librarians and library staff shall support and advocate for recruitment, admissions, hiring, and retention efforts in libraries, library associations, and LIS programs to increase diversity and ensure continued diversity in the profession.

					Standard 8: Organizational dynamics

					Librarians and library staff shall participate in and facilitate the development of organizational dynamics that enable individuals, groups, and organizations to continually develop and exercise cultural competence.

					Standard 9: Cross-cultural leadership

					Library leaders shall influence, support, and encourage the creation of proactive processes that increase diversity skills; empower colleagues, coworkers, and constituents from diverse backgrounds; share information about diverse populations; and advocate for their concerns.

					Standard 10: Professional education and continuous learning

					Librarians and library staff shall advocate for and participate in educational and training programs that help advance cultural competence within the profession.

					Standard 11: Research

					Research shall be inclusive and respectful of non-Western thought and traditional knowledge reflecting the value of cultural ways of knowing.

				

			

			Why Stories?

			Research indicates that storytelling plays an important role in understanding social conditions that are not always evident from quantitative data. Fernández14 explains that storytelling and narratives serve four important functions: to allow the storyteller to reflect on past experiences, to reveal previously untold stories, to correct previous accounts of history, and to raise an individual’s awareness of “common experiences and [open] up the possibility for social action.”15 Personal narratives illustrate how Latino academic librarians’ experiences with cultural and linguistic issues affected their lives. By understanding challenges discussed in personal stories, academic librarians can respond to Latino students and improve academic performance in institutions of higher education.

			It’s More Than Culture

			As they plan and teach, academic librarians should be aware of issues Latino students face: adequate academic preparation, low self-esteem, language ability, family beliefs, and finances. Family characteristics, lack of personal commitment, lack of English ability, and limited acculturation16 have become all too familiar as the stated reasons for Latinos’ limited performance in academia. These factors are consistently used to explain the gap between Latino and non-Latino students; however, studies indicate that the gaps are more deeply rooted in social, political, economic factors, for instance, tracking and inadequate counseling. Many Latino academic librarians were never encouraged to go to college. Instead, in high school, they were tracked in low or regular classes instead of classes for college-bound students. The lack of good counseling for Latino high school students was a common topic among the first-generation LIS professionals we interviewed. Some of these practices continue today17; despite this, Latinos continue to enroll in institutions of higher education,18 but many are not graduating. Latino enrollment in two-year colleges is high, but too few transfer to four-year universities and obtain a degree.19 Current research indicates that unfamiliar, hostile, or unwelcoming climates at colleges and universities20 are major factors that must be addressed if Latinos are to succeed.21

			Academic Librarians and Libraries Are Instrumental

			Regarding the value of personal connections and the academic process, and the ultimate success of Latino students, Castellanos and Gloria explain, “By interweaving core Latina/o values (e.g., familismo, comunidad, personalismo), strength-based practices of family and validation, mentorship, cultural congruity, research opportunities, and professional development in higher education are addressed relative to Latina/o students’ educational experiences, retention, and graduation.”22

			First-generation Latinos often have the most difficulty in higher education.23 (Much of the information pertinent to them is applicable to other generations of Latinos as well.) Latinos in the academic library profession have personal accounts that are similar to those of their students. The similarity in experiences helps Latino professionals forge strong connections with those students. For example, many Latino academic librarians personally experienced the challenges facing current students trying to get through school. They are role models for Latino students.24 Many Latino academic librarians were tracked into high school vocational classes. They resisted being tracked and were determined to finish school, often in the face of adversity. Sometimes additional time was required.25

			Many Latinos credit a strong sense of ethnic identity,26 a sense of well-being,27 and other personal and external resources as crucial to their acquisition of a higher education.28 These traits are identified in the literature as assets that help Latinos succeed. Our discussions with Latinos support the statements in the literature. Their stories illustrate the roles of those who cared enough to help them move forward, including parents, librarians, teachers, administrators, friends, and mentors. Shared personal experiences help when Latino students and librarians meet in an academic environment. Even when there are generational differences, details of the experiences are often the same.

			Educational Background of El Barrio Residents

			Academic librarians and other higher-education faculty have observed that Latino students entering colleges and universities are unprepared to do research or write. The lack of information literacy has been a concern for several decades and will not improve until more attention is given to educational opportunities of Latinos from elementary school to college.29 Latino students entering college are generally from underserved, understaffed public elementary, middle, and high schools. The inequity in education, which begins in the lower grades, is a major disadvantage to Latino students in particular. Lawsuits brought by parents in California and New York highlight these inequities, including details about teachers with unsatisfactory ratings being assigned to “neighborhoods that are mostly black and Latino.”30

			Barrios (neighborhoods) are often segregated according to social and economic status, and Latino students attend schools that are 90 to 100 percent Latino,31 not by choice but due in part to a situation established by housing practices thirty years ago. These practices eventually led to protests and desegregation efforts, but negative results in education have remained, prompting scholars like Derrick Bell32 to connect inequities with deeply embedded issues of race. We should note that being in a school with a large population of Latino students is not in itself a detriment as long as Latinos are not marginalized, segregated against their will, and given an education that is unequal to other students.33

			Many Latino students make their way through schools that poorly prepare them for the rigors of college.34 In fact, many of the academic librarians we interviewed noted this because they were tracked into vocational education and didn’t even know about prerequisite courses needed to enroll in college. One Latina academic librarian explained that when she went to her counselor to get information about which courses to take, she was advised to focus on home economics and typing. The counselor said, “Make sure you take typing because that will prepare you to be a secretary.”35 Another Latina in the profession attended a public high school in Tucson, Arizona, and was similarly tracked into vocational education. Neither she nor her parents were aware about the tracking until she spoke to her counselor about changing English classes. She had been placed in a class for English-language learners but was a fluent English speaker and good student.36 The only other English class available to her was the advanced class, which fortuitously became her ticket to the better classes designed for college-bound students. These were markedly different from the classes in which she had been placed. With her English teacher’s help, she broke out of the school’s tracking scheme for minorities.

			The current reality, however, is that many Latino high school students are still not placed in college-bound classes, even when they attend prestigious high schools.37 School administrators may not consciously track students, but they are not actively helpful. Students complain that unless they are willing to give up their lunch breaks to seek out the counselors, they are not advised to apply to college, not even two-year schools.

			In addition, Latino students are often given curricula that are not rigorous, do not include information literacy instruction, and do not develop research skills. A Latina we interviewed explained that when she enrolled in a junior college, she had to take remedial English and math, even though she had already taken algebra in high school. She went to community college for three years before transferring to a university, a familiar story.38 These personal accounts illustrate that deficiencies are systematic.

			Latino students also attend schools that have limited access to technology and insufficient support when technology is available. For example, during a three-year study conducted by one of the authors in schools with large populations of Latino elementary students, the research team observed slow connectivity, insufficient numbers of working computers, and inadequate computer instruction at a number of schools. At one school, students were without a functional computer lab for most of the study. The librarian used a Promethean board to teach her class how to access Internet sites, because there were too few computers in the library even for small groups of three.39

			Moreover, these schools had fixed library schedules, and library time was mainly used for checking out books. As a result, librarians had little time to work with students on special projects or engage in collaborative teaching.40 This means that information literacy—which includes doing research, learning how to write, and knowing how to access and use electronic resources—is not adequately developed in elementary, middle, or high school, and many Latino students do not have the information literacy skills they need for college.

			Parochial School Experience

			Several academic librarians we interviewed had attended parochial schools. These schools offered more equal treatment, but there were limitations in the breadth and quality of the education. One of the authors had mixed feelings about attending parochial school:

			I was very lucky. I went to a Catholic elementary school that went from first to eighth grade. We didn’t have much math or science, but the nuns drilled us on English grammar. I could diagram any sentence that was spoken, and I could write a paper on just about anything. At the time, I thought both activities were a waste of time—just busy work—but they probably helped me get where I am today.41

			Other Latino students had traumatic experiences in parochial schools, most of which were very strict. Some schools punished students for speaking Spanish. There were other difficult experiences. One interviewee was in a parochial school for part of first grade and transferred to a public school after a nun said she talked too much. Her mother became dissatisfied with the teacher’s excessive attention to conforming behavior rather than academics.42

			Enrollment of Latino students in public schools has increased in the past decade, particularly in the West.43 Parochial schools continue to have a high Latino enrollment (12.5 percent) compared to other cultural groups, according to the National Center of Education Statistics.44 In the past, there was no significant difference between the dropout rates among parochial- and public-school students,45 although more recent studies show that Latino students from Catholic schools are more successful at entering college, particularly those from urban areas.46 The popularity of these schools among Latino families may be due to factors other than obtaining a quality education, for instance, religious instruction, support for family values, and sense of community, particularly if the school is connected to their church. Latino parents may also think parochial schools give their offspring a sense of specialness and prestige not afforded to children in public schools.

			Figuring It Out Alone

			Regarding the educational experience of Latinos, including the social context for that education, most of the Latinos we interviewed said students had to figure a lot of things out on their own. Many entered college with great expectations about their new journey but without knowing anything about college life and without the resources and information they needed to navigate the difficult terrain of academia. Many went through the experience with little guidance. Said one student,

			I just figured it out on my own. I didn’t have counselors who encouraged me to go to college. I was not tracked for a college education, and as far as my parents were concerned, I was expected to get a job after high school, not continue in school. It was a fluke that I ever went to college.47

			Similar experiences are reported in the media today48 and continue to be a cause for concern.

			A starting point for academic librarians working with Latino students at the college and university level is understanding their experiences and recognizing their perseverance and tenacity, and often, with little guidance, many are able to forge ahead; however, for many others it is an extremely difficult and lonesome journey. It is helpful for Latino students to be able to discuss their frustrations about being unprepared for college with someone who shows patience, understanding, empathy, and caring.49

			A Latina academic librarian explained that, as a student, she never went to the university library, because she was afraid of what the librarian would think about her, especially if she asked too many questions. She felt librarians were friendlier at the town’s public library, so she went there to do most of her work. Now that she is an academic librarian, she goes out of her way to be friendly with students. She shares her experiences with Latino graduate LIS students and finds that they appreciate knowing that they are not alone in feeling unprepared for college.50

			Another Latina academic librarian at a well-known eastern university explained, “Latino students need a more personal connection,”51 which can occur through face-to-face interaction. But in this age of electronic communication, other forms of connection are needed. For example, including staff photos and brief biographies, as well as indicating whether librarians speak Spanish on the library’s website, helps students feel a personal connection with academic librarians and others in the library. Providing contact information, including a working telephone number and e-mail addresses, gives institutions a more human and personal image. Latino students might be less hesitant to contact an academic librarian after they have read biographical information identifying who is Latino and who speaks Spanish. While these actions may seem insignificant, they reflect a more caring environment, which is an important quality in Latino culture. It is also an ethic that is sorely needed in educational institutions.52

			Finances and La Familia

			Financial challenges were a recurring theme in our discussions with Latinos about going to college. One Latina academic librarian recalled that her parents knew little about how to help her apply to college. She was fortunate to have a friend who went with her to enroll in school. With little money to support her education, she benefitted from the financial aid that became available after the 1960s civil rights movement.53 Unfortunately, these funds were greatly reduced in the 1980s due to the economic recession. Latino students applying to college in the late 1980s found that federal loans, scholarships, and other assistance for low-income families were no longer easy to obtain. Some schools required students to pay the first $800 of college costs before financial aid could be obtained, which resulted in Latino students applying to less expensive two-year colleges instead of the more expensive four-year universities.

			In 1984, Alvin Y. So conducted a study on two contrasting perspectives regarding funding for college students—accessibility and self-help. Using data on high school students collected throughout several years by the National Center for Education Statistics (NCES), he concluded that the self-help rationale did not work for Latino families, fewer of whom sent their children to college, particularly four-year schools.54 To illustrate the extreme hardship reduced aid has on Latino families, the Pew Research Center compared the “median wealth (assets minus debts)” of Latino families to that of white families.55 A figure in a report by Pew Research Center56 shows that Latinos had a lower median net worth in 2009 ($6,325) than in 2005 ($18,359). Although median net worth for other groups also decreased, it is important to note that the median wealth for Latinos was almost 18 percent of that of whites. In 2005, the median net worth for a Latino family was 13.6 percent of that of whites. By 2009, Latino family median net worth had decreased to 5.6 percent of the amount attributed to whites. This demonstrates the financial challenges faced by Latino families trying to send their children to college.

			Today, the long-term effect of the self-help perspective57 is evident in several ways, including higher enrollment by Latinos in two-year colleges58 and a higher number of Latino students working while they go to school.59 The Latino academic librarians interviewed for this book had to work during college, even those who had financial assistance. For example, a special collections librarian at a university in California who worked as a research and teaching assistant during college said it was difficult, but one positive was that when he finished, he owed only about $1,000 in loans. Another librarian said, “My family didn’t like to borrow money, and we didn’t have credit cards. My mom would put things on layaway before she’d go into debt.”60

			Another effect of reduced financial support is that many Latino students live at home and attend local colleges to save on costs. A Latina academic librarian explained,

			I had to live at home, even though I would have liked to have had the experience of being in a dorm. It would have been more convenient for me because my work was on campus, but my mother thought that it was safer for me not to get an apartment or live on campus. I think she thought I would lose touch with the family too. I saved money by living at home . . . but I didn’t have a big crowd of university friends.61

			Limited financial resources is often the main reason Latinos apply to colleges or universities close to home instead of those that are out of state. In addition, their families often desire to keep their children nearby. The decision affects graduation rates, as many students become involved in family issues (e.g., health, finances, social activities) and don’t spend enough time on college work. Latino students who find themselves in this situation either drop out or have a difficult time. Even if they transfer to another school, they may not finish.

			More than a decade ago, a report by the Hispanic Scholarship Fund and the Rand Corporation found that Latinos were more likely to complete a baccalaureate degree if they enrolled in a four-year university at the outset, because they were more likely to receive guidance and support.62 Latinos who begin their education at a four-year institution, where they can live on campus, are more likely to complete a degree than those who transfer from a junior college. They are also more than twice as likely to graduate than those enrolled in two-year colleges.63 While the reason for this is unclear,64 it may be that larger universities have more of the types of services, for instance, advising and tutoring, that help Latinos stay in school and graduate.65 One Latino student explained that a four-year university would allow him to “visualize his goals more clearly” and work “toward a bachelor’s, not just an associate’s” degree.66 There may be exceptions, for example, Latinos who take an extra year to complete junior college or those who have a mentor, as illustrated in the following stories from two Latino academic librarians:

			I got very involved in theater and wasn’t spending enough time on my classes, so I took an extra year to finish junior college. I think that helped me in the long run, because when I transferred to the University of Arizona, I didn’t have any trouble.67

			I went right from junior college to a four-year school. I got a Ford Foundation scholarship, and my mentor recommended Whittier College, so there I went. It was a very prestigious school, and I knew I couldn’t mess up, because I didn’t want to disappoint my mentor. She was a librarian, and after college she encouraged me to apply to the Mexican American Graduate Institute at Cal State Fullerton, where [the] tuition for my library degree [was] paid for. Had I tried to do it by myself, I don’t think I could have done it.68

			These librarians frequently share their stories and establish relationships with Latino students in their libraries when they teach classes on research skills and provide bibliographic instruction to incoming students. One librarian stated, “I just make an immediate connection because they’re Latinos. I’m a first-generation Latina, and I know what they’re going through.”69

			Academic librarians have access to information about how Latino students can obtain financial aid, scholarships, grants, loans, and other forms of assistance. A Latino academic librarian explained that whenever he can help Latino students find information on grants and loans, he does it willingly. “We really should have something more like a class on financial aid in the library, but we don’t. Providing information about financial assistance would be extremely helpful to students and their families.”70

			Latino librarians are often sought out by students once word gets out that someone can help them with their coursework. One librarian is often approached by Latino students outside her discipline who ask for assistance. “I can’t say no. Me duele decirles que no tengo tiempo. (It pains [me] to tell them that I don’t have time.) So I fit them in late and early because I know what it feels like. I feel compelled to work with them.”71

			These stories illustrate the importance of personal relationships to Latino students. They confirm what Kim and colleagues72 found in a study with four ethnic groups. While the groups named financial aid as the top priority, Latinos alone identified role models, opportunities to work with others, ethnic faculty, and personal contact as equally important.

			Language and Cultural Issues

			Academic librarians who speak Spanish are more likely to make personal connections with Spanish-speaking Latino students. Although not all academic librarians we interviewed speak Spanish fluently, all agreed that it is an asset to communicate with Spanish-speaking students and their parents in their native language. Speaking Spanish demonstrates a sense of caring (cariño), particularly when the speaker is a native English speaker. Speaking the language of parents also makes them feel less intimidated by the college or university. Latino parents often don’t attend orientations because they do not speak English. Providing orientations in Spanish is one way to demonstrate that the institution is responsive to the Latino community. Another way is to provide a summary of information from the university in Spanish or, at a minimum, a phone number Latino parents can call to hear the information in Spanish.

			Many institutions have established cultural centers that support Latino students by offering home help, mentoring, homework assistance, and a place to socialize and discuss concerns.73 Examples include the University of Arizona Mexican American Studies Department and the Stanford University Chicano House.

			Monkman and associates explain that the value of bilingualism as cultural capital has not been recognized by those “situated in a social position where value is determined.”74 As a result, many Latinos don’t value their own experiences. A Latina academic librarian explained that although she is bilingual, speaking English and Spanish, she did not see the ability to speak Spanish as an asset until Spanish-speaking donors of collections said how grateful they were to be able to communicate with a librarian who spoke Spanish well. As Monkman and colleagues point out, “Teachers become the gatekeepers of whether the resources that parents and students have and exhibit can be activated in ways that will bring benefit to them. They can close or open those gates.”75

			During interviews, Latino academic librarians were asked about the assets they brought to the position. Although speaking Spanish was perceived as an important asset, it was not among the first things mentioned by Spanish speakers. An explanation by one librarian was that the social climate and nativist pressures to speak only English often prevents Latinos from recognizing Spanish as a valuable asset. This appeared to have had a lasting effect on perceptions about the value of their language ability. One librarian who heard many negative comments about Spanish during her childhood said it affected her psychologically; now, she doesn’t put speaking the language at the top of her list of strengths. She explained, “I’ve had to revalue the worth of being able to speak Spanish after so many years of trying to hide it.”76

			Other Spanish-speaking Latino academic librarians may have had similar experiences. In the past, it was not unusual for second-generation Latinos to refrain from speaking Spanish as a result of nativist insistence on a national identity represented by English speakers. In 1994, researchers Portes and Schauffler referenced this when they noted, “Fluent bilingualism is an intellectual and cultural resource, [and] the rapid transition toward monolingualism represents a loss”77; however, an increased interest in learning to speak Spanish by mainstream populations78 may stimulate native Spanish speakers’ future interest in maintaining their first language while they learn English.

			Culture of Familismo

			Most Latino parents are strong supporters of education for their children79; however, they are generally not knowledgeable about how to help their family members succeed in school. Some researchers have noted that while familismo80 is beneficial because it provides Latino students with emotional support, it also has consequences that may inadvertently interfere with school success.81 For example, when resources allocated for college are needed for other family reasons or emergencies, many Latino students are forced to drop out of school. They may plan to return to school at a later date, but lives often become complicated and they become permanent dropouts. Latino families often don’t know about financial packages that might help or how to apply for assistance. In addition, they, particularly those who have not been to college, frequently don’t know what universities expect in terms of required coursework, selection of major and minor fields of study, and the amount of time needed to study.

			This information is not new. More than two decades ago, a Latina explained that Latino students

			don’t have somebody to ask or talk to and often they don’t know the advantages of college. Things such as deciding on a major, taking aptitude tests, selecting a college, visiting schools, the application process, financial aid—all of these things are normal, common knowledge for nonimmigrants since generally their parents went through the same thing; however, for immigrant students all of this is a big blank. They don’t know about it so they miss out.82

			Some of the Latino academic librarians we interviewed for this book lived at home during their college years because they had strong ties to their families (in addition to saving money). Most indicated there was a certain comfort and security in living at home. “My family saved me,” one explained. “When I was having a hard time fitting in at school, I knew that when I went home I’d feel better.” Another said that living with her family was both good and bad. There were times when her family didn’t understand what it took to go to school, and sometimes they made demands on her—visiting her grandmother, driving her siblings to appointments, fixing dinner, going to family gatherings—that took time away from her studying. “Between my family and my job, I barely had time to get my school reading done.” Academic librarians can initiate programs to inform Latino families about college life and requirements long before their children apply.

			Researchers refer to this as academic and social integration,83 but it is not well understood by Latino parents. Jehangir, who has studied first-generation college students, suggests that this is one reason the attrition rate is so high. According to NCES, in 2007, the attrition rate for Latino first-year college students was 26 percent, compared to 7 percent for their non-Latino counterparts.84 In 2012, Pew Research Center found that only 8.5 percent of Hispanics receive a bachelor’s degree, compared to 85 percent of non-Hispanic white students.85 Information about the lack of parent awareness (particularly among Latino parents who have not been to college) and how to assist their children in college has been available for decades. Yet, it is difficult to find university academic libraries that provide any information to parents, except at family orientations. Junior colleges and community-college libraries are more aware of this need and include extensive information at family orientations. This role was not previously seen as important for academic librarians at universities. But keeping parents informed may mean the difference between success and failure.

			Librarians will have to advocate for academic libraries at institutions of higher education to do outreach to their communities, including elementary, middle, and high schools. Information on institution or library websites may not reach the larger population of Latino parents. Another way is for academic librarians to work with the administration to invite students and their parents to campus libraries at times other than freshman orientation. University libraries could include orientation sessions at the library in English and Spanish for local students and their families. The effort would require outreach to the Latino community, perhaps with the help of Latino organizations on campus and Latino community organizers.

			Latino students of all ages who live in the community may never have been on campus, and “research shows giving minority high school students opportunities to spend time on college campuses and in classrooms, earn college credits while still in high school, and access mentors and internships—all additional features of the arrangement—makes them more likely to both enter college and graduate.”86

			Efforts to inform the broader community about college and university admissions, library services, and curricula exemplify standard 5 of the ACRL Diversity Standards.

			Changing Academic Libraries to Meet Diverse Needs

			Academic libraries and librarians have an enormous opportunity to provide Latino students with supportive experiences while they are in college, whether junior college, community college, or university. Experiences described by those we interviewed support findings by Arbona and Nora, who found ongoing college experiences to be more important than earlier academic preparation, for instance, high school advanced-placement courses and counseling.87 Studies show that Latinos need to have experiences that they enjoy when they are in college and that social support from within the school is extremely important if they are to succeed. Latino students are often helped when they listen to librarians who recognize gaps and can recommend ways to close them. A young academic librarian we interviewed explained that her suggestions to her library team were connected to improving services for students and community members who used the library. Her suggestions would require a major shift in how they thought about academic library services. She explained,

			We’ve been talking about making changes to prepare for Latinos, but we’re not making changes. Now it’s critical. We have a whole population of Latinos who aren’t going to do any better than they were doing forty years ago when we started talking about the “growing population of Hispanics.” I think that if what we’ve been doing was right, then we would have solved the problem. What we have to do is shift our thinking and stop talking.88

			Academic librarians also make decisions about collections. Vega García’s study on racial and ethnic periodicals in academic libraries showed that traditional criteria for selecting and maintaining periodicals resulted in less-than-adequate resources for Latino students on topics related to race and ethnicity. In addition, there were limited resources to support leisure needs of Latina/o students. According to Vega García,

			Periodicals pertaining to smaller Latino subgroups (e.g., Puerto Ricans and Cuban Americans), to women, and to gays and lesbians are particularly marginalized, regardless of journal type. Minority subgroup status alone was a powerful predictor of weak [library] holdings, extreme lack of indexing coverage, and other means of accessibility, as well as young journal age.89

			Although this study was carried out more than a decade ago, research for this book suggests that the situation has not substantially improved. Relying on our interviews with academic librarians for this book and information from the literature, table 4.190 was created to illustrate changes in academic library services. Latino academic librarians suggest that if some of the suggestions had been in place when they were students, their library experiences would have been much richer and more rewarding. For example, personalizing library services could stimulate library use. This could begin, as mentioned earlier, by providing biographies and photographs of librarians on the library’s website. Academic librarians are often classified by their areas of expertise, and little other than their contact information is provided. The current generation is accustomed to knowing a considerable amount of information about their fellow students through social media. The face-to-face contact that occurs in the library can be facilitated by adding and improving locations for help desks and making those areas comfortable. Having tables where students can sit across from a librarian and ask questions is better than asking them to stand while asking for help. It also gives librarians more exposure.

			
				
					Table 4.1.  Traditional and new academic library services.

					
						
							
							
						
						
							
									
									Traditional

								
									
									New

								
							

						
						
							
									
									Online information is primarily available on the library website.

								
									
									Information is provided in face-to-face, recurring sessions or video presentations in kiosks in the library and throughout campus.

								
							

							
									
									Students are expected to work independently unless they ask for help.

								
									
									Student help desks are set up throughout the library, enabling academic librarians to have more contact with students and increased visibility.

								
							

							
									
									Online chat is available any time for students with questions.

								
									
									Online chats, as well as Skype and other virtual tools, are available for students with questions. Librarians could identify themselves by name to personalize the chat.

								
							

							
									
									Website includes multiple links referring students to other university websites.

								
									
									Academic librarians discuss information provided on the library website using social media or other forms of communication.

								
							

							
									
									Personal contact information, for example, is not readily available to students.

								
									
									Personal contact by subject area is made available to students. information for librarians, listed telephone numbers of content librarians, Office hours are posted so that students can meet with academic librarians.

								
							

							
									
									Outreach to the community outside of the university is limited to a specific team

								
									
									Each academic librarian is responsible for outreach. Teams rotate their presentations at events on and off campus.

								
							

							
									
									Signs are in English only, although users speak many different languages.

								
									
									Signage is in multiple languages, targeting the student body and community.

								
							

							
									
									Programs are limited to library events for the university community.

								
									
									Library-sponsored programs take place outside of the library in places and at events frequented by students.

								
							

							
									
									Collaboration between academic librarians and services throughout campus is not evident.

								
									
									Collaboration between academic librarians and faculty and departments (e.g., Mexican American Studies) is apparent. Announcements of events cosponsored by the library are widely distributed (online and on campus).

								
							

							
									
									Subscriptions to periodicals are based on such factors as age of journal and indexing coverage.

								
									
									Subscriptions for the collection include Latino periodicals, regardless of indexing coverage.

								
							

							
									
									Racial and ethnic periodicals are designated for specific racial and ethnic groups and may be eliminated for budgetary reasons.

								
									
									Racial and ethnic periodicals are available for everyone.

								
							

						
					

					Note: The traditional model is based on information currently found in academic libraries. The new model is based on information gleaned from a review of the literature about services for Latino and other groups who are underachieving in colleges and universities.

				

			

			Librarians can be featured on videos (at kiosks, for example), letting students know who they are and where their offices are located. This demonstrates a willingness to help students. Easily accessible videos can explain library services as well. Outreach to students, at campus-wide events and on-campus organizations, should be a priority for each librarian. Those knowledgeable about particular subject areas could reach out to professors and their departments, for example, to faculty teaching Mexican American studies. Signage, space, color, collections, seating, and work areas can provide visible signs that the library is multicultural, friendly, and inviting. Students and faculty should always believe that librarians are accessible. Many Latino students do not know the full range of services offered by academic librarians.

			Suggestions for Putting an Ethic of Caring into Action

			In addition to the changes in services suggested in table 4.1, academic libraries should implement practices that include caring as an essential element of developing relationships. The following suggestions demonstrate a librarian’s ethic of caring:

			In dealing with Latino students, make clear that you care by being attentive and interactive, adding personal touches to conversations, being as relaxed and unhurried as possible, and listening carefully and earnestly. Ask meaningful questions to stimulate the exchange and demonstrate authentic interest.

			Ensure that students understand that you care about their success.

			Make personal connections with Latino students, particularly at the beginning of their academic careers. Let students know who you are and how they can contact you.

			Establish personal relationships by sharing stories of shared experiences.

			Generate programs that will be of interest to and embraced by Latino students and their families.

			Organize events, fairs, and musical programs that attract Latino students to the library. Suggest partnerships between the library and Latino students and organizations, as well as university departments and institutes (e.g., ethnic, Mexican American, Latin American, Central American, Africana, Puerto Rican, and Latino studies and the Institute for Cuban and Cuban American Studies and the Dominican Studies Institute).

			Develop outreach programs to connect with Latino students.

			Establish comfortable, visually attractive, and inviting centers for students at the library.

			Set up a mentoring program that includes older students, faculty, and librarians who are willing to mentor Latino students.

			Organize meetings and discussion groups to obtain feedback about library programs designed to monitor the well-being and success of Latino students. Involve Latino students in the planning, implementation, and dissemination of information about the programs.

			Interview older Latino students about what might have made them more successful when they started college.

			Involve Latino parents at orientations and special events. Create programs that demonstrate caring for Latino families, as well as students. Provide information for parents on university websites and in mailings sent out by the administration.

			These practices demonstrate an ethic of caring appropriate for students of any age. According to Noddings, “Our increasing immersion in bureaucratic procedures and regulations” has led us to believe that “nobody cares!”91 She argues that everyone involved in education must be caring and that it is fundamental at all levels:

			The primary aim of every educational institution and of every educational effort must be the maintenance and enhancement of caring. . . . [You] do not need to establish a deep, lasting, time-consuming relationship with every student. What [you] must do is be is totally and nonselectively present to the student—to each student.92

			Working with Faculty

			In a recent article on the future of academic libraries, Neal calls for a “radicalization of working relationships among research libraries . . . and the communities they serve.”93 He identifies four areas that require radical change: cataloging to make resources more usable by Latinos, making libraries centers of expertise and services, building new infrastructure for technologies, and developing new initiatives and programs. Latino academic librarians play a major role in these areas. Neal’s main focus here is on the need for librarians to collaborate with faculty,94 particularly to expand educational involvement and research to accommodate Latino students. The following are some insights into culturally competent practices in both areas.

			Expanding Educational Involvement

			Most librarians interviewed had no library instruction when they started college. Several had only a brief library orientation. None had library instruction as part of a college course. Although many academic libraries now have teams of subject specialists who work with faculty, students are often unaware of these collaborative endeavors. Latino academic librarians, particularly those who attended college without ever using the library for research or study, now understand the importance of collaborating with faculty. It is unlikely that the initiative will come from faculty, who usually know little about what academic librarians do and the services they can provide.95

			Almost twenty years ago, Stoffle and colleagues gave the following advice: “Instead of remaining in the library waiting for customers to ask, librarians need to be out on campus working with customers. . . . Librarians must be highly visible and seek to integrate what they do into the fiber of the institution’s instructional and research programs.”96 But recent surveys of faculty don’t indicate that this has happened. Faculty want access to digital collections rather than texts; however, they don’t envision getting help from librarians,97 particularly help related to instruction. Librarians must reach out to faculty and change these perceptions and help faculty see the benefits of collaborative teaching and learning. There are models for success, for instance, at the University of Rhode Island, Community College of Vermont, and University of Chicago. Collaborative initiatives can provide Latino students with culturally appropriate instruction and demonstrate a responsiveness to their educational needs. Through their collaborative endeavors with faculty, librarians can move directly into classrooms to teach.98 Librarians who are skilled at bridging cultures will likely be skilled at bringing together faculty and librarians.

			Expanding opportunities for academic librarians to participate in teaching along with faculty is a much needed strategy for engaging Latino students, particularly those who live at home. Classroom instruction to develop research and information literacy skills will undoubtedly improve the academic experience of these students. More important, it may reverse the trend of high enrollment/high dropout rates of Latino students and lead to more Latino graduates.

			Stoffle and associates also advise that “academic libraries must change—fundamentally and irreversibly—what they do and how they do it, and these changes need to come quickly.”99

			Expanding Research

			Each year academic institutions receive millions of dollars for research. Included are funds for studies on Latinos, which create an opportunity for academic librarians to become research partners, not just service providers. Academic librarians who have a deep understanding of the population being studied can provide information on the group and effective ways for working with them. Information about assets is extremely valuable, since many research grants fund studies that address problems identified in cultural populations. Academic librarians can also help research teams understand and analyze data from a cultural perspective. Incorporating data about Latinos (including their strengths) may be a skill at which librarians excel, since they are able to access vast amounts of information for the research team. Academic librarians may also be effective at ensuring the research team remains sensitive to issues important to the population.

			Until recently, academic librarians did not actively collaborate on research grants or serve as members of research teams as embedded librarian. “Embedded librarianship takes a librarian out of the context of the traditional library and places him or her in an ‘on-site’ setting or situation that enables close coordination and collaboration with researchers or teaching faculty.”100 The notion of embedded librarians is not a new concept in the profession, but it has not been widely practiced. It represents a challenging opportunity within which academic librarians can demonstrate cultural competence within a larger context.

			Culturally Competent Academic Libraries

			An indication of a college or university’s cultural competence can often be found on its website. Latino students need to be able to easily access library information and find librarians who can assist them. A review of library websites at community colleges, state universities, and selective universities101 indicates there is considerable variation in accessibility of information and sometimes little or no information about librarians. Universities with the most navigable websites and information about their librarians are (i.e., names, contact information, and areas of expertise) usually selective institutions like Stanford and Harvard. Universities with the highest enrollment of Latinos, for example, Hispanic-serving institutions (HSIs),102 do not uniformly provide names and contact information for librarians. Of the 223 HSIs listed on the U.S. Department of Education’s online list of grantees that received federal support from 1999 to 2012, only a few universities and two-year colleges clearly identified librarians and contact information and indicated whether they were Spanish speaking or Latino.

			A librarian at a community college believes one reason she gets a lot of calls from Latino students is because her picture appears on the library website. Another academic librarian explained that many Latino students contact her even though she refers them to others who are more knowledgeable about their areas of interest because she tries to make personal connections with the students she meets. She said, “I think they come back to me because they know I’ll listen to them and won’t shine them off. These [Latino] students want someone to connect with who seems to care.”103

			Academic libraries will recognize that many Latino students have different learning styles and expectations than non-Latino students who work independently, need little guidance, and require only occasional support. To be viable institutions in the twenty-first century that service a new population of college students, academic libraries must shift their model of delivering services. They can no longer place blame on the poor quality of high schools and other precollege education. Research clearly indicates that the experience of students after they enroll in colleges and universities is the more crucial factor in their decision to finish school.

			University and college libraries are not largely responsible for student attrition, but their assistance and availability may be a great help to struggling students. Academic librarians who present themselves with an attitude of friendliness and eagerness to help may encourage shy students; however, greater effort to make students aware of library services and assistance available to them also is important. Research indicates that students who regularly use the library, and presumably get help from librarians during the process, are more likely to graduate than those who do not.104

			Libraries can also participate in activities that engage Latino students, for instance, creating space for study groups, social groups, and cultural groups, as well as encouraging their social and cultural integration. This could become a function of the library and the university as a whole and must occur if Latinos are to succeed in higher education. The library can be a place where Latino students gather to meet one another, mentor one another, and discuss topics related to their backgrounds and broader topics. While academic libraries have successfully expanded collections to include resources for Latino students, of equal importance to their academic success is providing students with opportunities to develop personal connections with faculty, librarians, and other students.

			Future college students could be identified during high school, and librarians could be involved with students before they enter college. Academic librarians could also interact with the community outside the college or university by attending events. They could routinely schedule talks at school functions from elementary through high school (e.g., school assemblies, parent–teacher–student councils). By becoming highly visible within the Latino community, they could raise awareness of college and university opportunities; they could let Latinos know that higher education is within their reach and that academic librarians are interested in them and will help them succeed.

			Best Practices

			Based on interviews, research, professional guidelines, and a review of academic library websites, best practices for academic librarians appear in box 4.2. Items include culturally competent practices that reflect changes in how academic libraries operate that could have positive effects on Latinos in colleges and universities.

			
				
					Box 4.2. Best Practices for Academic Libraries and Librarians

					Focus on Latino students’ assets. Academic librarians can assist Latino students in being more successful by acknowledging and building on what they already know, even if it falls short of what they are expected to know by the time they enter college. Latinos’ knowledge of how to conduct research, find and use information efficiently and effectively (i.e., information literacy), and write may be developed by working with librarians who understand where gaps exist, use instructional techniques that help students work through the steps needed to accomplish a task, model ways to solve problems, and become less involved once students develop an understanding of the tasks at hand. The process is one that is often unfamiliar to Latino students due to inadequate preparation from elementary through high school. Academic librarians can learn a great deal about their Latino student population by doing asset mapping.

					Recognize social issues affecting Latinos. Understanding that social, economic, and political circumstances have had profound negative effects on Latinos’ education, self-esteem, economic opportunities, and financial success reflects cultural competence by librarians. Academic librarians should understand the broad effect of these negative environmental conditions on Latino students’ academic preparation for college.

					Create a more personalized environment. Academic librarians could create a more personalized environment by providing information about themselves on the website, including a photograph, area of expertise, a brief biography with personal and academic interests, and contact information. A more personalized environment is perceived as more welcoming than just a name and e-mail.

					Demonstrate a caring attitude. A caring attitude is important to Latino students and is demonstrated by academic librarians by taking time to greet students, listening to them, being patient and polite, calling students by name, and showing interest in student progress.

					Develop outreach programs for local Latino students, parents, and teachers. Academic librarians can reach out to the community to provide information about the college or university library. They serve as a bridge between the institution and the community. Latinos have had few bridges to universities or colleges. Outreach efforts can be as simple as sending e-mails about library and university events (e.g., workshops, tours, festivals, receptions) of interest to Latino families, teachers, or students. Academic libraries can learn about the community by doing asset mapping.

					Be visible. Academic librarians should be visible at university events, where they can connect with faculty and Latino students. University-sponsored events outside the library are an opportunity for academic librarians to make themselves and the services they provide known to Latinos on campus. (Wear a “I’m a Librarian” T-Shirt.)

					Collaborate. Collaboration with faculty who teach classes with a high enrollment of Latino students (e.g., Spanish for native speakers, Chicano history, Mexican American studies) is a way for academic librarians to connect with Latino students and find out what Latinos know about the library. Academic librarians can also collaborate with departments to cosponsor programs for Latino students.

				

			

			Conclusion

			To illustrate the need for cultural competence, this chapter provides a review of the literature describing what academic librarians must understand to be culturally competent and insights about the experiences of Latino academic librarians. Such experiences are provided as examples of what current Latino students often go through and the kind of emotional and intellectual support that could be provided by academic librarians and faculty. The stories also illustrate that while traditional strategies—for example, creating adequate opportunities to learn about how to access and use library resources, using multiple methods of instruction, and providing clear information about library services—for working with students in higher education are helpful, Latino students need personal connections with librarians to become frequent library users and successful in academia. They may also benefit from greater collaboration between academic librarians and faculty. Latino students can be especially supported by Latino academic librarians who themselves may have experienced college without the benefit of library services or caring relationships with librarians and educators. Olivas expresses the overall challenges in higher education:

			Without a rapid and consistent reshifting of the methods used to teach curriculum and research to Latina/o students in higher education institutions, the limited improvement in the number of Latina/o graduates realized over the last three decades will not change significantly. It is clear that the current methods and pedagogies are not effectively supporting Latina/o students through to college graduation and beyond to graduate studies.105

			Finally, concerns raised by the Latino librarians interviewed are neither new nor unique. Their comments do not apply to academic librarians alone, but to Latinos in general, and they reflect issues in education from kindergarten through college. These issues have been poorly addressed, even though they have been identified in the literature for decades. We include CRT as a framework for understanding these issues to point out that existing inequities are partly responsible, particularly those closely tied to ethnicity, social status, and the lack of individuals in positions of power who can and will bring about change. Best practices identified are intended to inform academic libraries and librarians how to move toward cultural competence. We see the ethic of caring as a strategy to consider in changing college and university environments into places where Latinos want to go and are appreciated. Cultural competence cannot be developed to its full capacity without these considerations.

			Notes

			 1. Joseph M. Brewer, Sheril J. Hook, Janice Simmons-Welburn, and Karen Williams, “Libraries Dealing with the Future Now,” ARL: A Bimonthly Report 234 (June 2004): 1–9.

			 2. Catherine Haras, Edward M. López, and Kristine Ferry, “(Generation 1.5) Latino Students and the Library: A Case Study,” Journal of Academic Librarianship 34, no. 5 (September 2008): 425–33.

			 3. Ethelene Whitmire, “Cultural Diversity and Undergraduates’ Academic Library Use,” Journal of Academic Librarianship 29, no. 3 (May 2003): 148–61.

			 4. American Library Association, “Outreach and Diversity,” State of America’s Libraries Report 2013, 2012, www.ala.org/news/state-americas-libraries-report-2013/outreach-and-diversity.

			 5. Knowledge River (http://sirls.arizona.edu/KR) and the Spectrum Scholar Program (www.ala.org/offices/diversity/spectrum) are two initiatives that were established to recruit students committed to working with Latino and other minority populations into the LIS profession. Knowledge River, at the University of Arizona, is funded by the Institute of Museum and Library Services. Spectrum Scholar is managed by the ALA’s Office of Diversity.

			 6. John L. Ayala and Salvador Güereña, eds., Pathways to Progress: Issues and Advances in Latino Librarianship (Santa Barbara, CA: Libraries Unlimited, 2012); Department for Professional Employees, AFL-CIO, “Library Workers: Facts and Figures,” 2014, http://dpeaflcio.org/programs-publications/issue-fact-sheets/library-workers-facts-figures. In “Analyzing Age and Race/Ethnicity Demographics,” a November 5, 2013, webinar produced by the Association of Research Libraries, Mark Puente explained that in 2010, more than 15 percent of the population was Latino. Labor statistics indicate that during that same period, the number of librarians was 216,000, of which 5.2 percent (4.1 percent Latinas and 1.1 percent Latinos) were Latino. 

			 7. ACRL Racial and Ethnic Diversity Committee, “Diversity Standards: Cultural Competency for Academic Librarians” (Chicago: Association of College and Research Libraries, 2012), http://crln.acrl.org/content/73/9/551.full.pdf.

			 8. Richard Delgado and Jean Stefancic, Critical Race Theory: An Introduction, 2nd ed. (New York: New York University Press, 2012).

			 9. Francisco Valdés, “Poised at the Cusp: LatCrit Theory, Outsider Jurisprudence, and Latina/o Self-Empowerment,” Harvard Latino Law Review 2, no. 1 (Fall 1997): 1–59.

			10. Valdés, “Poised at the Cusp.”

			11. Derrick A. Bell, “Brown v. Board of Education and the Interest Convergence Dilemma,” Harvard Law Review 93, no. 3 (January 1980): 518–33.

			12. Peggy McIntosh, “White Privilege: Unpacking the Invisible Knapsack,” Peace and Freedom Magazine, July/August 1989, pp. 10–12.

			13. For a discussion of undergraduate educational progress, see Daniel G. Solórzano, Octavio Villapando, and Leticia Oseguera, “Educational Inequalities and Latino Undergraduate Students in the United States: A Critical Race Analysis of Their Educational Progress,” Journal of Hispanic Higher Education 4, no. 3 (July 2005): 272–94.

			14. Lilia Fernández, “Telling Stories about School: Using Critical Race and Latino Critical Theories to Document Latina/Latino Education and Resistance,” Qualitative Inquiry 8, no. 1 (February 2002): 45–65.

			15. Fernández, “Telling Stories about School,” 48.

			16. Miguel Ceja, “Understanding the Role of Parents and Siblings as Information Sources in the College Choice Process of Chicano Students,” Journal of College Student Development 47, no. 1 (January/February 2006): 87–104; Jacqueline Solís and Katherine S. Dabbour, “Latino Students and Libraries: A U.S. Federal Grant Project Report,” New Library World 107, no. 1/2 (2006): 48–56.

			17. Jason G. Irizarry, The Latinization of U.S. Schools: Successful Teaching and Learning in Shifting Cultural Contexts (Boulder, CO: Paradigm, 2011); Jason G. Irizarry, “Los Caminos: Latino Youth Forging Pathways in Pursuit of Higher Education,” Journal of Hispanic Higher Education 11, no. 3 (2012): 291–309; Adolfo Guzmán-López, “Even from State’s Best High Schools, Latinos Mostly Go to Community Colleges,” Pass/Fail: So. California Education, LAUSD, and the Cal State and the UCs, January 6, 2014, www.scpr.org/blogs/education/2014/01/06/15489/even-from-state-s-best-high-schools-latinos-mostly.

			18. Richard Fry and Paul Taylor, “Hispanic High School Graduates Pass Whites in Rate of College Enrollment” (Washington, DC: Pew Research Hispanic Trends Project, 2013), www.pewhispanic.org/2013/05/09/hispanic-high-school-graduates-pass-whites-in-rate-of-college-enrollment.

			19. Fry and Taylor, “Hispanic High School Graduates Pass Whites.”

			20. Renato Rosaldo, Culture and Truth: A Remaking of Social Analysis, 2nd ed. (Boston: Beacon, 1993).

			21. Jeanett Castellanos and Alberta Gloria, “Research Considerations and Theoretical Application for Best Practices in Higher Education: Latina/os Achieving Success,” Journal of Hispanic Higher Education 6, no. 4 (October 2007): 378–96.

			22. Castellanos and Gloria, “Research Considerations,” 380.

			23. For information about research on difficulties for first-generation Latinos, see the white paper Salas Reyes and Amaury prepared in 2012 for the Hispanic Association of Colleges and Universities. Nicole Alia Salas Reyes and Nora Amaury, “Lost among the Data: A Review of Latino First-Generation College Students,” white paper prepared for the Hispanic Association of Colleges and Universities, July 2012, www.hacu.net/hacu/h3erc_research_initiative.asp.

			24. Fry and Taylor, “Hispanic High School Graduates Pass Whites.”

			25. Adele R. Arellano and Amado M. Padilla, “Academic Invulnerability among a Select Group of Latino University Students,” Hispanic Journal of Behavioral Sciences 18, no. 4 (November 1996): 485–507.

			26. Vasti Torres, “Familial Influences on the Identity Development of Latino First-Year Students,” Journal of College Student Development 45, no. 4 (July/August 2004): 457–69.

			27. Alberta M. Gloria, Jeanett Castellanos, and Verónica Orozco, “Perceived Educational Barriers, Cultural Congruity, Coping Responses, and Psychological Well-Being of Latina Undergraduates,” Hispanic Journal of Behavioral Sciences 27, no. 2 (May 2005): 161–83.

			28. Roberto P. Haro, “Programs and Strategies to Increase Latino Students’ Attainment,” Education and Urban Society 36, no. 2 (February 2004): 205–22; V. Scott Solberg and Pete Villareal, “Examination of Self-Efficacy, Social Support, and Stress as Predictors of Psychological and Physical Distress among Hispanic College Students,” Hispanic Journal of Behavioral Sciences 19, no. 2 (May 1997): 182–201.

			29. Andrea L. Foster, “Students Fall Short on ‘Information Literacy,’ Education Testing Service’s Study Finds,” Chronicle of Higher Education 53, no. 10 (October 2006): A36; Carol Gordon, “A Room with a View: Looking at School Library Instruction from a Higher Education Perspective,” Knowledge Quest 30 (March/April 2002): 16–21; Tracy L. Hull and Natalia Taylor, “Crossing Three Bridges: Linking Librarianship and Teaching across the P–16 Educational Continuum,” Reference Librarian 83/84 (2003): 83–96; Ramona L. Islam and Lisa Anne Murno, “From Perceptions to Connections: Informing Information Literacy Program Planning in Academic Libraries through Examination of High School Library Media Center Curricula,” College and Research Libraries 67, no. 6 (November 2006): 492–514.

			30. Karen Mathews, “Teacher Tenure Fight Gains Momentum with Ruling,” Associated Press, July 11, 2014, http://bigstory.ap.org/article/teacher-tenure-fight-gains-momentum-ruling.

			31. Nelly P. Stromquist, “The Educational Experience of Hispanic Immigrants in the United States: Integration through Marginalization,” Race, Ethnicity, and Education 15, no. 2 (March 2012): 195–221.

			32. Bell, “Brown v. Board of Education.”

			33. For a complete discussion of homogeneous groupings, see Bell, “Brown v. Board of Education”; Nel Noddings, The Challenge to Care in Schools: An Alternative Approach to Education, 2nd ed. (New York: Teachers College Press, 2005).

			34. Jonathan Kozol, Savage Inequities: Children in America’s Schools (New York: Crown, 1991).

			35. Personal communication with academic librarian, April 2014.

			36. Personal communication, May 2014.

			37. Guzmán-López, “Even from State’s Best High Schools.”

			38. Personal communication with academic librarian, April 2014. 

			39. Personal communication with researcher, 2014.

			40. Patricia Montiel-Overall, “Toward a Theory of Collaboration for Teachers and Librarians,” School Library Media Research 8 (2005), http://eric.ed.gov/?id=EJ965627.

			41. Personal communication with librarian, July 2014.

			42. Personal communication, July 23, 2014.

			43. Michael Planty et al., “The Condition of Education 2007” (Washington, DC: National Center of Education Statistics, June 2007), http://nces.ed.gov/pubs2007/2007064.pdf. See table 4.3, “Trends in Private School Enrollments,” p. 121.

			44. Planty et al., “The Condition of Education 2007.”

			45. Carolyn K. Iwamoto, Marion Kaplan, and Larry Aniloff, “High School Dropouts: Effects of Hispanic Background and Previous School Achievement,” Urban Education 11, no. 1 (April 1976): 23–30.

			46. William Harms, “Urban Minorities Benefit Most from Catholic Schools,” University of Chicago Chronicle 16, no. 12 (March 1997), http://chronicle.uchicago.edu/970306/catholic.shtml; William Sanders, “The Effects of Catholic Schools on Religiosity, Education, and Competition,” Occasional Paper No. 52 (New York: National Center for the Study of Privatization in Education, Columbia University, 2001), http://eric.ed.gov/?id=ED462755.

			47. Personal communication with academic librarian, March 2014.

			48. Guzmán-López, “Even from State’s Best High Schools”; Jairo Ramos, “Hispanics Struggle to Graduate: An Issue of School Choice?” Code Switch (NPR blog), March 3, 2014, www.npr.org/blogs/codeswitch/2014/03/03/283089708/hispanics-struggle-to-graduate-an-issue-of-school-choice; Janell Ross, “Why Do Most Black and Latino Students Go to Two-Year Colleges?” Atlantic, May 22, 2014, www.theatlantic.com/education/archive/2014/05/why-do-a-majority-of-black-and-latino-students-end-up-at-two-year-colleges/371423.

			49. Nel Noddings, “An Ethic of Caring and Its Implications for Instructional Arrangements,” American Journal of Education 96, no. 2 (1988): 215–30.

			50. Personal communication with academic librarian, 2014.

			51. Personal communication, 2014.

			52. Noddings, The Challenge to Care in Schools.

			53. Alvin Y. So, “The Financing of College Education by Hispanic Parents,” Urban Education 19, no. 2 (July 1984): 145–60.

			54. So, “The Financing of College Education by Hispanic Parents.”

			55. Paul Taylor, Rakesh Kochhar, Richard Fry, Gabriel Velasco, and Seth Motel, “Twenty-to-One: Wealth Gaps Rise to Record Highs between Whites, Blacks, and Hispanics” (Washington, DC: Pew Research Social and Demographic Trends Project, July 26, 2011), www.pewsocialtrends.org/files/2011/07/SDT-Wealth-Report_7-26-11_FINAL.pdf; Rakesh Kochhar and Richard Fry, “Wealthy Inequity Has Widened along Racial, Ethnic Lines since End of Great Recession” (Washington, DC: Pew Research Center Fact Tank, December 12, 2014), www.pewresearch.org/fact-tank/2014/12/12/racial-wealth-gaps-great-recession.

			56. Taylor et al., “Wealth Gaps Rise to Record Highs.”

			57. So, “The Financing of College Education by Hispanic Parents,” 146.

			58. Fry and Taylor, “Hispanic High School Graduates Pass Whites.”

			59. Rashné Jehangir, “Stories as Knowledge: Bridging the Lived Experience of First-Generation College Students into the Academy,” Urban Education 45, no. 4 (July 2010): 533–53.

			60. Personal communication with health sciences librarian, 2014.

			61. Personal communication with academic librarian, 2014.

			62. Philip García, “Understanding Obstacles and Barriers to Hispanic Baccalaureate,” a Report for the Rand Corporation by the Inter-University Program for Latino Research, with Support from the Hispanic Scholarship Fund, https://latinostudies.nd.edu/assets/95290/original/hsf_report.pdf.

			63. U.S. Department of Education, “Education Longitudinal Study of 2002 (ELS 2002): A First Look at 2002 High School Sophomores 10 Years Later” (Washington, DC: National Center for Education Statistics, January 2014), http://nces.ed.gov/pubs2014/2014363.pdf.

			64. Ramos, “Hispanics Struggle to Graduate.”

			65. Ross, “Why Do Most Black and Latino Students Go to Two-Year Colleges?”

			66. Ramos, “Hispanics Struggle to Graduate.”

			67. Personal communication, 2014.

			68. Personal communication with community college academic librarian, 2014.

			69. Personal communication with community college academic librarian, 2014.

			70. Personal communication, 2014.

			71. Personal communication with health-sciences academic librarian, 2014.

			72. Kim Kyung-Sun, Chiu Ming-Hsin, Joanna Sin Sei-Ching, and Louise Robbins, “Recruiting a Diverse Workforce for Academic/Research Librarianship: Career Decisions of Subject Specialists and Librarians of Color,” College and Research Libraries 68, no. 6 (November 2007): 533–52.

			73. Ceja, “Understanding the Role of Parents and Siblings.”

			74. Karen Monkman, Margaret Ronald, and Florence Délimon Théramène, “Social and Cultural Capital in an Urban Latino School Community,” Urban Education 40, no. 1 (January 2005): 29.

			75. Monkman et al., “Social and Cultural Capital in an Urban Latino School Community,” 29.

			76. Personal communication with academic librarian, 2014.

			77. Alejandro Portes and Richard Schauffler, “Language and the Second Generation: Bilingualism Yesterday and Today,” International Migration Review 28, no. 4 (Winter 1994): 659.

			78. Amado Padilla, “Rewarding Workplace Bilingualism,” Language Magazine, October 2002, www.web.stanford.edu/~apadilla/Padilla_Oct02a.pdf; Mark Hugo López and Ana González-Barrera, “What Is the Future of Spanish in the United States?” (Washington, DC: Pew Research Center, September 5, 2013), www.pewresearch.org/fact-tank/2013/09/05/what-is-the-future-of-spanish-in-the-united-states; Paul Taylor, Mark Hugo López, Jessica Martínez, and Gabriel Velasco, “When Labels Don’t Fit: Hispanics and Their Views of Identity” (Washington, DC: Pew Research Hispanic Trends Project, April 4, 2012), www.pewhispanic.org/2012/04/when-labels-dont-fit-hispanics-and-their-views-of-identity; Bilingual America, “Six Really Good Reasons to Learn Spanish,” www.bilingualamerica.com/six-really-good-reasons-to-learn-spanish#.VLDNx1rsefQ.

			79. Miguel Ceja, “Chicana College Aspirations and the Role of Parents: Developing Educational Resiliency,” Journal of Hispanic Higher Education 3, no. 4 (October 2004): 338–62; Patricia Gándara, Over the Ivy Wall: The Educational Mobility of Low-Income Chicanos (Albany: State University of New York Press, 1995); Kenneth P. González, Carla Stoner, and Jennifer E. Jovel, “Examining the Role of Social Capital in Access to College for Latinas: Toward a College Opportunity Framework,” Journal of Hispanic Higher Education 2, no. 2 (April 2003): 146–70; Guadalupe Valdés, Con Respeto: Bridging the Distances between Culturally Diverse Families and Schools: An Ethnographic Portrait (New York: Teachers College Press, 1996); Francisco Valdés, “Forward: Latina/o Ethnicities, Critical Race Theory, and Postidentity Politics in Postmodern Legal Culture: From Practices to Possibilities,” La Raza Law Journal 9, no. 1 (1996): 1–31; Ceja, “Understanding the Role of Parents and Siblings.”

			80. See chapter 5 for the definition of familismo.

			 81. Esther J. Calzada, Catherine S. Tamis-LeMonda, and Hirokazu Yoshikawa, “Familismo in Mexican and Dominican Families from Low-Income Urban Communities,” Journal of Family Issues 34, no. 12 (October 2012): 1,696–724.

			 82. Claudia Cabrera, “Why Don’t More Hispanics Go to College?” Silver International 13, no. 1 (Fall 1998), http://silverinternational.mbhs.edu/v131/i101hispanics.htm.

			 83. Jehangir, “Stories as Knowledge.”

			 84. Jehangir, “Stories as Knowledge.”

			 85. Fry and Taylor, “Hispanic High School Graduates Pass Whites.”

			 86. Ross, “Why Do Most Black and Latino Students Go to Two-Year Colleges?”

			 87. Consuelo Arbona and Amaury Nora, “The Influence of Academic and Environmental Factors on Hispanic College Degree Attainment,” Review of Higher Education 30, no. 3 (Spring 2007): 247–69.

			 88. Personal communication with academic librarian, 2014.

			 89. Susan A. Vega García, “Racial and Ethnic Diversity in Academic Library Collections: Ownership and Access of African American and U.S. Periodical Literature,” Journal of Academic Librarianship 26, no. 5 (September 2000): 311–22.

			 90. The traditional model is based on information currently found in academic libraries. The new model is based on information gleaned from a review of the literature about services for Latino and other groups who are underachieving in colleges and universities.

			 91. Nel Noddings, Caring: A Relational Approach to Ethics and Moral Education, 2nd ed. (Berkeley: University of California Press, 2013), 7.

			 92. Noddings, Caring: A Relational Approach, 172, 180.

			 93. James G. Neal, “Advancing from Kumbaya to Radical Collaboration: Redefining the Future Research Library,” Journal of Library Administration 51, no. 1 (January 2011): 66.

			 94. Neal, “Advancing from Kumbaya to Radical Collaboration,” 67.

			 95. Paula Krebs, “Why You Should Talk to the Librarians,” Vitae, August 22, 2014, https://chroniclevitae.com/news/673-why-you-should-talk-to-the-librarians.

			 96. Carla J. Stoffle, Robert Renaud, and Jerilyn R. Veldof, “Choosing Our Futures,” College and Research Libraries 57, no. 3 (May 1996): 222.

			 97. Timothy Lepczyk, “What Do Faculty and Students Want from a Library?” Eduhacker, November 8, 2012, www.eduhacker.net/libraries/what-do-faculty-and-students-want-from-a-library.html.

			 98. Heidi Kristen Olsen, “Research Group Librarian: A Cooperating Partner in Research? Liber Quarterly 22, no. 3 (2001): 190–212.

			 99. Stoffle, Renaud, and Veldof, “Choosing Our Futures,” 213.

			100. Jake Carlson and Ruth Kneale, “Embedded Librarianship in the Research Context: Navigating New Waters,” Association of College and Research Libraries News, 2011, http://crln.acrl.org/content/72/3/167.full.

			101. “Selective universities” is a term the Pew Research Center uses to describe highly competitive universities.

			102. HSIs must have an enrollment that is at least 25 percent Latino.

			103. Personal communication with academic librarian, 2014.

			104. Krista M. Soria, Jan Fransen, and Shane Nackerud, “The Libraries’ Role in the Success of First-Year Students,” Libraries and the Academy 13, no. 2 (April 2013): 147–64.

			105. Loui Olivas, president of the American Association of Hispanics in Higher Education, quoted in Castellanos and Gloria, “Research Considerations,” 379.

		


	
		
			Chapter 5

			Health Information Services

		

		
			Health management is a vital function for everyone in society. According to the World Health Organization (WHO), health is a “state of complete physical, mental, and social well-being and not merely the absence of disease or infirmity.”1 To reach this state, one must know about diseases and illnesses; how to avoid, treat, and manage them; and how to incorporate other aspects of health and wellness, for example, nutrition, exercise, and social activities, into one’s life. Managing health is a process of learning about and practicing healthy living in daily activities and behaviors. It includes having access to medical care when it is needed, being safe at home and at work, and being able to make informed decisions about health care that will lead to a long and productive life.

			The health field is continually evolving, thanks to advances in scientific research and medical innovation. Health-sciences librarians can support that evolution by helping researchers and health care providers access the most current, up-to-date published data and educational programs to train the next generation of health professionals; however, they have another role that is often overlooked—serving as health-information brokers. Health-sciences librarians can answer questions from underserved populations in hospitals, academic settings, public libraries, and other environments where health information is exchanged.

			This chapter discusses health-information resources and services for Latinos. It examines health values, beliefs, and cultural assets in the Latino population and how these factors can be integrated in health-sciences libraries. We include two examples; both are programs that demonstrate the work of culturally competent library and information science (LIS) professionals working with the Latino community to bridge disparities in health services. Finally, we provide a guide to serving as a cultural broker to help LIS professionals improve services to Latinos.

			Cultural Competence in Health and Medicine

			Decades of public-health research studies have shown that people of low socioeconomic status (SES) have higher rates of illness and death.2 SES refers to a “system of stratification in which individuals are classified in a hierarchy along various dimensions of social class.”3 The most frequent measures are poverty or wealth; income; education; occupation; and a combination of income, education, and occupational prestige.4 For centuries, many European countries have examined and identified issues that contribute to a national state of well-being.5 Many of the factors that contribute to poor health are associated with class and race. This is also the case in the United States. In 1990, the U.S. government launched Healthy People 2000, an initiative to improve the health of Americans. Built into the strategy were goals to reduce or eliminate health disparities among racial and ethnic populations. Some progress has been made, but challenges still exist; for example, suicides, particularly among teens, have increased.6

			More than a decade ago, the Institute of Medicine issued a report, Unequal Treatment: Confronting Racial and Ethnic Disparities in Health Care, calling on the health care system to evaluate itself and determine if current policies and practices were reducing or eliminating health disparities in racial and ethnic populations.7 This self-examination was highly complex, finding evidence of such cognitive and behavioral factors as stereotyping, discrimination, biases, and deficiencies in cultural competence in the workplace and among health workers.8 It was clear that a systems change was necessary and that “greater attention to the importance of culture and language in health care settings [would] improve the quality of care for all populations.”9 Recommendations included understanding and respecting the cultural values, health beliefs, and health behaviors of diverse communities and tailoring services to meet people’s social, cultural, and linguistic needs.

			Socioeconomic Status

			A large percentage of those considered as having low SES are people of color, including Latinos. U.S. government officials have identified an array of SES factors that directly affect people’s health. To evaluate the range of factors, WHO developed a system of measurements called the social determinants of health, or SDOH, which pointed out that (1) complex, integrated, and overlapping social structures and economic systems are responsible for most health inequities; (2) social structures and economic systems include social environment, physical environment, health services, and structural and societal factors; and (3) social determinants of health are shaped by the distribution of money, power, and resources in local communities, nations, and throughout the world.10

			According to “Characteristics of the 60 Largest Metropolitan Areas by Hispanic Population,” a report published by the Pew Research Center in 2012, approximately 65 percent of U.S. Latinos age twenty-five and older are proficient in English, meaning a large segment is not.11 Thirty-eight percent of Latinos age twenty-five and older do not have a high school diploma, compared to 14 percent of the total U.S. population, and only 13 percent of Latinos have obtained a bachelor’s degree, compared to 28 percent of the total U.S. population. The report also states that the median annual household income for U.S.-based Latinos is $40,000, while the median income for the total U.S. population is $49,800. In 2012, approximately 29 percent of Latinos had no health-insurance coverage12; however, this is likely to change as more citizens enroll in the federal Affordable Care Act.

			A significant number of Latinos work in low-wage service-industry jobs that usually offer few benefits or no health insurance. Many occupations held by Latinos pose high risks, because they tend to require more physical labor (e.g., construction or domestic maintenance) or exposure to hazardous chemicals (e.g., jobs dealing with pesticides), or feature dangerous tasks and heavy machinery (e.g., farm work). These present challenges to the health and well-being of Latinos. It also raises questions about why such conditions exist for Latinos in the United States.

			Understanding Barriers to Health Care

			It is important to understand the impact that barriers to health care have on consumers and the delivery of health services. Many in the Latino community face uncertainty concerning immigration status, language, child care, medical insurance and expenses, and transportation.13 When information is a component of health care services, a culturally competent LIS professional may be able to mitigate one or more of these barriers and provide help in navigating the system.

			Health Literacy as a Socioeconomic Barrier

			Many Americans have an imperfect capability to read, understand, and use written information, especially if it is only provided in English. This presents many challenges in their daily lives, including a lack of access to health care, and the consequences can be significant. Health literacy is the “ability to obtain, process, and understand basic health information and services needed to make appropriate decisions.”14 One in five American adults reads at or under a fifth-grade level, but health care materials are generally written at the tenth-grade level or above.15 Spanish speakers may read at this level in their native language, but not in English. In 2003, approximately 80 million adults in the United States had low health literacy.16 Research conducted in 2004 and 2011 found that not understanding written or printed materials contributed to poorer health outcomes.17

			Health literacy can be affected by culture, as well as language.18 For example, Latina mothers might be far more likely to seek health care for their child’s illness than their own, even though their issues may be much more serious. Limited health literacy is associated with poor disease management and medical compliance, particularly because it affects the ability to read prescription labels and follow medication directions. It has an impact on whether individuals proactively seek such preventative services as mammogram screenings or immunizations. Low literacy also increases health care and hospitalization costs.

			Connecting with Latinos using culturally competent methods and building on what they know instead of what they don’t helps increase health literacy. LIS professionals can play an important role by working with health care professionals to integrate cultural values and health beliefs, and adapt materials to fit the language and literacy levels of Latinos. It is important to adapt communication approaches—that is, describe health issues using words that are understandable or commonly used in the community—to ensure the information is understood.

			Internet Access as a Socioeconomic Barrier

			The Internet is an extraordinary repository of resources and has become the primary tool for accessing information about health. Among all groups, reliance on online information about health issues increases daily. Seventy-two percent of “Internet users say they [have] looked online for health information within the past year.”19 According to “Closing the Digital Divide: Latinos and Technology Adoption,” a 2013 report from the Pew Hispanic Center, Latinos have significantly increased technology use,20 thanks to smartphone ownership and use of social media. This is an improvement since the last Pew report in 201021; however, two groups of Latinos still lag behind in the use of technology—older people who primarily speak Spanish and those with a lower SES.

			For LIS health professionals, showing Latinos how to use the Internet is an opportunity to promote access to health information and teach them how to evaluate the information they find. One obvious concern for the Spanish-only speaker is that some health information is only available in English. Health-sciences librarians can bridge this divide and suggest creative ways for finding health information in Spanish.

			Policy as a Barrier

			Latinos also face challenges as a result of public policy, especially regarding issues of immigration. One example is Arizona’s Senate Bill 1070, which requires “local law enforcement agencies to check the immigration status of individuals.”22 Public policy that places an undue burden on Latinos ultimately hinders their access to health care services; the illnesses that result cannot be simply explained as due to poor health behaviors. Because of policies like these, immigrant populations rarely use preventative health care services; instead, because they want to avoid risking deportation by exposing their immigration status, their usual place of care is the emergency room.23 They will often only use health services in cases of serious injury or illness. Even Latinos who are citizens may make the emergency room the primary place for obtaining health care, because they may be uninsured or less familiar with more complicated systems of health care, including primary-care physicians, referrals, and check-up schedules. In the long run, this ends up being more costly than regular health care treatment and prevention care at a clinic or doctor’s office. Most important, it delivers less successful treatment.

			Creating a New Mental Model

			A few of the leading causes of the health problems experienced by Latinos in the United States are obesity, diabetes, poor oral health, increasing rates of HIV infection, teenage pregnancy, less frequent colorectal-cancer screening, and lack of health insurance.24 Studies on high morbidity and mortality rates among Latinos focus on poor health behaviors, although the evidence shows that those rates are due to multiple societal and economic barriers. Examples include difficulty in obtaining a driver’s license; level of educational attainment; less access to health services and benefits; and low-wage, high-risk occupations.25 Combined, these factors paint a rather bleak picture for the overall health status of Latinos, but they reflect a complex and nuanced portrait, rather than a simple explanation of poor health behaviors.

			Improving this situation requires a better understanding of the many assets and strengths of the Latino community. Integrating cultural values, beliefs about health, and health care practices into existing health care systems and services can help address health concerns. For example, sharing information is an asset among the Latino population. Putting accuracy and reliability of health facts aside, disseminating information through word of mouth may be helpful in ways that are not typical with mainstream patients.

			Health Assets of Latinos

			Health behaviors are based in part on family and group cultural norms, as well as one’s own knowledge and attitudes. In most cultures, belief systems are influenced by customs, rituals, traditions, language, dress, and food, which have an impact on the behaviors and practices of children, parents, extended family, and other caring adults like godparents.26 This cultural socialization also develops an individual’s perception of illness, disease, health, and healing. It determines attitudes toward nutritional habits, self-care practices, and health-seeking behaviors.

			Understanding the cultural assets of the Latino community can greatly improve professionals’ ability to provide culturally competent and effective health care. In general, these assets include strong family relationships, loyalty, and strong faith and spirituality, which help people get through difficult times.27 Delgado and Humm-Delgado28 draw attention to Latino strengths and propose a conceptual framework of Latino natural-support systems. Such strengths are described in Spanish words and phrases like Aguántate (“Just endure it”) and Sí se puede (“Yes, you can do it”).29

			Health Assets: Santería and Curanderismo

			The Latino health-belief system is heavily influenced by ancestral tradition and indigenous practices. Among Mexican Americans, for example, the merged belief systems of the Mesoamerican Indians and colonial Spaniards resulted in the practice of folk medicine,30 which incorporates emotion (fear, depression), the body (blood), physical and natural elements (hot, cold, plants, air), and religion (spiritual elements, deities). Health practices include the use of herbs and home remedies for medicine and religious artifacts and verbal incantations for healing rituals.31 Information about Latino characteristics can help health professionals develop more positive exchanges of health information to support optimal health behaviors, practices, decision-making, and communication.

			While some health beliefs are held by most Latinos, it is important to consider the variances that apply to each subgroup. One example is Santería, a Cuban practice described as saint worship that manages illnesses through the use of amulets and casting spells. This practice serves as a support system, particularly for mental health. Curanderismo is practiced by some Mexicans and Mexican Americans, and takes on various forms. It includes incantations and invocations of saints, reliance on rituals that use rosaries and candles, and the use of herbal salves, to name a few.32 Having this finite level of cultural awareness and understanding serves as a tremendous asset for anyone serving the Latino community.

			Table 5.133 outlines some of the more common illnesses or conditions Latinos treat with folk remedies. Culturally competent LIS and health care professionals will recognize these practices and characteristics as assets. When they do so, they facilitate successful communication and exchanges of health information.

			
				
					Table 5.1.  Cultural health beliefs.

					
						
							
							
							
							
							
							
							
						
						
							
									
									Culture-Specific

								
									
									
									
									
									
									
							

							
									
									Disease or Condition

								
									
									
									Cause

								
									
									
									Symptoms

								
									
									
									Treatment

								
							

							
									
									ataque de nervios (“attack of the nerves”; panic attack)

								
									
									
									stress, anxiety

								
									
									
									hysterical reaction, seizures, hyperventilation, nervousness

								
									
									
									consultation with spiritual healer, herbal tea, rubbing herbs-in-alcohol mixture on face

								
							

							
									
									
									
									
									
									
									
							

							
									
									empacho (intestinal obstruction)

								
									
									
									eating while stressed

								
									
									
									stomach cramps, indigestion, vomiting

								
									
									
									massages along the spinal cord, drinking castor oil in citrus juice, ingesting mercury (azogue)

								
							

							
									
									
									
									
									
									
									
							

							
									
									mal de ojo (“evil eye”)

								
									
									
									stared at by a pregnant woman with “strong eyes”

								
									
									
									inconsolable crying, severe headache, fatigue, fever, diarrhea

								
									
									
									be touched by person with “strong eyes,” pray while raw egg is rubbed over body or placed under the bed

								
							

							
									
									
									
									
									
									
									
							

							
									
									susto (fright)

								
									
									
									stress, hyperkinetic reaction

								
									
									
									loss of appetite, restless sleep

								
									
									
									ritual cleansing (limpia) with special herbs, prayers

								
							

							
									
									
									
									
									
									
									
							

							
									
									mal aire or pasmo (“bad air”)

								
									
									
									exposure to cold air

								
									
									
									muscle spasms, facial twitching, paralysis

								
									
									
									avoid the cold, cover with a blanket

								
							

						
					

				

			

			Health professionals may know about common natural remedies, but it is important to have complete information. Health-sciences librarians working with Latinos would do well to include well-researched books and other resources on remedios in their collections as references on herbs and natural substances used for medicinal purposes in the Latino culture. Examples of books on Latino remedies include Latino Folk Medicine: Healing Herbal Remedies from Ancient Traditions by Anthony DeStefano and Curandero Conversations by Dr. Antonio Zavaleta and curandero Alberto Salinas Jr. The latter discusses cultural competence in providing health care to Latinos. Children’s books by Roni Capin Rivera-Ashford, My Nana’s Remedies/Los Remedios de Mi Nana (2002) and My Tata’s Remedies/Los Remedios de Mi Tata (2015), provide a glimpse into the special world of folk remedies based on family experiences.

			Health Assets: Respeto

			Familial and societal relationships have a profound effect on the health of Latinos. Health care providers treating Latinos must consider the importance of respect (respeto), particularly when an older individual is involved. Extreme respect is also demanded in situations involving individuals who have titles of authority, educational degrees, or positions of power (e.g., doctors, government officials, teachers). But respect goes both ways. In a situation where an older Mexican man is being treated by a young doctor, mutual respect is required. The doctor would be considered mal educado if he demonstrated an attitude of superiority. The term mal educado comes from the verb to educate; however, in Spanish, “educated” means much more than what is learned in books. Individuals who are rude, too outspoken, act in offensive ways, do not show sufficient respect for elders, or are perceived to be inappropriate are considered to be mal educado. It is most unflattering, and children quickly learn what not to do when they hear their parents using this term.

			Leveraging Assets in Library and Information Services

			In the health care environment, recognizing and leveraging the health assets of the patient or health consumer can promote a successful interaction. This should happen in the library as well. The collection should include materials about cultural values, health beliefs, and alternative health practices outside mainstream medicine. Materials should be available in multiple languages. Regular cultural competency training should be held with library staff. Medical anthropologists and key informants within the community can be consulted to design health-information programming and outreach activities.

			Cultural Competence for Health Sciences Librarians

			A culturally competent health-sciences librarian must (1) have a core set of professional competencies to know where and how to meet the needs of Latinos, (2) know which health disparities exist and how they affect Latinos, particularly as people navigate the health care system, and (3) be aware of the cultures of the workplace and of medicine. For health-sciences librarians who seek to work within the asset-based, cultural competence framework, these skills are required (see chapter 1).

			In 2010, the University of Arizona’s Arizona Health Sciences Library (AHSL) hired as an outreach librarian a former graduate assistant from the Knowledge River Program at the university’s School of Information Resources and Library Science. Knowledge River (KR) is a program funded by the Institute of Museum and Library Services that recruits and educates individuals committed to serving Latino and Native American communities. A Latina, the outreach librarian introduced biculturalism and bilingualism to the organization, as well as knowledge about services to Latinos, which had been part of the KR curriculum. She established a network of campus partners to support the university’s mission for achieving diversity and inclusion. She and a team of librarians, known as the AHSL Outreach Services Team, have worked with clinical researchers, the medical school’s recruitment and retention office, the health professions’ student services office, units throughout campus that serve underrepresented populations, and, most important, community partners.

			The Medical Library Association has established guidelines for managing health information environments and recommend skills needed by health professionals to deliver health information services.34 They include the following seven competencies for health-sciences librarians:

			1. Understanding of the health sciences and health care environment.

			2. Knowledge about leadership, finance, communication, and management.

			3. Understanding of principles and practices related to information services.

			4. Ability to manage health information resources in a range of formats.

			5. Understanding the use of technology and systems to manage information.

			6. Understanding curricular design and instruction to teach access, organization, and information use.

			7. Understanding scientific-research methods and the ability to critically examine and filter research literature.

			These competencies can guide health-sciences librarians who work with Latinos and other groups. They build on assets to address disparities. For example, if Latinos have low computer-literacy skills that create barriers to online information, the LIS professional can offer computer workshops. When a Latino has difficulties understanding medical information, the librarian can steer him or her to information that incorporates familiar cultural values and health beliefs. When Latinos do not speak English, information can be provided in Spanish.

			Staying informed about health issues in the Latino community is key for health-sciences librarians if they are to provide information and services to address them. It also helps health professionals connect with Latinos so they can be advocates and, when necessary, activists for them. Health-sciences librarians must also have a keen sense of the mission of the larger institution and can act as cultural brokers when necessary. One example is discussed in greater detail in sidebar 5.1.

			
				
					Sidebar 5.1.  A Hispanic Center of Excellence

					Medical-center hospitals are commonly known as teaching hospitals. Libraries located within these hospitals support research and patient care. An example is the Arizona Health Sciences Library (AHSL), which is an academic medical-center library that supports the mission and goals of the University of Arizona’s health-sciences programs. It also provides information to hospital administrators, clinical staff, health educators, and patients and their families.

					In 1999, the University of Arizona established the Arizona Hispanic Center of Excellence (AHCOE). In 2003, AHSL partnered with AHCOE to hire a Latina bilingual, bicultural librarian to serve the latter’s clients, including individuals involved in education, scholarship, clinical care, and research on health issues among Latinos living on the border. The AHCOE librarian became an embedded librarian at the Mel and Enid Zuckerman College of Public Health (MEZCOPH) in 2007, and now works closely with the Latina outreach-services librarian to promote these expanded services to Latinos. Now known as the AHSL librarian at MEZCOPH, the embedded librarian has the opportunity to engage in research targeting the Latino community on and off campus. The university hospital serves a large number of Mexican Americans and Mexican immigrants living on the U.S.-Mexico border, and much of the research involves these groups; however, not all the researchers have the same ethnic and cultural background as those they are studying. Researchers generally know basic information about border populations but depend on Spanish-speaking Latino librarians to provide a deeper level of cultural understanding. Researchers also call on Latino librarians to identify appropriate health-information resources and help disseminate it in a culturally appropriate manner.

				

			

			Culturally Competent Practices from the Field

			The following programs and services are examples of how culturally competent, asset-based approaches can change the Latino community’s attitude toward medical information and ultimately improve their health.

			Wellness Education

			Wellness Education (WE) Search was an initiative of KR. The first director of KR, a Latina librarian named Patricia Tarín, created WE Search. Tarín and two AHSL outreach services librarians, Pat Auflick and Annabelle Villaescusa Nuñez, an outreach librarian at AHSL and coauthor of this book, launched the program in 2006, to improve community health by using Latino youth as cultural brokers. Cultural brokering is “loosely defined as the act of bridging, linking, or mediating between groups or persons for the purpose of bringing about change.”35 The program involved KR students and Latino and Native American teens from a local high school in a low-income area. The teens selected for the program were in early career exploration in the field of health-sciences librarianship.

			During the nineteen-week WE Search program, teens learned about health disparities and cultural health values and beliefs, as well as how to evaluate consumer-health information. In addition to leveraging students as health and medical information advocates in their own families, the program also sent students into the community to plan a health-information event highlighting their various projects to family and friends. The high school students were encouraged to build on health information that the community already had and identify existing gaps. For example, they surveyed faculty and their high school peers to determine what information they already had about certain topics and what information was still needed. Topics included nutrition, exercise, the human papillomavirus (HPV) vaccine, mental- and behavioral-health issues, diabetes, alcohol and substance use, physical abuse, and bullying.

			Some students identified health issues of importance to their families and openly talked to them about the health issues, which, in some cases, had not previously been discussed. Other students prepared materials on community health issues to share with larger segments of the community. Using the oral tradition of storytelling, an effective and culturally embedded method of communication in the Latino community, teens learned how to create digital stories and produced videos about health issues for their respective communities. Some stories included emotional, sensitive, and personal issues that had never been addressed. As the teens learned more about health conditions, they initiated conversations about their health and the health of their families. One video featured a student interviewing her father, a Latino Vietnam War veteran, who candidly discussed coping with posttraumatic stress disorder and the impact it had on his family. The student described the cultural value of machismo and her efforts to seek health information and give it to her father, as well as the impact on her father and family.

			The high school students said WE Search opened the door, allowing them to discuss health issues honestly with their families for the first time. A young Latina student was able to dispel a misconception her mother held about the HPV vaccine. Like many Latina mothers, this woman had heard that the vaccine would encourage promiscuity. The teen took the opportunity to give her mother and others in the community accurate information. She believed she had begun to dispel old and inaccurate ideas about the vaccine’s effect on teen sexual behavior. Knowing that her mother and other Latinas have close social and familial networks (familismo), trust one another (confianza), and freely share health information that is unfortunately inaccurate, the young Latina created her video in Spanish. She became a cultural broker, mediating between people at home and health professionals. The video was a tool that guided her mother and other Spanish-speaking members of the community to Spanish-language resources about cervical cancer and the preventative role of the HPV vaccine.

			The high school students had the opportunity to deliver culturally and linguistically appropriate health information in several ways. They created brochures about eating healthy foods and distributed the information to other students at lunchtime. They were invited into health classes to give presentations on exercise, nutrition, and alcohol and substance use, as well as promote the information resources from the National Institutes of Health. This program successfully leveraged students’ community connections and transformed them into information liaisons and cultural brokers. Students created and delivered health information that their families, peers, and members of the community could use and understand. They also learned about health beliefs of their families, friends, and teachers. Experiences of WE Search students are captured in figures 5.1, 5.2, 5.3, and 5.4.                      
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					Figure 5.1.  Drawings of people discussing culture created by high school students. Courtesy of Elizabeth Soltero.
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					Figure 5.2.  Refugee Health Fair at the Martha Cooper Branch of the Pima County Public Library in Tucson. Courtesy of Annabelle Villaescusa Nuñez.
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					Figure 5.3.  Junior Scientist Kids’ Day at the University of Arizona. Courtesy of Annabelle Villaescusa Nuñez.
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					Figure 5.4.  Elvira Neighborhood Association Health Fair. Courtesy of WE Search and Annabelle Villaescusa Nuñez.

				

			

			A second program at the University of Arizona built on the strengths of Latinos—the Pima County Cervical Cancer Prevention Partnership (PCCCPP). In 2007, the university’s Center of Excellence in Women’s Health was awarded a $2.1 million grant from the Centers for Disease Control and Prevention. REACH US (Racial and Ethnic Approaches to Community Health across the United States) was a grant to support a countywide cervical-cancer-prevention partnership that targeted underserved women, primarily Latinas. This population is disproportionally affected by cervical cancer, which is highly preventable. The good news is that the rate of diagnosis has slowly declined since 2000.36 Knowledge helps.

			During the planning phase, PCCCPP organizers developed information-seeking workshops for the community. Participants included university personnel who were typically not perceived as accessible by the community. Expanding outreach services off campus was a paradigm shift for the health-sciences library. REACH US used a train-the-trainer model to educate Latina community health-outreach workers, who are referred to as promotoras. They learned about cervical-cancer prevention and the latest information about HPV. PCCCPP was comprised of a large group of stakeholders—community leaders, neighborhood advocates, community-based organizations, health agencies, libraries, the university, schools, faith-based organizations, and elected officials.

			Adding to the structural barriers health services community members had to deal with, “cervical cancer disparities [had] been attributed in part to lack of access to accurate information that is culturally and linguistically appropriate and written at an adequate literacy level.”37 Promotoras were trained to provide basic knowledge about HPV and the vaccine, cervical cancer, and its prevention to Latino families. They were knowledgeable about the female reproductive system and familiar with local agencies and organizations that provided bilingual services to Latino clients.38

			A Spanish-speaking librarian representing AHSL was selected to be a trainer and coalition member. She developed curricula to train promotoras how to evaluate health websites; locate authoritative and trustworthy resources in English and Spanish; and use PubMed, a biomedical literature database. The training included a technology component. Promotoras were taught to use PowerPoint and e-mail, tools for communicating with other promotoras, trainers, and clients, as well as for developing educational presentations. Promotoras attended retreats, educational workshops, and meetings on a regular basis so trainers could provide continuous mentoring. The program served as a model for a future multiyear promotora training program on breast-cancer prevention.

			Throughout the process, trainers and trainees incorporated cultural values and health beliefs into the training. They understood that trust and respect (confianza y respeto) are two important interpersonal communication assets appropriate for discussing sensitive health issues with Latinas who are modest or older. The program successfully built a cadre of promotoras who continue to work together and formed a type of family bond (familismo) common among Latinos. Promotoras have become knowledgeable cultural brokers and can work for health agencies and organizations that need to expand their outreach efforts.

			Promotoras: Bridging the Health Information Gap

			Initiating programs that include promotoras is a way to build on the assets in Latino communities. In an academic environment, this model is a feature of community-based participatory research, or CBPR. Using promotoras is similar to outreach programs that provide highly respected community members with professional development to help them disseminate information. Programs like these are successful because they are community driven. They are particularly useful in rural areas with a low SES, especially if the promotoras have close, trusting relationships with the community. A young high school bilingual-bicultural volunteer promotora successfully worked with Spanish-speaking residents in a low-income rural area of Tucson; she was assigned to be a liaison for Latina teens regarding pregnancy issues. Program staff found that young Latinas seemed to trust Spanish speakers close to their own age and candidly communicated with them. The trust and respect for promotoras was essential to the program. Because of the familial tight-knit bond that resulted, word of mouth was the fastest way to disseminate information.

			Health information is difficult to access and understand no matter who you are and particularly for Latinos and other racial and ethnic minorities.39 The key to cultural competence is knowing how to implement culturally appropriate strategies to inform those seeking health information. Studies that attribute “low acculturation levels to U.S. culture”40 exemplify the deficit-model thinking that has not improved the health of Latinos. Researcher conclusions often indicate that “improved culturally competent health communications and placement of health promotion and education materials”41 are more successful than trying to acculturate Latinos to U.S. health norms.

			
				
					Sidebar 5.2.  A Guide to Improving the Role of Cultural Broker

					Cultural brokers act as liaisons between communities and cultural groups. The following are some helpful suggestions for cultural brokers working with Latinos.

					1. Identify the intended audience.

					Define the Latino population you want to reach.

					Collaborate with researchers and stakeholders who are working to bridge the health-disparities gap.

					Tailor your materials to the population with whom you’re working.

					Make no assumptions; engage your targeted audience in identifying their information needs.

					2. Research the Latino audience.

					Check existing sources of information.

					Conduct your own research.

					Work with Latinos or use your knowledge and experience to find information.

					Work with Latinos or use your knowledge of cultural relevance.

					Work with other groups. Consult or work with agencies and organizations that provide services to Latinos.

					Collaborate with experts.

					Engage promotoras (community health workers) to help you contact your target audience.

					Use focus groups. Hold pláticas (talks).

					Use the Internet for research.

					Teach clients how to find information using the Internet.

					3. Determine the objective of educational materials.

					Focus on the message.

					Use themes relevant to the lives of your readers (e.g., family, social engagement, collectivism).

					Place information in context. Use examples familiar to your audience and give concrete examples of illnesses in the language understood by the community (e.g., say empacho rather than constipated).

					Present medical information clearly. Use vocabulary aimed at patients or consumers.

					Use accurate medical material. Use trustworthy and authoritative resources like MedlinePlus en Español.

					Involve your readers. Their input will help with how the information will be received (e.g., ask health-literacy action-group stakeholders to review the material to be published).

					4. Develop the content.

					Organize the content in a logical manner.

					Choose words carefully. Know the regional colloquialisms and terminology used by your audience. Use familiar terms and considering the dialect (e.g., use mal de ojo for “have a spell” and escalofríos for “chills”).

					Maintain an appropriate vocabulary and reading level. Explain technical vocabulary when necessary.

					Speak Spanish if necessary. Use trained or certified translators. Avoid literal translations.

					Keep it positive. Use language that supports the asset-model framework. Avoid stereotypes. Use terms that are positive and do not suggest a deficit in the patient.

					Use headlines and other titles to organize content.

					Review and summarize your major ideas clearly and simply. Use examples that are relevant to the client.

					Listen attentively to questions.

				

			

			The Librarian as Cultural Broker

			Librarians have the opportunity to draw on their own life experiences and cultural understanding to enhance their positions as cultural brokers. The practice of cultural brokering is multidimensional, and many factors go into navigating different cultural groups. When working with Latinos, it helps to be bicultural and bilingual and understand cultural nuances. For librarians, caring about the success of students is a given. Caring is even more important considering the challenges and barriers Latino students face in the academic environment. For instance, a young Latina student who worked full-time asked if a health-sciences librarian could meet with her outside of regular work hours during the week. The student did most of her research and school work on weeknights, as her mother demanded that she spend time with her aging grandmother during the weekend. Understanding the role of respect (respeto) for elders and the influence of a strong family bond (familismo), the librarian agreed.

			Cultural brokers should move seamlessly between various levels of personal cultural awareness and those required at the institutional and professional level. Once it has been determined that some form of mitigation is necessary (e.g., in health care settings, public policy, academic environment), a working or mediation plan should be outlined. The process should begin with a comprehensive assessment of existing cultural assets and unmet community needs.42

			Latino librarians can rely on personal knowledge and life experiences to mitigate the gaps of health information services. Given the barriers in the health care system encountered by Spanish-speaking patients, librarians can serve as advocates and question authority in situations where many Latinos would not, due to respeto. Librarians can actively negotiate decisions about treatment. Latino librarians’ experiences make them better supporters within the institution.

			Conclusion

			Culturally competent LIS professionals are uniquely positioned to help Latinos access health information by increasing their own health literacy. Understanding Latino health issues and the social determinants of health disparities can determine the type of information and method of delivery. Use a cultural lens and identify the assets Latinos have in cultural values, health beliefs, and behaviors, which will predict how health information will be sought and received. A health-sciences librarian, as an agent in the health care system, can be a cultural broker when programs are developed and implemented to meet the health-information needs of Latinos and the organization’s service goals.

			As demonstrated in this chapter, examples of health information services go well beyond the walls of a library. Considering language and culture, and focusing on the assets of Latinos, are crucial in developing health information services, outreach programs, and collaborations. Consulting and engaging with members from the Latino community in the development of these programs builds capacity and ownership. Their participation will reduce and eliminate health disparities in the community and lead to improvements in health status and better health outcomes.
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			Chapter 6

			Special Collections and Archives

		

		
			Special collections librarians and archivists are a unique group in academic institutions. They are similar to archival professionals in historical societies, tribal organizations, and medical schools in that they acquire, preserve, and provide access to rare books, personal papers, manuscripts, and other important materials of historical significance. (Note: Throughout this chapter, we will refer to these as collections, records, and archival material.) At academic institutions like universities, special collections librarians and archivists develop collections of historical significance that are mainly used for research. Although archives have generally been considered repositories of materials that are old,1 digitization has resulted in archives of materials that are new.

			This chapter is divided into two parts, which discuss various aspects of archives and special collections, primarily in academic libraries. The process includes obtaining and preserving documents and artifacts. Part 1 focuses on the acquisition of documents and artifacts in academic libraries. Part 2 discusses cultural competence in archival digitization.

			Part 1

			It is important that all groups are documented and represented in special collections and archives, and that those materials are accessible to scholars and the people whose communities they represent. In the past, this has not been the case. Historically, special collections libraries and archives have primarily been repositories of records and material from mainstream populations. Minority groups, for instance, Latinos, have been poorly represented, despite decades of calls to action within the library and information science (LIS) profession to expand collections and include works from diverse groups. For almost fifty years, the Society of American Archivists (SAA) and the Rare Books Manuscript Section (RBMS) of the Association of College Research Libraries (ACRL) have urged professionals in the field to provide more complete historical records of minority groups, including Latinos. Records of many groups were incomplete, in part because their perspectives were not preserved by librarians and archivists. The rich history of Latino families who lived in Nuevo España, Mexico, and the region now known as the Southwest is incompletely documented. There is too little information about specific Latino populations in other parts of the United States—Puerto Ricans, Cubans, Salvadorans, Dominicans, and others. For some of these groups, documents and artifacts from the 1960s are available, a result of the civil rights movement2; however, much more information is needed.

			A few LIS institutions have acquired and provided access to materials for and about cultural communities, particularly those with dedicated ethnic librarians and historians. Examples are Arturo Alfonso Schomburg (1874–1938) of the New York Public Library’s Schomburg Center for Research in Black Culture; Carter G. Woodson (1875–1950) at the Library of Congress; and Vivian G. Harsh (1890–1960) of the Chicago Public Library’s George Cleveland Hall Branch Library, Special Negro Collection. More recent examples include Roberto Trujillo at Stanford University; Salvador Guëreña at the University of California, Santa Barbara (UCSB); and Nicolás Kanellos, founder of the Recovering the U.S. Hispanic Literary Heritage Project, affiliated with the University of Houston.3 These individuals collected materials from their communities and established robust archival centers.

			For most special collections librarians and archivists, however, acquiring collections from Latinos presents a major challenge, because the profession is relatively homogeneous. Many Anglos, who represent the majority of professionals, have little knowledge about or experience with Latinos. Few have established connections with Latino communities. Little professional development has been available to teach special collections librarians and archivists about cultures other than their own.

			The main functions of special collections librarians include appraisal and acquisition, donor relations and cultural programming, reference and instruction, dissemination of information, and access to collections. Each of these areas requires cultural competence, particularly when the librarians and archivists are working with ethnic and cultural populations. In the part of the Southwest where the U.S. and Mexican borders meet, a region known as the Borderlands, there are rich sources of historical information about Mexicans and Mexican Americans.

			The Borderlands

			The communities in the Borderlands are varied and offer very distinct experiences. In the Southwest, the Mexican and Mexican American community includes individuals of Mexican descent who were born or raised in the United States, individuals who were born in Mexico and immigrated to the United States either recently or long ago, and individuals who reside along the border, in either the United States or Mexico, and cross into one country or the other for reasons of commerce, education, and family. The distance between cities on either side of the border may only be a few feet. There are about “80 municipalities located in six Mexican states and four U.S. states.”4 Many of those cities are now separated by a steel wall erected by the Department of Homeland Security after 9/11. This wall divides the countries, as well as families, who were previously able to travel back and forth for family gatherings, work, and entertainment. These families include not only relatively recent immigrants, but also families who lived in the region prior to the Treaty of Guadalupe Hidalgo, signed on February 2, 1848,5 when the border changed linguistically, culturally, and politically.

			The Latino American experience in the Southwest differs from that of other regions. Longtime residents say, “We didn’t cross the border. The border crossed us.” The linguistic patterns of border residents include monolingualism, bilingualism, dialectal differences, and code-switching (see introduction). As is true of any complex group, a wide range of factors affect the attitudes and values of the Mexicans and Mexican Americans living in the Borderlands. Generational differences, gender, when and how people arrived in the region, education, socioeconomic status, politics, and regional differences provide a context for beliefs, values, and a sense of belonging.

			Historical Overview

			Any historical overview must start with Mexican American and Chicano experiences prior to the civil rights movement, when organizations paid little attention to acquiring Latino records and artifacts. During the 1960s and into the 1980s, student protests concerning the lack of representation of ethnic groups and their contributions to the United States in history books, libraries, archives, special collections, and museums led to the creation of ethnic studies departments for African Americans and, later, Latinos.

			To provide resources for newly created departments, specialized libraries and research centers were needed. The University of California, Berkeley’s (UC Berkeley) Ethnic Studies Library, which houses the Chicano Studies Collection,6 is another example. The collection contains print and audiovisual resources on Chicano and Latino studies in several languages, and the library is one of the nation’s leading resources on the topic. Areas of research include Mexican Americans, Latinos in the United States, immigration, bilingual/bicultural education, administration of justice, and Chicano literature.       
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					Figure 6.1.  Homepage for the Chicano Studies Collection at the University of California, Berkeley.

				

			

			Another archives is the Chicano Studies Research Center at the University of California, Los Angeles (UCLA),7 whose mission is to develop scholarly research on Chicanos and Latinos. UCLA also has a digital collection that includes the Strachwitz Frontera Collection of Mexican and Mexican American Recordings (in partnership with the Arhoolie Foundation). The collection holds more than 100,000 recordings by such renowned artists as Pedro Infante and Lola Beltrán. Users can read the website8 in English or Spanish.

			The Ethnic and Gender Studies Library at UCSB9 is a research library that supports the Chican@ Studies Department on Chicanos and Mexicans.10 The library houses the Colección Tloque Nahuaque. Two additional collections that exemplify Latino-focused university centers are at Arizona State University (ASU): the Chicano Research Collection at Hayden Library11 and the Hispanic Research Center in the College of Liberal Arts and Sciences12 (see figure 6.2). The Hispanic Research Center was established in 1985, to research Latino history and culture. The website provides information about the center and its projects, including the Bilingual Review Press, festivals, books, and exhibits. Both were established to serve Chicano students and faculty, as well as individuals conducting research on Mexican Americans and Chicanos in the United States. The Chicano Research Collection, established in 1970, became the largest archival collection in the state of Arizona. In 1985, it was incorporated into the university’s newly created Department of Archives and Manuscripts.13          
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					Figure 6.2.  Arizona State University’s Hispanic Research Center home-page.

				

			

			These specialized libraries needed dedicated Latino librarians and subject experts to acquire documents and develop historical records, and promote those resources to the Latino community and others who were interested. And a few notable institutions did hire Latino librarians and archivists—for instance, Lillian Castillo Speed, head of the Chicano Studies Library at UC Berkeley’s Ethnic Studies Library; Salvador Güereña, archivist/librarian at UCSB and former head of Colección Tloque Nahuaque, a research library; Christina Marín, emeritus professor and archivist historian in the Department of Archives and Special Collections at ASU’s Hayden Library; and Roberto Trujillo, Frances and Charles Field Curator of Special Collections at Stanford University—who became pioneers in the field.

			The general lack of attention to ethnic populations caused Charles Schultz, editor of American Archivist, the journal of the Society of American Archivists, to dedicate an entire issue to the topic. He explains,

			In reviewing the contents of the American Archivist for the past twenty years, [I found] only four articles dealing with collecting the records of ethnic groups. It seems reasonable to conclude that the collecting, preserving, and making available of records of various ethnic cultures which are found within the United States has not been well documented in the American Archivist.14

			It wasn’t until the early twenty-first century, almost two decades later, that the profession made a concerted effort to diversify the field and infuse the profession with colleagues whose expertise extended into cultural heritage communities.15 In 2011, SAA updated its “Core Values of Archivists” statement, which offered a broader perspective on what and who should be included in special collections and archives:

			Archivists collectively seek to document and preserve the record of the broadest possible range of individuals, socioeconomic groups, governance, and corporate entities in society. Archivists embrace the importance of identifying, preserving, and working with communities to actively document those whose voices have been overlooked or marginalized.16

			But aside from the efforts of a few major collections, active acquisition and preservation have not significantly increased since the civil rights movement, and in some instances progress seems to be stalled. Latino archivists and librarians frequently face two major challenges. First, they must convince directors and department heads, who are usually not Latino, of the value and importance of including Latino voices in collection development policies. Second, they must convince Latino communities to contribute their documents and artifacts. This is not an easy task, since people are often wary of entrusting their prized materials to libraries that have ignored them in the past.

			For example, a donor once explained that he remembered that the institution had not been interested in establishing a Chicano studies program in the 1960s and 1970s. He wondered if it really cared enough about his family’s legacy to preserve their documents. Librarians can bridge the gap in trust between donors and the university by explaining that perceptions have changed and that administrators, faculty, and librarians recognize and appreciate the linguistic and cultural assets of Latinos. Through personal attention to donors, special collections librarians and archivists can make significant contributions to Latino-focused collections. Latino librarians are in a position to understand donor hesitation and fear. They can broker the acquisition of historical documents and artifacts using knowledge of cultural values and provide cultural and historical context, resulting in the acquisition of valuable collections.

			Appraisal and Acquisitions

			The process of acquisition includes the expertise of appraisal, which involves explaining the value of collections to researchers and those interested in the history of the community. Latino librarians’ cultural knowledge and their ability to train and inform others about the value of collections is needed to conduct adequate appraisals. Special collections librarians and archivists often go through boxes of family memorabilia to determine which items to preserve. Knowledge of history, culture, language, and the sociopolitical context helps determine which items have archival value17 and can reassure donors that their documents are considered important enough to be preserved for posterity as contributions to the historical record.

			Librarians and archivists involved in acquisition programs engage in a broad survey of their collections to identify strengths, as well as gaps. In an academic institution, assessment sometimes involves meeting with expert scholars about the needs and uses of the collections. During these meetings, special collections librarians and archivists engage in asset mapping, an effective and culturally competent way to approach the issues. Scholars can help identify potential donors and partners in the community. Recognizing the strengths or assets of a collection’s holdings and the assets of the community itself are equally fundamental for librarians who are conducting assessments. (For more on asset mapping, see chapter 1.)

			An assessment conducted by the University of Arizona Libraries’ Special Collections was designed to identify materials that represent the community, including individuals, places, events, and major Mexican American works. Two seminal publications were particularly helpful: James E. Officer’s Hispanic Arizona, 1536–1856 and Thomas E. Sheridan’s Los Tucsonenses: The Mexican Community in Tucson, 1854–1941.18 The assessment showed that the university had a strong collection of Mexicana materials dating to the colonial period; however, the university needed to add to its documentation of local Mexican Americans. This led to changes in the library’s approach to building its Borderlands collection and underscored the need to include that material in the university’s strategic plan. The university ultimately made a programmatic commitment to include Latinos in the acquisitions program for special collections.

			The assessment, the proximity of the special collections at the University of Arizona to the border, and the university’s strategic plan became the driving forces behind the development of the Borderlands Cultural Communities (BCC) Program, which aims to increase research, scholarship, and creative activities in the areas of the Borderlands. The major focus of BCC has been the acquisition of material, digitization, and exposure of relevant collections and outreach to the cultural communities in Southern Arizona’s Borderlands, specifically the Mexican and Mexican American community. The digitization component would ensure accessibility of materials to the community. BCC helped facilitate conversations about personal, family, and organization archives and begin long-overdue dialogues with families and scholars about mid-twentieth-century collections. This focus allowed the institution to fill the gaps identified in the initial assessment and continue building relationships with the community.

			Donor Relations: Working with Latino Communities

			The core functions of special collections librarians and archivists are interrelated and include donor relations and programming. César Caballero’s 1990 article “Developing Hispanic Archival Collections” underscores the importance of building relationships.19 More than two decades ago, he stressed the need to have conversations with Latino artists and writers about the importance of their papers. Given how special collections and archival repositories have evolved and the lack of consistent commitment to include the underrepresented voice, Caballero points out that the community of Hispanic writers, artists, and leaders “need to be educated about the usefulness of archival collections. . . . Once they perceive the usefulness and benefit that can be derived from this source of information and knowledge, the more likely they are to become donors and users of personal papers and archival collections.”20 Even today, Latino authors are surprised, but pleased, when interest is shown in their work; however, trust is essential to the acquisition of collections. “Many Hispanic leaders do not see universities, libraries, or archival centers as places that they can trust with their historical records,” Caballero explains, “perhaps because the recent history of Hispanic relations with educational institutions has been one of struggle, and sometimes conflict; therefore, archivists will need to develop trusting relationships.”21 This is where cultural competence plays a role.

			When establishing relationships with community members, culturally competent librarians working with special collections must be aware of the community’s cultural norms (e.g., handshakes, hugs, greetings, small talk). While the institution may be in a hurry to “get things done,” a culturally competent librarian realizes that establishing a relationship takes time and patience. For example, when project committee members at one institution asked a donor for permission to digitize an important publication, they sent a form letter, which the Latino donor found offensive. The effort was counterproductive. It took months of personal contact and many conversations during cafecitos to reestablish the relationship.

			Special Collections Events

			When an institution acquires material for its special collections, it is important to recognize the donor individual, family, or organization. Events offer ideal opportunities to recognize the assets of the community. Culturally competent librarians can provide a venue that is relaxed and open, and engage community members in decisions about the timing of the event, choice of speakers, and publicity and marketing. Organizers of community events should take into consideration appropriate start and end times, and time allowed for speakers, particularly if they are elders. When the University of Arizona Special Collections Library (UASCL)22 announced the opening of a digital archives of El Tucsonense, one of Tucson’s oldest Spanish-language newspapers, a reception allowed community members to meet the Mexican American family who owned the newspaper. Special collections librarians planned the event to build community relationships and honor the donors (see figure 6.3).       
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					Figure 6.3.  The University of Arizona Special Collections Library’s online announcement about its digital Mexican and Mexican American Press Collection.

				

			

			Cultural Competence and Access to Collections

			When developing, acquiring, or building Latino collections, it is important to consider community access. Latino communities want to know that special collections librarians will be good stewards of their donated materials. One way to ensure accessibility is to add collections-focused elements to an easily navigated website. In addition, consider adding multilingual information about collections and digitizing some materials to facilitate public access.

			Website-design and content-development expertise are key to building an easily navigated website. Functionality ensures the site works well; content and organization help people know what is on the site. Navigation should be intuitive, allowing users to find content easily. Special collections and archival websites do this well when they lead users to or spotlight content. Recognizing Latino collections in a prominent location demonstrates their importance to the institution. The University of Texas at Austin’s Harry Ransom Center23 highlights the Gabriel García Márquez archive on its homepage (see the arrow in figure 6.4). Clicking on “Learn More” leads users to more information about the renowned author and how the archive was acquired. The materials are being processed, however, and are not accessible.       
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					Figure 6.4.  Harry Ransom Center, the University of Texas at Austin.

				

			

			Multilingual Access

			One of the tensions that surrounds the acquisition of Latino collections arises from the kind of access archives should provide. Culturally competent librarians and archivists will consider dissemination and access beyond what exists within current structures and standards. Recent discussions about adding multilingual access to information in archives have primarily focused on digital collections.24 One project at ASU’s Archives and Special Collections (ASC) translated finding aids into Spanish.25 Staff used existing standards to create finding aids in English, which facilitated their ability to add the second language. Although the English finding aids received more views than their Spanish counterparts in the initial release, the “gap narrowed and stabilized over the course of the year.”26 The benefits of multilingual access are considerable; it makes collections

			available to a wider audience, potentially increasing the diversity of ASC’s users. . . . Bilingual finding aids also show a respect for the Spanish language and for Mexican American culture that helps to foster good relationships . . . and facilitates [the institution’s] efforts to collect additional materials.27

			Reference and Instruction

			Special collections librarians have two additional core areas of responsibility: reference and instruction. Reference services are those that provide help to find information; instruction refers to teaching students how to construct productive search terms and use databases and bibliographic tools. Both areas require knowledge about the institution’s collections and how to interact with students; however, the latter is particularly important when students are from a culture that is different from that of the librarian (see chapter 4).

			Little in the literature specifically deals with reference services for and instruction of Latino students and those from other underrepresented communities. Some nontraditional ways to involve students are suggested, for instance, using primary sources for class assignments, holding lessons about handling archival materials in the classroom, conducting collaborative teaching with faculty, and providing opportunities for students to meet donors. Before they acquire materials, Latino special collections librarians and archivists can talk to faculty and students about how to incorporate collections and materials into coursework or research. Working with newly acquired primary sources gives students an opportunity to make significant contributions to research that otherwise might not be possible.

			Giving students an opportunity to work with primary collections is beneficial, even when they are not producing research. For example, one collaborative project aimed to link digitized historical newspapers at the UASCL to hard-copy newspapers in the archives of the Arizona Historical Society (AHS). Graduate students created digital records of historic Spanish-language newspapers at AHS (e.g., El Fronerizo, El Imparcial, El Monitor, El Mosquito, La Voz, and copies of El Tucsonense that had not already been digitized by UASCL). They used a template—which included the name of the newspaper, editor, dates, and headlines—developed between the librarians at AHS and UASCL, respectively. Those digital records were linked to the existing archives at the UASCL. Ideally, the entire AHS collection of historic newspapers, which is deteriorating, could be digitized and linked to UASCL, but that project would be costly and require funding to bring to fruition. The collaborative effort is a good alternative that benefits students and both institutions.

			Cultural Competence in the Workplace

			Librarians and archivists can move the institution toward cultural competence in its collection development policies, even if it happens slowly. One technique is to encourage the diversification of collections. As stated in chapter 1, “Self-awareness at the individual level helps establish institutional values that are more culturally sensitive.” Elliott28 suggests establishing or assessing institutional values by seeking answers to the questions in table 6.1.

			
				
					Table 6.1.  Diversifying collections.

					
						
							
							
						
						
							
									
									Questions to consider when proposing diversification of collections

								
									
									Considerations in asking these questions

								
							

							
									
									What institutional values are currently in place?

								
									
									Have the parent institution and the library established standards for diversity? Are those standards in writing? Do staff have a clear understanding about what diversity means? Are the institution’s statements about diversity focused, manageable, and clear, or are they overly broad? How are these efforts played out in practice? Are the institution’s values and practices consistent?

								
							

							
									
									Does the institution know about and appreciate

								
									
									What signs indicate that this is true? the culture of its local communities?

									What kind of programming and outreach is there to the community?

								
							

							
									
									How can the institution improve its existing values of diversity?

								
									
									How can the institution illustrate its commitment to such values?

								
							

							
									
									What resources are in place to adequately respond to values of diversity?

								
									
									Do staffing and classification match the institution’s value statements? Has the institution committed resources to projects that will move the institution forward in the area of diversity?

								
							

						
					

					Note: Questions in table 6.1 were adapted from Elliott, Measuring Your Library’s Value, 90.

				

			

			The Environmental Domain

			Building cultural competence requires librarians and archivists to understand the environmental and historical context of Latino communities. Uncharted Terrains: New Directions in Border Research Methodology, a recent publication about social-science research in border communities,29 points out the issues researchers face in examining the effects of mixed-immigration status. O’Leary and Sánchez30 state that it is important to recognize that residents have varied experiences and connections with institutions, regardless of their immigration status. Researchers and special collections librarians and archivists often face the same challenges in building relationships with community members, who may believe they hold stigmatized positions in society, are socially and culturally excluded and isolated, and have educational and linguistic disadvantages. (Note: In an asset-based framework, education and language difference are not considered a disadvantage.)

			The complexity of the environmental factors that affect the lives of Latino communities creates additional challenges. Librarians and archivists developing border collections need to have intimate knowledge of the community’s history and understand that long-held negative sentiments, including feelings of injustice, loss, and disrespect, may be pervasive. Developing relationships with donors on the Arizona border, where anti-Mexican sentiment has resulted from U.S. immigration policies and legislation, is challenging. Laws, policies, and attitudes of U.S. citizens toward Mexicans are often perceived as lacking an ethic of caring.31

			There are multiple ways for special collection librarians and archivists to understand Latino communities and their environments, including direct observation, discussions with experts, and reading historical works about the local community. It is important to accept invitations to religious and social events, dedications, and other types of ceremonies to get to know community members on a more personal level. These strategies are aspects of the interpersonal domain (see chapter 1) and help librarians become accepted as members of the community.

			Qualities needed for interaction with donors have been established by institutional standards and long-standing professional advice. An experienced manuscript librarian, Edward C. Kemp, describes the professional and personal qualities of someone soliciting manuscripts.32 Physical presence is important, as are in-person visits and the ability to be a good listener. Equally important are establishing personal rapport, interacting with a donor on a personal basis, relaying the importance of the donor’s material, and being committed as a good steward. Other key qualities include patience, authenticity, respect, and attentiveness. For Latinos, these qualities translate into the ability to listen attentively, not interrupt, and demonstrate a genuine interest in the donor’s stories. Referring to details from previous conversations sends a message to Latino donors that the librarian cares enough to remember shared information. Whenever possible allow members of the community to provide introductions at the beginning of a relationship; aim for in-person meetings; and, as previously mentioned, attend community celebrations and events. Firm handshakes and heartfelt hugs are also part of building trust and are normal ways of greeting individuals among Latinos. These may seem insignificant, but they are the building blocks of trust in Mexican, Mexican American, Chicano cultures, and other Latino communities.

			The donor’s first impressions are extremely important. He or she may have the ability to speak both languages but may be more comfortable speaking in one over the other or may code-switch during a conversation. (For a further discussion on language, see the introduction.) Culturally competent librarians will recognize nuances in language use and realize that all language abilities are an asset. It is important to follow the donor’s lead when possible. For instance, the way a Latino librarian or archivist interacts with a Latino friend may not be the way she or he interacts with a representative from the Mexican consulate. Greater formality is expected in some situations (e.g., the use of usted rather than tú). These small but significant interactions help create positive first impressions and can mean the difference between building immediate rapport or working for months to develop a personal friendship.

			Face-to-face meetings can take place in a variety of settings—the family home or a restaurant; however, it is best if these meetings are not hurried. Culturally competent librarians and archivists realize that professional relationships may become personal relationships and that authentic relationships will encourage donors to give up their treasured family recuerdos for the sake of research.

			Best Practices in Special Collections

			Developing cultural competence must be done consciously, and it will hopefully become embedded throughout time. The cultural competence framework raises the level of awareness, even for those who have had lifelong experiences with Latinos. Self-reflection (cognitive domain) is something librarians may not be accustomed to doing. Yet, understanding how life experiences shape and inform actions is an important aspect of working with cultural communities.

			The following are the characteristics of a culturally competent individual:

			Being aware of one’s own culture

			Building knowledge of one’s own culture

			Appreciating others’ culture

			Having an ethic of caring

			Understanding situational context

			Other helpful characteristics include:

			Language fluency

			Ability to recognize and deal with community members

			Patience

			Respect

			Recognition of Latino assets

			Understanding of historical factors

			The following four books feature information about working with Latino populations:

			Pathways to Progress: Issues and Advances in Latino Librarianship is edited by John L. Ayala and Salvador Güereña.33 It includes three chapters of interest to LIS professionals in higher education who work with Latino special collections. Chapter 4, “Academic Libraries: Pathways to Transforming Teaching, Learning, and Relationships in Chicano and Latino Studies,” by Susan C. Luévano, Tiffini A. Travis, and Eileen Wakiji, discusses developing information literacy and research skills with Chicano students. Chapter 5, “Special Libraries and Collections: ‘Invisible as Night, Implacable as Wind’ California Ethnic and Multicultural Archives (CEMA): The First 20 Years,” by Erica Bennett, provides a history of CEMA. Chapter 8, “Special Collections: The Cuban Heritage Collection at the University of Miami Libraries,” by María R. Estorino, discusses the past and future of the Cuban Heritage Collection.

			Serving Latino Communities: A How-to-Do-It Manual for Librarians is edited by Camila Alire and Orlando Archibeque.34 In chapter 7, the editors point out that the best way to serve the Latino population is to have a bilingual and bicultural Latino workforce, because “much of the work that needs to be done to attract Latinos in your community to the library requires the ability to speak their language and to understand their Latino culture.”35 But they also acknowledge that a “non-Latino who is bilingual could be as effective.” A more recent edition lists the characteristics that make Latinos ideal librarians.36

			Crash Course in Serving Spanish-Speakers and Serving Latino Teens are both by Salvador Ávila,37 and both focus on building relationships with the community. The first six chapters of Crash Course address basic questions about serving Spanish speakers: Which services are best for Spanish speakers? Who is obligated to provide services? When and where should you provide services to Spanish speakers? Why provide services to them, and how do you do so? Other chapters cover a number of topics, including marketing and Internet resources.

			Latino Librarianship: A Handbook for Professionals is edited by Salvador Güereña, and the book is a collection of essays by César Caballero, Nélida Pérez, and Amilcar Tirado Avilés,38 among others. It underscores the value of having strong linkages to the community. Desired characteristics include those that might be harder for non-Latino personnel to achieve, for example, knowledge of the local Latino culture and Spanish language, awareness of differences between the dominant culture and the Latino culture, and a sense of commitment to the Latino community, among others.

			Part 2

			Archives and special collections contain primary source documents and artifacts related to specific individuals, organizations, or topics; they are a valuable source of information for researchers, students, and individuals interested in various cultural groups. They are accumulated over time and collected and preserved in various ways.

			Cultural competence ensures that archives and special collections in university libraries are inclusive of diverse populations like Latinos. Cultural competence in archival and digital curation, however, is a relatively new notion. It came to people’s attention through Native American collections, but little has been written about Latino collections, due, in part, to the relative newness of the discussion of cultural competence in the archival field. In addition, digitization of collections tends to follow funders’ interests, which often focus on the likelihood of economic growth, rather than the significance to a cultural group or cultural heritage in general.39

			There are several issues of concern regarding Latino-related archival and digital curation, including What historical documents should be preserved? What happens to original documents after they’ve been digitized? How long is an institution obligated to keep digital collections? Who decides? What other types of digital records preserve cultural heritage? What issues must be considered in the digitalization process itself?

			Latino Digital Historical Collections

			Digitization involves the conversion of information found in texts, photographs, and audio and video formats. It has introduced a number of important considerations regarding the preservation of Latino cultural heritage. Digitizing historical documents that have been in families for generations requires that staff convince donors to share prized collections with others. Donors, as well as institutions, must negotiate delicate issues that require cultural knowledge and sensitivity (e.g., who determines which items are important?). Digitization also requires well-thought-out plans about how long the institution will be a steward of the collection, what happens to the original documents once they have been digitized, and what happens if the institution decides it should no longer preserve the collection. Such negotiations may determine whether an institution is successful in acquiring the documents.

			Lynch suggests that ten to twenty years is an appropriate length of time for institutions to maintain digital archives.40 Others recommend fifty years. The decision is often based on resources (e.g., time, money, personnel). But for many Latino families who have held artifacts and documents for generations, even fifty years may seem too short. Since few discussions occur in the general public about the length of time digitized items can be preserved, archivists working with Latino families need to present a plan with considerable information about how items will be digitized, how long it will take, and how the archives can be accessed before an agreement is reached. Donor and institution must agree on what will happen to the original documents. Donors may hesitate to give up their original documents if institutions do not plan to preserve the digital records for a lengthy period of time.

			Even with documents already owned by an institution, there are still potential concerns regarding a commitment to a lengthy preservation. The issue of original documents can be more problematic when collections are owned by the institution rather than by individuals. A historical society may have one-of-a-kind newspapers of great significance to Latino communities. Archivists and other staff may determine that the original print versions should be destroyed after they are digitized—due to lack of space, the chance that the items will deteriorate because of inadequate preservation, or budgetary concerns. Unfortunately, such decisions mean that valuable historical information may be lost forever, particularly if the digitized version is not of good quality or if software “decays” later occur.41 This is a major concern for professionals in the field.

			Another issue is determining what should be preserved. This responsibility largely falls on archivists and the institutions where the archives are held. General guidelines include value to the community, value to researchers, value to existing collections, and value to the public. SAA established three strategic priorities, two of which relate to what should be preserved: technology (preservation in all formats) and diversity (records of society as a whole). The third priority is public awareness and advocacy42; however, the non-Latino archivist must rely on the expertise of Latinos and historians to help with this determination. Archivists with expertise in preserving cultural items will be needed, as will members of the Latino community whose items are represented. The importance of firsthand knowledge has been recognized in preservation efforts focused on Native American materials. For example, a traditional blouse was displayed as worn with the opening in front when it should have been in the back.43

			Funding often determines how much can be digitized. The Oviatt Library at California State University (CSU), Northridge, maintains a Latino Cultural Heritage Digital Archives44 and states on its website that the project was funded through the Developing Hispanic-Serving Institutions Program of the U.S. Department of Education. This site includes an impressive collection of papers from Mexican American families in the Los Angeles area (see figure 6.5). The CSU Northridge Oviatt Library website invites the public to search its Latino Cultural Heritage Digital Archives, which includes material about notable Latinos. These include Rodolfo Acuña, an activist professor who founded the university’s Chicana/o Studies Department; Julian Nava, one of Harvard University’s first Mexican American doctoral students; and the Culture Clash comedy troupe.    
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					Figure 6.5.  The Latino Cultural Heritage Digital Archives homepage at Oviatt Library, California State University, Northridge.

				

			

			Other Digitized Heritage Collections

			Digitization affords opportunities to collect oral histories, stories (see chapter 5), interviews, and videos. Online digital sites have increased as community-based groups have assumed the responsibility of documenting their own history. Digital collections of Latino histories are accessible to the public and provide a vast amount of information and primary-source data for library users who are able to examine materials on site. Universities and other institutions have such digitized collections as oral histories and newspapers. Oral histories of Latinos can be found in public libraries, museums, historical societies, and community groups.

			Community Group: Acción Latina

			Acción Latina is a community-based community media and arts group in San Francisco’s Mission District,45 born out of a 1970s class project at San Francisco State University to produce a bilingual newspaper, El Tecolote. Incorporated as a nonprofit in 1987, Acción Latina manages the El Tecolote digital archive, which contains more than forty-five years of articles, photographs, and news about Latino lives and struggles.

			Public Library: Newark Public Library

			In 2002, the Newark Public Library partnered with a Latino community group to form the New Jersey Hispanic Research and Information Center (NJHRIC).46 It gives library users access to oral histories and other digital resources. Clicking on “Collections and Services” (see figure 6.7) connects users to a list of holdings, including the NJHRIC (see figure 6.8). Clicking on the NJHRIC page links to a number of sites shown in figure 6.9, including Sala Hispanoamericana (information about the library), the Hispanic Reference Collection, the Latino Oral History Collection, and the Puerto Rico Community Archives. Sala Hispanoamericana offers users information in Spanish. For example, under Internet y Recursos Electrónicos en Español (see figure 6.10), users can access La Mano Amiga (The Helping Hand), shown in figure 6.11, which offers a wide variety of articles on careers, children and youth, education, citizenship, the economy, and consumer protection. The Sala Hispanoamericana staff provides direct library and information services to Newark’s large and diverse Latino community (reference services, information and referral assistance, books and other materials in Spanish for children and adults); designs and implements community outreach programs; and develops and presents the library’s annual, three-month Latino Heritage Celebration.                                    
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					Figure 6.6.  The Acción Latina El Tecolote website.
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					Figure 6.7.  The Newark Public Library’s homepage.
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					Figure 6.8.  The Newark Public Library’s Collections and Services webpage.
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					Figure 6.9.  The New Jersey Hispanic Research and Information Center page.
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					Figure 6.10.  Internet y Recursos Electrónicos en Español.

				

			

			The Latino Oral History Collection can be accessed from the main page of the NJHRIC (see figure 6.9). It contains indexes to the transcripts of Latino oral histories. The collection features stories about pioneering Latino leaders from New Jersey, including the founding members of Puertorriqueños Asociados for Community Organization, Inc. and the first Latino deputy mayor of Newark. A section called the Justice Project contains ten oral history summaries of Latinos involved in legal issues (e.g., lawyers, police officers, FBI agents). Access to verbatim transcripts and audio recordings is available by appointment. The oral histories projects were funded by the New Jersey Council for the Humanities, the New Jersey Historical Commission, and the Friends of the HRIC (see www.npl.org/Pages/Collections/njhric.html).

			Historical Society: San Francisco Historical Society

			The San Francisco Latino Historical Society and San Francisco Heritage partnered with a local Latino advisory board and a team of scholars to work on a community-based project to document the Latino history of the Mission District. The historical society’s homepage47 gives a brief description of the organization and provides links to events and publications.

			One project is Nuestra Historia: Documenting the Chicano, Latino, and Indígena Contributions to the Development of San Francisco, funded by the San Francisco Historic Preservation Fund Committee. College and high school students participated in oral history workshops to document the history of 24th Street and produce Calle 24: Cuentos del Barrio. Oral interviews with dozens of community leaders provided information that helped recover and preserve the history of the Mission District from the 1940s to the present. Students produced a self-guided walking tour booklet of the area. Calle 24: Cuentos del Barrio is a project of the San Francisco Historical Society and San Francisco Heritage, produced by college and high school students and Dr. Carlos Córdova of San Francisco State University and Oscar Grande of PODER. Figure 6.12 illustrates interest in the project by the San Francisco Board of Supervisors.48               
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					Figure 6.11.  La Mano Amiga (the Helping Hand).
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					Figure 6.12.  MissionLocal headlines about preserving Calle 24: Cuentos del Barrio.

				

			

			Museum: Smithsonian Institution

			Founded in 1846, the Smithsonian Institution is the largest museum in the world, with nineteen museums and nine research facilities. It has a relatively large collection of Latino materials, including art, papers, and oral histories (see figures 6.13–6.16). To navigate to the oral-history archives from the Smithsonian’s homepage (www.si.edu), users click on “Research Centers” in the blue menu bar (see figure 6.13). This takes them to a menu of research centers in the left menu bar, where they can click on “Archives of American Art” (see figure 6.14). From there, users click on another link (see figure 6.15) to access Latino papers, art history information, and oral histories. Information about specific Latino groups is also available by inputting such terms as “Latino oral history,” “Puerto Rican,” “Cuban,” “Dominican,” and “El Salvador” into the search box (see figure 6.16).                               
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					Figure 6.13.  Smithsonian Institution Research Center homepage.
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					Figure 6.14.  The Archives of American Art landing page.
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					Figure 6.15.  Link to Latino oral histories and other information.
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					Figure 6.16.  Search page for Latino oral histories and other information.

				

			

			Transcripts are available for most, but not all, interviews. Poor sound or slow speed are indicated as possible problems, and an appointment is required to access the information (see the oral history interview with Cundo Bermúdez).49 The Smithsonian’s Archives of American Art includes approximately 105 oral histories of Latinos, including Mexican Americans (e.g., political activist Dolores Huerta), Puerto Ricans (e.g., artist Rafael Ferrer), and Cuban Americans (e.g., artist Arturo Rodríguez). The interviews are not classified by cultural group. Users also can look for individual Latinos by name, but the search results are not always reliable.

			The Digitization Process: Some Considerations

			Digitizing documents, stories, artifacts, and art gives large groups of people access to those materials; however, issues related to the digitization process itself present a growing need for cultural competence. For example, archivists and digital curators must know details about Latino culture so they can provide extensive metadata for documents and artifacts. Featuring contextual and historical information rather than generic descriptors is a significant aspect of digitized collections. For instance, photographs of Latino murals should have captions with information about the purpose of creating the mural (e.g., political statement), location of the mural (e.g., neighborhood community center), and length of time it took to create the mural.

			The organization of collections is also important. Providing information at a glance saves researchers from wasting valuable time looking through irrelevant documents. The UCLA Library Digital Collections homepage,50 where images represent items in the digital collections, shows viewers a brief description when the mouse is pointed at a title. Most listings clearly identify the Latino group represented. An example is from UCLA’s Digital Collections. Figure 6.17 shows a woman playing a guitar. The image is labeled “Frontera Collection,” and a dropdown box clearly describes the collection as Mexican American music. The description explains that the collection contains Mexican music, including corridos (narrative songs or ballads), canciones (songs), and norteño (northern Mexico music) from 1905 to the 1990s. (See the earlier discussion of the Strachwitz Frontera Collection of Mexican and Mexican American Recordings.)         
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					Figure 6.17.  Frontera Collection, UCLA Library Digital Collections.

				

			

			Another item, however, is labeled Los Angeles Latino Family Photo Project. Researchers must go into the metadata to find out that a large number of the photos are of Mexican American families. The metadata is rich and provides complete information about the photo and the context in which it was taken.

			Identifying Latino collections by specific cultural group (e.g., Mexican American, Cuban American, and so on) demonstrates cultural competence. This is important now and will become increasingly significant as more Latino cultural groups are represented in digitized collections.

			Conclusion

			This chapter attempts to show how asset-based cultural competence is reflected in the way special collections librarians and archivists acquire materials and their commitment to providing broad access. Culturally competent professionals are those who understand that Latino communities represent a past and a present that should be appreciated and valued. Preserving cultural heritage and the community’s rich contributions to society are what archives and special collections are all about. Community organizations are also archiving Latino heritage. Including the history of Latinos in organizations’ collections adds to the rich cultural heritage of the nation. In the future, librarians and archivists must recognize that creating strong societies means focusing on cultural groups like Latinos and ensuring that a complete record of their heritage is maintained and preserved. Technical challenges (e.g., cost of digitization, life of software, training of archivists on new methods of preservation, data storage) and financial considerations cannot become the main focus of their efforts.

			Finally, special collections and archives are well suited to promote asset-based, culturally competent practices, including engagement throughout time with Latinos, demonstrating an appreciation and an ethic of caring in interactions with community members and highlighting community accomplishments. Asset-based cultural competence is evident in organizations that provide full descriptions and complete metadata for documents and objects, as demonstrated by the libraries discussed in this chapter. Cultural competence is also demonstrated by collaborative endeavors that lead to the sharing of information. Latino librarians and archivists are valuable assets themselves and play an important role in ensuring that academic institutions are more prepared and successful in collecting and preserving the unique historical record of Latinos.
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			Chapter 7

			Museums

		

		
			Latino museums and cultural centers epitomize cultural competence in action. Understanding these institutions—their history and evolution—is a starting point for developing and understanding cultural competence. The term “Latino museum” itself goes beyond the traditional notions of showcasing artistic works, and cultural centers go beyond the concept of just having a variety of artistic and educational programs. Latino museums and cultural centers (centros) are a broad range of institutions—including gallerías, art coalitions, social-service centers, performance centers, and more—that represent Latino communities’ efforts to recognize and respect their own talents; educate, mobilize, and organize; initiate community development projects and provide social services; and create spaces for cultural and social gatherings. These efforts embody the values underlying cultural competence and are clear examples of building communities from within by recognizing strengths and talents.1

			Latino museums were founded by artists, educators, and community leaders interested in reclaiming past artistic and cultural expressions and preserving them for the future. Excluded from public museums, Latinos from all geographic areas of the United States created cultural spaces that would give them dignity and pride. These museums are different from the traditional public-museum model. Latino museums focus on the art and culture of Latinos as seen in family photos, artifacts, celebrations, music, murals, and paintings.2

			The realization that there was a lack of representation of Latinos in public museums arose in the 1960s, during the Chicano civil rights movement (El Movimiento); by the end of the decade, activists were responding to the “inadequate, inaccurate, and stereotypic cultural representation in mainstream museums.”3 The stories of Latino museums are as diverse as the groups they represent—Puerto Rican, Mexican, Cuban, Dominican, and Salvadoran American. Although the primary representation is of the first three groups because of their strong presence in the United States, the creation of Latino museums marked a significant turning point for all Latinos, from New York to San Francisco, and reflected the realization that if their history, language, and culture were to be preserved and shared, they would have to do it themselves. The exclusion of Latinos from existing museums was not documented until 1994—in the publication Willful Neglect: The Smithsonian Institution and U.S. Latinos.4 But for the foresight and passion of many, much of Latino artistic expressions from the civil rights era and earlier might have been lost.

			This chapter provides examples and brief descriptions of Latino cultural institutions, including artist collectives, cultural centers (centros), and museums; in particular, we discuss the culturally competent practices that occur in these institutions. Cultural competence is exemplified in the purpose, mission, and management of Latino institutions. It is especially evident in the advocacy for greater recognition of Latino artists in mainstream society and the challenges endured in establishing Latino cultural institutions.

			Many of the institutions had to overcome humble beginnings and hardships. El Museo del Barrio’s5 early years were spent in a storefront, firehouse, and school in East Harlem in New York City. Today, it has a permanent home in the Heckscher Building across from the New York City Museum and an annual budget of $5 million.6 Plaza de la Raza Cultural Center for the Arts and Education in Los Angeles7 began in a poor Latino neighborhood. A community development project transformed abandoned buildings, vacant land, and a “murky lagoon” into an attractive community center that includes a “park, school, and performing arts center.”8 The principles of knowledge, respect, and caring—central aspects of cultural competence—draw Latino visitors to museums. Cultural competence is required if cultural institutions are to change with the times (i.e., respond to transitioning neighborhoods and reduced funding, as well as offer pan-ethnic perspectives). In this chapter, we suggest best practices for museum professionals working with Latino communities that are based on an ethic of caring,9 which is central to cultural competence.

			Artist Collectives

			Groups of artists came together during El Movimiento to bring about social justice for Latinos. These artist collectives produced exhibitions and engaged in political rallies. For example, a brochure produced by the Association of Latino Brotherhood of Artists describes the history of the organization, its mission, and its three core objectives: promotion and recognition, outreach and relationship building, and support for young artists.10 Other artist collectives, for instance, the Mechicano Art Center (see figure 7.1) and Centro de Arte Público (Center for Public Art), attempted to use Chicano art to change nonwhite communities like LA’s Highland Park.11        
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					Figure 7.1.  The Mechicano Art Center in Los Angeles, circa 1970. Courtesy of the Southern California Chicano Cultural Collection, John Spoor Broome Library, CSU Channel Islands.

				

			

			The Mechicano Art Center was founded in 1969, by Victor Franco in the La Cienega arts district, and then moved to East Los Angeles a year later, followed by a transition to Highland Park. Projects included graphic design, murals, and silkscreen workshops. Murals were painted in the Ramona Gardens Housing Project beginning in 1972 (see figure 7.2). Mechicano closed in 1978, because of “funding and a changing economic climate.”12 Taller Boricua, in East Harlem in New York,13 was one of several grassroots organizations dedicated to promoting cultural identity, community self-determination, and economic development through “political action and protest.”14 Latino artist collectives saw art as a means to advance an agenda of social justice and economic and political equity.

			Latino Cultural Centers

			Latino cultural centers were established as grassroots organizations with goals similar to those of the artist collectives. Cultural centers like the Guadalupe Cultural Arts Center and Esperanza Peace and Justice Center in San Antonio15 and Centro Cultural de la Raza in San Diego,16 and other centros, are like museums, but they promote community development, revitalize neighborhoods (e.g., by establishing credit unions where Latinos can get loans for improved housing), and facilitate economic development. Latinos cultural centers also provide such social services17 as health and dental care.          
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					Figure 7.2.  Photo of Dr. Álvaro Huerta in front of a wall mural in the Ramona Gardens Housing Project (2005). Courtesy of Pablo Aguilar.

				

			

			The Hispanic Center of Western Michigan (HCWM), an asset-based nonprofit in Grand Rapids, provides social services in a state where the Latino population is 75 percent Mexican American.18 HCWM reaches out to Latinos on its website. Services include preschool, youth programs, and GED classes, as well as immigration services and assistance with housing, food stamps, health issues, labor concerns, civil rights problems, and day care. The center’s website states, “We understand our Latino neighbors, connect with them, and work to achieve self-sufficiency together.”19

			Latino cultural centers also serve as community-gathering places where Latinos meet to celebrate their heritage and participate in art and cultural events, for example, El Día de los Niños (Day of the Children), El Día de los Muertos (Day of the Dead), and El Día de San Juan (Day of Saint John). Centros welcome Spanish speakers and promote bilingualism.

			One example is the National Hispanic Cultural Center (NHCC) in Albuquerque, established through the efforts of artists, musicians, politicians, and two visionary Latinos, Arturo Ortega and Edward Romero, who cofounded the foundation that supports the center. The venture took more than a decade to plan, which included finding a location, obtaining funding, and overcoming political obstacles. Its success is attributed to the community’s commitment to move the project forward despite multiple setbacks.20 The board chairman, Edward Luján, was thrilled that the center would promote bilingualism through its displays and activities. As a youngster, he had been stigmatized for speaking Spanish and was repeatedly told to speak “American.” Consequently, he did not teach his children to speak the language, something he regrets. He said that “language is one of the integral parts of culture, along with food and music. If you lose any one of those, you’ve lost a lot of your culture.”21        
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					Figure 7.3.  Hispanic Center of Western Michigan website.

				

			

			Like the founders of other cultural institutions, those who started NHCC wanted greater representation for Latinos in the arts. One young woman explained that “when visiting museums . . . she seldom saw herself and experiences reflected, or when exhibited they were stereotypical rather than reflective. The exclusion of Hispano artists was consequently omitting part of New Mexico’s cultural history.”22

			Other Cultural Meeting Places

			In addition to cultural centers, Latinos have also established places to meet and share cultural experiences, for instance, the Nuyorican Poets Café in New York, a popular meeting place where Puerto Ricans and others enjoy poetry, performances, food, music, and dance.23 The café hosts a poetry slam, which began in 1989, and continues to be a main feature. Other events include Salsa@Six, Open Mic night every Monday, and jazz performances. Centro: The Center for Puerto Rican Studies,24 the Puerto Rican Cultural Center,25 and La Casa de la Herencia Cultural Puertorriqueña are places where Puerto Ricans “disseminate and preserve the cultural heritage [in New York City].”26 In West Harlem, Dominican Americans gather at the Dominican Civic Cultural Center27 and the Dominican Women’s Development Center.28 Each year, they gather for Carnival, a festive event that begins the season of Lent, and to celebrate on February 27, the anniversary of the Dominican Republic’s independence from Spain.29 These popular meeting places are considered Latino cultural institutions.     
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					Figure 7.4.  The Nuyorican Poets Café homepage.

				

			

			Latino Museums

			Museums like El Museo del Barrio, the Mexican Museum, and the National Museum of Mexican Art are Latino institutions with a primary function of collection, exhibition, interpretation, and preservation.30 A Latina scholar of museums explains that despite differences in the operations of Latino museums and centros, they share the same goal to restore the collective memory of Latinos in the United States through activism.31 Through bilingual art programs and classes for children and adults, tours, instruction and interpretation of collections, preservation of cultural objects (including posters and brochures of political activities), and programs for at-risk youth, museums advance their expanded artistic goals.32

			El Museo del Barrio

			One of the oldest Latino museums in the United States is El Museo del Barrio, which means the “museum of the neighborhood.”33 Founded in 1969, by Puerto Rican community members, artist-activists, parents, educators, and benefactors, El Museo originally aimed to promote the cultural heritage and art of Puerto Ricans. The civil rights movement presented an opportunity for community members to insist that Puerto Rican cultural heritage be included in the curriculum of schools in East Harlem (known as El Barrio), so that children would know their history and roots. Community activists envisioned a place to showcase the history, culture, and artistic expressions of the Puerto Rican community, which felt culturally disenfranchised. But changing neighborhood demographics and a scarcity of resources has required a shift in the museum’s original mission. It has become a pan-ethnic center, as the previously Puerto Rican neighborhood has seen an increase in the number of Mexican Americans.34 As a result, Puerto Rican art and culture are now only part of the museum’s collections, exhibits, and educational programs. The community bitterly protested the loss of local control, and some scholars perceive the broadened scope of El Museo as an example of the power-structure, decision-making process that continues to marginalize groups of Latinos:

			Paradoxically, in the shift toward more global and inclusive missions, what is truly global—[i.e., Latino, Puerto Rican, Nuyorican]—is consistently marginalized. Such initiatives aimed at expanding audiences and patrons hence prove to be contradictory and double-edged, often exacerbating inequalities in the representation of particular constituencies.”35

			Today, the museum is a thriving cultural center that has existed for thirty-five years and continues to reflect cultural competence. Figures 7.5 and 7.6 show before and after photographs of El Museo del Barrio’s multimillion-dollar renovation in 2009. El Museo’s website invites participants to “consider the experiences of people from Puerto Rico, Latin America, the Caribbean, and the United States.”36 Museum director Jorge Daniel Veneciano explains that “museums are a cultural institution of a democratic society”37 and seeks to connect El Museo del Barrio to Latino families. There is a Saturday program every third week called Super Sábado. Rotating themes attract the community. In late October, the museum exhibits altars for El Día de los Muertos38; this day is commemorated in almost all Latino museums, because it represents the strong cultural value of paying homage to departed family and loved ones. It also represents a sense of empowerment because Latinos celebrate the day in a way that contrasts with the Anglo-celebrated Halloween. Both events have their roots in a religious recognition of the departed, although in the United States the day has become a commercialized event and has lost the original religious meaning of All Hallows’ Eve, the evening before All Saints’ Day.                 
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					Figure 7.5.  El Museo del Barrio before its renovation. Courtesy of El Museo del Barrio.
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					Figure 7.6.  El Museo del Barrio’s current entrance. Photo by William Alatriste. Courtesy of El Museo del Barrio.

				

			

			The museum also has a weekly event called Libros Forum that connects Latino families to books of interest. Veneciano and his staff collaborate with local organizations and schools so that community members feel included. The engagement between the museum and the community is visible in exhibits and art projects. One collaborative project includes artwork produced by students from local schools. When the art projects are completed, the museum exhibits them in a public ceremony; some works become part of the regular exhibits. Examples include gigantic papier-mâché masks hanging from the ceiling; glass-enclosed art displays with pictures of student artists; and a mural designed by students, reproduced on a school wall with the help of a local Latino muralist. A staff member explained that students tell her it is an incredible honor to see their artwork displayed at El Museo del Barrio, and they have a sense of pride when they see their accomplishments. This type of project acknowledges local talent and demonstrates authentic caring for the community. It may also create a generation of regular Latino museumgoers.

			Mexican Museum

			Another Latino museum is the Mexican Museum in San Francisco, founded in 1975, by Pedro Rodríguez, a second-generation Mexican American/Chicano artist who was born in Stockton, California.39 Unrecognized by his hometown, because, he says, of anti-Latino sentiments in the community, he went to San Francisco, where he envisioned a museum that would recognize Latino artists and exhibit their works (including his own abstract art) to a general audience.40 Rodríguez explained that he noticed there weren’t any Hispanic surnames among the artists at the Museum of Modern Art and decided the “only way we’re going to turn that around is start our own museum.”41 Despite discouragement from Chicano artists at Galería de la Raza, who thought the idea of creating a Mexican museum was elitist,42 Rodríguez eventually achieved success in San Francisco.

			The Mexican Museum opened on 14th Street and Folsom on November 20, 1975. The collection initially had a narrow focus. Rodríguez, however, had been inspired during his travels to Mexico by the work of Rivera, Siqueiros, and Orozco, and he became passionate about creating a place where all Americans could learn about Mexican and Chicano art, and their rich contributions to society. With his keen sense about what would attract the Latino community, he expanded the museum to include many Latino cultural groups, as well as early pre-Hispanic and contemporary Chicano art. Rodríguez’s vision, perseverance, and good eye contributed to the museum’s success. Like many Latino museums, the Mexican Museum moved to various locations; however, it will have a permanent home in San Francisco’s Yerba Buena Gardens, across from the Moscone Center. Finding a new site for the Mexican Museum took approximately sixteen years, but when the new facility opens in 2018, it will be an official affiliate of the Smithsonian Institution, which will facilitate loans of art between the two museums,43 providing more exposure for the Mexican Museum.        
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					Figure 7.7.  The Mexican Museum’s homepage shows its affiliation with the Smithsonian Institution.

				

			

			Rodríguez used his assets as a Latino artist, including his passion, tenacity, and perseverance, to showcase Mexican American and Chicano art. The museum represents a Latino artist’s significant contribution to Latinos and the community of artists in San Francisco. Its success reflects strong and sometimes fortuitous connections with prominent individuals who recognized the importance of what Rodríguez was trying to accomplish. This includes Ann Rockefeller Roberts; Governor Jerry Brown; and artists Jesse Aguirre, Ester Hernández, Manuel Villamor, and others.44

			National Museum of Mexican Art

			Previously known as the Mexican Fine Arts Center Museum, the National Museum of Mexican Art is located in Chicago, in the predominantly Mexican American neighborhood of Pilsen. It was founded in 1982, by Carlos Tortolero, who became its director. Teachers and community members who helped establish the museum were keenly aware of the need to showcase the Mexican culture and art in Chicago. Tortolero and his staff demonstrate cultural competence in their statements about the museum’s collections, exhibits, and educational programs, and the underlying assumptions about the power of providing a space for Latino exhibits that allow visitors to “see themselves in the exhibition, and unmake racist and sexist assumptions about Mexicanos and Mexicanas.”45

			The impressive collection represents “3,000 years of art from both sides of the border”46 and focuses on mestizaje (mixed-race)47 groups, as well as people of African, Asian, Jewish, and European heritage.48 One exhibition, The African Presence in Mexico: From Yanga to the Present, focused on a town established for free blacks in the state of Veracruz, Mexico; it was named after its founder, Gaspar Yanga, considered a hero for liberating Africans in colonial Mexico.49 Other exhibits recognize Mexican culture, for instance, El Alma de la Fiesta (Soul of the Party) and El Día de los Muertos. The museum also exhibits art that represents themes of power, politics, and poverty, for example, work by El Paso-born artist Gabriel Villa.       
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					Figure 7.8.  The National Museum of Mexican Art, located on West 19th Street in Chicago’s Pilsen neighborhood.

				

			

			The National Museum of Mexican Art has an impressive collection of “7,000 seminal pieces from ancient Mexico to the present” and attracts more than 200,000 people annually.50 Its diverse programming provides opportunities for visitors to shift from spectators to participants.51 Examples include Radio Arte, the only youth-driven bilingual radio station in the United States; the queer prom for high school seniors in Chicago; El Día del Niño Family Festival, an event for Latino families that includes dancing, music, and art activities; an annual Sor Juana Festival that honors women;52 and educational activities that incorporate historical, social, and political information.53

			Museum–community relationships also require considerable cultural competence. Similar to the area around El Museo del Barrio, the Pilsen neighborhood has changed since the museum opened. What was once a neighborhood of predominately low-socioeconomic Mexican Americans has been gentrified, forcing Mexican Americans to move to less expensive areas. The museum must be able to address with respect and caring complaints that it caters to elites, who can afford to pay for special programs, including art lessons.54 In spite of museum–community tensions, museum staff say that they reach approximately sixty thousand children each year from schools in and around Chicago.

			Other Latino Museums

			Fondo del Sol Visual Arts Center in Washington, DC, is a small museum, founded by a group of artists whose mission is to “exhibit alternative artistic works representing the diverse backgrounds of Latinos.”55 Fondo del Sol did not specifically seek neighborhood involvement;56 however, it offers educational art programs for the broader DC community, including teachers and school-aged children. Its educational programs are provided in English, or Spanish when requested. Its director and curator, Marc Zuver, says that half of the museum’s exhibits are dedicated to Latino artists born outside the United States, while the other half include art of nativo-estadounidenses, afroamericanos (natives of the United States and African Americans). A sentiment of El Movimiento is captured by Zuver in the foreword to an exhibit publication, Other Gods: Containers of Belief:

			[The exhibit, Other Gods] . . . raises questions of whose aesthetics and value systems control American society and our view of ourselves. Are they those only of the dominant power structure (White and European) or do they include others—the peoples of the new immigrant cultures . . . ? To deny a people their cultural heritage and aesthetic viewpoint is to deny their cultural integrity and to impoverish the dominant society.57

			Mexic-Arte Museum was founded in 1984, by three Latino artists in Austin, Texas, and held its first event (El Día de los Muertos) in 1988. Its goals were the preservation and promotion of Latino culture and tradition.58 In its early years, Mexic-Arte was recognized for telling the hidden story of Chicanos, and it presented an exhibition that included historical photographs from longtime Austin residents that documented a “vibrant, varied society whose contributions . . . are overlooked or distorted by historians.”59 On display were letters that detailed how Mexicans in East Austin were given free land by Anglos to “concentrate minorities in one specific section of the city.”60 One of the founders of Mexic-Arte, Sylvia Orozco, described growing up in a small town in Texas with few opportunities to advance her artistic interests beyond encouragement from her family61 and continued, “We have to teach what’s been denied of us . . . we have to learn about . . . our own history—our Mexican roots and our culture . . . that’s what gives us strength. . . . It makes us understand who we are . . . then that gives us knowledge and also security.”62

			The museum’s programs have included educational workshops for teachers (in-service teacher education) and programs for students on papel picado, piñatas, and Mexican papier-mâché masks,63 as well as such film screenings as Guatemala Holocaust: Exhuming the Truth, which raised awareness of the plight of Mayans in Guatemala after a thirty-six-year civil war.64

			Museo Latino in Omaha, Nebraska, was founded by Magdalena García in 1993. A small museum located in the business district, it provides a wide range of exhibits and events to the community and a growing population of Latinos (there was a 90-plus percent increase in the Latino population between 2000 and 2010).65

			The Latino Museum of History, Art, and Culture, founded by California state senator Charles Calderón in 1998, is dedicated to preserving the history and culture of Los Angeles.66 Housed in a former vintage Bank of America branch building, it is a resource for researchers on Latino history, with works from the 1920s to the present. Its holdings include a large collection of Chicano art magazines published between the 1960s and 1970s.67

			Many other Latino museums were vibrant cultural institutions during the 1970s, although not all survived as a result of lack of funding, space, politics, or mismanagement.68 Museo Alameda, in downtown San Antonio, the first affiliate of the Smithsonian Institution outside Washington, DC, was absorbed into Texas A&M University–San Antonio in 2012, after twenty-five years as a Latino museum. It was renamed the Educational and Cultural Arts Center Texas A&M University–San Antonio. Centro de Artes was recently added to the name (see figure 7.9).

			Founded by Henry R. Muñoz III, a Texan architect of Mexican descent, Museo Alameda never attracted the estimated 400,000 annual visitors it had anticipated.69 As Muñoz explained, the museum aimed to “tell the story of the Latino experience in America through art, history, and culture.”70 In addition to introducing such Latino artists as photographer Laura Aguilar, Museo Alameda engaged in innovative programs. For example, the museum hosted movie premieres71 and also a documentary on Hernández v. Texas, an important civil rights case involving Mexican Americans heard by the U.S. Supreme Court.72

			The cause for the failure of the original museum may have been the overly ambitious estimate of visitors, limited funding, or poor management. Another reason may have been that the museum focused on adult audiences rather than Latino families and did not have its own collection.73 Still, although the Museo Alameda did not become the world-renowned institution that Muñoz wanted, it did introduce Latino artists and issues to the general public (see figure 7.8). It appears to have a promising future as an educational cultural arts center.       
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					Figure 7.9.  Centro de Artes, Educational and Cultural Arts Center, Texas A&M University–San Antonio, San Antonio, Texas (former Museo Alameda). Courtesy of the Southern California Chicano Cultural Collection, John Spoor Broome Library, CSU Channel Islands.

				

			

			National Museum of the American Latino

			In 2008, Congress appointed a twenty-three-member bipartisan commission to study the feasibility of a National Museum of the American Latino in Washington, DC, because “Latinos are part of the fabric of this nation, and there is an urgency, desire, and need for a museum to highlight and preserve this great heritage for the benefit of all Americans throughout the nation.”74 The report to Congress was used to support the building of a museum to house a permanent collection dedicated to U.S. Latino art and history: “Such a museum would serve all Americans and residents of the United States, and therefore, the question is not just one of finances but how to accomplish inclusion, diversity, and belonging without diminishing the history of colonialism and imperialism in the Americas.”75

			Other Promoters of Latino Arts

			Mainstream institutions have also promoted Latino arts, particularly in the Chicago area, where there are growing populations of Puerto Ricans and Mexican Americans. One of the first institutions to support Chicano artists was the University of Chicago Circle Campus.76 It collaborated with a Chicano organization called Movimiento Artístico Chicano (MARCH) on an exhibition of twenty-five artworks—including works by Orozco, Rivera, and Tamayo—from the Instituto Nacional de Bellas Artes (National Institute of Fine Arts) in Mexico City.77

			During the early years of El Movimiento, the Museum of Science and Industry in Chicago hosted the first Mexican American art festival in the mid-1970s and the Mexican American Art Fiesta in January 1974.78 During the 1980s, two traveling exhibits of Latino art—Art of the Fantastic: Latin America 1920–1987 and Hispanic Art in the United States: Thirty Contemporary Painters and Sculptors—were organized by the Museum of Fine Arts in Houston and the Corcoran Gallery of Art in Washington, DC, respectively.

			Traveling art exhibits and events held at the Museum of Science and Industry introduced large numbers of people to Latino art. Still, the museum received strong criticism from Latino art historians for its narrow perspective. Such well-known and highly respected Latino scholars as author and art historian Tomás Ybarra-Frausto, author and curator Mari Carmen Ramírez, activist art historian Shifra M. Goldman, and others79 believed the exhibits “homogenize[d] an incredibly diverse population.”80 Ramírez suggests there was a perception of Latino art as second-class: “The vast majority of exhibitions of Latin American/Latino art organized in the eighties . . . present and define in one fell swoop the difference that sets apart Latin American/Latino artists from their First World counterparts.”81 Her statement describes an attitude that was held almost thirty years ago, but it continues to be held by some people today.82 Approaches to displaying Latino art have not been uniform, even among ardent supporters.

			Engaging Latinos as Museumgoers

			Demographic Transformation for the Future of Museums

			In 2010, the American Association of Museums (AAM), in conjunction with the Cultural Policy Center of the University of Chicago, presented a report on how current trends and demographics,83 including age and ethnicity, will affect American museums in the future. Data were collected from focus groups with youth with diverse ethnic and educational backgrounds and museum experience. The report provided a detailed analysis of the changing population of the United States, in particular, Hispanic/Latino populations. Among the findings were the following:

			Core audience museumgoers fell from 32.9 percent in 2002 to 23.3 percent in 2008.84

			Cultural and ethnic groups visit different types of museums.85

			Community nuances must be factored into museum planning.

			Museums must consider use of the Internet when developing exhibitions and programs.

			Youth ages sixteen to twenty-six want museums to be more relevant and interactive.

			Museums should use data from multiple sources when planning programs, exhibits, and partnerships.

			Strategies for Museums

			Using information from case studies of museums, the report identified valuable best practices that reflect cultural knowledge of Latino communities. The following cases provide examples.

			Monterey Bay Aquarium, Monterey, California

			Two strategies helped increase attendance of Latinos at Monterey Bay Aquarium from 8 percent to 24 percent. One marketing campaign was targeted at high-income Latinos. The second strategy placed Spanish advertisements about the aquarium on radio and television and in newspapers. Discounted tickets and special events also promoted the aquarium to immigrants in the community.

			Children’s Discovery Museum of San Jose, California

			Children’s Discovery Museum of San Jose has focused on Latinos since its beginning, resulting in successful participation. It developed community networks and included the community in its planning and management (i.e., its board of directors). Voices from the Latino community were incorporated into the exhibits, a great resource for young museumgoers.

			New York Hall of Science, Queens, New York

			The New York Hall of Science has a mentoring program for high-school and college students. Called Explainers, it features older students providing information and explaining science exhibits to younger museumgoers and other visitors to the center. Latino students who become Explainers continue to be involved in the sciences at a rate “five times higher than those in the general population” after they complete the program.86

			Lessons learned from these case studies, along with strategies used by the aforementioned Latino museums and cultural centers, suggest that to successfully engage Latinos as museumgoers, traditional museums must focus on their specific interests, tastes, and needs. Strategies include exhibiting art from local artists and sponsoring such cultural events as El Día de los Muertos, Carnival, Dominican independence and pre-Lent celebrations, and the anniversary of El Salvador’s independence from Spain.87 These events recognize the specific Latino backgrounds and unique interests of each group. Some non-Latino museums have already begun to implement these ideas, but more efforts will be needed to attract Latinos in the future.

			Dávalos identifies other strategies that should be considered, for instance, creating more of a context for items and labeling items with rich descriptions and historical context, including video and audio recordings.88 These strategies contrast with those of traditional museums, which often exhibit items in isolation, with brief descriptions, little or no historical context, and minimal audio, video, maps, or charts, which are seen as “distractions” in many non-Latino museums.89 The image itself may be considered “beauty to the Anglo Saxon,”90 but this approach is less successful with Latino audiences.

			A recent study entitled “The Latino Experience in Museums: An Exploratory Audience Research Study” by Contemporánea, a research and consulting group,91 suggests that Latinos have several reasons for going to museums. The top three reasons are to learn more, see a special exhibit (especially one on their own culture), and be entertained. Latinos also go to museums to experience and remember the past.

			Enticing Latinos to Be Museumgoers

			Contemporánea’s study represents the kind of information that museums need to engage Latinos. The findings also confirm that further details are needed about the Latino museum experience. Although subgroups—Cubans, Puerto Ricans, Mexicans, Chicanos, Salvadorans, Dominicans—are not identified in the Contemporánea report, it does indicate that the needs of English speakers are different from those of Spanish speakers. For example, signs in Spanish are important for some museum users, which suggests that bilingual signage may be important to the future of museums, particularly Latino museums. Clearly, the needs of diverse groups of Latinos will be important considerations for museums in the future. One participant in the study said, “It is very important to have the point of view of Latinos represented in the exhibits, which is rare.”92

			Culturally competent museums are aware of nuances in perspectives, even within a single population of Latinos, due to different ages, regions, dialects, and dress. Most museums identify their perspectives in their mission statements and goals (e.g., “bilingual, community-based”).93 Many museums and cultural centers were founded as grassroots institutions and provide community-based programs but do not have mission statements on their websites that indicate this focus. Getting Latinos to become museumgoers requires a combination of attractions, presentation, and content—making the museum space attractive and helpful to Latino visitors with signage, significant and relevant programming, and targeted advertising.

			Additional Information on Diversity

			Several other studies have looked at the effect of a more diverse and changing population on museums, including “The Cultural Museum 2.0: Engaging Diverse Audiences in America.”94 Examinations of the changing demographics in the United States have suggested ways museums can become more relevant to groups like Latinos, who have not previously been targeted as visitors. Such reports are relevant to the discussion of cultural competence for museum professionals working with Latinos. In the following sections we highlight the findings that are most applicable to the Latino population.

			“The Cultural Museum 2.0: Engaging Diverse Audiences in America”

			In 2009, an important study was conducted by the Japanese American National Museum (JANM). With support from the James Irvine Foundation, the long-term study examined how to engage diverse audiences. Data were collected from focus groups, surveys, and national panels to identify perceptions about museums and how to address the cultural needs of audiences. The study found that traditional methods of attracting audiences were too simplistic to meet the complex needs of diverse groups. The findings have implications for all museums, stating, for example, that they should do the following:

			Make organizational changes and become innovative in the way they do business.

			Help new museumgoers change their perception of museums as “cold, elitist, or uppity.”95

			Tap into the uniqueness of diverse groups.

			Focus on everyday and popular culture.

			One innovative experimental change at JANM was the use of a food van, which makes the museum a destination for leisure, food, and socializing. Using this innovation, museums with an interest in attracting Latinos might concentrate on creating a place for them to socialize over food and beverage, creating an environment similar to Latino centros.

			Using Social Media to Engage Latinos

			In the article “Learning Cultural Competency through Social Media,” Nina Simon, director of the Santa Cruz Museum of Art and History in California, suggests that social media is an effective way to become culturally competent.96 She says that one way of developing cultural competence is by connecting to Latino experiences, and she identifies several Latino-based web sources of information for those interested in learning more, including “mainstream aggregators, like Huffington Post Latino Voices (www.huffingtonpost.com/latino-voices), Latino USA (http://latinousa.org), Colorlines (www.colorlines.com), Codeswitch (www.npr.org/blogs/codeswitch),” and Contemporánea (www.contemporanea.us), a public relations and communications organization whose homepage announces that it “helps socially responsible companies and organizations connect to the new marketing reality.”

			Latinos in Latino Museums

			Cultural competence is an essential ability for professionals in Latino museums and centros. Jorge Daniel Veneciano, director of El Museo del Barrio since 2013, explains that he hires staff not for their degrees, but for their ability to connect with the community. He said, “As Latinos, we have a natural appreciation of our own culture.”97 This sentiment is shared by officials at the Denver Art Museum (DAM), who, in 2013, hired a young Latina with an art history background as their Latino cultural programs coordinator. “I am thankful,” the new hire said, “that the staff at DAM recognized there is something useful about hiring an activist art historian that has an interest in changing the way museums interact with their surrounding communities.”98

			Miguel Juárez, a Latino cultural arts historian and associate librarian at the University of North Texas, explains that many Latinos become museum professionals because they have already worked in museums in some capacity. According to Juárez, however, when Latinos pursue a degree after working in the field, they find an educational environment that is difficult and unsupportive.99 Students often have to do a good deal of catching up before they can obtain a library and information science (LIS) degree.

			A few programs designed explicitly for Latinos recognize the value of educating them as professionals in the field and offer a supportive environment in which they can succeed. The Smithsonian Institution’s Latino Museum Studies program, created in 1994, for example, aims to “increase the representation, documentation, research, knowledge, and interpretation of Latino art, culture, and history.” The program involves an instructional component and practicum that take place in two summer sessions. Graduate students with a background in Latino and Latin American art, culture, and history are encouraged to apply. A LIS background is not a prerequisite, according to the program website, which states that the “program will provide an ideal platform to promote the diverse perspectives, fields of study, ethnic backgrounds, and experiences of the participants and the faculty.”100

			Knowledge River (KR) is another program that provides some preparation for Latinos interested in employment in museums. Students in the program who are primarily Latino and Native American are given opportunities to work in different areas of the LIS profession, including museums and archives. KR does not specifically focus on museum studies but provides graduate assistantship at local museums for those who express an interest.

			Culturally competent university programs ensure relevance of a museum-focused education through curricula that help future professionals understand cultural differences. A few examples are as follows:

			Understanding diversity in perceptions of beauty based on cultural variances

			Employing strategies to develop collections with Latinos

			Selecting collections that reflect Latino contributions

			Using strategies to engage Latinos as museumgoers

			Accepting diverse language uses for successful communication with Latinos

			Engaging in relationship-building practices and learning how to interact with Latino artists and museumgoers

			Understanding the programming and scheduling required for Latinos

			Soliciting community participation, consulting, outreach, and fund-raising

			Recognizing the importance of documenting sociopolitical and historical information about Latinos

			They also provide the tools for students who will work at non-Latino museums, asking such questions as:

			How do Latino museums treat objects? How is this different from what non-Latinos do?

			How do Latino museums describe objects? What is unique about those labels?

			How do Latino museums get their messages to museumgoers?

			What style is used in Latino museum displays?

			Who decides what goes into a Latino museum?

			How do Latino museums generate innovative ideas?101

			Some additional questions to address would be:

			What is the Latino experience? What is the historical context of the experience?

			Who was involved in creating the Latino experience? Who is represented?

			Who ensures that the Latino experience was exhibited?

			How does the Latino experience become an integral part of museums?

			Why is the experience or exhibit important and to whom?

			What Latino Museums Do Best

			Culturally competent museums capture the interests of Latinos and are places where low-, middle-, and high-income Latinos feel welcome. The voices of Latinos are represented in collections, exhibits, and educational activities, which should also represent their history, language, and culture.

			The reports issued by AAM and JANM demonstrate that knowledge of cultural considerations, including age and ethnicity, are crucial to the success of museums. The best practices listed in the reports include the ability to understand and appreciate Latino culture because of one’s personal experiences. Today, museums and their staff show cultural awareness of Latinos, which was not the case prior to the 1960s.

			Caring for community was (and is) the focus of Latino museums. Latinos in museums recognize their community’s assets and demonstrate an ethic of caring102 for the people they serve. Veneciano discussed the topic of caring at an El Museo del Barrio staff meeting. “Why should we care?” he asked. “Caring is key to museums. We care for our collections. We care about the environment. We care about communication. We’re all about caring.”103 Caring is an integral part of relationships and is evidenced by happy families and communities; it also involves a sincere desire to want to care.104 Caring is demonstrated by listening, a genuine concern and interest in others,105 and statements on the importance of Latino families, education, the arts, and community involvement in museum programs. For example, when the National Museum of Mexican Art announced its Day of the Dead celebration, the community requested that the event be renamed El Día de los Muertos.106 The request was implemented immediately.

			One of the most significant best practices of Latino museums is the employment of Latinos in decision-making positions. Latinos serve as directors, curators, historians, education directors, and other management positions. They are assets that convey the authentic daily life experiences of Latinos.107 Many also speak Spanish, another important strength for those serving Latino communities. After decades of being stigmatized for being Spanish speakers, Latinos realize that their bilingual ability is an asset. The importance of reaching the community through language is now recognized not only in the arts, but also in other fields. Native (or near-native) speakers have achieved success in such fields as anthropology, sociology, and education, because they know the nuances of the language, which makes it easier to connect with people. What is needed is a “truly thorough knowledge of the language, both standard and dialectal,” writes Chicano writer Américo Paredes.108 He believed that mere fluency was not enough, because it can lead to misinterpretations and generalizations. Colloquialisms, words with double meanings, puns, and jokes, are not necessarily taught in school.109 Yet, understanding these aspects of language can make the difference between accurate and inaccurate translations of sentiment into words when curators are writing object descriptions for exhibits. Deep understanding of language is important in Latino museums.

			A second best practice is the involvement of the Latino community and local artists in museum exhibits and events. Latinos are creators of art, producers of exhibits, authors of exhibition text, program directors, and teachers.110 Hiring Latinos to take on these roles recognizes their ability and knowledge.

			Taken together, these best practices reflect underlying assumptions about Latinos as museumgoers: (1) They have knowledge and experiences that must be valued, (2) the museum experience builds on what Latinos already know, (3) Latinos are capable of constructing their own knowledge from the museum experience and they do not enter museums as “blank slates,”111 and (4) connecting with Spanish-speaking Latinos through their language is essential to their experience. These practices are in place in museums like the National Museum of Mexican Art:

			This museum, which was founded by educators and has never abandoned the notion of education as a principal means of communication of Mexican culture, . . . serves its audience in ways that move beyond the traditional museum practice. . . . [Community] members are active participants.112

			Conclusion

			Cultural competence is evident in Latino cultural institutions and the individuals associated with them. Underlying assumptions about the worth of Latinos and the importance of producing, collecting, preserving, exhibiting, and interpreting Latino artistic expressions is at the heart of Latino museums and exemplifies cultural competence. Latino museums, artist collectives, and centros were founded to preserve and showcase the works of Mexican Americans, Chicanos, Puerto Ricans, Cuban Americans, and other Latino populations whose artwork and lives were not represented in mainstream museums. These organizations allowed the world to see an expertise that had previously been underrecognized and undervalued. Consequently, these Latino cultural institutions afforded opportunities to recognize Latinos as cultural citizens worthy of our society’s capital investment.

			Thanks to such Latino organizations as museums, centros, and artist collectives, there has been some increase in representation of Latino works. Nonetheless, Latino artists are still underrepresented. Mainstream institutions “continue to ignore and undervalue Latino art,” and important Latino art is not acquired.113 Latino museums and community centers provide the greatest opportunities to recognize the talents of Latino artists and educate people about Latino artistic expression. Latino cultural institutions have helped Latinos reclaim their place in history; they have created space for them, facilitated access to services, and given Latinos a new sense of worth.114

			Future models must incorporate the best practices of Latino museums and cultural centers, and culturally competent practices must be part of those models. They must also be based on underlying assumptions about the worth of Latino art, language, and culture, and recognize the valuable contribution of Latino cultural institutions in the struggle for social, political, and economic equality.115 Finally, the inclusion of art from Latin America has expanded the focus of Latino museums (including El Museo del Barrio and the Mexican Museum) beyond the borders of the United States. While the shift is perceived by some as an opportunity, others worry about giving higher status to non-U.S. Latinos after decades of struggle by Mexican Americans, Chicanos, Puerto Ricans, Cuban Americans, and others.116

			Cultural competence in Latino museums and centros comes from knowledge of the “deepest sentiments” of the community.117 It includes respect for the historical background of Latinos and awareness of the societal factors that have been barriers to advancement. Staff members with the firsthand knowledge and understanding of and familiarity with Latino cultural groups are invaluable assets to museums and should be recognized as such through hiring practices and training programs. Due to the efforts of individuals and organizations throughout the United States, museums are now becoming places that belong to a growing segment of society, Latinos.
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			Chapter 8

			Looking Ahead

		

		
			Cultural competence is a complex phenomenon. It involves recognizing diverse ways of thinking, lifestyles, daily activities, practices, attitudes, and social and political perceptions about culturally diverse groups like Latinas/os and knowing how to create policies and procedures that respectfully bridge differences. The need for cultural competence has become more urgent because of increased diversity and widening disparities that divide Latinos and other groups. Disparities are not the result of inherent deficiencies of Latinos, but rather the political, economic, and social structures in the United States. As an example, many U.S. citizens perceive that cultural differences are detrimental to the United States.1 In this book, we attempt to show that understanding and respecting Latinos can only strengthen the country. The rich culture, language, history, and abilities of Latinos provide added value. We also have proposed a way of thinking about cultural competence and tools for developing and promoting it. Acknowledgement of Latino contributions and assets at a national level is a good first step in cultural competence. 

			For library and information science (LIS) professionals, the biggest challenge to implementing culturally competent practices is the deep divisions that exist in the country about the growing presence of Latinos. The practices suggested in previous chapters are not universally embraced by many citizens who do not support their funding. For instance, many still appear to perceive bilingualism and biculturalism as un-American or a disadvantage or a detriment to U.S. unity. Changing this perception is a daunting task. Some monolingual citizens may feel threatened by linguistic diversity.2 There may even still be some who share the following sentiment, which was posted on the Internet a few years ago: “English truly is the number-one language in the world, and you don’t need to know any other languages. People who don’t speak English are illiterate in global terms. Thus, English-speaking nations are superior to all other nations on Earth.”3

			Culturally competent LIS professionals are knowledgeable about the issues that affect cultural groups and able to provide information that is factual and complete. They are prepared to answer difficult questions, responding to those whose main source of information may be politically motivated and inaccurate. Cultural competence is not just another way of talking about diversity, but a fundamental shift in thinking that results in improving the way Latinos and others are treated. LIS professionals are already demonstrating culturally competent practices in many libraries, museums, and archives; however, each chapter features best practices that identify areas where better skills and greater knowledge can benefit Latinos.

			More important, cultural competence incorporates three facets: (1) Latinos have assets that are building blocks for success, (2) authentic caring is integral to developing cultural competence and establishing trusting relationships with Latinos, and (3) social and political factors are the primary contributors to inequalities experienced by Latinos. These facets give further meaning to cultural competence, which may otherwise be perceived as a set of attitudes and behaviors toward those who are culturally different from oneself. We have provided examples to show how understanding these facets have the potential to transform the way Latinos are perceived and the way in which they are provided services.

			Latinos Have Assets

			Two main strengths of Latinos are their cultural values (e.g., strong family connections, personal relationship building, respect) and linguistic ability. These assets are a way of life for many Latinos and are unlikely to be abandoned. In fact, while earlier generations thought it was important to acculturate and speak only English, today 95 percent of American Latinos surveyed by the Pew Research Center indicate that they also “think it’s important for future generations to speak Spanish.”4 LIS professionals are the position to initiate at a national level measures regarding Spanish speakers that can positively affect attitudes at the local level (e.g., branch, city, county, state library systems). They can showcase Latino communities (e.g., Nuestras Raíces in Tucson) and expand English as a second language (ESL) library programs to include Spanish as a second language.

			Spanish is the most widely used non-English language in the United States,5 which is a justification for teaching Spanish-language classes. Other interesting topics on language that could be considered when planning library programs might include Spanish/English cognates. Libraries can also organize panel discussions about Spanish-language influences on the English language (e.g., studying cognates). These types of classes educate the general public and can highlight the role of public, academic, and school libraries as “cultural and educational institutions.”6 Developing programs that benefit Latinos and others who use libraries is a demonstration of cultural competence.

			Authentic Caring Is Integral to Cultural Competence

			The second facet of cultural competence is caring, which has two components: aesthetic caring and authentic caring.7 Aesthetic caring is demonstrated by librarians every day by acquiring books that interest the population served. Authentic caring is personal and genuine heartfelt sentiment, demonstrated by going into communities, getting to know members of the community well enough to call them by name, knowing what is happening in the lives of community members, and becoming advocates for them.

			Authentic caring is an essential part of cultural competence, as we explain in the chapters on school and university libraries and museums. Strategies include inviting Latino parents to participate in planning, respecting Spanish speakers by having translations, acknowledging non-Western health practices, and including works by Latinos in collections.

			A lack of genuine caring is demonstrated by changing or Anglicizing a Latino child’s name in school (see chapter 4). Nieto8 describes the lack of caring shown in schools by teachers and others who consciously or unconsciously offend children by changing their names (e.g., referring to María as Mary). Children’s literature includes numerous stories about schools that are unwilling to accept children’s names. My Name Is María Isabel by Alma Flor Ada and René Has Two Last Names by René Colato Laínez are examples. Names are a personal, often sacred part of an individual’s identity; people may be named, for example, for a special family member or friend. Other concerns include correcting pronunciation of Spanish speakers and dismissing home remedies as invalid. Such acts may seem inconsequential to non-Latinos, but they are disconcerting to Latinos, although for the most part the latter would never express that reaction openly. For example, Mexican American students in Texas were encouraged to abandon their cultural practices and assimilate into a nonwelcoming culture where privileges were not equally distributed.9

			Rolón-Dow exposes the lack of caring in her work with Puerto Rican girls from a northeastern urban neighborhood in the United States to “unmask the everyday, cumulative ways in which racism operates.”10 More recently, Latino high-school students in Connecticut indicated that they do not believe their teachers care. On the contrary, they sometimes perceived teachers’ messages as disparaging, discouraging, and disrespectful to them or their families.11 Authentic caring means treating Latinos as equals.

			Social and Political Factors Contribute to Inequalities

			A third aspect of cultural competence is understanding that social and political factors affect Latinos’ success, achievement, health, and well-being. In chapter 1, we introduce critical race theory (CRT) and Latino critical theory (LatCrit) to point out that American social and political structures underlie the discriminatory practices toward Latinos and other ethnic groups. Cultural competence is a means of initiating discussions about race, ethnicity, and inequities. These topics are sensitive and complex, and are rarely openly discussed by members of mainstream society, particularly when they are in the company of individuals from other groups,12 whether or not they are LIS professionals, because such discussions expose hidden attitudes.13

			Research documents that “racism is perpetuated through everyday practices normalized within institutions.”14 Examining how race and ethnicity are controlled by those in power is a necessary and essential part of dealing with assumptions about social class, language, and intellectual ability. Frank discussions also expose when LIS institutions emphasize deficits rather than assets (e.g., constituents are described as welfare recipients, free and reduced lunch recipients, an at-risk population, renters, transients, homeless, limited English speakers). Although the phrase “limited English speaker” (LEP) is still being used, a more appropriate (and caring) term is English language learner (ELL).

			CRT and LatCrit also raise awareness about perceptions of “us” and “them,” particularly with regard to privileges enjoyed by some but not others. Privilege is closely related to race, ethnicity, and social class but is also rarely discussed, especially by those who enjoy it, as noted in an online post by a researcher and doctoral student in applied linguistics at Georgia State University. He states,

			Privilege. It’s a controversial word, one many of us don’t like to talk about. Some people associate it with guilt or with being accused of being racist, sexist, or homophobic. Many people have become tired of hearing all of the ways in which we are privileged through our race (if you are white) . . . our social class (depending on the degree to which you were born into affluence), our gender . . . and so on until it becomes almost unimaginable that we would want to continue engaging with the issue.15

			More than two decades ago, McIntosh16 described specific privileges held by white middle-class citizens. The article “White Privilege: Unpacking the Invisible Knapsack”17 offers an education to those who have never thought about what white privilege means. We ask readers to review the list and to reflect on whether the knapsack has any items that reflect experiences in their own lives. Latinos hope to someday have a knapsack that provides similar privileges. Librarians can help ensure this occurs; however, they must be willing to accept that libraries are not neutral institutions, but places that should actively promote equity and justice as Stoffle and Tarín state:

			Institutions are not neutral. . . . They are structured around culture, values, and rules of the dominant white, heterosexual, male society, a society that gives great importance to such traits as assertiveness, competitiveness, sportsmanship, linear thinking, individualism, and the sublimation of emotion.18

			These traits must be discussed in personal and group reflections. The fact that there is still a need for such discussions illustrates the difficulty in talking about deeply entrenched cultural values that contrast with those of many Latino groups.

			Finally, cultural competence must permeate all areas of LIS. It should be a general standard for all members and segments of the profession. The road map for such a standard was available more than twenty years ago with the publication of “Culturally Competent Libraries,” produced by members of the California Library Networking Task Force and an organizational consultant, Kikanza Nuri Robins.19 The report includes the information necessary for developing standards for the profession: guiding principles of cultural competence, why it is needed, how to institutionalize it, and how to assess whether an organization has it. The list recommends specific changes LIS professionals should make to ensure acceptance of diversity and development of cultural competence. Many changes identified on the list have been implemented by some LIS institutions, but much work still needs to be done. We have partially adopted the report’s recommendations:

			Provide information in the user’s native language.

			Increase access to information in all formats.

			Develop collections from countries of origin.

			Develop virtual materials in languages other than English.

			Staff libraries with individuals committed to diversity or from diverse ethnic communities.

			Invest time, energy, and money in programs focused on diversity (e.g., cultural competence workshops).

			Acknowledge that diversity (and cultural competence) is good for everyone, not just ethnic groups.

			Articulate values that encourage white children (and teenagers and adults) to read and find out about others different from themselves.

			We would add two additional points: to recognize assets and incorporate authentic caring into professional standards.

			With such a solid foundation, we wonder why it has taken so long for the LIS profession to adopt cultural competence standards for the entire LIS profession. The previously mentioned recommendations, along with the 2012 “Diversity Standards: Cultural Competencies for Academic Libraries,”20 are the foundation for the American Library Association’s (ALA) “Cultural Competence Standards.” As discussed in chapter 1, cultural competence is a process that develops over time. The American Psychological Association (APA) adopted guidelines in 2002, after working on them for twenty-two years.21 The National Association of Social Workers has its own “Cultural Competence Standards”;22 adopted in 2001, the ten standards are similar to the APA’s multicultural guidelines and the “Diversity Standards” of the Association of College and Research Libraries (ACRL). The ALA and its divisions have an opportunity to institutionalize the ACRL standards; doing so would move the profession into the twenty-first century.

			Clearly, talk about diversity and cultural competence must be put into action. Latinos are here. The future is now, and further discussions and deliberations about preparing for the growing population of Latinos will only delay decisions we need to make now. While we have little control of all areas of society, we can act locally to implement the practices that were proposed as far back as the civil rights movement. More important, cultural competence must be seen within the context of larger social-justice issues at the heart of cultural competence. For a decade, other professional groups have promoted cultural competence within a social-justice agenda. It is time for the LIS profession to join them and put cultural competence into action!
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			Glossary of Spanish

		

		
			Acción Latina: Latina Action (organization that promotes social justice and cultural pride)

			Aguántate: “Just endure it”

			El Alma de la Fiesta: “Soul of the party”

			Americanismos: Terms used in Spanish that have come from the English language. They are often referred to as loan words (e.g., el básket, el golf, el waterpolo, el email, un gangster, un hippy, jazz, blues, un picnic).

			arroz con leche: Rice pudding

			ataque de nervios: “Attack of the nerves”; panic attack

			azogue: Massages along the spinal cord, drinking castor oil in citrus juice, ingesting mercury

			bachata: Latin music that originated in the Dominican Republic

			el barrio: neighborhood

			biología: Biology (Spanish/English cognate)

			bordonua: Stringed instrument adapted from the six-string guitar

			Boricua: Term that refers to Puerto Ricans (Nuyorican also refers to Puerto Ricans in New York)

			buscar: To search (used on public library websites)

			buscar (e.g., programas, libros, etc.): “Look (e.g., programs, books, etc.)”

			Búsque todos los eventos y clases: “Find all events and classes”

			Cadejos: Two supernatural dogs in Central American folk tales that bring good or bad luck

			cafecito: Get-together over coffee

			calendario de eventos: Calendar of events

			Californios: Descendents of Spaniards born in Alta and Baja California; early Californians

			Calle 24: Cuentos del Barrio: 24th Street: Stories of the Neighborhood (refers to the Mission District in San Francisco)

			canciones: Songs

			canciones infantiles: Songs for children

			cariño: Caring

			Carnival: Carnival that celebrates Dominicans’ independence day and also a pre-Lenten celebration

			La casa de la herencia cultural Puertorriqueña: “Home of the Puerto Rican cultural heritage”

			casabe: Bread made out of yuca (a Taíno dish)

			catálago: Catalog

			El Centro Cultural de la Raza: Cultural Center of La Raza, located in an abandoned water tower in Balboa Park, San Diego

			Centro de Arte Público: Center for Public Art (Highland Park, Los Angeles)

			centros: Centers; a broad range of institutions, including galleries, art coalitions, artist collectives, social-service centers, and performance centers where Latinos gather

			Chicano: Name selected by Mexican Americans during the 1960s to show pride in their Mexican heritage

			Chicanos por la Causa: Chicanos for the Cause; an organization established in Arizona for community development and services for immigrant families

			chicharrón: Fried pork rinds (sometimes eaten with salt, lime, or chili)

			chichi: Pineapple beverage

			chirimía: Flutelike instrument from the highlands

			ciencia: Science (Spanish/English cognate)

			Cipitío: Legendary dwarf

			clases de computacíon: Computer classes

			club de lectura: Book club

			comunidad: Community

			confianza: Trust

			contemporanea: Contemporary

			corridos: Narrative songs or ballads

			coyotes: Wild animal of the deserts in Mexico and the United States related to the wolf; also used to refer to individuals who are paid to bring immigrants across the border into the United States

			cuatro: Stringed instrument adapted from the six-string guitar

			cumbia: Popular musical form and dance in El Salvador and other Latin American countries

			curanderismo: Health-belief system of healing influenced by ancestral tradition and indigenous practices

			curtido: Vinegary cabbage and carrot salad

			¡Descubre tu biblioteca!: “Discover your library!”

			El Día de los Muertos: Day of the Dead

			El Día de los Niños: Day of the Children

			El Día de los Niños/El Día de los Libros: Day of the Children/Day of the Books

			El Día de San Juan: Day of Saint John

			educación: Education

			evento y clases: “Events and classes”

			eventos: Events

			empacho: Intestinal obstruction

			en Español: “In Spanish”

			enseñar: To show how something is done

			escalofríos: Chills

			escritores Cubanos: Cuban writers

			Español: Spanish

			Eventos de hoy: “Events of the day”

			la familia: Family

			familismo: Strong family bonds; close social and familial networks

			la frontera: Border

			gallería: Gallery

			güira: Hollow musical percussion instrument played by scraping a stick over notches on its surface

			Hispano: Hispanic

			Hispanoamericana: Hispanic American

			historia: History (Spanish/English cognate)

			horas de cuentos: Story times

			hormigo wood: Tropical wood used to make Guatemalan musical instruments like the marimba

			huipil: Embroidered top

			Instituto Nacional de Bellas Artes: National Institute of Fine Arts (Mexico City)

			Internet y recursos electrónicos en Español: “Internet and electronic resources in Spanish”

			Latino: Term used to describe diverse populations, including Mexican Americans, Puerto Ricans, Cuban Americans, Salvadoran Americans, Dominican Americans, Honduran Americans, and other groups of Spanish, indigenous, and African roots in North America, South America, and Central America

			libros: Books

			libros, música, películas y más: “Books, music, movies, and more”

			limpia: Cleansing; ritual cleansing

			Los Pollitos Dicen: “Little Chicks Say”

			machismo: Masculine strength

			Madre Latinas Amigas: Friends of Latina Mother’s Program

			mal aire or pasmo: “Bad air”—an illness that comes from the haunting breath of spirits

			mal de ojo: “Evil eye” (evil gaze)

			mal educado: Lack of respect, manners, or appropriate behavior (individuals who are rude, outspoken, act in offensive ways, do not show sufficient respect for elders, or are perceived to be acting inappropriately)

			La Mano Amiga: “Helping Hand”

			marianismo: Women putting others first

			matemáticas: Mathematics (Spanish/English cognate)

			Me duele decirles que no tengo tiempo: “I’m sorry to have to tell them that I don’t have time.” (“It pains me to tell them . . .”)

			mechicano: Term used to refer to Mexican Americans (Mechicano Arts Center in Los Angeles)

			merengue: National dance and music of the Dominican Republic

			mestizo: Individuals of mixed European and Indigenous descent

			Mi casa es su casa: “My house is your house”

			mi cuenta: “My account” (e.g., “my library account”)

			Movimiento Artístico Chicano (MARCH) (Chicago): Chicano Artistic Movement

			El Movimiento Chicano: Chicano civil rights movement (also called El Movimiento)

			El Museo del Barrio: Museum of the Neighborhood

			el norte: North

			norteño: Northern Mexico music

			nuestras raíces: “Our roots” (“our culture and heritage”)

			Nueva España: New Spain (Spain’s possessions in the New World)

			Padres y Niños, Recursos útiles, Salud, etc.: “Parents and children, useful resources, health, etc.”

			panadería: Bakery

			papel picado: Elaborate cut-out designs on squares of brightly colored tissue paper used as hanging banners or garlands

			pastelitos: Small pies

			Pérez y Martita: Un Cuento Folklórico Puertorriqueño (Pura Belpré, 1966): Pérez and Martita: A Puerto Rican Folk Tale

			personalismo: Ability to establish personal relationships

			piñata: Elaborately decorated container for holding candy and prizes that swings from a rope at parties and celebrations. Blindfolded children attending the event take turns trying to break it open with a stick.

			El Plan de Santa Bárbara: Santa Barbara Plan

			El Plan Espiritual de Aztlán: Spiritual Plan of Aztlán

			pláticas: Talks, chats

			pollo guisado: Braised chicken (favorite Dominican dish)

			por ubicación: “For the location [of]”

			promotoras: Community health workers

			pupusas: Stuffed cornmeal griddle-cakes

			rancheras: Music from the northern states of Mexico

			la raza: Term used to describe the unity of Latinos, demonstrate ethnic pride, and promote equal rights and respect

			rebozo: Shawl with many uses, including carrying babies on mothers’ backs

			recuerdos: Memories

			remedios: Remedies

			requinto: String instrument adapted from the six-string guitar

			respeto: Cultural value of respect

			saguaros: Giant cacti native to Mexico and U.S. desert areas

			salsa: Lively Latino musical form and dance

			Santería: Cuban practice described as saint worship that manages illnesses through the use of amulets and casting spells

			selectionar idioma: Select language

			¡Sí se puede!: “Yes, you can do it.” “Yes, it can be done.” “Yes, we can.” Attributed to Dolores Huerta and used as a motto by César Chávez and others in the United Farmworkers’ strike.

			Siguanaba: Legendary beautiful but dangerous woman (legendary figures are also part of the culture in other Central American countries, for example, Honduras)

			sitio: Site map

			susto: Fright

			tambora: Type of percussion musical instrument

			El Tecolote: Bilingual newspaper in San Francisco

			tejano (music): Music that fuses Mexican, German, and American styles

			triple: String instrument adapted from the six-string guitar

			El Tucsonense: The Tucsonan (name of a historic Tucson newspaper published in Spanish)

			Uno, dos, tres, cho: “One, two, three, cho” (the first line of a Spanish children’s rhyme)

			verbo: Verb (Spanish/English cognate)

			yucca: Plant from which food and drink are made in desert area of the United States and Mexico

		

	
		
			Bibliography

		

		
			Abilock, Debbie. “International Power.” Knowledge Quest 31, no. 5 (May/June 2003): 8–45.

			“About the Border Region.” Atlanta, GA: Centers for Disease Control and Prevention, www.cdc.gov/usmexicohealth/about-border-region.html.

			“About the National Museum of Mexican Art.” http://nationalmuseumofmexicanart.org/content/about-national-museum-mexican-art.

			Acevedo, Salvador, and Monique Madara. “The Latino Experience in Museums: An Exploratory Audience Research Study.” Contemporánea, April 2015, www.contemporanea.us/wp-content/uploads/2015/04/Latino-Experience-in-Museums-Report-Contemporanea.pdf.

			ACRL Racial and Ethnic Diversity Committee. “Diversity Standards: Cultural Competency for Academic Librarians.” Chicago: Association of College and Research Libraries, 2012, http://crln.acrl.org/content/73/9/551.full.pdf.

			Adler, M. G., and N. S. Fagley. “Appreciation: Individual Differences in Finding Value and Meaning as a Unique Predictor of Subjective Well-Being.” Journal of Personality 73, no. 1 (February 2005): 79–114.

			AHRQ Health Literacy Universal Precautions Toolkit, 2nd ed. Rockville, MD: Agency for Healthcare Research and Quality, February 2015. See www.ahrq.gov/professionals/quality-patient-safety/quality-resources/tools/literacy-toolkit/index.html.

			Alexander, Karl L., Doris R. Entwistle, and Linda Steffel Olson. “Lasting Consequences of the Summer Learning Gap.” American Sociological Review 72, no. 2 (April 2007): 167–80.

			Alire, Camila, and Jacqueline Ayala, eds. Serving Latino Communities: A How-to-Do-It Manual for Libraries. New York: Neal-Schuman, 2007.

			Alire, Camila, and Orlando Archibeque, eds. Serving Latino Communities: A How-to-Do-It Manual for Librarians. New York: Neal-Schuman, 1998.

			Alqudsi-Ghabra, Taghreed. “Knowledge: The Cornerstone of Ethnic Sensitivity.” Knowledge Quest 29, no. 4 (March/April 2001): 32–34.

			Álvarez, Julia. Return to Sender. New York: Random House, 2009.

			American Association of School Librarians (AASL). “Implementing the Common Core State Standards: The Role of the School Librarian.” Chicago: AASL, November 2013, www.ala.org/aasl/sites/ala.org.aasl/files/content/externalrelations/CCSSLibrariansBrief_FINAL.pdf.

			———. “Standards for the 21st-Century Learner.” www.ala.org/aasl/standards-guidelines/learning-standards.

			American Library Association. “Core Competences.” January 2009, www.ala.org/educationcareers/careers/corecomp/corecompetences.

			———. “Mission and History,” www.ala.org/aboutala/missionhistory.

			———. “Outreach and Diversity.” State of America’s Libraries Report 2013, 2012, www.ala.org/news/state-americas-libraries-report-2013/outreach-and-diversity.

			———. “Standards and Guidelines,” www.ala.org/tools/guidelines/standardsguidelines.

			American Psychological Association. “Chapter XII: Public Interest (Part 1).” www.apa.org/about/policy/chapter-12.aspx.

			———. “Guidelines on Multicultural Education, Training, Research, Practice, and Organizational Change for Psychologists—American Psychological Association,” August 2002, www.apa.org/pi/oema/resources/policy/multicultural-guidelines.aspx.

			———. “Guidelines on Multicultural Education, Training, Research, Practice, and Organizational Changes for Psychologists.” American Psychologist 58, no. 5 (May 2003): 377–402.

			“America’s Health Literacy: Why We Need Accessible Health Information: Introduction.” Washington, DC: U.S. Department of Health and Human Services, 2008, www.health.gov/communication/literacy/issuebrief/#intro.

			Anderson, Melinda D. “When Educators Understand Race and Racism.” Teaching Tolerance (blog), Southern Poverty Law Center, November 24, 2014, www.tolerance.org/blog/when-educators-understand-race-and-racism.

			Aparacio, Ana. Dominican Americans and the Politics of Empowerment. Gainesville: University Press of Florida, 2006.

			Arbona, Consuelo, and Amaury Nora. “The Influence of Academic and Environmental Factors on Hispanic College Degree Attainment.” Review of Higher Education 30, no. 3 (Spring 2007): 247–69.

			Arellano, Adele R., and Amado M. Padilla. “Academic Invulnerability among a Select Group of Latino University Students.” Hispanic Journal of Behavioral Sciences 18, no. 4 (November 1996): 485–507.

			Association of College and Research Libraries. “Diversity Standards: Cultural Competency of Academic Libraries.” 2012, www.ala.org/acrl/standards/diversity.

			Association of Library Services to Children International Relations Committee. “Growing Up Latino in the U.S.A.: A Bibliography.” Children and Libraries 2, no. 3 (Winter 2004): 19–20.

			Avellandeda, Manuel Franco. “Museos, Artefactos y Sociedad: ¿Cómo Se Configura Su Dimensión Educativa.” Universitas Humanistica 76 (July–December 2013): 97–123.

			Ávila, Salvador. Crash Course in Serving Spanish Speakers. Westport, CT: Libraries Unlimited, 2008.

			———. Serving Latino Teens. Westport, CT: Libraries Unlimited, 2012.

			Ayala, Elaine. “‘A Class Apart’ Revisits Historic Civil Rights Case.” My SA: San Antonio’s Homepage, February 22, 2009, www.mysanantonio.com/news/local_news/article/A-Class-Apart-revisits-historic-civil-rights-3472146.php.

			Ayala, John L., and Salvador Güereña, eds. Pathways to Progress: Issues and Advances in Latino Librarianship. Santa Barbara, CA: Libraries Unlimited, 2012.

			Bandera, Marita. “Places of Our Own, Spaces of Our Own: A Look at the National Museum of Mexican Art and the National Hispanic Cultural Center.” Thesis, American University, 2011.

			Barbot, Matt. “The Mexican Museum Upgraded to Smithsonian Status.” February 2, 2012, http://remezcla.com/culture/the-mexican-museum-upgraded-to-smithsonian-status.

			Barnes, John. “2011 Census: Hispanics Poised to Become ‘Majority Minority.’” MLive, March 13, 2011, www.mlive.com/news/index.ssf/2011/03/chart_growth_of_hispanic_popul.html.

			Bell, Derrick A. “Brown v. Board of Education and the Interest Convergence Dilemma.” Harvard Law Review 93, no. 3 (January 1980): 518–33.

			“The Benefits of Second Language Study.” Regarding World Language Education. National Education Association Research, December 2007, www.ncssfl.org/papers/BenefitsSecondLanguageStudyNEA.pdf.

			Berk, Marc L., Claudia L. Schur, Leo R. Chávez, and Martin Frankel. “Health Care Use among Undocumented Latino Immigrants.” Health Affairs 19, no. 4 (July/August 2000): 51–65.

			Berkman, Nancy D., Stacey L. Sheridan, Katrina E. Donahue, David J. Halpern, Anthony Viera, Karen Crotty, Audrey Holland et al., Health Literacy Interventions and Outcomes: An Updated Systematic Review. Rockville, MD: Agency for Healthcare Research and Quality, March 2011. See www.ncbi.nlm.nih.gov/books/NBK82434.

			Bermúdez, Esmeralda. “Remembering the Chicano Arts Collectives of Highland Park.” Los Angeles Times, January 14, 2012, http://articles.latimes.com/2012/jan/14/local/la-me-highland-park-art-20120114.

			Bialystok, Ellen. “Acquisition of Literacy in Bilingual Children: A Framework for Research.” Language Learning 52, no. 1 (March 2002): 159–99.

			———. “Reshaping the Mind: The Benefits of Bilingualism.” Canadian Journal of Experimental Psychology 65, no. 4 (2011): 229–35.

			Bilingual America. “Six Really Good Reasons to Learn Spanish.” www.bilingualamerica.com/six-really-good-reasons-to-learn-spanish#.VLDNx1rsefQ.

			Blumenstein, Lynn, and Norman Oder. “ALA Study Is Push for Diversity.” Library Journal 131, no. 18 (November 2006): 16.

			Boser, Ulrich. “Teacher Diversity Revisited.” Center for American Progress, May 4, 2014, www.americanprogress.org/issues/race/report/2014/05/04/88962/teacher-diversity-revisited.

			Braun, Linda W., et al. “The Future of Library Services for and with Teens: A Call to Action.” Chicago and Washington, DC: Young Adult Library Services Association and Institute of Museum and Library Services, 2014, www.ala.org/yaforum/sites/ala.org.yaforum/files/content/YALSA_nationalforum_Final_web_0.pdf.

			Brewer, Joseph M., Sheril J. Hook, Janice Simmons-Welburn, and Karen Williams. “Libraries Dealing with the Future Now.” ARL: A Bimonthly Report 234 (June 2004): 1–9.

			Brice-Heath, Shirley. “Language Socialization.” New Directions for Child and Adolescent Development 1/2, no. 42 (Winter 1988): 29–41.

			“Bridging the Gap between What We Do and What We Say.” Paper presented at the ALA conference, REFORMA/ALA EMIERT Program. Washington, DC, June 25, 2007.

			Britigan, Denise H., Judy Murman, and Lillian Rojas-Guyler. “A Qualitative Study Examining Latino Functional Health Literacy Levels and Sources of Health Information.” Journal of Community Health 34, no. 3 (January 2009): 222–30.

			Brown, Anna, and Ellen Patten. “Hispanics of Cuban Origin in the United States, 2011.” Washington, DC: Pew Research Center, June 19, 2013, www.pewhispanic.org/2013/06/19/hispanics-of-cuban-origin-in-the-united-states-2011.

			Bruner, Jerome. The Culture of Education. Cambridge, MA: Harvard University Press, 1996.

			Buck, Katie, Karyn Millikan, Cindy Rider, and Sadie Smith. “Library Services for Hispanic Patrons.” Indiana Libraries 23, no. 1 (2004): 23–28, https://scholarworks.iupui.edu/bitstream/handle/1805/1318/Library%20Services%20for%20Hispanic%20Patrons.pdf?sequence=1.

			Caballero, César. “Developing Hispanic Archival Collections.” In Latino Librarianship: A Handbook for Professionals, ed. Salvador Güereña, 101–10. Jefferson, NC: McFarland, 1990.

			Cabrera, Claudia. “Why Don’t More Hispanics Go to College?” Silver International 13, no. 1 (Fall 1998), http://silverinternational.mbhs.edu/v131/i101hispanics.htm.

			Callison, Daniel. Key Words, Concepts, and Methods for Information Age Instruction. Baltimore, MD: LMS Associates, 2006.

			Calzada, Esther J., Catherine S. Tamis-LeMonda, and Hirokazu Yoshikawa. “Familismo in Mexican and Dominican Families from Low-Income Urban Communities.” Journal of Family Issues 34, no. 12 (October 2012): 1696–724.

			Campbell, Shelley. “Bringing the Outreach In: The West Chicago Public Library District Summer Lunch Program.” Illinois Libraries Matter, May 2, 2014, https://illinoislibrariesmatter.wordpress.com/2014/05/02/bringing-the-outreach-in-the-west-chicago-public-library-district-summer-lunch-program.

			CampbellJones, Franklin, Brenda CampbellJones, Randall B. Lindsey, and Linda Tillman. The Cultural Proficiency Journey: Moving Beyond Ethical Barriers Toward Profound School Change. Thousand Oaks, CA: Corwin Press, 2010.

			Campinha-Bacote, Josepha. “Many Faces: Addressing Diversity in Health Care.” Online Journal of Issues in Nursing 8, no. 1 (2003), www.nursingworld.org/MainMenuCategories/ANAMarketplace/ANAPeriodicals/OJIN/TableofContents/Volume82003/No1Jan2003/AddressingDiversityinHealthCare.aspx.

			———. “A Model and Instrument for Addressing Cultural Competence in Health Care.” Journal of Nursing Education 38, no. 5 (1999): 203–7.

			———. “The Process of Cultural Competence in the Delivery of Healthcare Services: A Model of Care.” Journal of Transcultural Nursing 13, no. 3 (July 2002): 181–84.

			Candelario, Ginetta E. B. “Displaying Identity: Dominican in the Black Mosaic of Washington, DC.” In The Afro-Latin@ Reader: History and Culture in the United States, ed. Miriam Jiménez Román and Juan Flores, 328–413. Durham, NC: Duke University Press, 2010.

			Cantú, Tony. “Remember the Alameda.” Hispanic 20, no. 3 (March 2007): 54–55.

			CARA, Chicano Art: Resistance and Affirmation, an Interpretive Exhibition of the Chicano Art Movement, 1965–1985. Los Angeles: Wright Art Gallery, University of California, Los Angeles, 1991.

			Carlson, Jake, and Ruth Kneale. “Embedded Librarianship in the Research Context: Navigating New Waters.” Association of College and Research Libraries News, 2011, http://crln.acrl.org/content/72/3/167.full.

			Casielles-Suárez, Eugenia. “Radical Code-Switching in the Brief Wondrous Life of Oscar Wao.” Bulletin of Hispanic Studies 90, no. 4 (June 1, 2013): 476–87.

			Castellanos, Jeanett, and Alberta Gloria. “Research Considerations and Theoretical Application for Best Practices in Higher Education: Latina/os Achieving Success.” Journal of Hispanic Higher Education 6, no. 4 (October 2007): 378–96.

			Castillo, Mariano. “Puerto Ricans Favor Statehood for the First Time.” CNN Politics, November 8, 2012, www.cnn.com/2012/11/07/politics/election-puerto-rico.

			“CDC’s Healthy Communities Program: Creating a Culture of Healthy Living.” Atlanta, GA: Centers for Disease Control and Prevention, www.cdc.gov/nccdphp/dch/programs/healthycommunitiesprogram/communities/pdf/hcp_brochure.pdf.

			Ceja, Miguel. “Chicana College Aspirations and the Role of Parents: Developing Educational Resiliency.” Journal of Hispanic Higher Education 3, no. 4 (October 2004): 338–62.

			———. “Understanding the Role of Parents and Siblings as Information Sources in the College Choice Process of Chicano Students.” Journal of College Student Development 47, no. 1 (January/February 2006): 87–104.

			Centers for Disease Control and Prevention. “Cultural Insights: Communicating with Hispanics/Latinos,” www.cdc.gov/healthcommunication/pdf/audience/audienceinsight_culturalinsights.pdf.

			Chapman, Elfreda. “A Theory of Life in the Round.” Journal of the American Society of Information Science 50, no. 3 (February 1999): 207–17.

			Chávez, Lydia. “Preserving Calle 24.” MissionLocal, April 22, 2014, http://missionlocal.org/2014/04/preserving-calle-24.

			“A Class Apart.” Latino Public Broadcasting, February 23, 2009, www.lpbp.org/aClassapart.php.

			Colato Laínez, René, with Anthony Accardo. Waiting for Papá. Houston, TX: Piñata Books/Arte Público Press, 2004.

			Collier, Virginia P. “Acquiring a Second Language for School.” Directions in Language and Education 1, no. 4 (Fall 1995): 694–701, http://files.eric.ed.gov/fulltext/ED394301.pdf.

			“Common Core State Standards.” Washington, DC: National Governors Association, Center for Best Practices, and Council of Chief State School Officers, 2010, www.corestandards.org.

			“Competencies for Professional Success: Executive Summary.” Chicago: Medical Library Association, www.mlanet.org/education/policy/executive_summary.html.

			Córdova, Cary. “Oral History Interview with Sylvia Orozco.” Smithsonian Archives of American Art, January 26–February 2, 2004, www.aaa.si.edu/collections/interviews/oral-history-interview-sylvia-orozco-11950.

			Corona, Elia, and Lauren Armour. “Providing Support for English Language Learner Services.” Library Media Connection 25, no. 6 (May 2007): 34–37.

			“Council OKs $300,000 for Latino Museum.” Los Angeles Times, December 5, 1996, http://articles.latimes.com/1996-12-05/local/me-5942_1_latino-museum.

			Crawford, James W. “Language Legislation in the U.S.A.” Issues in U.S. Language Policy, February 1, 2012, www.languagepolicy.net/archives/langleg.htm.

			Cross, Terry L., Barbara J. Bazron, Karl W. Dennis, and Mareasa R. Isaacs. Towards a Culturally Competent System of Care. Washington, DC: CASSP Technical Assistance Center, 1989.

			“Cuba: Wild Island of the Caribbean.” Nature (PBS, March 30, 2008), www.pbs.org/wnet/nature/episodes/cuba-wild-island-of-the-caribbean/introduction/1243.

			Cummins, James. “BICS and CALP: Empirical and Theoretical Status of the Distinction.” In Encyclopedia of Language and Education, Volume 2: Literacy, 2nd ed., ed. B. Street and N. H. Hornberger, 71–83. New York: Springer Science and Business Media, 2008, http://daphne.palomar.edu/lchen/CumminsBICSCALPSpringer2007.pdf.

			Curry-Stevens, A., A. Cross-Hemmer, and Coalition of Communities of Color. “The Latino Community in Multnomah County: An Unsettling Profile.” Portland, OR: Portland State University, 2012, http://coalitioncommunitiescolor.org/docs/LATINO_REPORT.pdf.

			da Silva, G. C. “Awareness of Hispanic Cultural Issues in the Health Care Setting.” Children’s Health Care 13, no. 1 (Summer 1984): 4–10.

			Daniels, Dominique. “Documenting the Immigrant and Ethnic Experience in American Archives.” American Archivist 73, no. 1 (Spring/Summer 2010): 82–104.

			Dávalos, Mary Karen. Exhibiting Mestizaje: Mexican (American) Museums in the Diaspora. Albuquerque: University of New Mexico Press, 2001.

			———. “Exhibiting Mestizaje: The Poetics and Experience of the Mexican Fine Arts Center Museum.” In Latinos in Museums: A Heritage Reclaimed, ed. Antonio Ríos-Bustamante and Christine Marin, 39–66. Malabar, FL: Krieger, 1998.

			———. The Mexican Museum of San Francisco Papers, 1971–2006. Los Angeles: University of California, Los Angeles Chicano Studies Research Center, 2010.

			———. “Museums.” In Encyclopedia of Latino Culture: From Calaveras to Quinceañeras, ed. Charles M. Tatum, 787–92. Santa Barbara, CA: Greenwood, 2013.

			Dávila, Arlene. “El Barrio’s ‘We Are Watching You’ Campaign: On the Politics of Inclusion in a Latinized Museum.” Aztán 30, no. 1 (Spring 2005): 153–78.

			de la Torre, Adela, and Antonio L. Estrada. Mexican Americans and Health: Sana! Sana! Tucson: University of Arizona Press, 2001.

			Delgado-Gaitán, Concha. “Empowerment in Carpintería: A Five-Year Study of Family, School, and Community Relationships.” Baltimore, MD: Center for Research on Effective Schooling for Disadvantaged Students, September 1994, http://files.eric.ed.gov/fulltext/ED375228.pdf.

			Delgado, Melvin. Social Work with Latinos: A Cultural Assets Paradigm. New York: Oxford University Press, 2007.

			Delgado, Melvin, and Denise Humm-Delgado. “Natural Support Systems: Source of Strength in Hispanic Communities.” Social Work 27, no. 1 (January 1982): 83–89.

			Delgado, Richard, and Jean Stefancic. Critical Race Theory: An Introduction, 2nd ed. New York: New York University Press, 2012.

			DellaFlora, Anthony. “A Community Came Alive.” Albuquerque Journal, special supplement, October 15, 2000, www.abqjournal.com/news/pdf/hispanic_center.pdf.

			DellaFlora, Anthony, and Wren Propp. “Decades of Determination Turned Dream into Reality.” Albuquerque Journal, special supplement, October 15, 2000, www.abqjournal.com/news/pdf/hispanic_center.pdf.

			Demby, Gene. “How Code-Switching Explains the World.” Code Switch (NPR blog), April 8, 2013, www.npr.org/blogs/codeswitch/2013/04/08/176064688/how-code-switching-explains-the-world.

			Denton, Carolyn A., Jan E. Hasbrouck, Laurie R. Weaver, and Cynthia A. Ricco. “What Do We Know about Phonological Awareness in Spanish?” Reading Psychology 21, no. 4 (October/December 2000): 335–52.

			Department for Professional Employees, AFL-CIO. “Library Workers: Facts and Figures,” 2014, http://dpeaflcio.org/programs-publications/issue-fact-sheets/library-workers-facts-figures.

			DeWalt, Darren A., Nancy D. Berkman, Stacey L. Sheridan, Kathleen N. Lohr, and Michael P. Pignone. “Literacy and Health Outcomes: A Systematic Review of the Literature.” Journal of General Internal Medicine 19, no. 12 (December 2004): 1228–239.

			Díaz, Junot. “He’ll Take El Alto.” Gourmet Magazine, September 2007, www.gourmet.com/magazine/2000s/2007/09/elalto.html.

			Doll, Carol A., and Beth Doll. The Resilient School Library. Santa Barbara, CA: Libraries Unlimited, 2010.

			Dorta-Duque de Reyes, Silvia C. “Teaching Skill Transference Is Not Concurrent Translation.” San Diego, CA: San Diego County Office of Education, http://go.sdsu.edu/education/projectcore/files/03830-3_Concurrent_T_not_T_new_added.pdf.

			“The Downtown Uptown: The Impact of the Recession on East Harlem.” http://macaulay.cuny.edu/eportfolios/foner10/formal-institutions/museums.

			Du Mont, Rosemary Ruhig, Lois Buttlar, and William Caynon. Multiculturalism in Libraries. Westport, CT: Greenwood, 1994.

			Dunham, Elizabeth, and Xaviera Flores. “Breaking the Language Barrier: Describing Chicano Archives with Bilingual Finding Aids.” American Archivist 77, no. 2 (Fall/Winter 2014): 499–509.

			Durand, Tina M. “Latina Mothers’ School Preparation Activities and Their Relation to Children’s Literacy Skills.” Journal of Latinos and Education 9, no. 3 (July/September 2010): 207–22.

			Edelsky, Carole. “Writing in a Bilingual Program: The Relation of L1 and L2.” TESOL Quarterly 16, no. 2 (June 1982): 211–28.

			Elliott, Donald. Measuring Your Library’s Value. Chicago: American Library Association, 2009.

			Elliott, John C. “Clarifying Values in Schools.” Cambridge Journal of Education 24, no. 3 (November 1994): 413–22.

			Ennis, Gretchen, and Deborah West. “Exploring the Potential of Social Network Analysis in Asset-Based Community Development Practice and Research.” Australian Social Work 63, no. 4 (December 2010): 404–17.

			Epstein, Kitty Kelly. A Different View of Urban Schools: Civil Rights, Critical Race Theory, and Unexplored Realities. New York: Peter Lang, 2006.

			e-School News, www.eschoolnews.com.

			Escarce, José J., and Kanika Kapur. “Access to and Quality of Health Care.” In Hispanics and the Future of America, ed. Tienda Marta and Faith Mitchell. Washington, DC: National Academies Press, 2006, www.ncbi.nlm.nih.gov/books/NBK19910.

			“Fact Sheet: Charting a New Course on Cuba.” Washington, DC: White House, December 17, 2014, www.whitehouse.gov/the-press-office/2014/12/17/fact-sheet-charting-new-course-cuba.

			Faller, Mary Beth. “On Last Day, Huppenthal Targets Ethnic-Studies Classes.” Arizona Republic, January 2, 2015, www.azcentral.com/story/news/local/arizona/2015/01/02/huppenthal-targets-ethnic-studies-classes/21213527.

			Farrell, Betty, and María Medvedeva. “Demographic Transformation and the Future of Museums.” Chicago and Washington, DC: Cultural Policy Center, University of Chicago, and American Association of Museums, 2010, www.aam-us.org/docs/center-for-the-future-of-museums/demotransaam2010.pdf?sfvrsn=0.

			“Fast Stats: An Interactive Tool for Access to SEER Cancer Statistics.” Surveillance Research Program, National Cancer Institute, http://seer.cancer.gov/faststats.

			Federal Register 43, no. 87 (May 4, 1978).

			Fernández, Lilia. “Telling Stories about School: Using Critical Race and Latino Critical Theories to Document Latina/Latino Education and Resistance.” Qualitative Inquiry 8, no. 1 (February 2002): 45–65.

			Fong, Rowena, and Sharlene B. C. L. Furuto. Culturally Competent Practice: Skills, Intervention, and Evaluation. Needham Heights, MA: Allyn and Bacon, 2001.

			Foster, Andrea L. “Students Fall Short on ‘Information Literacy,’ Education Testing Service’s Study Finds.” Chronicle of Higher Education 53, no. 10 (October 2006): A36.

			Fry, Richard, and Felisia Gonzales. “A Profile of Hispanic Public School Students: One-in-Five and Growing Fast.” Washington, DC: Pew Research Hispanic Trends Project, August 26, 2008, www.pewhispanic.org/2008/08/26/one-in-five-and-growing-fast-a-profile-of-hispanic-public-school-students.

			Fry, Richard, and Paul Taylor. “Hispanic High School Graduates Pass Whites in Rate of College Enrollment.” Washington, DC: Pew Research Hispanic Trends Project, 2013, www.pewhispanic.org/2013/05/09/hispanic-high-school-graduates-pass-whites-in-rate-of-college-enrollment.

			Fuller, Tony, Denyse Guy, and Carolyn Pletsch. “Asset Mapping: A Handbook.” Canadian Community Economic Development Network, 2002, http://ccednet-rcdec.ca/en/node/12216.

			Gallagher, Genevieve. “Untangling the Cobwebs: Choosing Great Websites for Kids.” Children and Libraries 2, no. 1 (Spring 2004): 41–42.

			Gándara, Patricia. Over the Ivy Wall: The Educational Mobility of Low-Income Chicanos. Albany: State University of New York Press, 1995.

			García, Philip. “Understanding Obstacles and Barriers to Hispanic Baccalaureate.” A report for the Rand Corporation by the Inter-University Program for Latino Research, with support from the Hispanic Scholarship Fund, https://latinostudies.nd.edu/assets/95290/original/hsf_report.pdf.

			Gibbons, Michael C. “A Historical Overview of Health Disparities and the Potential of eHealth Solutions.” Journal of Medical Internet Research 7, no. 5 (October–December 2005): e50.

			Gilbert. “English Is the Best Language in the World.” Antimoon (blog), August 4, 2009, www.antimoon.com/forum/t14010.htm.

			Glantz, Shelly. “Multicultural.” Library Talk 12, no. 3 (May/June 1999): 52–53.

			Gloria, Alberta M., Jeanett Castellanos, and Verónica Orozco. “Perceived Educational Barriers, Cultural Congruity, Coping Responses, and Psychological Well-Being of Latina Undergraduates.” Hispanic Journal of Behavioral Sciences 27, no. 2 (May 2005): 161–83.

			Goldenberg, Claude, Robert S. Rueda, and Diane August. “Sociocultural Influences on the Literacy Attainment of Language-Minority Children and Youth.” In Developing Literacy in Second-Language Learners: Report on the National Literacy Panel on Language-Minority Children and Youth, ed. D. August and T. Shanahan, 269–319. Mahwah, NJ: Lawrence Erlbaum, 2006.

			Goldman, Shifra M. “The Iconography of Chicano Self-Determination: Race, Ethnicity, and Class.” Art Journal 49, no. 2 (Summer 1990): 167–73.

			Gonyea, Nathan E. “The Impact of Acculturation on Hispanic Students’ Learning Styles.” Journal of Hispanic Higher Education 9, no. 1 (January 2010): 73–81.

			Gonzales, María Dolores. “Crossing Social and Cultural Borders: The Road to Language Hybridity.” In Speaking Chicana: Voice, Power, and Identity, ed. Delma Leticia Galindo and María Dolores Gonzales, 14–37. Tucson: University of Arizona Press, 1999.

			González, Kenneth P., Carla Stoner, and Jennifer E. Jovel. “Examining the Role of Social Capital in Access to College for Latinas: Toward a College Opportunity Framework.” Journal of Hispanic Higher Education 2, no. 2 (April 2003): 146–70.

			González, Lisa Sánchez. The Stories I Read to the Children: The Life and Writing of Pura Belpré, the Legendary Storyteller, Children’s Author, and New York Public Librarian. Washington, DC: Centro Press, 2013.

			González, Norma, Luis Moll, and Cathy Amanti, eds. Funds of Knowledge: Theorizing Practices in Households, Communities, and Classrooms. Mahwah, NJ: Lawrence Erlbaum, 2005.

			González-Barrera, Ana, and Mark Hugo López. “Spanish Is the Most Spoken Non-English Language in U.S. Homes, Even among Non-Hispanics.” Washington, DC: Pew Research Center Fact Tank, August 13, 2013, www.pewresearch.org/fact-tank/2013/08/13/spanish-is-the-most-spoken-non-english-language-in-u-s-homes-even-among-non-hispanics.

			Goodman, Yetta. “Multiple Roads to Literacy.” In Many Families, Many Literacies, ed. Denny Taylor, 56–63. Portsmouth, NH: Heinemann, 1997.

			Gordon, Carol. “A Room with a View: Looking at School Library Instruction from a Higher Education Perspective.” Knowledge Quest 30 (March/April 2002): 16–21.

			Gordon, S. M. “Hispanic Cultural Health Beliefs and Folk Remedies.” Journal of Holistic Nursing 12, no. 3 (September 1994): 307–22.

			Gouveia, Lourdes, Christian Espinosa, and Yuriko Doku. “Demographic Characteristics of the Latino Population in the Omaha-Council Bluffs Metropolitan Area.” Omaha: Office of Latino/Latin American Studies, University of Nebraska at Omaha, May 2012, www.unomaha.edu/ollas/pdf/IWFFactSheet1Final050812.pdf.

			Grieco, Elizabeth. “The Dominican Population in the United States: Growth and Distribution.” Migration Policy Institute Report, September 2004, www.migrationpolicy.org/research/dominican-population-united-states-growth-and-distribution.

			Grob, Julie. “RBMS, Special Collections, and the Challenge of Diversity: The Road to the Diversity Action Plan.” RBM: A Journal of Rare Books, Manuscripts, and Cultural Heritage 4, no. 2 (Fall 2003): 74–108.

			Guarnaccia, Peter J. “Editorial.” Culture, Medicine, and Psychiatry 27, no. 3 (September 2003): 249–57.

			Güereña, Salvador. Latino Librarianship: A Handbook for Professionals. Jefferson, NC: McFarland, 1990.

			Gúzmán-López, Adolfo. “Even from State’s Best High Schools, Latinos Mostly Go to Community Colleges.” Pass/Fail: So. California Education, LAUSD, and the Cal State and the UCs, January 6, 2014, www.scpr.org/blogs/education/2014/01/06/15489/even-from-state-s-best-high-schools-latinos-mostly.

			Hakuta, Kenji. Mirror of Language: The Debate on Bilingualism. New York: Basic, 1986.

			Hakuta, Kenji, and Rafael M. Díaz. “The Relationship between Degree of Bilingualism and Cognitive Ability: A Critical Discussion and Some New Longitudinal Data.” In Children’s Language, vol. 5, ed., K. E. Nelson, 301–44. Hillsdale, NJ: Lawrence Erlbaum, 1985.

			Hanson, Thomas L., and Jin-Ok Kim. “Measuring Resilience and Youth Development: The Psychometric Properties of the Healthy Kids Survey.” Washington, DC: U.S. Department of Education, National Center for Education Evaluation and Regional Assistance Institute of Education Science, September 2007, www.ies.ed.gov/ncee/edlabs/regions/west/pdf/REL_200734.

			Haras, Catherine, Edward M. López, and Kristine Ferry. “(Generation 1.5) Latino Students and the Library: A Case Study.” Journal of Academic Librarianship 34, no. 5 (September 2008): 425–33.

			Harms, William. “Urban Minorities Benefit Most from Catholic Schools.” University of Chicago Chronicle 16, no. 12 (March 1997), http://chronicle.uchicago.edu/970306/catholic.shtml.

			Haro, Roberto P. Developing Library and Information Services for Americans of Hispanic Origin. Metuchen, NJ: Scarecrow Press, 1981.

			———. “Programs and Strategies to Increase Latino Students’ Attainment,” Education and Urban Society 36, no. 2 (February 2004): 205–22.

			Hartman, Kim. “U.S. School District Electrifies Education with Free Laptops.” Digital Journal, June 21, 2009, www.digitaljournal.com/article/274553.

			Harvey, Katharine. “From Bags and Boxes to Searchable Digital Collections at the Dalhousie University Archives.” Journal of Canadian Studies 40, no. 2 (April 2006): 120–38.

			“Health Fact Sheet.” Washington, DC: Pew Research Center, www.pewinternet.org/fact-sheets/health-fact-sheet.

			“Health Literacy Statistics at a Glance.” Boston: National Patient Safety Foundation, 2011, http://c.ymcdn.com/sites/www.npsf.org/resource/collection/9220b314-9666-40da-89da-9f46357530f1/AskMe3_Stats_English.pdf?hhSearchTerms=%22reading+and+levels%22.

			“Healthy People 2020 Leading Health Indicators: Progress Update.” Washington, DC: Office of Disease Prevention and Health Promotion, U.S. Department of Health and Human Services, www.healthypeople.gov/2020/leading-health-indicators/Healthy-People-2020-Leading-Health-Indicators%3A-Progress-Update.

			Hein, George E. “The Constructivist Museum.” Journal for Education in Museums 16 (1995): 21–23, www.gem.org.uk/pubs/news/hein1995.html.

			Heredia, Roberto R., and Jeane Altarriba. “Bilingual Language Mixing: Why Do Bilinguals Code-Switch?” Current Directions in Psychological Science 10, no. 5 (2001): 64–168.

			Herrera-Sobek, María. Celebrating Latino Folklore: An Encyclopedia of Cultural Traditions. Santa Barbara, CA: ABC-CLIO, 2012.

			“Hispanics of Puerto Rican Origin in the United States, 2008.” Washington, DC: Pew Hispanic Center, April 22, 2010, www.pewhispanic.org/files/2011/08/58.pdf.

			Hong, María. “Guatemalan Americans.” Countries and Their Cultures: Multicultural America, www.everyculture.com/multi/Du-Ha/Guatemalan-Americans.html.

			House, James S., and David R. Williams. “Understanding and Reducing Socioeconomic and Racial/Ethnic Disparities in Health.” In Promoting Health: Intervention Strategies from Social and Behavioral Research, ed. Brian D. Smedley and S. Leonard Syme, 81–124. Washington, DC: National Academies Press, 2000.

			Hughes, Claire E., Elizabeth S. Shaunessy, Alejandro R. Brice, Mary Anne Ratliff, and Patricia Álvarez McHatton. “Code-Switching among Bilingual and Limited English Proficient Students: Possible Indicators of Giftedness.” Journal of Education of the Gifted 30, no. 1 (2006): 7–28.

			Hull, Tracy L., and Natalia Taylor. “Crossing Three Bridges: Linking Librarianship and Teaching across the P–16 Educational Continuum.” Reference Librarian 83/84 (2003): 83–96.

			Ibáñez, Carlos G. Vélez. Border Visions: Mexican Cultures of the Southwest United States. Tucson: University of Arizona Press, 1996.

			Ingersoll, Richard, and Henry May. “Recruitment, Retention, and the Minority Teacher Shortage.” Philadelphia, PA: Consortium for Policy Research in Education, 2011, www.cpre.org/recruitment-retention-and-minority-teacher-shortage.

			Irizarry, Jason G. The Latinization of U.S. Schools: Successful Teaching and Learning in Shifting Cultural Contexts. Boulder, CO: Paradigm, 2011.

			———. “Los Caminos: Latino Youth Forging Pathways in Pursuit of Higher Education.” Journal of Hispanic Higher Education 11, no. 3 (2012): 291–309.

			Islam, Ramona L., and Lisa Anne Murno. “From Perceptions to Connections: Informing Information Literacy Program Planning in Academic Libraries through Examination of High School Library Media Center Curricula.” College and Research Libraries 67, no. 6 (November 2006): 492–514.

			Iwamoto, Carolyn K., Marion Kaplan, and Larry Aniloff. “High School Dropouts: Effects of Hispanic Background and Previous School Achievement.” Urban Education 11, no. 1 (April 1976): 23–30.

			Japanese American National Museum (JANM). “The Cultural Museum 2.0: Engaging Diverse Audiences in America.” 2009, http://media.janm.org/projects/innovation/janm-cultural-museum.pdf.

			Jazpon, Andrea C., and Hongmian Gong. “A Neighborhood Analysis of Public Library Use in New York City.” Library Quarterly 75, no. 4 (October 2005): 446–63.

			Jehangir, Rashné. “Stories as Knowledge: Bridging the Lived Experience of First-Generation College Students into the Academy.” Urban Education 45, no. 4 (July 2010): 533–53.

			Jezewski, M. A. “Culture Brokering in Migrant Farmworker Health Care.” Western Journal of Nursing Research 12, no. 4 (August 1990): 497–513.

			Jiménez-García, Maralisa. “Pura Belpré Lights the Storyteller’s Candle: Reframing the Legacy of a Legend and What It Means for the Fields of Latino/a Studies and Children’s Literature.” Centro Journal 26, no. 1 (Spring 2014): 110–47.

			Juárez, Miguel. “The Invisible Careers for Latinos: Public History and Museum Studies.” CultureWork: A Periodic Broadside for Arts and Culture Workers 1, no. 3 (November 1997), http://pages.uoregon.edu/culturwk/culturework3.html.

			Kayser, Hortencia. “Parent Programs in Literacy: Differences for Latinos.” ASHA Leader, August 15, 2006, www.asha.org/Publications/leader/2006/060815/f060815b.htm.

			Kelley, Michael. “Diversity Never Happens: The Story of Minority Hiring Doesn’t Seem to Change Much.” Library Journal, February 20, 2013, http://lj.libraryjournal.com/2013/02/opinion/editorial/diversity-never-happens-the-story-of-minority-hiring-doesnt-seem-to-change-much.

			Kemp, Edward C. Manuscript Solicitation for Libraries, Special Collections, Museums, and Archives. Littleton, CO: Libraries Unlimited, 1978.

			Kennicott, Philip. “Critic vs. Artist: What ‘Latino Art’ Means.” Washington Post, November 3, 2013, www.washingtonpost.com/entertainment/museums/critic-vs-artist-what-latino-art-means/2013/11/03/efd53cfe-44bc-11e3-bf0c-cebf37c6f484_story.html.

			Kenyon, Gary M., and William L. Randall. Restorying Our Lives: Personal Growth through Autobiographical Reflection. Westport, CT: Praeger, 1997.

			Kim, Eunha, Ingrid Hogge, and Camila Salvisberg. “Effects of Self-Esteem and Ethnic Identity: Acculturative Stress and Psychological Well-Being among Mexican Immigrants.” Hispanic Journal of Behavioral Sciences 36, no. 2 (May 2014): 144–63.

			Klingner, Janette, Nonie Lesaux, Sandra Goetz, Jamal Cook, and Lucinda Soltero-González. “IRA Commission on RTI: Meeting the Needs of Culturally and Linguistically Diverse Students,” www.reading.org/Libraries/resources/RTIDiversity.pdf?sfvrsn=0.

			Kluger, Jeffrey. “How the Brain Benefits from Being Bilingual.” Time-Health, July 18, 2013, http://science.time.com/2013/07/18/how-the-brain-benefits-from-being-bilingual.

			Kniffel, Leonard. “English Only Is English Lonely.” American Libraries 38, no. 10 (November 2007): 3.

			Kochhar, Rakesh, and Richard Fry. “Wealthy Inequity Has Widened along Racial, Ethnic Lines since End of Great Recession.” Washington, DC: Pew Research Center Fact Tank, December 12, 2014, www.pewresearch.org/fact-tank/2014/12/12/racial-wealth-gaps-great-recession.

			Koontz, Christie M. “A History of Location of U.S. Public Libraries within Community Place and Space: Evolving Implications for the Library’s Mission of Equitable Service.” Public Library Quarterly 26, no. 1–2 (October 2007): 75–100.

			Kozol, Jonathan. Savage Inequities: Children in America’s Schools. New York: Crown, 1991.

			Krashen, Stephen D. “The Goodman/Smith Hypothesis, the Input Hypothesis, the Comprehension Hypothesis, and the (Even Stronger) Case for Free Voluntary Reading.” In Defying Convention, Inventing the Future in Literacy Research and Practice: Essays in Tribute to Ken and Yetta Goodman, ed. P. Anders, 46–60. New York: Routledge, 2010.

			———. The Power of Reading: Insights from the Research. Englewood, CO: Libraries Unlimited, 1993.

			———. “The Spectacular Role of Libraries in Protecting Students from the Effects of Poverty.” Journal of the School Library Association of New South Wales 1, no. 4 (2012): 3–6, www.sdkrashen.com/content/articles/the_spectacular_role_of_libraries.pdf.

			———. “What Is Bilingual Education?” Wheaton, MD: National Association of Bilingual Education, 1997, www.nabe.org/BilingualEducation.

			Krebs, Paula. “Why You Should Talk to the Librarians.” Vitae, August 22, 2014, https://chroniclevitae.com/news/673-why-you-should-talk-to-the-librarians.

			Kretzmann, John P. “Building Communities from the Inside Out.” National Housing Institute: Shelterforce Online, September/October 1995, www.nhi.org/online/issues/83/buildcomm.html.

			Kretzmann, John P., and John L. McKnight. Building Communities from the Inside Out: A Path Toward Finding and Mobilizing a Community’s Assets. Skokie, IL: ACTA Publications, 1993.

			———. “Introduction to Asset Mapping.” Evanston, IL: Asset-Based Community Development Institute, 2003, www.abcdinstitute.org/docs/abcd/IntroAssetMapping.pdf.

			Krogstad, Jens Manuel. “11 Facts for National Hispanic Heritage Month.” Washington, DC: Pew Research Center, September 16, 2014, www.pewresearch.org/fact-tank/2014/09/16/11-facts-for-national-hispanic-heritage-month.

			Krogstad, Jens Manuel, and Mark Hugo López. “Hispanic Nativity Shift.” Washington, DC: Pew Research Hispanic Trends Project, 2014, www.pewhispanic.org/2014/04/29/hispanic-nativity-shift.

			Kyung-Sun, Kim, Chiu Ming-Hsin, Joanna Sin Sei-Ching, and Louise Robbins. “Recruiting a Diverse Workforce for Academic/Research Librarianship: Career Decisions of Subject Specialists and Librarians of Color.” College and Research Libraries 68, no. 6 (November 2007): 533–52.

			Lambert, Wallace E., Richard G. Tucker, and Allison d’Anjlejan. “Cognitive and Attitudinal Consequences of Bilingual Schooling: The St. Lambert Project through Grade Five.” Journal of Educational Psychology 65, no. 2 (October 1973): 141–59.

			LaVeist, Thomas A. Minority Populations and Health: An Introduction to Health Disparities in the United States. San Francisco, CA: Jossey-Bass, 2005.

			Leavitt, Ronnie L., and Susan E. Roush. “Disability across Cultures.” In Cultural Competence: A Lifelong Journey to Cultural Proficiency, ed. Ronnie L. Leavitt, 77–98. Thorofare, NJ: SLACK Incorporated, 2010.

			Leavitt, Ronnie L., ed. Cultural Competence: A Lifelong Journey. Thorofare, NJ: SLACK Incorporated, 2010.

			Lepczyk, Timothy. “What Do Faculty and Students Want from a Library?” Eduhacker, November 8, 2012, www.eduhacker.net/libraries/what-do-faculty-and-students-want-from-a-library.html.

			Library of Congress. “Hispanic Heritage Month,” http://hispanicheritagemonth.gov/about.

			Library Services to the Spanish-Speaking Committee. “Guidelines for the Development and Promotion of Multilingual Collections and Services.” Chicago: Reference and User Services Association/American Library Association, 2007, www.ala.org/rusa/resources/guidelines/guidemultilingual.

			Lindsey, Marta A. “Implications of Literacy to Comprehension of Environmental Health Print Materials.” Ph.D. diss., University of Arizona, 2010.

			Lipsitz, George. “Libraries and Memories: Beyond White Privilege 101.” Progressive Librarian 32, no. 1 (Winter/Spring 2008): 3–9.

			Livingston, Gretchen. “The Latino Digital Divide: The Native Born versus the Foreign Born.” Washington, DC: Pew Research Hispanic Trends Project, July 28, 2010, www.pewhispanic.org/2010/07/28/the-latino-digital-divide-the-native-born-versus-the-foreign-born.

			Locke, Don C. Increasing Multicultural Understanding: A Comprehensive Model. Newbury Park, CA: Sage, 1992.

			López, Mark Hugo. “What Univision’s Milestone Says about U.S. Demographics.” Washington, DC: Pew Research Center Fact Tank, July 29, 2013, www.pewresearch.org/fact-tank/2013/07/29/what-univisions-milestone-says-about-u-s-demographics.

			López, Mark Hugo, Ana González-Barrera, and Eileen Patten. “Closing the Digital Divide: Latinos and Technology Adoption.” Washington, DC: Pew Research Hispanic Trends Project, March 7, 2013, www.pewhispanic.org/2013/03/07/closing-the-digital-divide-latinos-and-technology-adoption.

			López, Mark Hugo, and Ana González-Barrera. “What Is the Future of Spanish in the United States?” Washington, DC: Pew Research Center, September 5, 2013, www.pewresearch.org/fact-tank/2013/09/05/what-is-the-future-of-spanish-in-the-united-states.

			Lum, Dorman, ed. Culturally Competent Practice: A Framework for Understanding Diverse Groups and Justice Issues, 2nd ed. Pacific Grove, CA: Brooks/Cole-Thompson Learning, 2003.

			Lynch, Clifford. “The Next Generation of Challenges in the Curation of Scholarly Data.” In Research Data Management: Practical Strategies for Information Professionals, ed. Joyce Ray. West Lafayette, IN: Purdue University Press, 2014, www.cni.org/wp-content/uploads/2013/10/Research-Data-Mgt-Ch19-Lynch-Oct-29-2013.pdf.

			Marchi, Regin. “Hybridity and Authenticity in U.S. Day of the Dead Celebrations.” Journal of American Folklore 126, no. 501 (Summer 2013): 272–301.

			Marinova-Todd, Stefka H., D. Bradford Marshall, and Katherine E. Snow. “Three Misconceptions about Age and Language Learners.” TESOL Quarterly 34, no. 1 (Spring 2001): 9–34.

			Martínez, Ramón Antonio. “Spanglish as Literacy Tool: Toward an Understanding of the Role of Spanish–English Code-Switching in the Development of Academic Literacy.” Research in the Teaching of English 45, no. 2 (2010): 124–49.

			Mathews, Karen. “Teacher Tenure Fight Gains Momentum with Ruling.” Associated Press, July 11, 2014, http://bigstory.ap.org/article/teacher-tenure-fight-gains-momentum-ruling.

			Mathie, Alison, and Gord Cunningham. “From Client to Citizens: Asset-Based Community Development as a Strategy for Community-Driven Development.” Development in Practice 13, no. 3 (2003): 474–86.

			Mays, Mackenzie. “Library Levy Succeeds This Time Around.” Charleston Gazette/Sunday Gazette Mail, November 4, 2014, www.wvgazette.com/article/20141104/GZ01/141109683.

			McCabe, Jennifer A. “An Assignment for Building an Awareness of the Intersection of Health Literacy and Cultural Competence Skills.” Journal of the Medical Librarianship Association 94, no. 4 (2006): 458–61.

			McIntosh, Peggy. “White Privilege: Unpacking the Invisible Knapsack.” Peace and Freedom Magazine, July/August 1989, pp. 10–12.

			McKnight, John L., and John P. Kretzmann. “Mapping Community Capacity.” Evanston, IL: Institute for Policy Research, Northwestern University, 1990; rev. 1996, www.abcdinstitute.org/docs/MappingCapacity.pdf.

			McKnight, John L., and Peter Block. The Abundant Community: Awakening the Power of Families and Neighborhoods. San Francisco, CA: Berrett-Koehler, 2010.

			“Mechicano Art Center.” KCET Los Angeles, www.kcet.org/socal/departures/highland-park/painting-the-walls/mechicano-art-center.html.

			Mejía, Ivan. “Salvadorans in California Celebrate Their Independence.” Latin American Herald Tribune, http://laht.com/article.asp?Articleid=343707&Categoryid=23558.

			Merrim, Stephanie. “Sor Juana Inés de la Cruz: Mexican Poet and Scholar.” Encyclopedia Britannica, www.britannica.com/EBchecked/topic/144916/Sor-Juana-Ines-de-la-Cruz.

			Merrow, John. “Lost in Translation: Latinos, Schools, and Society.” Washington, DC: Learning Matters, October 1998, https://www.youtube.com/watch?v=2qtVWEbtOQY&list=PL99B8AAF003070528&index=1.

			Metz, Steve. “Editor’s Corner.” Science Teacher, March 2014, http://static.nsta.org/files/tst1403_6.pdf.

			“Mexic-Arte Exhibits Hidden Chicano History.” UTWatch.org, October 1989, www.utwatch.org/archives/tejas/october1989_mexicarte.html.

			Mi, Misa. “Cultural Competence for Libraries and Librarians in Health Care Institutions.” Journal of Hospital Librarianship 5, no. 2 (2005): 15–31.

			Minkel, Walter. “The Web en Español.” Library Journal 126, no. 7 (Spring 2001): 36–37.

			“Minority Health: Hispanic or Latino Populations.” Atlanta, GA: Centers for Disease Control and Prevention, www.cdc.gov/minorityhealth/populations/REMP/hispanic.html.

			Moll, Luis, Cathy Amanti, Deborah Neff, and Norma González. “Funds of Knowledge for Teaching: Using a Qualitative Approach to Connect Homes and Classrooms.” Theory into Practice 31, no. 2 (Spring 1992): 132–41.

			Monkman, Karen, Margaret Ronald, and Florence Délimon Théramène. “Social and Cultural Capital in an Urban Latino School Community.” Urban Education 40, no. 1 (January 2005): 4–33.

			Montemayor, Aurelio Manuel, and Gary Stillman. “Integrating Library Skills Instruction with the Bilingual/Bicultural Program.” In Library Services to Mexican Americans: Policies, Practices, and Prospects, ed. Roberto Urzua, Martha P. Cotera, and Emma González Stupp, 119–29. Las Cruces, NM: National Educational Laboratory Publishers, 1978.

			Montiel-Overall, Patricia. “Cultural Competence: A Conceptual Framework for Library and Information Science Professionals.” Library Quarterly 79, no. 2 (April 2009): 175–204.

			———. “Developing Cultural Competence and a Better Understanding of Latino Language and Culture through Literature.” Children and Libraries 12, no. 2 (Summer 2014): 27–31.

			———. “Toward a Theory of Collaboration for Teachers and Librarians.” School Library Media Research 8 (2005), http://eric.ed.gov/?id=EJ965627.

			Montiel-Overall, Patricia, and Kim Grimes. “Teachers and Librarians Collaborating on Inquiry-Based Science Instruction: A Longitudinal Study.” Library and Information Science Research 35, no. 1 (January 2013): 41–53.

			Moore-Monroy, Martha, Ada M. Wilkinson-Lee, Lorena Verdugo, Elvia López, Lourdes Paez, Debora Rodríguez, Mari Wilhelm et al. “Addressing the Gap: Developing and Implementing a Cervical Cancer Prevention Education Campaign Grounded in Principles of Community-Based Participatory Action.” Health Promotion Practice 14, no. 2 (September 2012): 274–83.

			Morales, Leo S., Juan Antonio Puyol, and Ron D. Hays. “Improving Patient Satisfaction Surveys to Assess Cultural Competence in Health Care.” Oakland, CA: California HealthCare Foundation, March 2003, www.chcf.org/~/media/MEDIA%20LIBRARY%20Files/PDF/P/PDF%20PatientSurveysCulturalCompetence.pdf.

			Motel, Seth, and Eileen Patten. “Characteristics of the 60 Largest Metropolitan Areas by Hispanic Population.” Washington, DC: Pew Research Hispanic Trends Project, September 19, 2012, www.pewhispanic.org/2012/09/19/characteristics-of-the-60-largest-metropolitan-areas-by-hispanic-population.

			———. “Hispanics of Dominican Origin in the United States, 2010.” Washington, DC: Pew Research Hispanic Trends Project, June 27, 2012, www.pewhispanic.org/2012/06/27/hispanics-of-dominican-origin-in-the-united-states-2010.

			———. “Hispanics of Puerto Rican Origin in the United States, 2010.” Washington, DC: Pew Research Hispanic Trends Project, June 27, 2012, www.pewhispanic.org/2012/06/27/hispanics-of-puerto-rican-origin-in-the-united-states-2010.

			Movimiento Artístico Chicano (MARCH). “MARCH.” Quarterly (Chicago) 10 (Spring 1976): 13–14.

			Mumford, Jeremy. “Salvadoran Americans.” Countries and Their Cultures: Multicultural America, www.everyculture.com/multi/Pa-Sp/Salvadoran-Americans.html.

			Murguía, Alejandro, Rolf A. Peterson, and Cecilia Marie Zea. “Use and Implications of Ethnomedical Health Care Approaches among Central American Immigrants.” Health Social Work 28, no. 1 (February 2003): 43–51.

			“Museo Alameda Plays Host to Movie Premiere.” San Antonio Business Journal, February 3, 2009, www.bizjournals.com/sanantonio/stories/2009/02/02/daily18.html.

			National Association of Social Workers. “NASW Standards for Cultural Competence in Social Work Practice.” June 2001, www.socialworkers.org/practice/standards/NASWculturalstandards.pdf.

			National Center for Education Statistics. “Status and Trends in the Education of Racial and Ethnic Minorities: Indicator 5: Parental Education,” https://nces.ed.gov/pubs2010/2010015/indicator1_5.asp.

			National Center for Literacy Education/National Council of Teachers of English. “Remodeling Literacy Learning: Making Room for What Works.” 2013, www.literacyinlearningexchange.org/remodeling.

			National Council of La Raza. “20 FAQs about Hispanics: Twenty of the Most Frequently Asked Questions about Hispanics in the U.S.” 2011, www.nclr.org/index.php/about_us/faqs/most_frequently_asked_questions_about_hispanics_in_the_us.

			“National Museum of the American Latino Commission: About Us.” http://americanlatinomuseum.gov/about.html.

			Neal, James G. “Advancing from Kumbaya to Radical Collaboration: Redefining the Future Research Library.” Journal of Library Administration 51, no. 1 (January 2011): 66–76.

			New Members Round Table of the American Library Association Diversity Committee. “History of the Committee,” http://wikis.ala.org/nmrt/index.php/Diversity_Committee#History_of_the_Committee.

			Nieto, Sonia. “Fact and Fiction: Stories of Puerto Ricans in U.S. Schools.” Harvard Educational Review 68, no. 2 (Summer 1998): 133–63.

			Nilep, Chad. “‘Code-Switching’ in Sociocultural Linguistics.” Colorado Research in Linguistics 19, no. 1 (June 2006): 1–22, www.colorado.edu/ling/CRIL/Volume19_Issue1/paper_NILEP.pdf?q=sociocultural.

			Noddings, Nel. Caring: A Feminine Approach to Ethics and Moral Education, 2nd ed. Berkeley: University of California Press, 2003.

			———. Caring: A Relational Approach to Ethics and Moral Education, 2nd ed. Berkeley: University of California Press, 2013.

			———. The Challenge to Care in Schools: An Alternative Approach to Education, 2nd ed. New York: Teachers College Press, 2005.

			———. Education and Democracy in the 21st Century. New York: Teachers College, 2013.

			———. “An Ethic of Caring and Its Implications for Instructional Arrangements.” American Journal of Education 96, no. 2 (1988): 215–30.

			Novas, Himilce. Everything You Need to Know about Latino History, 3rd ed. New York: Plume, 2003.

			Officer, James E. Hispanic Arizona, 1536–1856. Tucson: University of Arizona Press, 1987.

			Okhee, Lee, and Luykx Aurolyn. Science Education and Student Diversity: Synthesis and Research Agenda. New York: Cambridge University Press, 2006.

			O’Leary, Anna Ochoa, and Azucena Sánchez. “Anti-Immigrant Arizona: Ripple Effects and Mixed Immigration Status Households under ‘Policies of Attrition’ Considered.” Journal of Borderlands Studies 26, no. 1 (October 2011): 1–19.

			O’Leary, Anna Ochoa, Colin M. Deeds, and Scott Whiteford. Uncharted Terrains: New Directions in Border Research Methodology. Tucson: University of Arizona Press, 2013.

			Olivero, Margarita. “The People’s Perspective.” Hispanic 11, no. 11 (November 1998): 74.

			Olsen, Heidi Kristen. “Research Group Librarian: A Cooperating Partner in Research? Liber Quarterly 22, no. 3 (2001): 190–212.

			Orange, Satia Marshall, and Robin Osborne. “From Outreach to Equity: An Introduction.” American Libraries 35, no. 6 (June/July 2004): 46–51.

			Orozco, Cynthia E. “Chicano and Latino Art and Culture Institutions in the Southwest: The Politics of Space, Race, and Money.” In Latinos in Museums: A Heritage Reclaimed, ed. Antonio Ríos Bustamante and Christine Marín, 95–107. Malabar, FL: Krieger, 1998.

			Ortiz, Robert W., and Rosario Ordoñez-Jasis. “Leyendo Juntos (Reading Together): New Directions for Latino Parents’ Early Literacy Involvement.” Reading Teacher 59, no. 2 (October 2005): 110–21.

			Other Gods: Containers of Belief. Washington, DC: Fondo del Sol Visual Arts Center, 1986.

			Padilla, Amado. “Rewarding Workplace Bilingualism.” Language Magazine, October 2002, www.web.stanford.edu/~apadilla/Padilla_Oct02a.pdf.

			Page, Susan, and Kendall Breitman. “Divided We Still Stand—and Getting Used to It.” USA Today, March 23, 2014, www.usatoday.com/story/news/politics/2014/03/23/congress-divided-poll/6792585.

			Paige, Michael R., ed. Education for the Intercultural Experience. Yarmouth, MA: Intercultural Press, 1993.

			Paredes, Américo. “On Ethnographic Work on Minority Groups: A Folklorist’s Perspective.” In New Directions in Chicano Scholarship, ed. Ricardo Romo and Roberto Paredes, 1–32. La Jolla: University of California Center for Chicano Studies, 1978.

			Pérez, Elaine T. “Madres Latinas Amigas.” Children and Libraries 12, no. 3 (Fall 2014): 29–30.

			Petrelli, Daniela, and Paul Clough. “An Investigation on Text-Based Cross-Language Picture Retrieval Effectiveness through the Analysis of User Queries.” Electronic Library Incorporating Library Computing 30, no. 2 (2012): 197–219, http://shura.shu.ac.uk/4080.

			Planas, Roque. “7 Mexican American Studies Books Banned from Tucson, Arizona, Classrooms.” Huffington Post Latino Voices, October 5, 2012, www.huffingtonpost.com/2012/10/05/books-banned-arizona_n_1941253.html.

			———. “Arizona’s Law Banning Mexican American Studies Curriculum Is Constitutional, Judge Rules.” Huffington Post, March 11, 2013, www.huffingtonpost.com/2013/03/11/arizona-mexican-american-studies-curriculum-constitutional_n_2851034.html.

			———. “Puerto Rico Statehood: 5 Reasons Why the Island Won’t Become the 51st State.” Huffington Post Latino Voices, November 8, 2012, www.huffingtonpost.com/2012/11/08/puerto-rico-state-reasons-will-not-become-51st-state_n_2095366.html.

			———. “What Does the Word Chicano Mean and Where Did It Come From?” Huffington Post Latino Voices, October 21, 2012, /www.huffingtonpost.com/2012/10/21/chicano_n_1990226.html.

			Planty, Michael, et al. “The Condition of Education 2007.” Washington, DC: National Center of Education Statistics, June 2007, http://nces.ed.gov/pubs2007/2007064.pdf.

			Portes, Alejandro, and Richard Schauffler. “Language and the Second Generation: Bilingualism Yesterday and Today.” International Migration Review 28, no. 4 (Winter 1994): 640–61.

			Preamble to the Constitution of the World Health Organization, as adopted by the International Health Conference, New York, June 19–22, 1946. Signed on July 22, 1946, by the representatives of sixty-one states (Official Records of the World Health Organization, no. 2, p. 100) and entered into force on April 7, 1948, www.who.int/about/definition/en/print.html.

			Press, Nancy Ottoman, and Mary Diggs-Hobson. “Providing Health Information to Community Members Where They Are: Characteristics of the Culturally Competent Librarian.” Library Trends 53, no. 3 (Winter 2005): 397–410.

			Public Library Association (PLA) Board of Directors. “PLA Strategic Plan: 2014–2017.” Chicago: Public Library Association, June 2014, www.ala.org/pla/about/strategicplan.

			Puente, Mark. “Analyzing Age and Race/Ethnicity Demographics” (Washington, DC: Association of Research Libraries, November 5, 2013), www.arlstatistics.org/.../analyzing-age-race-ethnicity-demographics-nov-5.pdf.

			Racial and Ethnic Diversity Committee of the Association of College and Research Libraries (ACRL). “Diversity Standards: Cultural Competency for Academic Libraries.” Chicago: ACRL, 2012, www.ala.org/acrl/standards/diversity.

			Rainie, Lee, Leigh Estabrook, and Evans Witt. “Libraries, Information, and the Internet.” In Information Searches That Solve Problems: How People Use the Internet, Libraries, and Government Agencies to Solve Problems, ed. Leigh Estabrook, Evans Witt, and Lee Rainie. Washington, DC: Pew Internet and American Life Project, December 30, 2007, www.pewinternet.org/2007/12/30/chapter-1-libraries-information-and-the-internet/.

			Ramírez, Mari Carmen. “Beyond the Fantastic: Framing Identity in U.S. Exhibitions of Latin American Art.” Art Journal 51 (Winter 1992): 60–68.

			Ramírez, Mari Carmen, and Héctor Olea. Inverted Utopias: Avant-Garde Art. New Haven, CT: Yale University Press, 2004.

			Ramírez, Yasmín. “The Activist Legacy of Puerto Rican Artists in New York and the Art Heritage of Puerto Rico” (Houston: International Center for the Arts of the Americas at the Museum of Fine Arts, Houston), http://icaadocs.mfah.org/icaadocs/Portals/0/WorkingPapers/No1/Yasmin%20Ramirez.pdf.

			Ramos, Jairo. “Hispanics Struggle to Graduate: An Issue of School Choice?” Code Switch (NPR blog), March 3, 2014, www.npr.org/blogs/codeswitch/2014/03/03/283089708/hispanics-struggle-to-graduate-an-issue-of-school-choice.

			Ramos-McDermott, Alma. “REFORMA and YALSA: Working Together to Reach Latino Youth.” Young Adult Library Services 7, no.1 (Fall 2008): 19–22, 42.

			Reejhsinghani, Anju. “Museums in Austin and San Antonio, Texas, of Interest to Ethnic Historians.” Journal of American Ethnic History 28, no. 3 (Spring 2009): 74–88.

			Reference and User Services Association. “Guidelines for Library Services for Spanish-Speaking Users,” January 2007, www.ala.org/rusa/resources/guidelines/guidespanish.

			REFORMA. “REFORMA’s Position on Language Rights,” http://reforma.membershipsoftware.org/content.asp?pl=51&sl=8&contentid=65.

			Rengel, Patricia L. “Essaying the Puerto Rican Nation: José Luis Gonzalez, Luis Rafael Sánchez, and Ana Lydia Vega.” Ph.D. diss., University of Wisconsin–Madison, 2012.

			Resmovits, Joy. “Latino Teachers Needed for Classroom Role Models.” Huffington Post, August 13, 2011, www.huffingtonpost.com/2011/08/12/latino-teacher-shortage_n_925440.html.

			Riconcente, Michele. “Effects of Perceived Teacher Practices on Latino High School Students’ Interest, Self-Efficacy, and Achievement in Mathematics.” Journal of Experimental Education 82, no. 1 (August 2013): 51–73.

			Ríos, Alberto Álvaro. “Border Lines.” Virginia Quarterly Review 83, no. 2 (Spring 2007): 4–5.

			———. “Poem for the Visit of Vicente Fox: Border Lines.” November 4, 2003, www.public.asu.edu/~aarios/publicpurpose/fox/borderlines.

			Ríos-Aguilar, Cecilia, Manuel S. González Canche, and Luis Moll. “A Study of Arizona’s Teachers of English-Language Learners.” Teachers College Record 114, no. 9 (September 2012): 1–33.

			Robins, Kikanza Nuri. “Culturally Competent Libraries.” California State Library Foundation Bulletin 46 (1994): 8–15.

			Rolón-Dow, Rosalie. “Critical Care: A Color(full) Analysis of Care Narratives in the Schooling Experiences of Puerto Rican Girls.” American Educational Research Journal 42, no. 1 (Spring 2005): 77–111.

			———. “Seduced by Images: Identity and Schooling in the Lives of Puerto Rican Girls.” Anthropology and Education Quarterly 35, no. 1 (March 2004): 8–29.

			Roman, Susan, and Carole D. Fiore. “Do Public Library Summer Reading Programs Close the Achievement Gap?” Children and Libraries 8, no. 3 (Winter 2010): 27–31.

			Rosaldo, Renato. Chicano: The Beginnings of Bronze Power. New York: Winston Press, 1973.

			———. “Cultural Citizenship and Educational Democracy.” Cultural Anthropology 9, no. 3 (August 1994): 402–11.

			———. Culture and Truth: A Remaking of Social Analysis, 2nd ed. Boston: Beacon, 1993.

			Ross, Janell. “Why Do Most Black and Latino Students Go to Two-Year Colleges?” Atlantic, May 22, 2014, www.theatlantic.com/education/archive/2014/05/why-do-a-majority-of-black-and-latino-students-end-up-at-two-year-colleges/371423.

			Rothman, Jason, and Amy Beth Bell. “A Linguistic Analysis of Spanglish: Relating Language to Identity.” Linguistic and the Human Sciences 1, no. 3 (2005): 515–36.

			Rothstein, Edward. “Celebrating Hispanics from Both Sides of a Hyphenated Identity.” New York Times, April 21, 2007, www.nytimes.com/2007/04/21/arts/design/21smit.html?pagewanted=all&_r=1&.

			Rowell, Charles Henry. “El Primer Libertador de las Américas’: The Editor’s Notes—the First Liberator of the Americas: Notas del Editor.” Callaloo 31, no. 1 (Winter 2008): 1–192.

			Sáenz, Irvine T., and Denise M. Felix. “English-Speaking Latino Parents’ Literacy Practices in Southern California.” Communication Disorders Quarterly 28, no. 2 (2007): 93–106.

			Sáenz, Rogelio. “CCF Civil Rights Symposium: The State of Latino Children.” Council on Contemporary Families, February 5, 2014, https://contemporaryfamilies.org/state-of-latino-children.

			Salas Reyes, Nicole Alia, and Nora Amaury. “Lost among the Data: A Review of Latino First-Generation College Students.” White paper prepared for the Hispanic Association of Colleges and Universities, July 2012, www.hacu.net/hacu/h3erc_research_initiative.asp.

			Salazar, Madalena. “Engaging Latino Audiences at the Denver Art Museum: My First Year as the Latino Cultural Programs Coordinator.” Incluseum (blog), March 13, 2013, http://incluseum.com/2013/03/13/engaging-latino-audiences-at-the-denver-art-museum-my-first-year-as-the-latino-cultural-programs-coordinator.

			Sanders, William. “The Effects of Catholic Schools on Religiosity, Education, and Competition.” Occasional Paper No. 52. New York: National Center for the Study of Privatization in Education, Columbia University, 2001, http://eric.ed.gov/?id=ED462755.

			Schneider, Barbara, Sylvia Martínez, and Ann Ownes. “Barriers to Educational Opportunities for Hispanics in the United States.” In Hispanics and the Future of America, ed. Marta Tienda and Faith Mitchell, 179–221. Washington, DC: National Academies Press, 2006, www.ncbi.nlm.nih.gov/books/NBK19909.

			Schulte, Don P., John R. Slate, and Anthony J. Onwuegbuzie. “Effective High School Teachers.” International Journal of Educational Research 47, no. 6 (2008): 351–61.

			Schultz, Charles. “The Forum.” American Archivist 48, no. 3 (Summer 1985): 259.

			Sei-Ching, Joanna Sin. “Neighborhood Disparities in Access to Information Resources: Measuring and Mapping U.S. Public Libraries Funding and Services Landscapes.” Library and Information Science Research 33, no. 1 (January 2011): 41–53.

			Sheridan, Thomas E. Los Tucsonenses: The Mexican Community in Tucson, 1854–1941. Tucson: University of Arizona Press, 1986.

			Simon, Nina. “Learning Cultural Competency through Social Media.” Museum 2.0 (blog), July 9, 2014, http://museumtwo.blogspot.com/2014/07/learning-cultural-competency-through.html.

			Smedley, Brian D. Unequal Treatment: Confronting Racial and Ethnic Disparities in Health Care. Washington, DC: National Academies Press, 2003.

			So, Alvin Y. “The Financing of College Education by Hispanic Parents.” Urban Education 19, no. 2 (July 1984): 145–60.

			“Social Determinants of Health.” Atlanta, GA: Centers for Disease Control and Prevention, www.cdc.gov/socialdeterminants/Definitions.html.

			Society of American Archivists. “Mission and Priorities.” www.2.archivists.org/about/introducetion-to-saa.

			———. “SAA Core Values Statement and Code of Ethics.” May 2011, www2.archivists.org/statements/saa-core-values-statement-and-code-of-ethics.

			Solberg, V. Scott, and Pete Villareal. “Examination of Self-Efficacy, Social Support, and Stress as Predictors of Psychological and Physical Distress among Hispanic College Students.” Hispanic Journal of Behavioral Sciences 19, no. 2 (May 1997): 182–201.

			Solis, Jacqueline, and Katherine S. Dabbour. “Latino Students and Libraries: A U.S. Federal Grant Project Report.” New Library World 107, no. 1/2 (2006): 48–56.

			Solórzano, Daniel G., Octavio Villapando, and Leticia Oseguera. “Educational Inequalities and Latino Undergraduate Students in the United States: A Critical Race Analysis of Their Educational Progress.” Journal of Hispanic Higher Education 4, no. 3 (July 2005): 272–94.

			Soria, Krista M., Jan Fransen, and Shane Nackerud. “The Libraries’ Role in the Success of First-Year Students.” Libraries and the Academy 13, no. 2 (April 2013): 147–64.

			Spector, Rachel E. Cultural Diversity in Health and Illness. Upper Saddle River, NJ: Pearson Prentice Hall, 2004.

			State of Arizona Senate Bill 1070 (2010). www.azleg.gov/legtext/49leg/2r/bills/sb1070s.pdf.

			Stavans, Ilan. “The Gravitas of Spanglish.” Chronicle of Higher Education, October 13, 2000, B7.

			Steinberg, David. “Un Tributo Cultural: Welcome to the National Hispanic Cultural Center of New Mexico.” Albuquerque Journal special supplement, October 15, 2000, www.abqjournal.com/news/pdf/hispanic_center.pdf.

			Stephens, Julia. “English Is Spoken Here.” American Libraries 38, no. 10 (November 2007): 41–44.

			Stoffle, Carla J., and Patricia A. Tarín. “No Place for Neutrality: The Case for Multiculturalism.” Library Journal, July 1994, pp. 46–49.

			Stoffle, Carla J., Robert Renaud, and Jerilyn R. Veldof. “Choosing Our Futures.” College and Research Libraries 57, no. 3 (May 1996): 213–25.

			Stromquist, Nelly P. “The Educational Experience of Hispanic Immigrants in the United States: Integration through Marginalization.” Race, Ethnicity, and Education 15, no. 2 (March 2012): 195–221.

			Subtirelu, Nic. “Language Privilege: What It Is and Why It Matters.” Linguistic Pulse (blog), June 26, 2013, http://linguisticpulse.com/2013/06/26/language-privilege-what-it-is-and-why-it-matters.

			Sue, Stanley. “In Search of Cultural Competence in Psychotherapy and Counseling.” American Psychologist 53, no. 4 (1998): 440–48.

			Sue, Stanley, Nolan Zane, and Kathleen Young. “Research on Psychotherapy with Culturally Diverse Populations.” In Handbook of Psychotherapy and Behavior Change, 4th ed., ed. Allen E. Bergin and Sol Garfield, 784–817. New York: Wiley and Sons, 1994.

			“Taíno Art and Archaeology in Public Museums of Puerto Rico.” Taíno Treasures: The Legacy of Dr. Ricardo E. Alegria. www.lehman.edu/vpadvance/artgallery/gallery/taino_treasures/macmanus_essay.html.

			Tatum, Charles M., ed. Encyclopedia of Latino Culture: From Calaveras to Quinceañeras. Santa Barbara, CA: Greenwood, 2013.

			Tauler, Sandra. “Mi Casa Es Su Casa.” Library Journal Movers and Shakers, March 15, 2005, http://lj.libraryjournal.com/2005/03/people/movers-shakers-2005/sandra-tauler-movers-shakers-2005/.

			Taylor, Paul, Mark Hugo López, Jessica Martínez, and Gabriel Velasco. “When Labels Don’t Fit: Hispanics and Their Views of Identity.” Washington, DC: Pew Research Hispanic Trends Project, April 4, 2012, www.pewhispanic.org/2012/04/when-labels-dont-fit-hispanics-and-their-views-of-identity.

			Taylor, Paul, Rakesh Kochhar, Richard Fry, Gabriel Velasco, and Seth Motel. “Twenty-to-One: Wealth Gaps Rise to Record Highs between Whites, Blacks, and Hispanics.” Washington, DC: Pew Research Social and Demographic Trends Project, July 26, 2011, www.pewsocialtrends.org/files/2011/07/SDT-Wealth-Report_7-26-11_FINAL.pdf.

			Thomas, R. Roosevelt, Jr. “From Affirmative Action to Affirming Diversity.” Harvard Business Review 68, no. 2 (March–April 1990): 99–117.

			Thompson, Matt. “Five Reasons People Code-Switch.” Code Switch (NPR blog), April 13, 2013, www.npr.org/blogs/codeswitch/2013/04/13/177126294/five-reasons-why-people-code-switch.

			Tienda, Marta, and Faith Mitchell. Hispanics and the Future of America. Washington, DC: National Academies Press, 2006.

			Todd, Ross J. “School Libraries and the Development of Intellectual Agency: Evidence from New Jersey.” School Library Research 15 (2012), http://files.eric.ed.gov/fulltext/EJ994327.pdf.

			Todd, Ross J., and Carol C. Kuhlthau. “Student Learning through Ohio School Libraries: Background, Methodology, and Report of Findings.” Ohio Educational Library Media Association, 2004, http://webfiles.rbe.sk.ca/rps/terrance.pon/OELMAReportofFindings.pdf.

			Tonatiuh, Duncan. Pancho Rabbit and the Coyote: A Migrant’s Tale. New York: Abrams Books for Young Readers, 2013.

			Torres, Vasti. “Familial Influences on the Identity Development of Latino First-Year Students.” Journal of College Student Development 45, no. 4 (July/August 2004): 457–69.

			Torres-Saillant, Silvio, and Ramona Hernández. The New Americans: Dominican Americans. Westport, CT: Greenwood, 1998.

			Urrieta, Luis, and Sofía A. Villenas. “The Legacy of Derrick Bell and Latina/o Education: A Critical Race Testimonio.” Race and Ethnicity in Education 16, no. 4 (2013): 514–35.

			U.S. Census Bureau. “Facts for Features: Hispanic Heritage Month 2013: Sept. 15–Oct. 15,” www.census.gov/newsroom/facts-for-features/2013/cb13-ff19.html.

			———. “State and County Quick Facts: Denver County, Colorado,” http://quickfacts.census.gov/qfd/states/08/08031.html.

			———. “State and County Quick Facts: El Paso (city), Texas.” http://quickfacts.census.gov/qfd/states/48/4824000.html.

			———. “State and County Quick Facts: Hispanic Origin.” http://quickfacts.census.gov/qfd/meta/long_RHI825212.htm.

			———. “State and County Quick Facts: Miami-Dade County, Florida.” http://quickfacts.census.gov/qfd/states/12/12086.html.

			———. “Table 7. People without Health Insurance Coverage by Selected Characteristics: 2011 and 2012.” Washington, DC: U.S. Department of Commerce, https://www.census.gov/.../2012/Table7.pdf.

			———. “U.S. Census Bureau Projections Show a Slower Growing, Older, More Diverse Nation a Half Century from Now.” December 12, 2012, www.census.gov/newsroom/releases/archives/population/cb12-243.html.

			U.S. Department of Education. “Education Longitudinal Study of 2002 (ELS: 2002): A First Look at 2002 High School Sophomores 10 Years Later.” Washington, DC: National Center for Education Statistics, January 2014, http://nces.ed.gov/pubs2014/2014363.pdf.

			Valdés, Francisco. “Forward: Latina/o Ethnicities, Critical Race Theory, and Postidentity Politics in Postmodern Legal Culture: From Practices to Possibilities.” La Raza Law Journal 9, no. 1 (1996): 1–31.

			———. “Poised at the Cusp: LatCrit Theory, Outsider Jurisprudence, and Latina/o Self-Empowerment.” Harvard Latino Law Review 2, no. 1 (Fall 1997): 1–59.

			Valdés, Guadalupe. Con Respeto: Bridging the Distances between Culturally Diverse Families and Schools: An Ethnographic Portrait. New York: Teachers College Press, 1996.

			Valenzuela, Angela. Subtractive Schooling: U.S.-Mexican Youth and the Politics of Caring. Albany: State University of New York Press, 1999.

			Vásquez, Rafael Gallegos. “Los Conceptos ‘Indio’ y ‘Ladino’: Construcciones Histórico Sociales Definidas Por Sus Relaciones” (September 2003), www.url.edu.gt/PortalURL/Archivos/83/Archivos/Departamento%20de%20Investigaciones%20y%20publicaciones/Articulos%20Doctrinarios/Pol%EDticas/Conceptos%20de%20indio%20y%20ladino.pdf.

			Vega García, Susan A. “Racial and Ethnic Diversity in Academic Library Collections: Ownership and Access of African American and U.S. Periodical Literature.” Journal of Academic Librarianship 26, no. 5 (September 2000): 311–22.

			Velásquez, Roberto J., Leticia M. Arellano, and Brian McNeil, eds. The Handbook of Chicana/o Psychology and Mental Health. Mahwah, NJ: Lawrence Erlbaum Associates, 2004.

			Venegas, Sybil. “Resurrected Histories: Voices from the Chicano Arts Collectives of Highland Park.” KCET Los Angeles, January 11, 2012, www.kcet.org/socal/departures/columns/highland-park/resurrected-histories.html.

			Villafranca-Guzmán, Nancy, and Carlos Tortolero. “The National Museum of Mexican Art: A New Model for Museums.” Journal of Museum Education 35, no. 1 (Spring 2010): 83–92.

			Vilson, José Luis. This Is Not a Test: A New Narrative on Race, Class, and Education. Chicago: Haymarket Books, 2014.

			Wagner, Nora. “Oral History Interview with Peter Rodríguez,” Smithsonian Archives of American Art, October 23–24, 2004, www.aaa.si.edu/collections/interviews/oral-history-interview-peter-rodriguez-13148.

			Weaver, Thomas, Nicolás Kanellos, and Claudio Esteva Fabregat. Handbook of Hispanic Cultures in the United States: Anthropology. Houston, TX: Arte Público Press, 1994.

			Weinberger, Jo. “A Longitudinal Study of Children’s Early Literacy Experiences at Home and Later Literacy Development at Home and School.” Journal of Reading 19, no. 1 (February 1996): 14–24.

			Western Interstate Commission for Higher Education. “Knocking at the College Door: Projections of High School Graduates by State and Race/Ethnicity, 1992–2022.” Boulder, CO: WICHE, 2008, http://wiche.edu/info/publications/knocking_complete_book.pdf.

			Whitmire, Ethelene. “Cultural Diversity and Undergraduates’ Academic Library Use.” Journal of Academic Librarianship 29, no. 3 (May 2003): 148–61.

			Williams, Conor. “Identifying and Supporting Young Latino Students’ Assets.” New America Ed Central, November 6, 2013, http://www.edcentral.org/identifying-and-supporting-young-latino-students-academic-assets.

			“The World of 1898: The Spanish–American War: Jones Act.” Hispanic Division, Library of Congress, www.loc.gov/rr/hispanic/1898/jonesact.html.

			Ybarra-Frausto, Tomás. “The Chicano Movement/the Movement of Chicano Art.” In Exhibiting Cultures: The Poetics and Politics of Museum Display, ed. Ivan Karp and Steven D. Lavine, 128–50. Washington, DC: Smithsonian Institution Press, 1991.

			Yen, Hope. “U.S. Whites Now Losing Majority in Under-5 Age Group.” Associated Press, June 13, 2013, www.huffingtonpost.com/2013/06/13/minorities-in-america-census_n_3432369.html.

			Yzaguirre, Raúl, and Mari Carmen Aponte. Willful Neglect: The Smithsonian Institution and U.S. Latinos. Washington, DC: Smithsonian Institution, 1994.

			Zickuhr, Kathryn, Lee Rainie, and Kristen Purcell. “Library Services in a Digital Age: Part 2: What People Do at Libraries and on Library Websites.” Washington, DC: Pew Research Internet and American Life Project, January 22, 2013, http://libraries.pewinternet.org/2013/01/22/part-2-what-people-do-at-libraries-and-library-websites.

			———. “From Distant Admirers to Library Lovers and Beyond: Summary of Findings.” Washington, DC: Pew Internet and American Life Project, March 13, 2014, www.pewinternet.org/2014/03/13/summary-of-findings-4.

			Zickuhr, Kathryn, Lee Rainie, Kristen Purcell, and Maeve Duggan. “How Americans Value Public Libraries in Their Communities.” Washington, DC: Pew Internet and American Life Project, December 11, 2013, http://libraries.pewinternet.org/2013/12/11/librarie-in-communities.

		

	
		
			About the Authors

		

		
			Patricia Montiel-Overall is a sixth-generation, Spanish-speaking Tucsonan. She received her doctorate from Stanford University and is on the faculty at the University of Arizona School of Information Science.

			Annabelle Villaescusa Nuñez is a bilingual, second-generation Latina. She is on the faculty at the University of Arizona Health Sciences Library, where she works in outreach services to extend health information to the community.

			Verónica Reyes-Escudero is a Mexican American librarian who immigrated with her family to a U.S. border town when she was three years old. She is on the faculty of the University of Arizona, working in the University Libraries Special Collections, where she is responsible for the acquisition of numerous historical collections.

		

	OEBPS/image/Figure_7.2.jpg





OEBPS/image/Figure_6.17.jpg
Language | Namo| Puister || Sutject | Tp0






OEBPS/image/Figure_6.5.jpg
Gl e Loty
Latine Cultura Heritage Digital Archives Northridge
oviatt Library






OEBPS/image/Figure_3.4.jpg





OEBPS/image/Figure_6.16.jpg
ARCHIVES OF AMERICAN ART






cover.jpeg
LaTiNos IN L1BRARIES,
Museums, AND ARCHIVES






OEBPS/image/Figure_1.1.jpg
Cultural Proficie

Cultu

Cultural Awarenéss

Cultural Blindness

Cultural






OEBPS/image/Figure_7.1.jpg





OEBPS/image/Figure_3.3.jpg
3 BIBLIOTECA PUBLICA de DENVER

Nicio

B
2

fasmrupses






OEBPS/image/Figure_6.4.jpg
DELVE DEEPER:
EXHIBITION TOURS.
OFFERED DALY

CURRENT EXHIBITION

ALICES.

woNpggs

;

y Ransom Center






OEBPS/image/Figure_3.1.jpg
CiBRARY 1Y

MimcL 6

Jore| | Usando abiblioteca Investigacion | Eventosyciases | Ayuda | Acercade | Ubicaciones
Libros, misica, peliculas y més

Horas de cuentos

oW Lapromesa de los programas.
preescolares.

Ursesiines) Gufa para el disefio de
programas de capacitacion

Ubrsaisns Gui

uias de comunicacion
para programas de medio ambiente

Programas de alfabetismo temprano
et
Uaeisbnes. Enfoque de gestion de

Comaniar rachieno

P & e





OEBPS/image/Figure_6.3.jpg
DIGITAL DEBUT






OEBPS/image/Figure_6.14.jpg
ot languags ] Powmnd o g Bumaietn 00-:00 - |
< Smlthsoman

SERIOUSLY AMAZING [0 0o D campaiga]  scin ] Sice
Explore | Visit | Get Involved | Connect | B | Kid| Reeastr | ekt embers | Fellows s

sl

Bbidons | Bvet

Slcions | Newssom

Research Centers and Programs

The Sithonia Insiuionis home o

Consrvaton By It esearchproggams

J——, Newss'

Topcl Rsere st

for— =

mithonian Folife
el






OEBPS/image/Figure_2.3.jpg
Lingige






OEBPS/image/Figure_7.9.jpg
EDUCATIONAL & CULTURAL ARTS CENTER B s sn
Texas A&M University-San Antonio






OEBPS/image/Figure_5.4.jpg
alth Sciences Librory

HSL

Arizona He






OEBPS/image/Figure_3.2.jpg
34 DENVER PUBLIC LIBRARY

NEWS & EVENTS






OEBPS/image/Figure_6.15.jpg
CTI—an 00-:00 =

. Smithsonian
SROUSLY AMATIG: D e e

Get Involved | Connect | Bducstors | Kids | Reseachers | Volutecrs | Members | FellowsTnerns

[o—

Explore  Visit

Home | Museums and Zoo | Rescarch Centers | Cultal

Archives of American Art
& hitps/fwwwana.siedu

MaineSaton st FortPerce e
Museum Conservation nstute
Smithsonin Arcives
Sithsonin Libraries
jalResearch Instute

Research Collections  Exhibitions
News & Events  About Us

Rescarch Programs » v s

O ——





OEBPS/image/Figure_6.2.jpg
BSU zonasm COLLEGE OF LIBERAL ARTS AND SCIENCES
UNIVERSITY

Hispanic Research Center

The Mspanic Research Center (4RC) at ASU s an
mergsciinary untsedcated o rsearn g crestve

Bublic service in areas of Importance o Hispanics

* General Info






OEBPS/image/Figure_7.8.jpg
e =
¥ The House on Mango Street:
At Iterptot Communiy






OEBPS/image/Figure_7.7.jpg
THE MEXICAN MUSEUN

2l F=ll3g )10

D






OEBPS/image/Figure_5.3.jpg





OEBPS/image/Figure_2.1.jpg
e

P P e P S ey





OEBPS/image/Figure_6.1.jpg





OEBPS/image/Figure_6.12.jpg
I ISSIONLOGAL

local news for a global neighborhood

Preserving Calle 24

o smnten s ne @@

_m T
=3
ey
e

Goosomog Mssantoa skt

il R ey





OEBPS/image/Figure_3.7.jpg
PUBLIC/AIBRAR

VT ER
1=

muf





OEBPS/image/Figure_6.9.jpg
T e
N

foe 579 723.5759
‘ahicazolocy

Sl
ey Orglycxed . L s s ol . o
i g,

« Hisanie Relrece Colkcion
s s, cub i o e sar o New Ty 3 dvs HSpans omony.
The Lo O oryCollcon o s e Colte) ol
-peso st of e s 10 xpecnn o
Bkgrounds whocall New Jrey b,

Pucre R Communs Arivs ol o iy
esurscn o iy d e o New e’
R commy






OEBPS/image/Figure_5.2.jpg





OEBPS/image/Figure_6.8.jpg
‘he Newark Public Library

Newark, NJ S
jema&leonic | Collections & Services
c
= \rs & Humanitis Cntr e Refeoce Cener
Colkeions &
SRS Business. Science & Teshnology Center e Refeence Cener)
v Information Center
o hares F, Cummings New Jerscy
Libranes
“omputers & Classes
ks & Audiobook:
o sronic Reference: ask questions via email
Serviciosen Espaol
Compuers & !
s Interibrary Services
James Brown Afrcan American Room
ibrary card.loan peciodc, overdue f
N New Jersey Hispanic Rescarch & Information Cenr \
Avou atcnts and Trademarks
ihe Libary
QrostNew: ala Hispanoamericana
Ol Special Collections
Special Services
Statewide Referene Services
. Govemment Documents
World Languages Collestion

1 Cataog | Collstions & Servics | Community

Libearies | Kids' Place | Servicios en Espaiiol | Computers & Classes | Programs





OEBPS/image/Figure_3.8.jpg





OEBPS/image/Figure_2.2.jpg
Un fascinante viaje por el sistema solar- *





OEBPS/image/Figure_7.6.jpg





OEBPS/image/Figure_6.13.jpg
Er— - - 200 o

Smithsonian
SERIOUSLY AMAZING® [ 0o D cumpaica}

Explore | Visit

p— Introducing...
Smithsonian Mobile
Viing ot s

et






OEBPS/image/Figure_1.2.jpg
and economic factors on thir ives.

Knowledge of Others.

Capacit to know, understand, respect care about,
‘and value assets of cutural groups, and torespectiuly
communicate and nteract with them.






OEBPS/image/Figure_3.6.jpg





OEBPS/image/Infinity_symbol.jpg





OEBPS/image/Figure_6.7.jpg
— The Newark Public Library Join our Banail List

ETIT "
Newark, NJ
o [es | e ]
oternt & Elctonic
Resourees
Catog -
Collecions &
Senees Broad Strot for accoss to the Main Library.

Froe Computer Classes in May.
Classes i Engish | Ciases on Espafol

Main Lary, Tochnology Trirng Center

Froa Computer Classes in June

Classes i Engish | Ciases o0 Espatiol

Abouthe Libary

‘Dobunking the Oid West
Greate Newark by DH. Figueredo
Community
Saturday, May 30, 200pm
Main Library, Contonnial Hal

Most the author - Figuerodo sefs out o
oburicthe myths and flsahoods of e
can West by






OEBPS/image/Figure_5.1.jpg





OEBPS/image/Figure_7.5.jpg
P






OEBPS/image/Figure_6.10.jpg
‘The Newark Public Library Y
Newark, NJ

Inernet & Elccsonic i i

s Sala Hispanoamericana
Biblioteca Piblica de Newark

Caulog Biblioteca Principal, ler piso
Calle Washington #5

s Newark, N1 07102
(973) 733-7772

Community . .

it Horario de invierno

Kid Place —

Servicios en Espafiol Martes

G Miércoles

Clases ueves

Programs & Exhibits Viemes

News

ety | Hamar 19737337772 para mas informacicn.

Bicnvenidos ala Sala

Communicy Coleccitn en Espafiol
Visias

Visitas de Grupo
La Biblioteca en su Hogar: Acceso al Catlogo
Intemet y Recursos Electronicos en Espafiol

2
Talleres de Computadoras
Informacion Sobre La Biblioteca
Otros Servicios





OEBPS/image/Figure_3.5.jpg
e G,

Language Option atthe

Houston Public Library

00000

ekimey Steet
ERIN

e
[BRARY:





OEBPS/image/Figure_6.6.jpg
2
&Accmu LaTiNA
mmmmmmmmw

- newspaper is Accén Lotin'sfagsh 3 roject 1 a Lo Raza

xxxxxx






OEBPS/image/Figure_7.3.jpg
MISPANIC CENTER

OF WESTERN MICHGAN

Honerage Prschod Youh GED Fandy S LrguageSenices Ct






OEBPS/image/Figure_7.4.jpg
236 East 3rd Street
New York, NY 10009

DOORSOPENGPAL12AM
s TO0E, LSRN S e
O e T






OEBPS/image/Figure_6.11.jpg
Internet y Recursos Electrénicos en Espaiiol

El Internet contina creciendo y expandiéndose, creando infinidad de péginas
cibernéticas de interés para la comunidad hispana, tanto para adultos como
para nifios. A continuacion la Sala Hispanoamericana le ofrece:

o Hispanosinfo.com

Informaci6n de interés para la comunidad Hispana en los Estados
Unidos. En este sitio podré leer interesantes articulos en las secciones
de opini6n, de inmigracion, amor y relaciones, salud, educacion y
familia, finanzas y empleo. Podré también participar en la seccién de
preguntas y respuestas y en la seccién de clasificados.
LaMano Amiga
Informaci6n il y préctica para la comunidad Hispana en los Estados
Unidos. Esta revista electrénica presenta interesantes articulos sobre
temas de actualidad: c6mo cuidar o arreglar su crédito; c6mo conseguir
trabajos bien pagados; conocimientos basicos sobre la Ley en los
EEUU; lo tltimo sobre la salud; ayuda al consumidor, educacion,

Snsmsas, y mucho mi,

Nuestros Pafses, Motores de Biisquedas de los paises Hispanos.
Informe. Base de Datos de més de 60 publicaciones,
Salud en Espaiol. Base de Datos de reportes completos basados en
evidencias y fichas de datos relacionados a todos los aspectos de la
salud y el bienestar.
o ElInternet para His

Programas Culturales

La Biblioteca of ece programas y

panoparlantes.

actividades de interés a ll mmumdzd
charlas literarias
programas musicales, cine, teatro, exposiciones de arte y mucho més.

Durante los meses deotofio I biblioica present su Celebracion dela

que






